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Part 1: The school context 

Information about the school 

Bronx Lab School is a high school with 482 students from grade 9 through grade 12. The school 
population comprises 38% Black, 57% Hispanic, 2% White, and 3% Asian students. The student 
body includes 4% English language learners and 16% special education students. Boys account 
for 60% of the students enrolled and girls account for 40%. The average attendance rate for the 
school year 2011-2012 was 86.0%. 

Overall Evaluation 

This school is Proficient. 
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Part 2: Overview 

What the school does well 

 The principal and his cabinet align curricula with Common Core Learning 
standards that support increased student achievement. (1.1)  

o   The school aligns instruction to Common Core Learning Standards (CCLS) 
and the Citywide instructional shifts to close the achievement gap and 
prepare students for college and careers. Teacher teams meet weekly to 
design instruction and assessments and make purposeful decisions about 
re-teaching and strategies and scaffolds across grades and content areas to 
support and impact student learning. Teachers receive professional 
development to support them in their development of CCLS-aligned 
curricula and embed Depth of Knowledge (DOK) strategies, such as 
analyzing and synthesis within units and lesson plans. To strengthen 
instruction, the school implemented a research-based framework based on 
Kim Marshall's rubric. This rubric was distributed and shared with staff to 
clearly state the school's expectations around instruction and to ensure that 
all teachers are engaging students in rigorous lessons that require higher-
level thinking. The school is committed in their beliefs about how students 
learn best and those instructional commitments are centered on three major 
factors: how teachers think and plan, how they assess and how they teach. 
Specifically, teachers use a backwards design known as Understanding by 
Design, when planning, and are expected to embed overarching big ideas, 
and essential questions as well as an assessment or type of check for 
understanding to ensure that all students, including English language 
learners and student with disabilities have met the learning objectives. This 
work has taken hold as evidenced in the progress report data that shows 
extra points earned for closing the achievement gap for English language 
learners, students with disabilities and students performing in the lowest 
third.  

 

 The school's safe, respectful, supportive and inclusive environment supports 
students' academic and social-emotional growth, resulting in higher levels of 
student empowerment and academic achievement. (1.4)  

o    The school has high expectations for student character development. 
Students are supported in advisory classes where student achievement and 
progress, and excellent character are acknowledged. Advisory classes 
foster positive relationships with student peers and adults at home and at 
school, and provide character education. The school's respectful and 
supportive environment creates an excellent foundation for teaching and 
learning to take place, and students discussed the benefits from the 
personal academic support they receive.  School leaders provide extensive 
professional development to teachers in the area of student advisories, 
youth development and collaboration. During weekly advisory meetings 
discussions are had about the the social-emotional and academic growth of 
students, and the Bronx Lab 5 (BL5): Be Prepared, Be Accountable, Be 
Respectful, Challenge Yourself, and Support Your Community, was 
established in order to create a culture of respect. Students work together 
with a consultant from Cross-Cultural Consulting, and each advisory group 
includes "respect reps" that assist the advisors in rolling out respect 
guidelines and lessons to be implemented. For example, one lesson the 
respect reps worked on was an anti-bullying petition that resulted in advisory 
discussions on cyber bullying. The school has also partnered with Ramapo 
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for Children, who coaches teachers on how to handle classroom 
management issues and improve the school's culture. Federal Employment 
Guidance Services (FEGS), is a founding community partner that provides 
funding for a social worker and after-school programs, and employs three 
members to monitor the 17 community based job sites that employ 57 
students. In addition, they provide a mental health clinic on the campus and 
are partners in finding library books and piloting an e-reader program. The 
school's guidance staff provides counseling and college preparation, and 
meets regularly to discuss student needs. These very supportive school 
members who include teachers, counselors, support staff and partners join 
together to create a close knit school community that considers itself to be 
"family".  As a result there is a 28% reduction of suspensions, a 5% increase 
in attendance, an improved Learning Environment Survey where teachers 
and students state they feel safe and supported.  In addition, there has been 
an increase in school scholarship leading to students across all grades 
increasing their accumulation of credits, and passing the Regents exams 
needed to graduate. 

