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Part 1: The school context 
 
Information about the school 
 
The Mary Ovington School is a growing elementary and middle school, currently with 
519 students in kindergarten and grades 6-8.  The school population comprises 2% 
Black, 25% Hispanic, 48% White, and 23% Asian students.  The student body includes 
24%% English language learners and 13% special education students.  Boys account 
for 50% of the students enrolled and girls account for 50%.  The average attendance 
rate for the school year 2012 - 2013 was 95.1%. 
 
 
 

Overall Evaluation 
 
This school is well developed.  
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Part 2: Overview 
 

What the school does well  
 

 The school has a rigorous, engaging coherent curriculum for all subgroups 
aligned to the Common Core Learning Standards (CCLS). (1.1)    
 
o One of the major goals of the school was to strengthen and revise the 

instructional focus, which is literacy in the content areas. The school is in 
a unique position as they transition from a 6-8 setting, to a K-8 setting 
with the addition of a grade each year. To that end, the kindergarten 
curriculum is Core Knowledge, focusing on listening and learning, and 
phonemic awareness. All kindergarten teachers are Wilson trained. For 
math, the teachers are using the GoMath! curriculum. Using Atlas 
Rubicon across the school allows for sharing and accessibility with each 
other. They supplement their curriculum by using ideas and activities from 
EngageNY.  The school also has an Arabic dual language program for 
kindergarten, the only one in the city, and a Chinese bilingual class.  In 
one Chinese bilingual class visited, the children were using the Socratic 
Seminar to explore the concept of “in front of and behind”.  Children took 
charge of their classroom, calling on other children to stand in a certain 
place on line, as their peers indicated whether it was “in front of” or 
“behind”. In another kindergarten class, the teacher was comparing which 
numbers were bigger; the children were calling on each other and 
explaining their answers in complete sentences. Grades 6, 7, and 8 are 
using Expeditionary Learning and Connected Mathematics Project 3 for 
the math program.  With a focus on non-fiction text, there is an overlap 
with the science and social studies content areas. Across all classrooms, 
there is evidence of grade planning and pacing, using similar strategies 
with subgroups. An example of this is the use of student rubrics and 
checklists, which develops student independence in preparation of 
college and career readiness. In addition, teachers in this school believe 
that to strengthen the work of embedding the instructional shifts, the math 
practices and literacy standards must be evident in components of 
classrooms agendas, use of ExC-ELL vocabulary instruction, 
methodology to support English language learners, Universal Design for 
Learning, which emphasizes providing multiple entry points for learners, 
students working individually and in pairs, and rigorous discussion 
techniques.  In addition, iLearn, a blended learning computer program, 
promotes self-assessment and students taking ownership of their 
learning.  
 

o The Socratic Seminar is used throughout the school. In addition, students 
learn by experiencing real world, meaningful experiences where students 
can relate to the learning on some level with their own lives. Across 
classrooms, teachers offer project-based learning, which is evident in 
iLearn, the Software Engineering Program (SEP), Science, Technology 
Engineering and Math (STEM), Urban Advantage experiences, and 
student empowerment for projects.   An example of this is the idea of 
paying it forward to girls in the southern Sudan after completing the text, 
A Long Walk to Water.  Across classrooms, students had the opportunity 
to have student-to-student dialogue, use academic vocabulary, and 
evidence-based accountable talk to articulate what they are working 
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towards, why it is important and how they can determine the direction of 
the lesson.   Another example of project-based learning was seen in an 
iLearn class where all students were independently working on individual 
activities relating to “The Tumultuous 60’s”.  Every student had a different 
task, including English language learners and students with special 
needs, that was then shared with all students in the class, resulting in a 
composite study of the period from 1957-1972, fostering student 
independence as learners. 

