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Part 1: The school context 

Information about the school 

Foreign Language Academy of Global Studies is a high school with 242 students from grade 9 
through grade 12.  The school population comprises 26% Black, 69% Hispanic, 1% White, and 
3% Asian students.  The student body includes 20% English language learners and 29% special 
education students.  Boys account for 46% of the students enrolled and girls account for 54%.  
The average attendance rate for the school year 2011 - 2012 was 81.6%. 

Overall Evaluation 

This school is developing. 
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Part 2: Overview 

What the school does well 

 The school communicates high expectations to teachers and students, and 
provides supports to build buy in and accountability. (3.4)  

o School leaders have set out clear expectations for teachers in a policy that 
highlights the school’s emphasis on print-rich environments, coherent 
instruction supported by significant professional development provided by 
external consultants.  This is coupled with vocabulary development, and a 
lesson structure that is uniform throughout school, with an aim, motivation, 
mini-lesson, and closing.  The assistant principals monitor implementation 
through daily walkthroughs, providing informal feedback that reinforces 
and supports many teachers’ ability to meet these expectations. The 
school is beginning to incorporate competencies from the Danielson 
framework to inform their expectations.  School leaders read every report 
card and review scholarship reports with some teachers individually to 
understand the factors that contribute to each student’s successes and 
challenges.  According to the Learning Environment Survey, all teachers 
believe the school leaders set high standards and support them.  As a 
result, all teachers are aware of and can contribute to reinforcing a culture 
for learning.  

o  Students agree that teachers and school leaders consistently 
communicate their expectation that students be ready for college and 
career, with a dedicated guidance counselor supporting seniors in college 
applications and opportunities for Advanced Placement exams, college 
courses off-site, and meaningful real-life opportunities, such as  
international volunteer work.  Some teachers have adopted electronic 
grade-books and encourage students to re-do assignments until they are 
successful.  While not yet systematic across the school, students say that 
such practices are particularly helpful because they enable them to meet 
course expectations.  The safe environment and encouragement from 
teachers and administrators build student perseverance.  This is evident in 
the strong outcomes in the school’s most recent Progress Report for the 
six-year graduation rate, where the school exceeds those of most of its 
peer schools, and post-secondary enrollment rates for the 6 and 18 month 
periods exceed the city average.  

 The school’s attention to some key standards and prioritized shifts ensures that in 
some subjects and grades students engage in rigorous and relevant learning 
opportunities. (1.1)  

o  The school’s curricula align to the State standards, with most curriculum 
maps and lesson plans referencing current State standards and the new 
Common Core standards where appropriate. In many content areas, there is 
a stated emphasis on the use of evidence to support claims in writing.  This 
emphasis is well-supported particularly in Living Environment and some 
English courses.  In many classes, teachers strive to make the content 
relevant, drawing on real-life examples to understand mathematical concepts 
or engaging English language learners in presentations on sociological 
phenomena.  The one English class, where students practice close reading, 
and had models that supported deep textual analysis and interpretation, well-
aligned formative assessments, and graphic organizers and where English 
language learners had access to additional supports such as paragraph 
frames, produced the highest quality of student work in the school.  
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Successful upper grade students have access to rigorous content in some 
advanced science and Advanced Placement classes.  As a result of these 
emerging practices, many general education students and English language 
learners have opportunities to participate in some meaningful oral and 
written learning activities that advance their learning. 

 School leaders provide personalized attention to meet diverse needs of 
students that builds positive behaviors and mutual respect amongst 
constituents. (1.4)  

o    The principal takes pride in knowing each student well, providing a safe 
haven that is conducive to student and adult learning.  Greeting students 
as they enter each morning, she combines a check of their uniforms, a 
policy designed to promote professionalism, with a “read” of their social 
and emotional state.  Throughout the day, students pass through her 
open door to say hello and keep her informed of any concerns within the 
school and in the neighborhood.  Student voice is welcome, and the 
administration has responded favorably to the student council’s request 
for “casual” Mondays and even held a school dance for the first time in 
four years.  Students new to the school remark on how happy they feel in 
a place where “teachers and the principal really care about you.”  The 
attention of administrators and teachers to students’ emotional state 
results in a calm environment within classrooms and in hallways that 
keeps students focused on learning.  

