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Part 1: The school context 
 
Information about the school 
 
P.S. X811 is a secondary school with 626 students from grade 7 through grade 12. The 
school population comprises 32.0% Black, 62.0% Hispanic, 2.0% White, and 3.0% Asian 
students. The student body includes 24% English language learners and 100.0% special 
education students. Boys account for 66.0% of the students enrolled and girls account 
for 34.0%. The average attendance rate for the school year 2011 - 2012 was 84.2%. 
 

Overall Evaluation 
 
This school is well developed. 
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Part 2: Overview 
 

What the school does well  
 

 The schools' highly customized curricula  emphasizes rigorous tasks aligned to 
key standards, providing a wide range of learning experiences that promote 
cognitive engagement and enable students to meet  their learning goals. (1.1)  

 
o Curriculum maps and units of study are organized according to 

Understanding by Design principles and include planning of 
performance tasks to expose students to higher order thinking. After 
reviewing the Citywide Instructional Expectations (CIE), and 
analyzing Student Learning Profiles (SLP) and New York State 
Alternate Assessments (NYSAA), the school identified math as an 
area of priority. Using the Common Core Learning Standards (CCLS), 
the school created curriculum maps across grades, with differentiated 
performance tasks for diverse groups of students. To ensure that all 
students have access to rigorous curricula across disciplines, the 
school identified gaps between students’ current performance and the 
relevant standards. The school has developed an approach that 
involves creating units of study and lesson plans at three levels, in 
response to the needs of their students, with one level for students in 
6:1:1 and  8:1:1, a second for students in 12:1:1 and the third for 
students in 12:1:4 settings. In English language arts, across the 
school, students were working on performance tasks, using 
vocabulary from a social emotional literacy program, and in math 
students were working on solving equations that involved multiple 
variables.  As a result, all students receive instruction linked to CCLS 
to accelerate their learning and improve their readiness for college 
and careers. 
 

o Teachers use student work, daily monitoring of student progress, 
student data from the Student Needs Determination Inventory 
(SANDI), and student self-assessments or checklists, to refine units 
of study, support targeted instruction and develop tasks that allow 
students to increase their independence. Curricula is aligned to 
support high levels of cognitive engagement, via tasks that offer 
students exposure to real world experiences. For example, unit 
projects require student’s participation in work programs facilitated by 
community partners, such as Pelham Parkway Nursing Home, 
Lehman College, New York Public Library, Pathmark, and T.J. Maxx.  
Curricula includes lessons that address the Speaking and Listening 
standards to heighten student engagement in learning about the 
demands of the different jobs. This coherence in planning and design 
of curricula has positively impacted student progress and increased 
movement of students to Less Restrictive Environments, as 
evidenced by 10 students moving from 6:1:1 ratio to 8:1:1 ratios, and 
8 students moving from 8:1:1 to inclusive educational settings.  
 

 School leaders make decisions that are effective in aligning resources, school 
organization and scheduling, with the school’s priorities and goals. (1.3)  
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Through creative scheduling, teacher teams meet three times weekly, 
each with a specific focus: Looking at Student Work, Critical Friends and 
Lesson Planning. School staff meets monthly, prior to the launch of new 
units of study across content areas, to participate in professional 
development that supports rigorous instruction. Additionally, teachers 
meet once weekly in cross-departmental teams, to focus on emotional 
literacy and positive behavior supports. In response to student 
performance data, administrators organized the school schedule so that 
twice monthly on “Data Day Fridays”, teachers participate in analysis of 
student work and progress monitoring. Staff time is also structured to 
afford teachers time for intervisitations, in-class coaching and peer 
reviews. Budgetary priorities also include three school-based coaches 
and the hiring of substitute teachers to enable teachers to participate in 
off-site professional development events. Every teacher has been given 
an iPad, supporting instruction through technology, facilitating 
development of student Individual Educational Plans (IEPs), tracking of 
student achievement, and enhancing teachers’ abilities to access 
instructional resources, including resources from the school’s Live Binder 
website. After analysis of school-wide data on student performance in 
mathematics, the school purchased new materials for math. This highly 
strategic allocation of resources across all aspects of school operations 
has created instructional coherence, as observed in classroom visits, and 
results in staff and students consistently demonstrating improvement in 
their performance, as evidenced by student work in binders and on 
bulletin boards.   

