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Part 1: The school context 
 
 

Information about the school 

Bronx School for Law, Government and Justice is a secondary school with 763 students 
from grades 6 through 12. The school population comprises 31% Black, 66% Hispanic, 
1% White, and 2% Asian students. The student body includes 7% English language 
learners and 14% special education students. Boys account for 46% of the students 
enrolled and girls account for 54%. The average attendance rate for the school year 
2011 - 2012 was 91.8%. 
 
 

Overall Evaluation 
 
This school is proficient. 
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Part 2: Overview 
 

What the school does well  
 

 The school aligns curricula and performance tasks to State standards and 
makes strategic choices that integrate the Common Core Learning Standards 
into units of study across all content areas to improve student outcomes. (1.1) 

o The school's curriculum maps, units of study, and pacing calendars 
reflect alignment to purposely chosen Common Core Learning Standards 
(CCLS), based on an analysis of student work. Teacher teams examine 
curricula and refine academic tasks on a weekly basis, using Depth of 
Knowledge principles to ensure that students are engaging in rigorous 
tasks. Instruction is designed to emphasize academic vocabulary, text 
complexity and evidence, open-ended math tasks, and differentiated for 
students with disabilities and English language learners. In the middle 
school, teachers work closely to evaluate student performance against 
standards to identify the gaps in learning and adjust curriculum to include 
CCLS and citywide instructional shifts. The majority of middle school 
teachers plan learning activities that included differentiation through the 
use of manipulatives and other hands-on activities, as expertly 
demonstrated in the 6th grade math class, where the teacher facilitated a 
lesson on factoring that allowed students to demonstrate their learning 
individually and with their peers.  Students were able to reflect, process 
and articulate how they arrived at solutions and in a highly metacognitive 
manner show their classmates step-by-step what their thinking was in 
arriving at a solution. Whether the solution to the problem was correct or 
incorrect, the teacher did not simply provide answers, or tell students 
where they went wrong, but instead had the students go back to their 
groups and ask questions of each other to come to a final conclusion. 
Students asked, “How do you know?” “Why did you circle this number?” “Is 
there another way to factor this problem?” “What would happen if I divided 
this by a higher number?” Teachers further facilitate student engagement 
through discourse from cooperative learning pairs that lead to inquiry, 
accountability talk and self-reflection. As a result, students are able to 
demonstrate higher levels of thinking, and are prepared for college and 
careers.  

● The school provides a safe, nurturing, aesthetically appealing, and positive   
learning environment where students have a voice, feel respected, valued, and 
prepared for college and careers. (1.4)  

○Parents and students state that they are safe at the school and describe it as 
welcoming, supportive and family-oriented. The principal is widely respected 
and looked upon as a caring person who makes everyone feel valued. 
Students have a variety of venues to have their voices heard on a daily basis in 
school decisions.  For example, they plan school wide events and activities 
such as the Thanksgiving Feast, college and career nights, law debates, talent 
shows, awards ceremonies, and the most improved breakfast, just to name a 
few, stating that this input makes them feel important.   Morning town hall 
meetings and a student government provide every student with time to speak 
with adults and peers and have their voices heard.  In addition, students report 
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that there are multiple adults they can approach to receive support from in 
order to meet their academic and socio-emotional needs. The school has 
multiple systems in place to ensure students are meeting school-wide 
expectations, including a team of social workers, guidance counselors, and a 
college advisor. Along with teachers, this team conducts monthly recognition 
ceremonies to celebrate academic achievement as well as community service 
and attendance. Collectively, these experiences end with the school 
C.H.A.R.G.E.-Collectively Helping All to Realize Greatness Everyday, where 
the students chant in unison, "We are all champions of the CHARGE!"  

o   The collaboration of adult teams meeting weekly to monitor student 
attendance, social-emotional student concerns, and academic progress is 
truly a collective effort, resulting in targeted interventions for the most needy 
students. Using Jupiter, an online grading book, supports students and their 
families in obtaining information about student progress and is accessible 24 
hours a day, with parents gaining access to student data at their 
convenience. Parents who do not have computers have data mailed home 
weekly, and all parents receive progress reports every three weeks, and are 
welcomed into the school at any time, without an appointment, to discuss 
their child's progress and/or behavior. As a result, parents state that they feel 
very connected to the school and acknowledge that their children are being 
well-prepared for college and careers. In addition, compared to last year, 
data shows that the school’s approach to building culture, maintaining 
discipline and supporting students with their social-emotional concerns have 
led to a drop in overall suspensions. Principal suspensions have decreased 
from 30 to 23, and Superintendent suspensions have decreased from 5 to 1, 
ensuring an environment where students feel very safe, heard, supported, 
and prepared to focus their attention on academic work, resulting in the 85% 
rate for students on track for graduation. 

● School leaders and teachers plan and refine academic tasks and assessments, 
using student work and data to make purposeful decisions that result in closing the 
achievement gap and improving student outcomes. (2.2) 

o  Teachers administer assessments and use rubrics that are aligned to 
State Standards, with a focus on ensuring students can construct viable 
arguments. For example, the math team developed a rubric called LOCK: 
List, Organize, Calculate, Knowledge. This rubric ensures students list and 
organize relevant facts, calculate those facts using an appropriate math tool, 
and correctly demonstrate their knowledge by answering math problems 
correctly by showing procedural steps, or identifying why they received an 
incorrect answer by retracing their procedural steps. This type of rubric 
results in students being more aware of their strengths and challenges and 
provides valuable information to teachers, allowing them  to make immediate 
and long term instructional decisions about how to further support students in 
their understanding of the curriculum, thus ensuring meeting the needs of all 
students.  