o    Two guidance counselors provide supports beyond mandated 
counseling, both to build positive behaviors and provide academic 
support, such as, the group for chronically late students as well as 
groups that enrich highly motivated students, such as one that is 
studying “The Seven Habits of Highly Effective Teens”.  Other groups 
focus on gender-specific issues such as teenage pregnancy so that 
students know they have someone in whom they can confide.  Guidance 
counselors also mediate conflicts, while the principal takes the lead in 
counseling students if they have been disruptive in class.  An additional 
part-time counselor serves a cohort of consistently late and absent 
students, with the aim of improving their attendance.  While overall 
attendance in the year to date is lower than last year’s average of 82 
percent, attendance in the target group has improved.  

What the school needs to improve 

 Improve teacher capacity to deliver rigorous and cognitively engaging 
academic tasks that meet the needs of all learners so that they actively 
participate and produce high quality work products. (1.2)  

o    Throughout the school, teachers use a common lesson framework 
consisting of a do now, motivation, small group and independent work, 
and a summary that reflects their belief about how students learn best. 
Most classes reveal that the school has advanced on its goal to provide 
multiple entry points, through frequent use of visuals and some choice 
between two tasks designed to appeal to different learners, and is 
attempting to improve questioning techniques in accordance with its 
adopted framework for teaching.  In one class, the teacher devoted 
considerable thought to planning critical thinking questioning, scaffolding 
learning throughout the unit, with differentiated, interim tasks that built 
skills used in the culminating task requiring students to take multiple 
perspectives on “tragic heroes”, and had well-established routines for 
cooperation, allowing students to grapple with complex text and sustain 
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meaningful discussion.  In others, the questions were low level, 
answerable directly from the textbook or handout in jigsaws or pairs 
where the pace did not permit students time to absorb the summaries or 
question each other, or for the teacher to check for understanding.  
There are few opportunities for students in self-contained classes 
engage in discussion.  For example, in one class, only two students had 
opportunities to speak, while the teacher summarized and simplified the 
concept of alliances, and students then colored the allied countries on a 
map.  In another, students worked on math problems independently and 
the lesson closed without any sharing of solutions, even though at least 
one student had been successful.  The variation in levels of support for 
diverse learners results in inconsistent student engagement with content 
that limits prospects for them to produce meaningful work.  

 Establish the alignment of resources to reinforce supports for the school’s 
instructional goals and to accelerate student learning. (1.3)  

o   The school is making use of additional funding to intensify on-site 
professional development for teachers so that the school can make 
progress on its instructional goals for designing coherent instruction, 
introducing multiple entry points and using data.  In addition, a new 
partnership with Wediko is working to improve parent involvement, and 
has already increased the attendance at parent association meetings to 
20 participants.  A nine-period day provides additional time to increase 
opportunities for students to earn credits.  However, staff assignments 
and student program groupings lack support for student needs.  For 
example, some students whose programs indicate team-teaching 
services are in self-contained settings, and not all students who require 
additional support for Regents are scheduled to receive it.  The cohort of 
49 English language learners, about 20 percent of the population, are 
served by only one teacher who has no set period to articulate with other 
teachers, many of whom lack sufficient training to provide tailored 
support in content areas.  The student load responsibilities of two of the 
three assistant principals is under 25 in non-core subjects, reducing their 
ability to make an impact on the school’s low credit accumulation while 
the strongest teachers are not typically assigned to the critically 
important ninth grade.  Teachers meet each Monday in different 
configurations, that is, as a full faculty for professional development once 
per month, as departments twice per month, and as grade teams once 
per month.  However, teachers teaching in core subjects in two grades 
meet with only one grade team and grade teams are involved at this time 
on individual problem-solving without a sense of accountability for their 
small cohorts and are not focused on developing instructional strategies.  
Furthermore, at-risk students are provided with tutoring, but the school 
lacks programs that can provide more systematic support.  The absence 
of proactive and informed decision-making results in the failure to 
promote to the next grade level approximately one third of students in 
each incoming cohort over the last three years.  

