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Part 1: The school context 
 
Information about the school 
 
Bronx High School of Business is a high school with 401 students from grade nine 
through grade 12.  The school population comprises 35% Black, 63% Hispanic, 1% 
White, and 1% Asian students.  The student body includes 28% English language 
learners and 23% special education students.  Boys account for 57% of the students 
enrolled and girls account for 43%.  The average attendance rate for the school year 
2011 - 2012 was 83.0%. 
 
 
 

Overall Evaluation 
 
This school is developing. 
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Part 2: Overview 
 

 
What the school does well  
 

 The principal has programmed the school to allow more flexibility in students’ 
schedules and added resources to support the instructional program and 
promote alignment with the school’s goals. (1.3)    
 
o Programming for students has changed this year, from a block by grade 

program to a schedule that focuses on students’ needs, resulting in more 
flexibility in programming students based on courses needed.  The school 
added a stand-alone English language arts class to support newly arrived 
students who previously received push-in services only. Teachers’ 
schedules include daily common planning time, where they work on 
developing curricula in an effort to accomplish the school’s goals.  
Students at this business-theme school are now able to take business 
courses from grade nine through grade twelve.  The principal hired four 
Career and Technical Education (CTE) teachers this year to support the 
development of the business program and are teaching Microsoft Office 
programs that will lead to certification for students. These programmatic 
changes are beginning to support the academic program, creating 
opportunities for teams of teachers to engage students in more 
challenging tasks and enhancing the development of the business 
program at the school.    
 

 The school is working on developing curricula that aligns to the Common 
Core Learning Standards (CCLS) in order to include rigorous tasks and 
increase student engagement. (1.1)    
 
o Teachers spend some of their common planning  time working to ensure 

that curricula is aligned to the (CCLS) and are using newly purchased 
software to develop curriculum maps. They have purchased the 
Department of Education (DOE) bundles and are using the literacy units 
of study for grades nine and ten.   The maps focus on key standards such 
as “cite strong and thorough textual evidence to support analysis of what 
the text says explicitly”, and units of study in English language arts 
indicate a focus on “analyze in detail how an author’s ideas or claims are 
developed and refined by particular sections of the text”. Teachers are 
beginning to include rigorous tasks in order to increase student 
engagement and insure that all students are consistently exposed to 
rigorous tasks and coherent curricula that are appropriately aligned to the 
CCLS and appropriately modified to meet the needs of sub-groups of 
students, including English language learners.  For example, in one math 
lesson students are expected to complete a task solving a system of 
equations through substitution and graphing, and in a history lesson 
students are asked to analyze the text and indicate how it relates to 
American Imperialism at the turn of the century, with both tasks requiring 

students to engage in higher order thinking.  As a result, the school is 

beginning to make progress in designing curricula that is aligned with the 
CCLS and promotes college and career readiness for all learners.       
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 Teachers use a grading policy and are starting to use rubrics that are aligned 
to the curriculum to assess learning, in an effort to measure student progress 
and adjust curricula as needed to improve student achievement. (2.2) 
 

o Teachers use a grading policy, which is posted in classrooms, and some 
teachers are beginning to use rubrics that are aligned to the curriculum, to 
provide students and other staff with feedback on student’s progress in 
learning. Some rubrics are task specific while others are taken from 
published materials that reflect the content of standardized assessments in 
literacy. In some classrooms, teachers are using checks for understanding, 
mainly exit slips, in order to adjust their plans to meet the needs of 
students. The principal shares data, such as scholarship reports and item 
analysis of results of Regents assessments, with teachers, in order to 
assist them in better understanding the levels their students are at 
academically.  As a result, teachers are using assessment data to provide 
feedback that is beginning to inform adjustments to instruction, with the 
goal of improving student learning.    

 

What the school needs to improve 
 

 Develop teacher pedagogy to increase student engagement across 
classrooms, raise higher order thinking skills, and include multiple entry 
points in lessons that accelerate learning for all students. (1.2)    
 
o The school has identified areas where teachers need support and 

professional development sessions were provided throughout the year.   
Teachers are struggling with the use of questioning techniques that lead 
to high order thinking.  Some questions asked were, “What are the two 
dynasties we spoke about?” “What do you guys think?”  Students who are 
English language learners, many who are newly arrived, are not given 
multiple entry points or opportunities to engage in the lesson. For 
instance, in one class, there was a group of Spanish speaking students in 
the back of the room, where an aide provided translation, but they were 
not encouraged to engage in the lesson, but rather were kept separate 
from the rest of the class.  Those students were not asked to share their 
answers, read, or engage in conversation.  Spanish speaking teachers 
have been scheduled to push-in to classrooms where there are larger 
numbers of English as Second Language students, for whom they need 
to provide translation. However, this is ineffective and does not provide 
students with opportunities to actively engage in the lesson because they 
do not get to exchange ideas, practice their language skills, communicate 
with the rest of the class, or share their learning. Consequently, all 
students, including English language learners, are limited in their ability to 
make academic progress.  
 

o In classrooms, students were generally compliant and were not given 
opportunities to have a voice in discussions during the lesson. Most 
classes visited were teacher centered and did not promote student 
involvement. A review of students’ work in folders also showed little 
evidence of high quality work by students.  Most student tasks were not 
well aligned to the CCLS and most assignments did not push students to 
produce work that was at their grade level.  As a result, teachers are not 
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using instructional practices and strategies that promote high levels of 
engagement and inquiry by all students.      

