
 

 

 

 

 

 

 
 
 
 

 

Quality Review  
Report 

 

2012-2013 
 

 

 

 

 

 

 

 

 

 

Bronx Bridges High School   
 

 08X432 

 
1980 Lafayette Avenue 

Bronx, NY 10473 
 

Principal:  Pablo Villavicencio 
 

 

Dates of review:  May 30-31, 2013  

Lead Reviewer: Carron Staple 
 
 

Quality Review: Quality Review Report 
Division of Academics, Performance, and Support 

2012-2013 



 

08X432 Bronx Bridges High School: May 30, 2013                   2 

 

Part 1: The school context 
 
Information about the school 
 
Bronx Bridges High School is a high school with 240 students from grade 9 through 
grade 11. The school population comprises 8% Black, 83% Hispanic, 3% White, and 6% 
Asian students. The student body includes 82.0% English language learners and 8.0% 
special education students. Boys account for 52% of the students enrolled and girls 
account for 48%. The average attendance rate for the school year 2011 - 2012 was 
91.5%. 
 

Overall Evaluation 
 
This school is proficient. 
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Part 2: Overview 
 

 
What the school does well  

 A rigorous curriculum aligned with Common Core Learning Standards (CCLS) 
to deepen students’ higher order thinking skills, effectively prepares students for 
college and careers.   (1.1)  

o Open-ended questions and tasks requiring higher-order thinking skills, 
based on levels 3 and 4 of the Depth of Knowledge continuum, are 
evident in curriculum maps across all content areas. The maps are 
designed using the Understanding by Design (UBD) approach, to insure 
that essential questions and enduring understandings are key 
components of each teacher's unit and lesson. The school's use of UBD 
has helped teachers produce well-designed curricula, with detailed 
curriculum maps, pacing calendars, syllabi and lesson plans, using a 
structured online tool called ATLAS. The template within ATLAS 
ensures that standard components, aligned to the CCLS and citywide 
instructional shifts, are used by all teachers, enabling a variety of 
students to engage in tasks that require them to identify and analyze 
textual evidence to write informative and explanatory arguments.  This 
was seen in a task that required students to cite evidence from the text, 
to describe positive and negative effects of globalization on societies.  
Another task involved students using their ELA text reference chart to 
interpret a quote and identify two supporting literary works.   In math, a 
concepts-based math program, aligned with CCLS, promotes post-
secondary readiness for all students, with patterns and modeling 
embedded in units, to insure students develop the habits of mind they 
need to help close the achievement gap. Units of study are cross-
curricular, with English Language Arts, Native Language Arts, writing 
and social studies forming a humanities block of study, and math and 
science being the other interdisciplinary block. Consequently, students 
are exposed to rigorous curricula that promote college readiness, 
including College Now classes, which afford students the opportunity to 
experience college-level work and lead to a high rate of students 
accumulating credits and passing Regents exams.  

 The school provides a safe and caring learning environment where students are 
supported by adults who attend to their socio-emotional and academic needs, 
resulting in improvement in their academic and social emotional growth.  (1.4)  

o There is a family-like culture that permeates the school and it is 
obvious to see, just by walking in the hallway, that every adult 
positively engages with students and knows them by name. Teachers 
receive Ramapo for Children professional development on creating a 
culture of achievement, where they learn about how to facilitate family 
groups, guided discipline and teaching with love and logic. This 
training has helped teachers to interact with students in ways that 
create a positive environment where students feel cared for and 
encouraged. Students interviewed stated that they feel very safe in the 
school and respected by their teachers and peers. All of the students 
talked about how their weekly advisory family group sessions help  
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them set goals for themselves and they praise social workers for being 
available to discuss personal issues, including attendance problems 
that sometimes affect their relationships and academic progress.  
Many of the lessons provided to students in the advisory classes are 
centered on college access and readiness and every student has an 
account on collegeboard.org, to support them in applying to colleges 
that are the "right fit". Students also spoke highly of the college 
preparation they receive through college trips, college fairs and 
working with one of the school's partners, College For Every Student 
(CFES), which provides mentoring, leadership training, summits, and 
additional college trips that the school is not able to afford and where 
parents can attend. Students also discussed the daily tutoring 
sessions and Saturday school available to them. There is an active 
student government that is supported by a community partnership with 
Good Shepherd Services, which trains them in developing their 
leadership skills and representing their peers. Students praised the 
student government for sharing their voice with administration and 
note that the reason they have so many after school activities and 
clubs, is because they have been represented well by their student 
leaders, who meet with them regularly to talk about improving the 
school. These guidance services and supportive programs are 
personalized to meet the individual needs of all students, resulting in a 
culture where everyone is a part of school decision-making and 
students demonstrate personal growth and academic success, as 
evidenced by the extensive and detailed log reports from the Youth 
Development team that tracks students’ challenges and school data 
that confirms that over 90% of all students have accumulated at least 
10 credits for the school year.          