 Improve upon the analysis of assessment data that informs the development of 
curriculum and feedback to students to accelerate the progress of all learners. (2.2)  

o   Across the school, teachers use a variety of rubrics, only some of which 
attempt to align to the Common Core standards.  Some teachers provide 
students with instructions on how to use the rubrics in advance and offer 
ongoing feedback so that these students can be successful.   However, 
many students receive insufficient feedback to enable them to improve 
their performance, especially in elaborating on their ideas in writing.  An 
outside expert recently trained teachers to annotate student work so they 
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can begin to evaluate work according to the standards.  However, both 
teachers and administrators are unfamiliar with the existing samples from 
the Common Core appendices, and, therefore, there is considerable 
variation in teachers’ understandings of what standard-level work looks 
like.  Consequently, classroom grades do not serve as reliable measures 
of student mastery, especially because over 40 percent of the grade is 
based on factors other than assessment.  Most teachers of students with 
disabilities have not begun to incorporate the expectations of the 
Common Core standards, use different curricula, and limit their goals and 
assessments to helping students meet only the minimal expectations of 
the Regents Competency Exams.  The lack of uniform criteria for 
evaluating the quality of student work results in a gap between the 
school’s expectations for college and career and the feedback that 
teachers provide to enable students to attain them.  

o    The principal states that she is encouraging the use of common 
assessments.  In cases where more than one teacher provides 
instruction for the same course, they typically use common mid-term and 
final exams, which are modeled on the Regents to familiarize students 
with the format.  Results from such exams contribute to the calculation of 
the final grades and teachers review answers with students so they know 
which responses were incorrect.  However, the school does not 
scrutinize the results of its own assessments or of Regents results at the 
item level to analyze trends systematically.  One assistant principal 
claims that in Global History, a particular area of weakness,   this is not 
necessary because the challenges are “across the board” and teachers 
state that this information is not usable because their pacing calendars 
do not permit them to revisit particular topics.  The absence of such 
analysis inhibits the school’s ability to evaluate the quality of its curricular 
materials and instructional approaches to inform adjustments.  In 
addition, it limits the school’s capacity to plan more effectively to meet 
student needs in the Regents Prep courses that are offered to 
approximately one third of the tested students who have not yet 
succeeded in passing the exams.  
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Part 3: School Quality Criteria 2012-2013 

School name: Foreign Language Academy of Global Studies  UD D P WD 

Overall QR Score 
 

X 
  

Instructional Core 

To what extent does the school regularly... UD D P WD  

1.1 Design engaging, rigorous, and coherent curricula, including the arts, physical and health 
education, for a variety of learners and aligned to key State standards?  

X 
  

1.2 Develop teacher pedagogy from a coherent set of beliefs about how students learn best that is 
informed by a research-based, common teaching framework and is aligned to curricula, engaging 
and meets the needs of all learners so that all students produce meaningful work products? 

 
X 

  

2.2 Align assessments to curricula, use on-going assessment and grading practices, and analyze 
information on student learning outcomes to adjust instructional decisions at the team and classroom 
levels? 

 
X 

  

School Culture 

To what extent does the school... UD D P WD  

1.4 Maintain a culture of mutual trust and positive attitudes that support the academic and personal 
growth of students and adults?  

X 
  

3.4 Establish a culture for learning that communicates high expectations to staff, students and 
families, and provide supports to achieve them?   

X 
 

Systems for Improvement 

To what extent does the school... UD D P WD  

1.3 Make strategic organizational decisions to support the school’s instructional goals and meet 
students’ learning needs as evidenced by meaningful student work products? 

X 
   

3.1 Establish a coherent vision of school improvement that is reflected in a short list of focused, data-
based goals that are tracked for progress and are understood and supported by the entire school 
community? 

 
X 

  

4.1 Use the observation of classroom teaching with a research-based, common teaching framework 
and the analysis of learning outcomes to elevate school-wide instructional practices and implement 
strategies that promote professional growth and reflection, with a special focus on new teachers? 

 
X 

  

4.2 Engage in structured professional collaborations on teams using an inquiry approach that 
promotes shared leadership and focuses on improved student learning?  

X 
  

5.1 Evaluate the quality of school- level decisions, making adjustments as needed to increase the 
coherence of policies and practices across the school, with particular attention to the CCLS?  

X 
  

Quality Review Scoring Key 

UD  Underdeveloped  D  Developing  P  Proficient  WD  Well Developed  
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