 The school’s assessment practices include cycles of analysis, reflection and 
instructional adjustments to ensure increased performance of students. (2.2) 

o Each student engages in eight common core aligned units of study that 
culminate in quarterly gateway assessments. Gateways are authentic, and 
performance-based assessments that students are required to take or submit 
after each quarter. These quarterly assessments challenge students to apply 
and expand their skills, and require them to research, write, make presentations 
and think on higher levels as they make real world connections and applications 
across content, resulting in students being prepared for college and careers. 
The English, science and social studies teachers incorporate informational text 
and argumentative writing into their assessments, while math teachers 
incorporate using expressions and equations via modeling. These gateways 
require the teachers to assess student understanding through a variety of 
engaging activities that include work products and tasks that are connected to 
content, process skills, habits of mind and work that result in students 
demonstrating the ability  to think independently, have meaningful discourse 
and demonstrate their learning via PoL's (Presentations of Learning), a public 
demonstration where students present their acquired knowledge to the school 
staff,  fellow students and community members. Students also benefit from daily 
checks for understanding via think-pair-share, exit slips, and questioning, and 
use rubrics to self-evaluate their work. These daily assessments provide 
important data for teachers about their students' areas of strength and where 
they need to improve, resulting in teachers making necessary adjustments to 
instruction that meet the needs of all learners and increase student mastery, as 
seen in improved Regents scores. 

 Teams of teachers consistently gather and analyze a variety of data in order to 
improve their practice and student learning outcomes. (4.2) 

o  Teacher teams use standardized rubrics aligned to Common Core Learning 
Standards (CCLS) and gather a variety of data including the results of daily 
assessments, gateways, Regents grades, class exams and projects. 
Analyzing this data provides teachers with information related to students' 
performance trends and identifies strengths and areas of weakness in key 
areas, which is used to provide targeted instruction, thus meeting the 
individualized learning needs of all learners.  For example, as demonstrated 
at the department chair team meeting, the Collaborative Assessment 
Conferencing protocol was used to discuss student work. This highly 
structured inquiry-based work ensures student achievement by highlighting 
where students need additional support, and provides them with multiple 
opportunities to reflect on their practice and discuss how they can best 
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support individual and groups of students to close instructional gaps.  The 
impact of this work is evident in the improved scores of students where more 
students are meeting the prerequisite of 75% or better averages and are 
now eligible to take College Now classes in English and math.   For the first 
time in the history of the school, annual yearly progress (AYP) has been 
made in English and math and greater number of students have earned 
80% or better on the English, Global and Living Environment Regent exams.  
This is evidenced by the 130% increase in students scoring above 65% on 
the ELA regents, the 54% increase in the number of students receiving a 
65% or better on the Global Regents and the 49% increase in the students 
scoring 65% or better on the Algebra Regents exam.  Additional impact of 
teacher analysis can be seen in the improved ratings of the teachers’ mini-
observations where the rubric ratings associated with Kim Marshall’s 
framework are used.  Teachers have moved up from does not meet 
standards and improvement is necessary scores to effective and highly 
effective across the six major domains and now engage in practices that 
support student achievement.   

What the school needs to improve 

 Ensure that lesson planning and instruction leads to purposeful student groupings, 
appropriate leveled challenges for students, and questioning that extends thinking 
in order to maximize learning. (1.2)  

o   At Bronx Lab High School there is a teaching philosophy that emphasizes 
project-based learning and inquiry using a workshop model approach that 
results in student portfolios, exhibitions and presentations, where teachers 
are facilitators of student learning. However, this philosophy of instruction 
strongly informed by Kim Marshall's framework for teaching is sometimes 
inconsistently practiced regarding high quality questioning and discussions 
across classrooms. Marshall’s rubrics are organized around six domains 
covering all aspects of a teacher’s job performance with the school focusing 
great attention on the delivery of instruction, monitoring, assessment, and 
follow-up. However, in some classes, questions did not probe students to 
deeper levels of thinking, and some students were asked to explain their 
answers orally and in writing, while others were allowed to provide one-word 
answers. As a result of this variability in the delivery of instruction, some 
students, including English language learners and students with disabilities, 
are hindered from engaging in instruction that is preparing them for college 
and careers. 

o  In some classrooms, students were highly engaged in project-based tasks 
and group work that encouraged accountable conversations. However, in 
others there was a low level of engagement as students spent a great deal 
of time copying notes and sitting in groups that were not purposeful and not 
facilitated in a manner that led to higher level thinking or thoughtful 
discussion. As a result, not all learners were fully participating or producing 
the same standard of work in order to reach their full potential. 