      

 Teacher practice consistently and rigorously reflects school-wide beliefs 
about how students learn best across the school building, is aligned to the 
CCLS, and meets the needs of a variety of learners. (1.2)    
 
o Using the Danielson Framework, all teachers across grades indicated 

during team meetings that effective instruction occurs when students are 
engaged in a rigorous lesson, where they are sharing their ideas with 
their peers and learning through varying methods of instruction based on 
the topic and the students’ needs. All teachers use pedagogical practices 
that are research based and informed from the Danielson Framework, 
which is referenced during team meetings, feedback sessions with 
administrators and professional development sessions. An example of 
this was seen during a grade 6 Integrated Classroom Teaching (ICT), 
English language arts lesson where the teacher was discussing tone and 
the use of vocabulary in the text, Bud, Not Buddy. Looking at academic 
vocabulary, students discussed various definitions of challenging words 
found in the text, even referencing a word that had come up in the Middle 
School Quality Initiative.  The discussion of vocabulary in the text was rich 
and was conducted entirely by students without the need for teacher 
guidance. The English as a second language coordinator provides 
workshops for staff to provide extensions, vocabulary and strategies to 
use with English language learners students and special needs students.  
In one classroom, students worked with partners using sets of words that 
students were told were hot, medium and strong and when used would 
develop different meaning within the text, allowing them to engage in the 
same content, yet enter in a differentiated learning environment based on 
their needs.  
 

 The principal makes strategic organizational decisions to support the schools 
overall instructional goals and meet student learning needs as evidenced by 
an improvement in pedagogy and student work. (1.3)  

 
o The principal established an advisory period to take the place of 

homeroom.  This is a structured program replacing homeroom and 
focusing on supporting students’ social-emotional skills at the beginning 
of their school day, each student is known by an adult in the building who 
guides and advises the student on concerns that may impact students’ 
academic and personal behaviors in a proactive way. During the large 
student group meeting, students indicated that this was something they 
felt really supported them and made a difference towards their success in 
school.  The school partnership with the Neighborhood Improvement 
Association has provided students with academic and extracurricular 
activities based on student interest.  The Middle School Quality Iniative 
provides mid-level students in grade 6 with a strategic reading 
intervention program during the expanded day to improve students’ 
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literacy performance.   In addition, the school is one of 20 pilot schools in 
New York City that was chosen for the Software Engineering Program 
(SEP). All of the sixth graders spend 2-3 hours a week in a course 
preparing them to graduate the 8th grade with a certification in SEP and, 
as they transition into high school with these skills, it prepares them for 
college and career readiness. In addition, 8th graders are offered 2-6 
credits in three Regents courses: Living Environment, Algebra 1 and US 
History providing them an opportunity to push their thinking while still in 
intermediate school. 
 

o Upon the proposed expansion of the school, the principal hired an early 
childhood assistant principal to support the kindergarten teachers and 
early childhood students. Creatively using her budget, the school also has 
compensatory positions for a literacy coach to continue the work of 
improving pedagogy based on the school’s instructional focus, in addition 
to having the literacy coach servicing students that need academic 
intervention.  Having a both a dean and a guidance counselor 
strengthens the emotional social well-being of all students, individually 
and collectively.  Using Success Highways as a curriculum, the school 
enjoys culture building, a safe environment and an inclusive culture that 
supports the school’s goals. This is demonstrated by 90% of the parents 
indicating that the school has high expectations for their children and 92% 
of the parents indicating that the school is preparing their child for 
success, as evidenced in the latest School Survey.  
 

 The school engages in professional collaborations on teams using an inquiry 
approach that provides strategies to advance student outcomes while 
promoting shared leadership. (4.2)  
 
o Teacher teams meet weekly, using protocols with a different facilitator at 

each meeting, which fosters teacher leadership. The grade 6 teacher 
team strongly adhered to the fine-tuned protocol as it applied to samples 
of various student work from their various classes, including all 
subgroups. Noting which students showed progress, the teachers then 
looked carefully at how the strategies they shared at a prior meeting 
offered the students support and impacted their writing and how they 
might continue to support those same students with new strategies.  
Leaving time to talk about their next steps, their discussion was efficient, 
purposeful and brought clarity to the table.  This was true of the observed 
kindergarten meeting as well.  The impact of the purposefulness of the 
team meetings, which meet vertically and horizontally, has improved 
student outcomes as evidenced by meeting adequate yearly progress 
(AYP) on the state report card in English language arts. 
 

