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Part 1: The school context 
 
Information about the school 
 
DeWitt Clinton is a high school with 4,158, students from grade nine through grade 12.  
The school population comprises 31% Black, 60% Hispanic, 2% White, and 7% Asian 
students.  The student body includes 20% English language learners and 15% special 
education students.  Boys account for 51% of the students enrolled and girls account for 
49%.  The average attendance rate for the school year 2011 - 2012 was 77.0%. 
 
 
 

Overall Evaluation 
 
This school is underdeveloped. 
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Part 2: Overview 
 

What the school does well  
 

 School leaders and teachers work to align curricula to the Common Core 
Learning Standards (CCLS) and are in the process of refining unit tasks to 
include higher order thinking skills that challenge all students.   (1.1)  
 
o The principal and administrators support the development of curricula 

aligned to the CCLS.   Teacher leaders from each department collaborate 
to design content area curriculum units that are grade and content 
appropriate throughout the school.  For example, teachers have aligned 
the social studies curriculum to the CCLS, as well as the New York State 
social studies standards. Targeted standards in social studies include 
reading and writing standards, such as reading informational text and 
argumentative writing. The overarching question for the American History 
curriculum is, “Are we the nation we set out to be?”  In English, units of 
study focus on multiple perspectives in the eleventh grade and 
persuasion, personal narrative, citations and annotations in the ninth 
grade. Teachers are also working on developing tasks that engage 
students in challenging and rigorous work that leads to higher order 
thinking.  Consequently, students, including English language learners 
and special education students, are beginning to get exposed to 
challenging curricula aimed at preparing them to succeed in college.   
 

 Teachers are developing proficiency in their use of common assessments to 
adjust curriculum and instruction and prepare students for State 
assessments, in an effort to improve students’ outcomes.   (2.2)  
 
o Some teachers use item analysis of the Regents exams to determine the 

supports students need in order to succeed on those assessments. For 
example, the social studies content level team met to go over the item 
analysis of the United States History Regents.  The team analyzed all the 
responses in preparation for the Regents exam in June 2013.  They 
determined that students needed support with Supreme Court cases, 
content vocabulary, and sequencing of events.  The team developed an 
action plan for the next twenty days of instruction, to better prepare 
students for the next round of assessments.   The team also reviews 
student work.  For example, they analyzed the work of ten struggling 
students and used those results to adjust instructional practices.   As a 
result, some teachers are able to target their interventions and adjust their 
instruction to improve student performance on assessments.  
 

 The school uses the observation process to provide teacher feedback aligned 
to the Danielson’s Teaching Framework, with next steps aimed at promoting 
teacher development.   (4.1)  
 
o All observation reports are consistent in referencing the three 

components of the Danielson’s Framework that the school is focusing on. 
They are: Designing coherent Instruction (1e); Establishing a culture for 
Learning (2b); and Using questioning and Discussion (3b).  The 
principal’s observations of other members of the administrative team 
include a focus on these same components. Some of the reports have 
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actionable steps for improvement and provide specific recommendations 
to further develop pedagogical practice. For example, some of them focus 
on promoting critical thinking and creating opportunities for students to 
work in groups.  The school maintains an observation log in which all 
formal observations are recorded and tracked by departments.  Informal 
observations are frequent, with special attention to teachers who are new 
to the profession.  New teachers work with mentors and a system of 
intervisitations has been set for them to receive support in developing 
their pedagogy.   As a result, teachers are provided with information and 
opportunities for professional growth.   

 

What the school needs to improve 
 

 Utilize teaching strategies that provide multiple entry point opportunities for all 
students, and develop appropriately challenging tasks in order to elevate rigor 
and engage students in higher order thinking tasks and discussions.  (1.2)  
 
o   As part of the Teacher Effectiveness Program, the school has provided 

professional development in instructional practices such as questioning, 
designing coherent and engaging instruction and differentiation of 
learning to meet the needs of diverse learners. However, in most of the 
classrooms visited, lessons were teacher directed and lacked multiple 
entry points for students to engage in the lesson. In addition, teachers 
did not use strategies or questioning techniques that led students to 
engage in academic discourse, and a review of student work showed 
little evidence of high quality rigorous work by students. For example, in 
a ninth grade geometry honors class where students had already passed 
the Algebra Regents, the teacher did not provide varied opportunities to 
engage students in the lesson.  Students all worked on the same 
problems listed on a worksheet and although they sat in groups, they all 
worked individually.  A student was later asked to go up to the board to 
solve a problem, but was not given the opportunity to explain her answer 
to the rest of the class. In two self-contained classes visited, students 
were compliant.  In one class with two adults in the room, one adult 
stood against the wall and did not provide any support to students.   In 
both classes, students copied from the board, with no discussion, 
conversation or engagement.  In yet another class where the aim was, 
“How did the Industrial Revolution change living and working?” the 
teacher showed segments of video clips and then wrote sentences from 
the video on the board, for students to copy.  Students were then asked 
to use a dictionary to look up the meaning of words they did not 
understand, such as “consume” and “produce”. As a result of these 
ineffective instructional practices, all students are not engaged in 
learning activities that challenge them to produce rigorous written work 
and engage in high order thinking in discussions.  

