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Part 1: The school context 
 
Information about the school 
 
The Mapleton School is an elementary school with 623 students from pre-kindergarten 
through grade five.  The school population comprises 1% Black, 22% Hispanic, 24% 
White, and 52% Asian students. The student body includes 22% English language 
learners and 13% special education students. Boys account for 52% of the students 
enrolled and girls account for 48%. The average attendance rate for the school year 
2012 - 2013 was 95.50%. 
 
 
 

Overall Evaluation 
 
This school is well developed. 
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Part 2: Overview 
 

What the school does well  
 

 The school has a rigorous, engaging, and coherent curriculum that includes the 
arts, physical and health education for a variety of learners aligned to the 
Common Core Learning Standards (CCLS). (1.1) 
    

o The school is using Teachers College Reading and Writing Project which   
provide all students with ambitious, researched based units of study that 
are aligned to the CCLS.  Units of study focus on the use of quality 
literature, high order questioning, and cognitively challenging reading and 
writing performance tasks.  For example, the school uses the Go Math 
curricula to deepen students’ understanding of specific academic skills.  
The school’s curriculum is also complemented by Web-based activities 
that provide students with additional content learning tasks to practice at 
home and in school.  Curricula artifacts demonstrate different activities 
that scaffold learning from unit to unit across grades which provides 
additional opportunities to engage students in learning tasks that allow 
them to think deeper about what strategies worked and make real world 
connections.  In grade 5 learning tasks, students are required to engage 
in rich discussions that push thinking for all subgroups, thus strategically 
aligning to the Danielson Framework for student engagement.   Similarly, 
all students in kindergarten through grade five participate in writing their 
original stories which are published in a school book at the end of the 
school year.  In every grade, all teachers use data from both summative 
and formative assessments to strategically plan lessons that provide 
multiple entry points, high quality supports, and extensions so that all 
learners, English language learners and special education students,  
engage in challenging tasks that require higher order thinking.  For 
example, in the lower grades, curriculum maps refer to Response to 
Intervention (RTI) Tier 1, 2 and 3 words engaging all students with 
learning tasks that involves using more complex vocabulary in the four 
literacy modalities.  Furthermore, a partnership with the Metropolitan 
Opera Guild supports the school’s curricula where learning tasks have 
students apply taught skills to write and perform an opera.  In addition, 
other partnerships include Operation Green Reach with the Brooklyn 
Botanical Gardens, Reaching out Community Services which assists 
families in need, and Brooklyn Contemporary Art Education Program 
(BRIC) Arts to support students’ thinking. This results in a rich learning 
environment for students to achieve academic success.  
 

 Teachers routinely create and deliver teaching practices from units of study 
aligned to the Common Core Standards in accordance with the school beliefs, 
requiring students to engage in higher order thinking that results in increased 
levels of achievement. (1.2) 

 
o The principal began to implement the Danielson Framework for Teaching 

in 2011 with a focus on Domain Two.  Administrators and teachers 
developed a checklist to focus on classroom environment and in the 
following year, all four competencies were fully implemented. In addition, 
teachers use the Danielson rubric as a guide to norm their instructional 
practices.   Across the vast majority of the classrooms, grades and 
subjects, coherence of effective teaching practice was evident.  For 
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example, across all classrooms, integration of learning tasks with Tier two 
vocabularies was present.  Tiered vocabulary development activities and 
charts, math fluency games, instructional adjustments and student-to-
student Accountable Talk were evident.  In the classrooms visited, children 
had discussions using prompts such as, “I agree, I would like to add, I 
disagree because,” thereby providing students, and student sub-groups, a 
clear understanding for using text evidence to substantiate their opinions.  
In addition, it was evident that teachers expose students to complex text 
by the reading materials used in the lesson.  Instructional strategies 
observed across classrooms to support all learners include text-based 
questions and discussions where students are asked to stop and jot down 
a response and discuss with a partner.  Furthermore, all students use task 
cards, rubrics, and checklists provided as additional tools to scaffold 
instruction and develop students’ independence.  Students are also 
encouraged to reflect on their learning and use the higher order thinking 
charts as supports, thus fostering student independence and ownership.  
This is evidenced by the gains made on the latest benchmark assessment 
in English Language Arts for fourth grade students scoring 55% compared 
to the City average of 47%.   