 

 Increase opportunities to develop leadership capacity and build on the work 
of teacher teams to include consistent analysis of student work that will lead 
to improved student outcomes. (4.2) 
 
o Teachers meet daily during the 7th period in content area teams and are 

starting to identify roles within their teams.  The social studies team met 
to review documents and shared strategies of how students can be taught 
to read those documents. They also talked about transitional phrases and 
sentence starters students can use in class.  There are team leaders; 
however, the administration does not provide a structure for these team 
leaders to meet nor does it provide professional development 
opportunities for them to develop their leadership skills.  Consequently, 
team leaders are left unprepared to lead teachers to robust and 
comprehensive analysis of data and discussions that promote student 
growth.     
 

o Teachers have limited exposure to the use of assessment data that would 
inform the way they plan and adjust their lessons.  Most teachers have 
not been provided with and are unaware of New York State English as a 
Second Language Achievement Test (NYSESLAT) data, Preliminary 
Scholastic Achievement Test (PSAT) data, and Individual Education Plan 
(IEP) data for their groups of students.  English Language arts teachers 
have not used any of these data sources to identify trends and patterns or 
to assess how their own students are performing on common 
assessments.  As a result, teachers are not yet effective in setting data 
based benchmarks or goals for students, leaving some students unaware 
of next steps to improve their progress towards learning goals.   
 

 Establish a process to evaluate school operations with specific attention to 
curricula, instructional practices and use of resources, in order to develop a 
school culture that maximizes teaching and learning. (5.1) 
 
o Teachers and administrators are beginning to review and evaluate 

curriculum and have purchased Atlas and the DOE bundles to assist with 
curriculum development. However, the school has no established 
systems in place to monitor and evaluate the impact that resources are 
having on teaching and learning. Resources have been allocated to 
provide Regents preparation classes but when a class was visited, only 
one student was present.   The school’s master schedule revealed that 
one prep class had zero students enrolled, another one had 19 students 
and the last one had one student enrolled.  The school has not made 
adjustments, leaving two teaching periods ineffectively used during the 
day. Datacation / Skedula were purchased to provide students and 
parents with up to date data on classroom assessments, homework, and 
attendance but the principal indicated that he has not checked to see the 
percentage of parents that have accessed the site, and assistant 
principals indicated that there are no consequences for teachers who are 
not uploading current information”. The lack of monitoring has led to 
ineffective use of resources and lack of access to timely and accurate 
information for students, who are eager to share their performance data 
with parents.   
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o A new attendance teacher is working at reducing the number of students 
with Long Term Absences (LTAs).  Attendance, however, continues to be 
an area of concern, since it has gone down from 83% in 2011-2012 to 79 
% at present.  Although students feel safe in the school, it is unclear as to 
how behavioral, social and emotional expectations are communicated to 
all staff. There is no student support team in place to address and 
evaluate these expectations since they all work in isolation. The school is 
making an effort to change this, as a team met for the first time for the 
purpose of this review. However, the team indicated that more needs to 
be done among teachers and support staff members to help improve the 
school’s culture.  In addition, the school does not ensure that teachers are 
implementing behavioral expectations in classrooms, as was evident in 
classroom observations. For example, some teachers address lateness 
while others ignore it or do not hold students to a standard of punctuality. 
Another teacher had no control of a class with several students who 
misbehaved and did not abide to any rules.   There is no coordinated or 
organized system to monitor the health, social and emotional 
development of students.  Support staff speaks of the need to have 
teachers trained in identifying students’ social and emotional needs. The 
school does not have a team that is able to do case-conferencing on 
students whom many of them are working with, in order to coordinate 
services. This has resulted in practices that have no coherence across 
the school and disconnected supports that do not reflect a shared 
understanding of expectations for academic, social and emotional growth 

by staff and students.             
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Part 3: School Quality Criteria 2012-2013 
 

School name: Bronx High School of Business UD D P WD 

Overall QR Score  X   

 

Instructional Core 

To what extent does the school regularly… UD D P WD 

1.1  Design engaging, rigorous, and coherent curricula, including the arts, physical and 
health education, for a variety of learners and aligned to key State standards? 

 X   

1.2  Develop teacher pedagogy from a coherent set of beliefs about how students learn best 
that is informed by a research-based, common teaching framework and is aligned to 
curricula, engaging and meets the needs of all learners so that all students produce 
meaningful work products? 

 X   

2.2  Align assessments to curricula, use on-going assessment and grading practices, and 
analyze information on student learning outcomes to adjust instructional decisions at the 
team and classroom levels? 

 X   

School Culture 

To what extent does the school …  UD D P WD 

1.4  Maintain a culture of mutual trust and positive attitudes that support the academic and 
personal growth of students and adults? 

 X   

3.4  Establish a culture for learning that communicates high expectations to staff, students 
and families, and provide supports to achieve them? 

 X   

Systems for Improvement 

To what extent does the school … UD D P WD 

1.3  Make strategic organizational decisions to support the school’s instructional goals and 
meet students’ learning needs as evidenced by meaningful student work products? 

 X   

3.1  Establish a coherent vision of school improvement that is reflected in a short list of 
focused, data-based goals that are tracked for progress and are understood and 
supported by the entire school community? 

 X   

4.1  Use the observation of classroom teaching with a research-based, common teaching 
framework and the analysis of learning outcomes to elevate school-wide instructional 
practices and implement strategies that promote professional growth and reflection, with 
a special focus on new teachers? 

 X   

4.2  Engage in structured professional collaborations on teams using an inquiry approach 

that promotes shared leadership and focuses on improved student learning? 
 X   

5.1  Evaluate the quality of school- level decisions, making adjustments as needed to 
increase the coherence of policies and practices across the school, with particular 
attention to the CCLS? 

X    

Quality Review Scoring Key 

UD Underdeveloped D Developing P Proficient WD Well Developed 

 