 

 School leaders and the staff have established a collaborative and nurturing 
environment where students are engaged in learning and benefit from effective 
support for their social-emotional and academic development. (1.4)  
 

o The school proactively addresses the needs of students through highly 
integrated supports, including school wide Positive Behavior Supports, 
Get Ready to Learn (GRTL), Social Emotional Literacy (SEL), a Boy’s 
club and a Girl’s club, Functional Behavior Assessments and Behavior 
Intervention plans. Through these programs, all adults get to know 
students very well and personalize learning for each one. Students 
demonstrate that they are aware of the Positive Behavior Supports and 
expectations (Be Respectful, Be Responsible) and earn privileges such 
as participation in dances, parties, trips, basketball games, and cooking 
and art classes, as a result of meeting these expectations. There are 
clear attendance procedures, including bi-weekly meetings and 
outreach by school personnel, including the attendance teacher. 
Counselors who have been trained in SEL collaborate with teachers to 
implement SEL strategies, including the Mood Meter, class charters 
and school-wide targeted “feeling words”,  all of which students use to 
discuss their own and others’ feelings, as evidenced in classroom 
observations and student meetings. Administrators and other staff 
agree that, as a result of integrating SEL into the curriculum along with 
other supports, there is an increase of students on task and attendance 
has improved; at the inclusion site, attendance has remained at 98% or 
above to date, with overall school attendance being above 80%.   
 

o Professional development includes classroom team building and 
positive behavior supports and forty-five percent of the school’s  
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teachers have been trained in Therapeutic Crisis Intervention. 
Administrators conducted thorough analyses of behavior occurrences 
and found that there was a disproportionate number of occurrences 
involving students with autism so staff was trained in GRTL and SEL. 
With extensive outreach to parents through email, flyers, contacts by 
the Parent Coordinator, and communication notebooks, parent 
participation in school activities has increased throughout the year, as 
evidenced in logs and sign-in sheets for various activities.  Parent 
volunteers sponsor Friday afternoon “Tea Times”, that allow parents to 
come to the school to problem solve strategies to support their children 
in increasing their independence at home and in the community. 
Parents interviewed spoke with pride about the positive impact the 
school has had on their children’s’ lives and one stated, “My child has 
come alive: he wants to be vocal, he wants to be heard, he wants to 
walk and he wants to be more independent.” Thus students benefit from 
multiple programs and services that strengthen their personal, social 
and academic skills, as evidenced by data that shows that from 2011-
2012 to date, there has been a decrease in incidents reported online, 
with levels 1-5 incidents declining from 250 incidents to 64 incidents, 
including a decrease in levels 4 and 5 incidents from 68 to 8 incidents.   
 

 Ongoing systematic analysis of data gathered at the school and classroom 
levels, results in meaningful and actionable feedback to teachers and students, 
regarding student achievement. (2.2)  
 

o Teachers monitor student growth via a variety of assessments, 
including NYSAA, SANDI, Level 2 and 3 Vocational Assessments and 
student progress on monthly unit assessments. Teachers maintain 
SLPs, Student Instructional Priorities lists and data binders, which 
provide a venue for conversations with school leaders to determine the 
progress individual students make in meeting their goals. Teachers 
participate in progress monitoring every other Friday to determine 
whether students are making progress in meeting their goals and 
teachers observed that this allows them to assume shared 
accountability for each of the students. As observed in classrooms, 
students self-assess and are able to talk about their progress, using 
checklists and/or rubrics based on specific tasks. Additionally, students 
complete goal setting forms that ask them to name their academic 
goals and assess what they have done to help achieve the goals. To 
ensure academic coherence and a clear portrait of student achievement 
across classes that serve different populations, there is a school-wide 
grading policy and teachers use rubrics, adapted from the District 75 
Rubrics in key standards, to assess student work and provide students 
and staff with clear feedback and next instructional steps. Across the 
school, teachers use results to focus on areas in need of improvement, 
as evidenced by the school’s decisions to develop rigorous units in 
math. Teachers also use the data to purposefully group students for 
targeted instruction that leads to achievement of IEP goals across all 
students. Thus assessment practices effectively inform adjustments to 
curriculum and instruction that meet student’s diverse learning needs.    

