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Part 1: The school context 

Information about the school 

Bronx Guild is a high school with 305 students from grade 9 through grade 12. The school 
population comprises 34.0% Black, 61.0% Hispanic, 1.0% White, and 4.0% Asian students. The 
student body includes 7.0% English language learners and 23.0% special education students. 
Boys account for 50.0% of the students enrolled and girls account for 50.0%. The average 
attendance rate for the school year 2011 - 2012 was 81.0%. 

Overall Evaluation 

This school is developing. 
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Part 2: Overview 
 

 

What the school does well 

 Careful reflection on the success and challenges of the school has enabled school 
leadership to strategically address many systems and structures, ensuring that 
resources such as time, human capital and budget are better aligned to meeting 
the school's goals. (1.3)  

o    Recognizing that academic demands are increasing, yet wanting to maintain 
the integrity of the school's vision and commitment to internship-based 
learning, the principal, after careful analysis of relevant data, has 
undertaken what is essentially a complete restructuring of the school.  Every 
system, structure, and human capital decision has been subject to careful 
scrutiny.  For example, an academic intervention time has been carved out 
of the long sacrosanct two-day-a-week internship experience for students, 
such that struggling students get extra help every morning before going to 
work.  Students are passing their courses and their English Regents 
examinations in greater number.  Teacher teams now each meet a minimum 
of once a week, often more, and school wide professional development 
takes place weekly.  Teachers' classrooms were moved so that wings could 
be created for each grade, with the ninth grade housed in a suite of rooms 
that form a ring around the counselor's and teachers' work spaces.  This has 
helped the acculturation of the ninth graders to the unique format of the 
school.  The school's many, many partnerships provide a very wide array of 
internship offerings.  Most impressively, the school, without significant 
external support, has created - out of two huge unused plots of land nearby 
- an organic garden and orchard that is managed by students as part of their 
internships and provides a living laboratory for the science classes.  This 
has become a central initiative for the school and has engaged many 
previously disengaged students.  Finally, the school has essentially 
revamped its teaching staff.  Since the last quality review, fully half the staff 
is brand new to the school.  This brought a focus on academics that the 
school previously lacked.  Teacher's schedules are crafted so that in 
addition to having their content area students, teachers also lead crews that 
have total responsibility for the students.  Each of these strategic decisions 
and actions has strengthened the school's academic departments.  

 The school's nurturing, intimate, and highly personalized climate ensures the 
personal and social growth of each student, and is therefore deeply prized by 
students, parents and teachers. (1.4)  

o    The school greatly values its democratic approach to culture building. 
Student individuality is greatly respected and even more importantly, 
expected. This is supported by a very inclusive community that enables 
students to feel emotionally safe. Programs such as "Bronx Guild Bucks,” 
which is a positive behavior intervention system and the introduction of a 
restorative justice model have made the already supportive environment 
more structured, which has resulted in a drop in suspensions, a slight 
increase in attendance, and classrooms that are respectful and orderly.   

o    The school's intricate crew structure ensures that every student is known 
very well by an academic advisor who is responsible for helping them stay 
on track, prepare for college, and complete their comprehensive internship 
projects. For the most part, students stay with the same crew for all four 
years of high school, creating a family-like environment that deeply supports 
students and parents.  Because the crew advisors also supervise students 
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in their internship projects, they have a deep investment in both the 
academic and social success of the students. They are able to customize 
the specific supports that a student needs to be successful, whether that 
support is in the form of daily wake up calls or extra tutoring or intervening 
when students struggle at their internships. Furthermore, the students 
develop a great bond with one another, and the level of support they provide 
to each other is significant and in some cases responsible for keeping 
students engaged.  

 Feedback and individualized support is resulting in accelerated growth for 
teachers, particularly for those new to the profession and new to the school. (4.1)  

o    A key factor in the school's improvement has been the hiring of new staff. At 
this time, more than half of the teaching staff are second year teachers. The 
principal and assistant principal are committed to the growth of this new 
faculty and are in their classrooms regularly to observe and provide 
feedback. In addition, they have supported the staff by reading unit plans 
and syllabi, employing the use of an online curriculum design tool, and 
focusing on the development of literacy throughout the content areas via 
regular professional development sessions. As a result, teacher efficacy is 
very high, and these new teachers' classrooms are among the more 
rigorous and engaging in the school at this time.  

o    The cornerstone of the school's feedback structure is the Bronx Guild 
Instructional Framework. It has been modified to incorporate the major 
elements of the Danielson framework, but it still focuses on the aspects of 
instruction most highly valued by the school - rigor, relevance and 
relationships. This framework makes clear the expectations for teachers as 
part of the Bronx Guild community. In response to feedback from prior 
quality reviews, the principal has increased the amount of informal 
observations that are conducted for all staff. Observation cycles have 
focused on specific aspects of the Danielson framework as well as aspects 
of the Kim Marshall teacher development rubric. For example, questioning 
has been a key aspect of pedagogy that has been explored this year, and in 
several classrooms, it was apparent that significant questions were central 
to the activity. As a result of this increased emphasis on the framework and 
observation, teaching practices are much more consistent across the 
school.  

