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Part 1: The school context 
 
Information about the school 
 
P.S. 386 is an elementary school with 499 students from prekindergarten through grade 
5.  The school population comprises 19% Black, 79% Hispanic, 1% White, and 1% other 
students.  The student body includes 24% English language learners and 8% special 
education students.  Boys account for 47% of the students enrolled and girls account for 
53%.  The average attendance rate for the school year 2011 - 2012 was 93.0%. 
 
 
 

Overall Evaluation 
 
This school is proficient. 
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Part 2: Overview 
 

What the school does well  
 

 The school’s curriculum is well aligned to the Common Core Learning   
Standards (CCLS) providing all students with challenging and cognitively 
engaging academic tasks in order to increase student performance. 1.1  

 
o School leaders implemented Teachers College Reading and Writing 

Workshop model and ensure that curricula is fully aligned to Common 
Core Learning Standards (CCLS), rigorous tasks are embedded in units 
of study. Students engage in real world writing experiences that extends 
their thinking. For example, “should the USA extend the school year?” is a 
5th grade unit of study where students are required to integrate varying 
perspectives from texts read and present a clear and concise written 
argument to support their thinking. To further foster authentic learning 
experiences, several classes consistently communicate via email to 
students in China. Teachers examine student work, modify units of study, 
and plan strategies to ensure cohesive lessons. The coherent common 
curriculum across all grades emphasizes mastery of key standards such 
as; read and comprehend informational texts across grade complexity 
bands that move the school beyond the higher expectations of the CCLS 
as well as closing the achievement gap.  Student progress in reading is 
monitored frequently through Fountas and Pinnell assessments which are 
administered five times throughout the year. This design and 
implementation of a curriculum that focuses heavily on challenging 
students has resulted in the vast majority of students moving up by one 
level during the first three months of school and an average of two levels 
for English language learners and special education students, thus 
ensuring increased abilities to meet grade level and curricular standards. 
 

o Teachers look closely at student work and make modifications to ensure 
lessons engage all learners. For example, books on tape and web based 
computer programs provide the English language learners (ELLs) and 
special education student with access to lessons. Strategically planned 
student grouping provide students with support. As a result, there is an 
increase in the volume of student work in student portfolios and high level 
levels of rubric scores on student work products. In addition, a strong 
focus on informational reading and writing has resulted in students 
examining multiple perspectives in order to “state claims and citations” in 
their writing. For example, 5th grade student writing samples reveal that 
the provision of leveled reading texts that meet students at their ability 
level and texts to challenge high achieving students, provide all students 
with the opportunity to research topics and write essays about heroic 
characters. Students read a variety of sources about heroes from a 
specific time in history and were to support their writing with a viable 
argument about which character they believed to be the most heroic, 
providing evidence to support their argument. Leveled reading material 
for the task ensured all students including ELLs, special education 
students and high performing students had appropriate and challenging  
material to complete the task. This focused work engages all students in 
cognitively demanding tasks and supports all learners in developing 
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rigorous habits resulting in increased student post- assessment task 
performance.  

 

 Teachers effectively use formative assessments to make adjustments to curricula 
and instructional practices that support student mastery of key standards. 2. 2  
 

○Teachers College Reading and Writing Project rubrics as well as math 
and teacher designed rubrics provide a clear picture of student progress 
toward key standards. Each grade has identified key standards in both 
English language arts and math through the analysis of student work and 
baseline assessments. In second grade in math represent and solve 
problems involving addition and subtraction and writing 
informative/explanatory texts in English language arts are some of the 
focus standards at this time. Teachers meet two times per week assess 
student performance tasks and determine strengths and gaps in student 
performance. Written actionable feedback to all students clearly 
commends work and provides student next steps that are directly 
connected to the assessment rubrics. Written comments on their work 
provide guiding suggestions around structure, development and language 
conventions that support students’ quality writing. Across classrooms, 
consistency of feedback to students on performance assessment tasks 
results in approximately 95% of students meeting proficiency levels in the 
identified key standards.  

 
o A wide range of common assessments and teacher checks for student 

understanding ensures teachers gain insight into student strengths, 
needs and progress. “Listen ins, turn and talk and stop and jots” are 
structures used to quickly monitor student understanding. Student data is 
recorded on student analysis and reflection sheets. Data gathered from a 
variety of sources such as; Acuity, math diagnostic tests, pre and post 
performance tasks and Fountas and Pinnell (F&P) reading levels  inform 
adjustments to curricula and instruction. Teachers supplement 
information gathered from these assessments with rubrics, checklists, 
conference notes and examination of student work. An analysis of school 
wide F&P levels identified the need to raise the end of year benchmark by 
one level for each grade. For example, the school’s strategic decision to 
change the end of year benchmark for the second grade from a level L to 
a level M resulted in 35% of students performing at or above level, 
representing a 5% increase from the previous year. School wide rubrics 
specific to writing are adjusted to reflect grade appropriate language. For 
example, in the early grades students use illustrated checklists and upper 
grade students use rubrics to self-assess. As a result students take 
ownership of their work resulting in 95% of students moving up one 
performance level on post assessment performance tasks.   