 

  School leaders' strategic use of a research-based framework to generate 
feedback from frequent cycles of classroom observations, and consistent 
analysis of student work, supports high levels of pedagogical growth. (4.1)  
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o The school which is in its second year of participation in the Teacher 

Effectiveness Program, (TEP) uses protocols aligned to the 
Danielson Teaching Framework for observation and feedback.  
Teachers are observed six times each year, four informal 
observations and two formal observations. The principal sets clear 
expectations and provides ongoing support for teacher practice, 
specifically connected to teacher goals and feedback, including next 
steps, from each round of observations. Administrators insure extra 
support for all new teachers, who reported that they feel supported as 
a result of team participation, mentoring, conversations with school 
administration, and the development of their own professional 
development plan. Administrators consistently review SLPs, student 
work and data related to mastery of IEP goals, to correlate teacher 
practice to student performance. Mid-year and end of year 
conversations consider how teachers are addressing the needs of all 
students in their classes. A review of observations found evidence of 
teacher application of feedback in subsequent instructional practice. 
In addition, teachers spoke of adjustments made to school-wide 
classroom practices to address the competencies in the Danielson 
framework.  For example, as a result of data related to planning 
coherent instruction, a lesson plan format was developed and 
implemented by teachers. These practices have resulted in increased 
proficiency in teaching and learning, as evidenced by teacher reports, 
an increase in teachers rated as effective and highly effective on 
competencies rated via the Danielson Framework, instructional 
coherence in classrooms observed and a growing number of students 
progressing to a Less Restrictive Environment.   

 

What the school needs to improve 
 

 Bolster questioning, to support teaching practices that ensure consistency in 
active student participation in class discussions and raise all students' higher 
order thinking skills.  (1.2)  
 

o The school’s belief that students learn best when they are challenged 
by rigorous and relevant tasks that require explanation of their 
thinking, is supported by collaborative team planning, professional 
development on questioning and discussion competencies as per the 
Danielson Framework, integration of Depth of Knowledge into lesson 
plans, student work samples displayed in the classrooms and 
hallways, and student performance on benchmark assessments. The 
school focused professional development efforts on the competency 
of teaching and questioning and shared the “look-fors” relevant to 
quality questioning and student discussion, with the staff. Thus, in 
some classrooms, questioning included opportunities for student 
discussion: for example a teacher asked a student what he thought 
about his classmate’s remark that Anne Frank was angry because 
she needed space. However, questions in other classes were mainly 
teacher to student and discussions were often just an interchange 
between teacher and students, leading to limited opportunities for all 
students to fully participate in high level discussions and tasks that 
move them to increasingly higher levels of achievement each day. 
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Part 3: School Quality Criteria 2012-2013 
 

School name: P.S. X811 UD D P WD 

Overall QR Score      X 

 

Instructional Core 

To what extent does the school regularly… UD D P WD 

1.1  Design engaging, rigorous, and coherent curricula, including the arts, physical and 
health education, for a variety of learners and aligned to key State standards? 

   X 

1.2  Develop teacher pedagogy from a coherent set of beliefs about how students learn best 
that is informed by a research-based, common teaching framework and is aligned to 
curricula, engaging and meets the needs of all learners so that all students produce 
meaningful work products? 

 X   

2.2  Align assessments to curricula, use on-going assessment and grading practices, and 
analyze information on student learning outcomes to adjust instructional decisions at the 
team and classroom levels? 

   X 

School Culture 

To what extent does the school …  UD D P WD 

1.4  Maintain a culture of mutual trust and positive attitudes that support the academic and 
personal growth of students and adults? 

   X 

3.4  Establish a culture for learning that communicates high expectations to staff, students 
and families, and provide supports to achieve them? 

   X 

Systems for Improvement 

To what extent does the school … UD D P WD 

1.3  Make strategic organizational decisions to support the school’s instructional goals and 
meet students’ learning needs as evidenced by meaningful student work products? 

   X 

3.1  Establish a coherent vision of school improvement that is reflected in a short list of 
focused, data-based goals that are tracked for progress and are understood and 
supported by the entire school community? 

   X 

4.1  Use the observation of classroom teaching with a research-based, common teaching 
framework and the analysis of learning outcomes to elevate school-wide instructional 
practices and implement strategies that promote professional growth and reflection, with 
a special focus on new teachers? 

   X 

4.2  Engage in structured professional collaborations on teams using an inquiry approach 

that promotes shared leadership and focuses on improved student learning? 
  X  

5.1  Evaluate the quality of school- level decisions, making adjustments as needed to 
increase the coherence of policies and practices across the school, with particular 
attention to the CCLS? 

   X 
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Quality Review Scoring Key 

UD Underdeveloped D Developing P Proficient WD Well Developed 

 