 Strengthen the cycles of observations conducted, and sharpen the process for 
measuring pedagogical improvement to ensure all teachers meet the school’s 
expectations for effective pedagogy (4.1) 

o All teachers are observed using a research-based rubric created by Kim 
Marshall, with untenured teachers receiving six observations with two focused 
observations on a specific section of the rubric. By implementing the Marshall 
rubric, the school clarified instructional expectations and is able to measure and 
track pedagogical progress. However, this teacher effectiveness structure, 
which provides feedback to teachers, is not consistently followed up by school 
leaders, thereby resulting in inconsistent accountability related to the 
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implementation of next steps for improvement. For example, in a global history 
class, the teacher presented low-level recall questions rather than questions 
that lead students to deeply reflect and engage in thoughtful discussions as 
specifically listed in the feedback provided on this teacher's previous post-
observation report. This lack of accountability for monitoring the implementation 
of suggested improvements, hinders professional growth and results in some 
students not engaging in challenging discussions or rigorous work that stem 
from effective and improved teaching practices. 

o All teachers are observed using a research-based rubric created by Kim 
Marshall, with untenured teachers receiving six observations with two focused 
observations on a specific section of the rubric. By implementing the Marshall 
rubric, the school clarified instructional expectations and is able to measure and 
track pedagogical progress. However, this teacher effectiveness structure, 
which provides feedback to teachers, is not consistently followed up by school 
leaders, thereby resulting in inconsistent accountability related to the 
implementation of next steps for improvement. For example, in a global history 
class, the teacher presented low-level recall questions rather than questions 
that lead students to deeply reflect and engage in thoughtful discussions as 
specifically listed in the feedback provided on this teacher's previous post-
observation report. This lack of accountability for monitoring the implementation 
of suggested improvements, hinders professional growth and results in some 
students not engaging in challenging discussions or rigorous work that stem 
from effective and improved teaching practices. 
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Part 3: School Quality Criteria 2012-2013 

School name:  Bronx Lab School UD D P WD 

Overall QR Score   X  

 

Instructional Core 

To what extent does the school regularly... UD D P WD  

1.1 Design engaging, rigorous, and coherent curricula, including the arts, physical and health 
education, for a variety of learners and aligned to key State standards? 

  X  

1.2 Develop teacher pedagogy from a coherent set of beliefs about how students learn best that is 
informed by a research-based, common teaching framework and is aligned to curricula, engaging 
and meets the needs of all learners so that all students produce meaningful work products? 

 X   

2.2 Align assessments to curricula, use on-going assessment and grading practices, and analyze 
information on student learning outcomes to adjust instructional decisions at the team and classroom 
levels? 

  X  

School Culture 

To what extent does the school... UD D P WD  

1.4 Maintain a culture of mutual trust and positive attitudes that support the academic and personal 
growth of students and adults? 

   X 

3.4 Establish a culture for learning that communicates high expectations to staff, students and 
families, and provide supports to achieve them? 

  X  

Systems for Improvement 

To what extent does the school... UD D P WD  

1.3 Make strategic organizational decisions to support the school’s instructional goals and meet 
students’ learning needs as evidenced by meaningful student work products? 

  X  

3.1 Establish a coherent vision of school improvement that is reflected in a short list of focused, data-
based goals that are tracked for progress and are understood and supported by the entire school 
community? 

  X  

4.1 Use the observation of classroom teaching with a research-based, common teaching framework 
and the analysis of learning outcomes to elevate school-wide instructional practices and implement 
strategies that promote professional growth and reflection, with a special focus on new teachers? 

 X   

4.2 Engage in structured professional collaborations on teams using an inquiry approach that 
promotes shared leadership and focuses on improved student learning? 

  X  

5.1 Evaluate the quality of school- level decisions, making adjustments as needed to increase the 
coherence of policies and practices across the school, with particular attention to the CCLS? 

  X  

Quality Review Scoring Key 

UD  Underdeveloped  D  Developing  P  Proficient  WD  Well Developed  

M132 
P.S. 
132 
Juan 
Pablo 
Duarte 
: Jun 
3, 
2013  

7  

 

 