 

 School leaders’ observation of classroom teaching provides effective feedback to 
teachers, supports teacher development and informs the school’s overall 
professional development plan to elevate school wide practices. 4.1  
 

○Teachers state that the short, frequent visits by school leaders to 
classrooms provide them with supportive actionable feedback that guides 
them in improving their practice.  School leaders designed an informal 
observation tool that is aligned to the Danielson’s Framework that 
identifies key areas of focus such as using assessment in instruction and 
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discussion and questioning techniques. The tool provides teachers with 
low inference observation feedback that informs them of their strengths, 
areas for growth and an implementation timeline of their next steps. A 
review of the informal feedback sheets suggested a need to allow more 
wait time for students to participate and respond. A second visit ensured 
the recommendation had become practice. The clear expectations 
provided and the practice of cyclical visits to determine ongoing teacher 
effectiveness further supports improvements in practice. Scheduled inter-
visitations and lab – site visits provide teachers with demonstration 
lessons around good practices and builds a common understanding of 
what effective teaching looks like. Individualized “professional growth 
plans,” designed collaboratively with school leaders strategically guide 
teacher goal setting. New teachers work closely with the school’s 
coaches.  As a result of this strategically focused work, 90% of teachers 
moved from developing to effective in two of Danielson’s domains thus 
ensuring improved teacher practice that supports student achievement 
and learning. 
 

o Professional development is informed by results from a school wide 
teacher survey, analysis of student work and information gathered from 
both formal and informal observations. School leaders and staff 
determined that the school progressed less in math than English 
language arts. As a result, the survey results highlighted their interest and 
desire to learn more about designing engaging math lessons, math 
problem solving and supporting students with writing in math. Teachers 
clearly identified the venue through which they can best improve their 
practice. Therefore, to address their learning, the school has ensured 
teachers work with an outside consultant in math that provides teachers 
with professional development as well as demonstration lessons that 
raise the level of their teaching practices. In addition to scheduled inter – 
visitation and lab site visits, school leaders designed a professional 
development menu. Workshop sessions are facilitated by either outside 
consultants or the school’s own internal teacher experts. Teacher 
facilitated workshops such as; creating thinking classrooms, preventing 
academic failure, as well as others form part of the regularly scheduled 
professional development plan.  As a result, teachers state that the 
supports provided have vested them in their own professional growth 
potential assuring they are on a clear trajectory to raise the quality of 
teaching and improving student performance.  

 
 

 School leaders make thoughtful and strategic organizational decisions that 
support the school’s goals, improve instruction and promote higher levels of 
student learning and achievement. 1.3   

 
o Full implementation of Teachers College Reading and Writing Project 

practices ensures that students are steeped in rigorous units of study and 
challenging tasks to support goals. Math curriculum units are designed in 
partnership with Australian and United States Services in Education 
(A.U.S.S.I.E) consultant. Student reading stamina and test taking 
strategies are addressed in the after school program. School wide 
immersion in Positive Behavioral Intervention Systems (PBIS) and their 
Preventing Academic Failure Program ensures all students receive 
support, understand and practice the academic and social behaviors 
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needed to succeed in school. A Saturday Academy provides additional 
support to English language learners and to special education students. 
These meaningful organizational decisions have resulted in catapulting 
the school’s Progress Report performance percentile rank over a three 
year period from the 2nd percentile to the 98th percentile.  

 
o The principal’s astute hiring of a part time reading recovery teacher to 

meet the needs of the most struggling students, the intentional design of 
both a push in and pull out English as a second Language program, the 
strategic move to add an academic intervention period built into the 
school day promote student achievement and address closing the 
achievement gap. Teachers meet two times per week to examine student 
work and determine needed adjustments to curricula and instruction. 
Students are cycled into the school’s support programs as needed. For 
example, ongoing monitoring of progress in the school’s reading recovery 
sessions informs teachers when students can be cycled out of the 
program and when others can be cycled in. 100% of students serviced 
through the reading recovery model have moved up at least one F & P 
level. The leadership’s strategic action plans reflect a strong commitment 
to supporting the needs of all students resulting in improved achievement 
and learning opportunities for all students.  
 