 The school has implemented a variety of assessments that provide a clear 
picture of student needs and yields curricular and instructional adjustments that 
result in student mastery of skills and improved student achievement.   (2.2)  

o The school's 6-week assessment cycle and focus on outcomes-driven 
instruction, requires teachers to use common assessments and 
grading policies to ensure students are meeting their learning targets 
and mastering tasks aligned to CCLS. During these cycles, every 
student is required to take an assessment designed by their teachers, 
in every content area. The teachers take two days to grade the 
assessment and a report is generated to determine proficiency of the 
entire class and create a clear picture of individual student mastery in 
relation to targeted outcomes. The data generated from these reports 
is shared with students and members of the Professional Learning 
Communities (PLC), who meet to discuss where students have gaps in 
learning and the skills they need to work on. Teachers also use the 
data to reflect upon their practice and create action plans. These 
action plans are critical guides for teachers, as they require teachers to 
consider and determine the most essential objectives of the course 
and whether the strategies they are using have been successful in 
helping all students achieve mastery of learning goals. In addition to 
teacher made assessments, teachers utilize exit slips, Lexile data, 
portfolio work, projects, class tests and rubrics for writing and 
presenting, to further examine instructional decisions and adjust 
planning and instruction where needed. This consistent assessment 
ensures that data-driven instruction and assessment are being 
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properly planned, continually revised and administered, leading to 
improved student outcomes, as evidenced in scholarship reports 
where semester grades are captured every 6-8 weeks, and year-end 
progress report data which shows over 90% of the students 
accumulating ten or more credits per year across subgroups, and a 
78% proficiency pass rate on the Integrated Algebra Regents exam. In 
addition, although the school has not yet grown to include twelfth 
grade students, it already has a 55% completion rate in the number of 
students passing Regents exams, with only 3 students in the 9th grade 
not being promoted. Clearly this data demonstrates that the 
assessments administered and the next steps provided to students for 
improvement and mastery have yielded positive results, moving 
students one step closer to graduating from high school.   

 The school has a clear vision linked to ongoing needs assessment, and data 
driven systems and structures that set, support and track school goals, to 
insure acceleration of staff and student learning.  (3.1)  

o The school has leveraged practices and systems at the team level to 
augment instructional practices that positively impact student learning, 
and has a calendar of interim benchmarks to track, assess, monitor, and 
tweak the effectiveness of short and long term goals at the school level.  
There is a student handbook with school rules and regulations, 
academic expectations, grading policies and the school’s goals. There is 
also a staff handbook that details the school’s vision and mission of 
providing all students with a hands-on, high quality education grounded 
in rigorous curricula that consistently reinforces mastery of standards 
across all content areas. Based on goals set forth in the school’s 
Comprehensive Education Plan (CEP), teachers and students set goals, 
with teachers having regular discussions about student progress and 
their own growth, with administrators and their peers.  Students meet 
with their advisories and individual teachers to discuss their progress 
and engage in self-reflection as part of their growth. Professional 
development is planned for all teachers to improve pedagogy based on 
school goals and needs identified via teachers’ self-analysis.  Progress 
is tracked monthly and school leaders are quickly able to assess the 
effectiveness of a practice or program and modify goals, as they meet 
regularly to discuss the goals set and evaluate where the school is in 
achieving each one.  Throughout the school year, thoughtfully planned 
events effectively engage the school community in supporting and 
contributing to the school's goals. This includes family nights for 
students and their parents, with presentations about school goals, youth 
development programs, school culture, college and careers, curriculum 
and assessments. The timeliness of these actions allows stakeholders 
to make adjustments to school-wide goals, as needed to support 
learning by staff and students. As a result, all constituents are aware of 
and support the school's goals to insure high levels of staff and student 
achievement and leverage changes that result in ongoing school 
improvement.   