 

 The principal makes strategic organizational decisions to support the school’s 
instructional goals and meet students’ learning needs as evidenced by improved 
pedagogy and student work. (1.3)    

 
o Realizing that teachers needed a program that was both rigorous and 

addressed the needs of all student sub-groups, the principal opted to 
partner with Teachers College to further support the school’s instructional 
goals and ensuring student learning.  Teachers College provides 
substantial staff development to teachers based on their individual needs, 
including the creation of classroom lab sites.  The school moved forward 
in establishing lab-sites on each grade, where lead teachers provide 
model lessons for their colleagues.  Furthermore, common preparation 
time was scheduled for teachers twice a week to facilitate teacher team 
meetings, planning, and share best instructional practices to adjust 
curricula and lessons.  A School Based Option (SBO) provides three and 
a half additional days for school-wide planning, thus scheduling time 
strategically for teacher collaboration to support the school’s instructional 
goals.  The principal also provides time in the schedule to allow teachers 
in specific grades to partner with teachers from other successful Teachers 
College schools to hone in their instructional practice.  Furthermore, the 
principal hired two additional English as second language (ESL) teachers 
to meet the needs of the school’s increased enrollment of English 
language learners and students with special education who need 
mandated services such as Special Education Teacher Support Services 
(SETSS), and require other forms of academic supports and targeted 
instruction based on the Individual Education Plan (IEP). Teachers’ 
schedule afford them the opportunity to meet with the network’s special 
education liaison to ensure that students’ educational goals are properly 
revised with opportunities to move to the least restrictive environment, 
thus ensuring academic achievement for all students.  
 

 The leadership of the school uses the Danielson Framework to conduct focused 
observations of teacher practice that leads to their understanding of best 
practices, thus resulting in increased professional growth. (4.1) 
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o Using the Danielson Framework for Teaching, the school leadership 
started the school year by providing targeted professional development 
opportunities so that teachers strengthen their skills in taking low 
inference notes to effectively evaluate delivery of lessons. Teachers were 
afforded various opportunities to practice rating lessons from videos, and 
further engage in discussions to think deeper about what the 
competencies meant in terms of effective instructional practice and lesson 
planning.  In this way, teachers normed teaching practices, thus creating 
a clear set of beliefs about how students learn best, which is visible in 
classrooms throughout the school.  This process is coupled with strategic 
cycles of observations aligned with teachers’ reflection and self- 
assessment of their pedagogical practice.  The principal and assistant 
principal provide specific, timely, and actionable next steps with particular 
attention to school-wide instructional focus of questioning and discussion 
techniques.  In addition, the administration reviews data by looking at 
trends in the school, across grades, and individual teacher’s needs to 
strategically inform next steps for teachers’ development and students’ 
work.  The data analysis is shared with teachers to identify their 
instructional next steps as it relates to their goals coupled with a 
comprehensive approach for improving teacher practice.   
 

o According to teachers, actionable feedback is provided in a timely 
manner. Next steps for teachers is carefully tracked and monitored to 
ensure that professional development is aligned to those areas of 
Domains 1, 2, and 3 that will help them achieve effective levels of 
pedagogy.  Additionally, teacher goals are aligned to the new curriculum 
and the framework.  These goals are benchmarked mid year and 
reviewed to ensure that if certain goals were achieved, new ones would 
be added. The success of these strategies is evident by the number of 
teachers moving from developing to effective in the Danielson domains. 
For example in Domain 3b, for Cycle 1, 76% of the teachers observed 
were developing. In Cycle 2, that number moved to 77% being effective 
and 16% being highly effective, thereby showing substantial growth in 
practice.    
 

 The school engages in professional collaborations on teams using an inquiry 
approach that promotes shared leadership to advance student outcomes. (4.2) 
 

o All teachers are engaged in inquiry teacher teams among and across 
grades to develop and share effective instructional strategies and, work 
on the alignment of the CCLS to strategically promote the school’s 
instructional goals.  In an effort to review units of study, performance 
tasks, and student work, the third grade teacher meeting conducted an in-
depth reviewed of the pre-on demand opinion writing assignment by 
strategically looking at teacher observation sheets, the student checklist, 
and the rubric for the assignment to determine students’ progress and 
areas of needs.  Teachers, including English as a second language (ESL) 
and special education teachers, supported the grade team and 
collaborated in charting the results and findings from looking at the 
student work, thereby engaging in a rich discussion on supporting sub-
groups and their overall academic challenges.  Noticing a trend across 
the grade on using appropriate transition words, teachers shared 
strategies to adapt for others to use, particularly with English language 
learners and special education students, suggesting that this should be 
completed before every unit. This practice continues to build instructional 
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coherence and increased student’s academic performance across 
grades.  