 School leadership uses the Danielson Framework to conduct focused          
observations of teachers, providing them with clear expectations to improve 
their practice, which results in professional growth. (4.1)    

 
o The principal began to roll out the Danielson Framework in 2011. At that 

time, all teachers by grades and departments began unpacking the 
indicators and what they would look like and sound like in the classroom. 
They indicated during teacher team meetings that they continue to revise 
their understanding of their practice while continually looking at student 
outcomes.  This year, the principal stated that she feels her teachers are 
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at their strongest.  Advance is allowing the principal to conduct frequent 
informal visits focusing on Domains 2 and 3 and to provide immediate 
feedback on their current practice and next steps to push student 
performance even farther.  When visiting classrooms, habits are 
embedded in instruction and tasks.  The school community, namely 
teachers, administrators and students, track and examine their 
assessments daily, weekly, monthly and quarterly to sustain a 
collaborative inquiry and continuously improve instruction.  In the 
principal’s office are a number of charts created by teams showing 
progress and continually being revised to show mastery and work that still 
needs to be done to move student outcomes.  The results of this type of 
analysis also drive the school’s professional development plan, along with 
the teacher observations.  Evidence of the success of the professional 
development is seen when looking at two teachers the principal has been 
working with in the domains targeted by the school.  Both teachers have 
moved from developing to effective, showing 17 and 13 points in growth.     
 

 

What the school needs to improve 
 

 Continue to align all assessments to the curricula, monitoring ongoing 
assessments to analyze student learning outcomes and to adjust instructional 
decisions, thereby improving instruction for all sub groups. (2.2) 
 
o The school uses a variety of assessments to track student progress on an 

ongoing basis and to sustain a collaborative inquiry to continuously 
improve instruction.  Assessments include periodic assessments, class 
quizzes and tests, exit steps, common grade assessments, measures of 
student learning, report cards, Success Highway Assessments, 
Datacation, teacher team minutes and, most central to their work, 
analysis of student work.  This is most evident in grades 6, 7 and 8, 
where teachers offer clear portraits of student mastery, resulting in them 
providing meaningful feedback to students and adjusting the curriculum to 
meet the immediate needs of the students during the lesson. This, 
however, was not apparent in all classes.  For example, in one class 
observed, the teacher continued to go on with the lesson when a number 
of her students were engaged in other activities, showing a disinterest or 
lack of understanding.  This missed opportunity to engage all students in 
the central teaching point led to the inability of her students to grasp or 
understand what was being taught due to the absence of actionable 
feedback.                                                                                                                                                                                                                                                                                                                                                                                                                                          
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Part 3: School Quality Criteria 2013-2014 
 

School name: The Mary White Ovington School UD D P WD 

Overall QR Score    X 

 

Instructional Core 

To what extent does the school regularly… UD D P WD 

1.1  Ensure engaging, rigorous, and coherent curricula in all subjects, accessible for a variety 
of learners and aligned to Common Core Learning Standards and/or content standards? 

   X 

1.2  Develop teacher pedagogy from a coherent set of beliefs about how students learn best 
that is informed by the instructional shifts and Danielson Framework for Teaching, 
aligned to the curricula, engaging, and meets the needs of all learners so that all 
students produce meaningful work products? 

   X 

2.2  Align assessments to curricula, use on-going assessment and grading practices, and 
analyze information on student learning outcomes to adjust instructional decisions at the 
team and classroom levels? 

  X  

School Culture 

To what extent does the school …  UD D P WD 

1.4  Maintain a culture of mutual trust and positive attitudes that supports the academic and 
personal growth of students and adults? 

   X 

3.4  Establish a culture for learning that communicates high expectations to staff, students 
and families, and provide supports to achieve those expectations? 

   X 

Systems for Improvement 

To what extent does the school … UD D P WD 

1.3  Make strategic organizational decisions to support the school’s instructional goals and 
meet student learning needs, as evidenced by meaningful student work products? 

   X 

3.1  Establish a coherent vision of school improvement that is reflected in a short list of 
focused, data-based goals that are tracked for progress and are understood and 
supported by the entire school community? 

   X 

4.1  Observe teachers using the Danielson Framework for Teaching along with the analysis 
of learning outcomes to elevate school-wide instructional practices and implement 
strategies that promote professional growth and reflection? 

   X 

4.2  Engage in structured professional collaborations on teams using an inquiry approach 
that promotes shared leadership and focuses on improved student learning? 

   X 

5.1  Evaluate the quality of school- level decisions, making adjustments as needed to 
increase the coherence of policies and practices across the school, with particular 
attention to the CCLS? 

   X 

Quality Review Scoring Key 

UD Underdeveloped D Developing P Proficient WD Well Developed 

 