What the school needs to improve 

 Continue to adapt and strengthen curricula, so that rigorous tasks and higher order 
skills are a part of every student’s educational experience in all content areas. (1.1)  

o    The school's major emphasis over the last year has been to align their 
internships and the accompanying long term projects to a stronger academic 
program that reflects alignment to the Common Core Learning Standards 
(CCLS). The school has begun to incorporate certain CCLS expectations in 
some content areas, for example, the citing of evidence from text to support 
an opinion or position. There has also been some work done by the staff to 
integrate content areas, such as units designed jointly and presented 
simultaneously by English and social studies teachers, and some teachers 
have course syllabi that show evidence of tasks requiring higher order 
thinking. However, there have been limited attempts to address the shifts in 
every content area. Math classes, for example, are less rigorous than other 
courses. Parents and teachers each cited math as an area of major concern 
when discussing college readiness. In addition, academic needs of special 
education students, in particular, are not adequately addressed in planning. 
Lesson and unit plans from several teachers in differing content areas 
showed almost no intentional planning for these students, and a few 
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teachers indicated that they are not explicitly expected to incorporate this in 
to their plans. While the internships and long term projects provide 
opportunity for diverse learners to be engaged, they are not consistently 
rigorous, leading to an unevenness of experience that makes a child's 
experience at the school subject to the quality of their internship.  

 Continue to strengthen pedagogical practice so that all students are exposed to 
lively, dynamic classroom teaching that ensures entry points for all types of 
learners. (1.2)  

o    The school is working to continue deepening its commitment to a stronger 
academic component so that its internships, which are the centerpiece of 
the school’s unique program, can be more robust. Classroom practice 
across the school varies widely. The largely novice teaching staff is still 
working on honing their craft. Some classes are highly interactive, student 
centered and designed to support multiple learning styles. As an example, in 
a living environment class, students were working both individually and in 
groups to define difficult words, unpack the author's language and use 
diagrams and illustrations to conduct their own ecosystem analysis. This 
kind of engaging activity was seen in a few classrooms, but across many 
classrooms, student engagement, as reflected in student discussion and 
participation, was not evident. Many classes, while low in attendance, were 
conducted as lectures and lacked enough opportunity for students to 
engage in content-related conversations. As a result of this unevenness 
across classrooms, students perceive a wide range of expectations for their 
work and achievements, and attendance remains an ongoing issue. 

 Further develop systems, structures and expectations around both formative and 
summative student assessment that enable teachers to use it for instructional decision 
making, benchmarking and tracking progress, and ensuring equity of grading practice 
across the school. (2.2)  

o A few individual teachers utilize assessment, feedback and reflection 
effectively. For example, students receive individualized support and 
feedback while working on their learning through internship papers or their 
senior thesis projects. Upon completion of these major tasks, students 
present at dissertation-style defenses of their work and are assessed by 
several members of the faculty. However, across the school, formative and 
summative assessments are not typically used in ways that influence daily 
instructional decision making. Each teacher has their own distinct grading 
policy, assigning different value to class participation, assignments, and 
assessments. As a result, students are unclear about what constitutes high 
quality work.  There has been little formal discussion or ongoing analysis of 
student work to inform a common understanding of what constitutes 
excellence. Both teacher teams discussed, in broad terms, ways to assist 
groups of students, but student work was not used to identify gaps, modify 
instruction or make connections back to classroom practice. Although some 
teachers use strategies such as exit tickets to assess student learning, 
classrooms and lesson plans demonstrate little evidence that these 
assessments are used in meaningful ways to alter grouping, lesson content 
or pacing. A valuable effort to assess the reading levels of all students 
earlier in the year using the San Diego Quick Assessment is not being 
followed up by a re-administration. While the teachers are exploring different 
assessments to administer in its place, the progress of the neediest 
students, in particular, is not being captured adequately, preventing the 
school from responding quickly enough to ensure interventions that will 
prevent students from failing or dropping out.   
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Part 3: School Quality Criteria 2012-2013 
School name: Bronx Guild  UD D P WD 

Overall QR Score 
 

X 
  

Instructional Core 

To what extent does the school regularly... UD D P WD  

1.1 Design engaging, rigorous, and coherent curricula, including the arts, physical and health 
education, for a variety of learners and aligned to key State standards?  

X 
  

1.2 Develop teacher pedagogy from a coherent set of beliefs about how students learn best that is 
informed by a research-based, common teaching framework and is aligned to curricula, engaging 
and meets the needs of all learners so that all students produce meaningful work products? 

 
X 

  

2.2 Align assessments to curricula, use on-going assessment and grading practices, and analyze 
information on student learning outcomes to adjust instructional decisions at the team and classroom 
levels? 

X 
   

School Culture 

To what extent does the school... UD D P WD  

1.4 Maintain a culture of mutual trust and positive attitudes that support the academic and personal 
growth of students and adults?   

X 
 

3.4 Establish a culture for learning that communicates high expectations to staff, students and 
families, and provide supports to achieve them?  

X 
  

Systems for Improvement 

To what extent does the school... UD D P WD  

1.3 Make strategic organizational decisions to support the school’s instructional goals and meet 
students’ learning needs as evidenced by meaningful student work products?   

X 
 

3.1 Establish a coherent vision of school improvement that is reflected in a short list of focused, data-
based goals that are tracked for progress and are understood and supported by the entire school 
community? 

 
X 

  

4.1 Use the observation of classroom teaching with a research-based, common teaching framework 
and the analysis of learning outcomes to elevate school-wide instructional practices and implement 
strategies that promote professional growth and reflection, with a special focus on new teachers? 

  
X 

 

4.2 Engage in structured professional collaborations on teams using an inquiry approach that 
promotes shared leadership and focuses on improved student learning?  

X 
  

5.1 Evaluate the quality of school- level decisions, making adjustments as needed to increase the 
coherence of policies and practices across the school, with particular attention to the CCLS?  

X 
  

Quality Review Scoring Key 

UD  Underdeveloped  D  Developing  P  Proficient  WD  Well Developed  

 