What the school needs to improve 

 Enhance instructional practices to consistently reflect purposeful grouping that 
maximizes student learning and pacing that allows time for teachers to measure 
students' mastery of each learning objective.   (1.2)  
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o During instruction, teachers are expected to use the workshop model 
approach to activate prior knowledge and build upon current 
knowledge to develop meaning. This workshop model encompasses 
the elements that the school believes helps students to construct 
meaning through its six steps of: making connections, a mini-lesson, 
guided practice, independent practice, sharing, and linking the skills 
and strategies to the content. However, while all teachers use this 
approach and attempt to create flexible student groups for instruction, 
there are cases where the teaching strategy does not sufficiently 
match the varying needs of each student. For example, in a math 
classroom, the teacher modeled a lesson and then asked the students 
to work independently, without checking how they first performed in 
the group. Upon assessment, only a small number of students were 
able to accurately complete the problems.  As a result, the teacher 
ended up re-teaching the entire class rather than those who needed 
the re-teaching, thus hindering the full engagement of all students in 
challenging learning tasks.  

 Refine the process of how teacher teams evaluate student work and adjust 
their practices, to implement instruction that accelerates learning for specific 
subgroups that are within the English language learner population.  (4.2)  

o Teacher teams use a protocol for "Looking at Student Work" to review     
and analyze student work products and assessments. They look at 
student work for gaps in understanding and collectively determine next 
steps for instruction, in alignment with CCLS across content areas. 
Using a template they record their findings and track current student 
performance, desired student achievement and implications for 
planning. There is also school-wide use of rubrics, common lesson 
plan formats, and strategies for providing multiple entry points for all 
learners. Lead teachers and other teacher leaders attend professional 
trainings and workshops, turnkeying information to their colleagues to 
support the work of the professional learning communities (PLC) and 
insure that all teachers share responsibility for crafting and 
implementing action plans for data driven intervention and instruction 
for diverse learners. Throughout this work there is a shared focus 
around inquiry teamwork for students in the lowest third, students 
struggling with language acquisition and all students who require 
targeted interventions. However, when reviewing student work and the 
rubrics given to students to complete tasks, the team did not present 
an exemplary sample for students to model in completing tasks to 
attain the highest rubric score. In addition, there was limited evidence 
of systematic analyses of critical elements of teacher practice, leading 
to missed opportunities to maximize shared improvement in teacher 
practice and hindering mastery of goals for groups of students.   
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 Part 3: School Quality Criteria 2012-2013 
 

School name: Bronx Bridges High School UD D P WD 

Overall QR Score      X  

Instructional Core 

To what extent does the school regularly… UD D P WD 

1.1  Design engaging, rigorous, and coherent curricula, including the arts, physical and 
health education, for a variety of learners and aligned to key State standards? 

  X  

1.2  Develop teacher pedagogy from a coherent set of beliefs about how students learn best 
that is informed by a research-based, common teaching framework and is aligned to 
curricula, engaging and meets the needs of all learners so that all students produce 
meaningful work products? 

 X   

2.2  Align assessments to curricula, use on-going assessment and grading practices, and 
analyze information on student learning outcomes to adjust instructional decisions at the 
team and classroom levels? 

   X 

School Culture 

To what extent does the school …  UD D P WD 

1.4  Maintain a culture of mutual trust and positive attitudes that support the academic and 
personal growth of students and adults? 

   X 

3.4  Establish a culture for learning that communicates high expectations to staff, students 
and families, and provide supports to achieve them? 

  X  

Systems for Improvement 

To what extent does the school … UD D P WD 

1.3  Make strategic organizational decisions to support the school’s instructional goals and 
meet students’ learning needs as evidenced by meaningful student work products? 

  X  

3.1  Establish a coherent vision of school improvement that is reflected in a short list of 
focused, data-based goals that are tracked for progress and are understood and 
supported by the entire school community? 

  X  

4.1  Use the observation of classroom teaching with a research-based, common teaching 
framework and the analysis of learning outcomes to elevate school-wide instructional 
practices and implement strategies that promote professional growth and reflection, with 
a special focus on new teachers? 

  X  

4.2  Engage in structured professional collaborations on teams using an inquiry approach 

that promotes shared leadership and focuses on improved student learning? 
  X  

5.1  Evaluate the quality of school- level decisions, making adjustments as needed to 
increase the coherence of policies and practices across the school, with particular 
attention to the CCLS? 

  X  

Quality Review Scoring Key 

UD Underdeveloped D Developing P Proficient WD Well Developed 

 