 
o Teachers meet to analyze students’ performance data to develop 

instructional practices that strategically support academic interventions to 
meet all students’ instructional needs.  In addition, teacher teams share 
best practices that are aligned with the findings of various assessment 
data to monitor students’ progress.  Student work is shared and reviewed 
to make adjustments to instructional practice and develop strategies to 
address individual student’s needs.  For example, in the fourth grade 
teacher team meeting, teachers analyzed the results of the latest English 
language arts benchmark by individually and collectively charting results 
across the grade, and referring to the CCLS in reading for grades 
kindergarten through grade 5. In students’ writing pieces, teachers 
discovered that students did not write three details nor did they use text 
evidence to support their writing. Teachers concluded that this was the 
result of students not carefully reading the question.  Teachers further 
discussed using Close Reading strategies to address these concerns, as 
well as continuing to build reading stamina among their students, which 
would be shared with the school’s instructional team to result in improved 
teacher practice.     

 

What the school needs to improve 
 

 Deepen school wide assessment practices to strategically monitor students’ 
progress and use checks for understanding to adjust curricula and instruction, 
thereby accelerating learning for all students.  (2.2)     

 
o Across the school, common assessments determine academic progress 

towards goal setting for all students including English language learners 
and students with special needs, which is apparent in most classrooms as 
teachers adjust practice based on individual needs. However, in some 
classrooms, there is an absence of providing rigor and effectively 
adjusting instruction for high performing students.  This results in an 
inability to maximize students’ performance and abilities to deepen higher 
order thinking skills. In addition, current practices track the progress of 
students in detail for student sub-groups.  However, the school is not 
strategically tracking achievement in all subjects, including science and 
social studies for the high performing students, thus impeding efforts to 
create a clear picture of all student progress.   
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Part 3: School Quality Criteria 2013-2014 
 

School name:  The Mapleton School UD D P WD 

Overall QR Score       X 

 

Instructional Core 

To what extent does the school regularly… UD D P WD 

1.1  Ensure engaging, rigorous, and coherent curricula in all subjects, accessible for a variety 
of learners and aligned to Common Core Learning Standards and/or content standards? 

   X 

1.2  Develop teacher pedagogy from a coherent set of beliefs about how students learn best 
that is informed by the instructional shifts and Danielson Framework for Teaching, 
aligned to the curricula, engaging, and meets the needs of all learners so that all 
students produce meaningful work products? 

   X 

2.2  Align assessments to curricula, use on-going assessment and grading practices, and 
analyze information on student learning outcomes to adjust instructional decisions at the 
team and classroom levels? 

  X  

School Culture 

To what extent does the school …  UD D P WD 

1.4  Maintain a culture of mutual trust and positive attitudes that supports the academic and 
personal growth of students and adults? 

   X 

3.4  Establish a culture for learning that communicates high expectations to staff, students 
and families, and provide supports to achieve those expectations? 

   X 

Systems for Improvement 

To what extent does the school … UD D P WD 

1.3  Make strategic organizational decisions to support the school’s instructional goals and 
meet student learning needs, as evidenced by meaningful student work products? 

   X 

3.1  Establish a coherent vision of school improvement that is reflected in a short list of 
focused, data-based goals that are tracked for progress and are understood and 
supported by the entire school community? 

   X 

4.1  Observe teachers using the Danielson Framework for Teaching along with the analysis 
of learning outcomes to elevate school-wide instructional practices and implement 
strategies that promote professional growth and reflection? 

   X 

4.2  Engage in structured professional collaborations on teams using an inquiry approach 
that promotes shared leadership and focuses on improved student learning? 

   X 

5.1  Evaluate the quality of school- level decisions, making adjustments as needed to 
increase the coherence of policies and practices across the school, with particular 
attention to the CCLS? 

  X  

Quality Review Scoring Key 

UD Underdeveloped D Developing P Proficient WD Well Developed 

 