●The school provides actionable feedback to teachers with targeted next steps 
using a current research-based framework in order to elevate teacher practice. (4.1) 

○ School leaders use the Danielson Framework to conduct short classroom 
visits and provide teachers with actionable feedback on teaching and learning 
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to improve their practice and increase student outcomes. In addition, frequent 
walkthroughs are conducted by administration and network support coaches 
focusing on three major Danielson domains: designing coherent Instruction, 
engaging students in learning, and questioning techniques and assessment. 
An empowerment program called PD Express is offered to teachers to share 
and observe best practices, is offered during teacher lunch periods, with the 
expectation that this venue will be another opportunity for teachers to address 
the instructional shifts and goals of the school and the concerns discussed 
during observations, and learn from their colleagues or coaches.  This 
process has elevated teacher practice as evidenced in gains in effectiveness 
ratings and is helping teachers reach their professional goals around 
pedagogical growth as evidenced in written post-observation feedback from 
school leaders and coaches.   

 

What the school needs to improve 
 

 Continue to deepen pedagogical practices to ensure that all students are 
consistently engaged in rigorous discussions and tasks in order to increase 
engagement and support the creation of meaningful work products. (1.2) 

o  Teacher practice is aligned to key standards and evidence of a set of 
beliefs about how students learn best  that is reflected in the introduction of 
most lessons, with teachers making connections to the relevance of content 
to student lives. Process charts and scaffolds for learning are posted in the 
middle school classrooms to support independence in learning. Questioning 
techniques, an identified area of focus from the Danielson framework, range 
from low level recall questions to higher-level questioning where students are 
required to analyze, synthesize their understanding, and explain their 
thinking. Math and English language arts classes at the middle school level 
demonstrated consistent evidence of teachers requiring higher-order order 
thinking skills to engage a diversity of learners, but lesson delivery at the 
high school level was primarily teacher-directed, with low-level questioning 
and limited entry points to engage a diversity of learners in successfully 
engaging in challenging tasks. Therefore, students across grades 6-8 are 
experiencing higher levels of instruction to accelerate their progress towards 
meeting subject expectations.  For example, in the middle school English 
language arts class, 7th graders engaged in thoughtful discussions using a 
Socratic seminar approach and protocol. The students’ use of academic 
vocabulary enabled them to provide text-based evidence to support their 
arguments and claims. However, in the majority of high school classes 
observed, students completed the same task where some students were not 
consistently challenged. This inconsistency in teacher practice prevents all 
students from engaging in high levels thinking, thus preventing them from 
producing work products that demonstrate a deep understanding of content.   

● Refine the process and practices of how teacher teams examine and evaluate 
student work in order to support and adjust their instructional practice to improve 
student learning outcomes. (4.2) 

○ Across the school, teachers look at student work and assessments and the 
expectations of the Common Core Learning Standards (CCLS) to determine 
strengths and areas of weakness, for the purpose of understanding what 
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individuals and groups of students need, and to make shifts to instruction in 
alignment with the Citywide Instructional Expectations to provide targeted 
strategies for all students in order to successfully reach curricular goals. 
However, the impact of this collaborative inquiry approach is not yet consistently 
transferred back into everyday classroom instruction, as evidenced by more 
teacher-centered pedagogy in the high school classes and more student-
centered and engaging classes on the middle school level, thus preventing 
some students from receiving improved teacher practices that support 
improvements in learning.  
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Part 3: School Quality Criteria 2012-2013 
 

School name: Bronx School for Law, Government and Justice 

                          Secondary School 
UD D P WD 

Overall QR Score   X  

 

Instructional Core 

To what extent does the school regularly… UD D P WD 

1.1  Design engaging, rigorous, and coherent curricula, including the arts, physical and 
health education, for a variety of learners and aligned to key State standards? 

  X  

1.2  Develop teacher pedagogy from a coherent set of beliefs about how students learn best 
that is informed by a research-based, common teaching framework and is aligned to 
curricula, engaging and meets the needs of all learners so that all students produce 
meaningful work products? 

 X   

2.2  Align assessments to curricula, use on-going assessment and grading practices, and 
analyze information on student learning outcomes to adjust instructional decisions at the 
team and classroom levels? 

  X  

School Culture 

To what extent does the school …  UD D P WD 

1.4  Maintain a culture of mutual trust and positive attitudes that support the academic and 
personal growth of students and adults? 

   X 

3.4  Establish a culture for learning that communicates high expectations to staff, students 
and families, and provide supports to achieve them? 

  X  

Systems for Improvement 

To what extent does the school … UD D P WD 

1.3  Make strategic organizational decisions to support the school’s instructional goals and 
meet students’ learning needs as evidenced by meaningful student work products? 

  X  

3.1  Establish a coherent vision of school improvement that is reflected in a short list of 
focused, data-based goals that are tracked for progress and are understood and 
supported by the entire school community? 

  X  

4.1  Use the observation of classroom teaching with a research-based, common teaching 
framework and the analysis of learning outcomes to elevate school-wide instructional 
practices and implement strategies that promote professional growth and reflection, with 
a special focus on new teachers? 

  X  

4.2  Engage in structured professional collaborations on teams using an inquiry approach 

that promotes shared leadership and focuses on improved student learning? 
  X  

5.1  Evaluate the quality of school- level decisions, making adjustments as needed to 
increase the coherence of policies and practices across the school, with particular 
attention to the CCLS? 

  X  

Quality Review Scoring Key 

UD Underdeveloped D Developing P Proficient WD Well Developed 

 