 
 What the school needs to improve 
 

 Continue to refine teacher questions that promote student discussions and 
engage all students in high levels of thinking in order to continue to bolster 
student performance. 1.2  

 
o While school leaders and staff believe that students learn best by 

providing them with a variety of instructional techniques and strategies, 
across classrooms the use of teacher questions that promotes thinking 
does not strategically provide students opportunities for higher level 
thinking. 4th grade students were asked questions that required basic 
factual recall responses, such as; what are poles, what is a magnetic 
field, thus limiting student’s opportunities to engage in higher order 
thinking. However, in 1st grade the question posed by the teacher; what 
would happen to an albatross if the strong wind suddenly stopped while it 
was flying, evoked a high level of student thinking. Questions were at a 
higher level in the early childhood grades than the upper grades and 
questions were not tailored to meet the diverse learning abilities of 
students. As a result, there are missed opportunities to strategically 
provide English language learners, special education students and high 
performing students with supports into curricula that engage students in 
higher level thinking.  

 
o Conversations that engaged students in paired discussions or 1 to1 

conferences with the teacher were classroom rituals. However, 
opportunities for students to engage in rich group conversations were not 
evident across classrooms. The use of structured protocols to encourage 
student conversations in a collaborative exchange of ideas to 
demonstrate high levels of student participation are not yet a cohesive  
common practice, thus limiting the opportunities for all students to take 
part in work related conversations. The lack of the consistency of 
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structures to promote high levels of thinking limits students’ opportunities 
to share in the perspectives of others and participate in discussions that 
ensure high levels of student thinking.  

 

 Continue to develop systems that communicate high expectations to students 
and parents and provide all stakeholders with feedback about student progress in 
order to further promote student achievement.  3.4  

 
o Parent meetings, teacher conferences and school leadership meetings 

are venues through which school leaders share the school’s expectations 
and vision.  Teacher’s monthly newsletters inform parents of what’s going 
on in curricula areas. The school has selected to pilot “Engrade,” an 
electronic system that organizes student progress and grade information. 
The school grading system, student assessment data is housed in this 
system and provides parents with a current and ongoing picture of 
student progress. However, the system is not yet school wide as it is 
currently in place in only two grades, thus limiting access to other parents 
about student progress. In addition, access is further limited to families  
who may not have access to computers.  Therefore, the school has yet to 
develop a systemic method through which it communicates timely 
ongoing feedback about student progress to all parents or provide them 
with resources to support their children’s learning. Therefore, parents’ 
ability to fully understand student strengths and needs is limited, 
hindering them from  efforts to  assist their children in  reaching  higher 
levels of achievement.   
 

o Actionable feedback about the quality of work is provided to all students.  
Teachers and students use rubrics to support students in improving their 
work. Conference reflections sheets identify student next steps and are 
discussed with students during weekly teacher/student conferences. 
Students state “the work is hard and it should be so we could do harder 
things in the future.”  However, structures and supports to prepare 
students to clearly understand the path to college and/or career are not 
yet fully owned by the students. For example, conversations with students 
indicate that they understand the need to get good grades to pass to the 
next grade. Guidance, peer mediation groups, assemblies celebrating 
excellent school attendance highlight student achievements. However, 
structures to support student long term goal setting that encourage 
students to aspire beyond the grade level standards are not yet systemic, 
thus limiting students to ability to prepare for next levels that accelerate 
their own learning.  
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Part 3: School Quality Criteria 2012-2013 
 

School name: School for Environmental Citizenship UD D P WD 

Overall QR Score      X  

 

Instructional Core 

To what extent does the school regularly… UD D P WD 

1.1  Design engaging, rigorous, and coherent curricula, including the arts, physical and 
health education, for a variety of learners and aligned to key State standards? 

   X 

1.2  Develop teacher pedagogy from a coherent set of beliefs about how students learn best 
that is informed by a research-based, common teaching framework and is aligned to 
curricula, engaging and meets the needs of all learners so that all students produce 
meaningful work products? 

  X  

2.2  Align assessments to curricula, use on-going assessment and grading practices, and 
analyze information on student learning outcomes to adjust instructional decisions at the 
team and classroom levels? 

   X 

School Culture 

To what extent does the school …  UD D P WD 

1.4  Maintain a culture of mutual trust and positive attitudes that support the academic and 
personal growth of students and adults? 

   X 

3.4  Establish a culture for learning that communicates high expectations to staff, students 
and families, and provide supports to achieve them? 

  X  

Systems for Improvement 

To what extent does the school … UD D P WD 

1.3  Make strategic organizational decisions to support the school’s instructional goals and 
meet students’ learning needs as evidenced by meaningful student work products? 

   X 

3.1  Establish a coherent vision of school improvement that is reflected in a short list of 
focused, data-based goals that are tracked for progress and are understood and 
supported by the entire school community? 

   X 

4.1  Use the observation of classroom teaching with a research-based, common teaching 
framework and the analysis of learning outcomes to elevate school-wide instructional 
practices and implement strategies that promote professional growth and reflection, with 
a special focus on new teachers? 

   X 

4.2  Engage in structured professional collaborations on teams using an inquiry approach 

that promotes shared leadership and focuses on improved student learning? 
  X  

5.1  Evaluate the quality of school- level decisions, making adjustments as needed to 
increase the coherence of policies and practices across the school, with particular 
attention to the CCLS? 

  X  

Quality Review Scoring Key 

UD Underdeveloped D Developing P Proficient WD Well Developed 

 