 

 Leverage resources and teacher assignments to support students at all levels 
in order to close the achievement gap and meet the school’s goals.   (1.3)  
 
o The ninth grade Governor’s Program, with a dedicated staff and specific 

space allocation, was created prior to this year, to support at- risk 
students and accelerate credit accumulation.   However, as per the most 
recent Progress Report, across first year students, the percentage of 
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students earning 10 or more credits is at 51.2%, compared to similar 
schools, and the peer range is at 0%, indicating that this school has 
scored below all schools in its peer group.  For at-risk students in the 
lowest third, credit accumulation is at 29.4% with a peer group range of 
6.7%.  Classes observed revealed lack of engagement and rigor.    In an 
honors class observed, high performing students were not challenged to 
extend their learning to a rigorous level and only a few of the classes 
visited used technology to support instruction.  In a science class the 
teacher indicated that students were “doing research”, but what students 
had in front of them were three student handouts from NOVA entitled, 
“Origins: Where are the Aliens?”  Computers were not available in the 
room, there was no electronic board in use and there were no science 
supplies in the room to indicate that science was being taught in that 
room.   As a result, organizational decisions do not reflect effective 
alignment of resources to support school goals focused on improving 
student achievement.   
 

o The administration allocated additional resources to improve attendance, 
including the hiring of an additional attendance teacher.   However, 
attendance continues to be a major concern at this school, since currently 
it is at 79%.    Many of the classes visited had low attendance, including 
an economics class, where only 17 students out of 32 students on 
register were present.  These additional resources have not yet shown a 
positive impact on student attendance, thus limiting the impact on school 
goals.    Teachers’ assignments include daily common planning; however, 
not all teachers in each department are active participants in these teams.  
Similarly,  all teachers are not involved in the development of curricula so 
most lesson plans lack alignment to units of study that were developed by 
a separate team. In visiting one of the classes, a teacher referred to the 
lesson plan he was sharing with me as, “that is what they developed.”   
As a result, the school’s use of resources does not address students’ 
needs effectively, limiting achievement by all students, including English 
language learners and students with disabilities.            

 

 Create a process to evaluate school culture, instructional practices, and 
professional development plans in order to make adjustments and meet the 
expectations of the CCLS.   (5.1)  
 
o The school has a plan safety plan and team to allow a number of 

constituents to engage in ongoing assessment of school culture and the 
extent to which staff, students and others are succeeding in meeting 
expectations for improved performance by all, particularly in relation to 
the CCLS.  However, the school environment is not conducive to learning, 
as many students linger in the hallways between periods and at times 
speak loudly enough to create disturbances to classes that are in session 
nearby. For example, although a section of the first floor has been 
allocated to the Governor’s Program to minimize student movement, on 
that floor, the team experienced a few situations where the disturbances 
in the hallway required intervention by members of the school’s safety 
team.  Thus procedures currently in place are not effective in creating a 
culture in which all staff and students are supported in meeting learning 
goals and targets aligned to the CCLS and other key standards. 
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o During classroom visits, three teachers demonstrated a high level of 
pedagogical skills, as evidenced by high levels of student engagement, 
questioning that led to the use of higher order thinking skills, group work 
that was differentiated, and a print rich environment that supported 
student learning about American history.  However, across classrooms, 
most teachers are struggling with the use of questioning techniques that 
lead to the use of high order thinking skills and engagement.  Although 
the school’s focus this year has been on domains in the Charlotte 
Danielson Teaching Framework that address “using questioning and 
discussion”, and “establishing a culture for learning”, efforts to improve in 
these areas have not been successful.   As a result, inadequate attention 
to adjustments needed to align professional development practices with 
teacher needs, hampers teachers’ ability to improve pedagogical skills 
and support student mastery of CCLS.                                 
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Part 3: School Quality Criteria 2012-2013 
 

School name: DeWitt Clinton High School UD D P WD 

Overall QR Score X    

 

Instructional Core 

To what extent does the school regularly… UD D P WD 

1.1  Design engaging, rigorous, and coherent curricula, including the arts, physical and 
health education, for a variety of learners and aligned to key State standards? 

 X   

1.2  Develop teacher pedagogy from a coherent set of beliefs about how students learn best 
that is informed by a research-based, common teaching framework and is aligned to 
curricula, engaging and meets the needs of all learners so that all students produce 
meaningful work products? 

X    

2.2  Align assessments to curricula, use on-going assessment and grading practices, and 
analyze information on student learning outcomes to adjust instructional decisions at the 
team and classroom levels? 

 X   

School Culture 

To what extent does the school …  UD D P WD 

1.4  Maintain a culture of mutual trust and positive attitudes that support the academic and 
personal growth of students and adults? 

X    

3.4  Establish a culture for learning that communicates high expectations to staff, students 
and families, and provide supports to achieve them? 

 X   

Systems for Improvement 

To what extent does the school … UD D P WD 

1.3  Make strategic organizational decisions to support the school’s instructional goals and 
meet students’ learning needs as evidenced by meaningful student work products? 

X    

3.1  Establish a coherent vision of school improvement that is reflected in a short list of 
focused, data-based goals that are tracked for progress and are understood and 
supported by the entire school community? 

 X   

4.1  Use the observation of classroom teaching with a research-based, common teaching 
framework and the analysis of learning outcomes to elevate school-wide instructional 
practices and implement strategies that promote professional growth and reflection, with 
a special focus on new teachers? 

 X   

4.2  Engage in structured professional collaborations on teams using an inquiry approach 

that promotes shared leadership and focuses on improved student learning? 
 X   

5.1  Evaluate the quality of school- level decisions, making adjustments as needed to 
increase the coherence of policies and practices across the school, with particular 
attention to the CCLS? 

X    

Quality Review Scoring Key 

UD Underdeveloped D Developing P Proficient WD Well Developed 

 


