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Part 1: The school context 
 
Information about the school 
 
William Alexander is a middle school with 1,116 students from grade six through grade 
eight.  The school population comprises 14% Black, 19% Hispanic, 53% White, and 13% 
Asian students.  The student body includes 2% English language learners and 15% 
special education students.  Boys account for 41% of the students enrolled and girls 
account for 59%.  The average attendance rate for the school year 2012 - 2013 was 
96.6%. 
 
 
 

Overall Evaluation 
 
This school is well developed. 
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Part 2: Overview 
 

What the school does well  
 

 The school has crafted a rich curriculum that challenges all students through the 
enhanced interdisciplinary implementation of Teachers College literacy across all 
content areas and a newly implemented Common Core math program. (1.1) 

 
o Seeking to deepen levels of instruction, the school has reflectively 

analyzed the Citywide Instructional Expectations and the Common Core 
Learning Standards (CCLS), and has aligned instruction to the 
increasingly rigorous shifts over the past three years. The Teachers 
College curriculum for English language arts has been implemented 
across all content areas so that primary source documents provide the 
complex text for study in social studies and scientific readings and 
journals are the source materials for science.  This has led to deeper 
levels of rigor and higher expectations for student writing as well as 
coherence of instruction in the use of rubrics and checks for 
understanding that are seen in every classroom and every subject area.  
Further, in response to the evaluation of data from the newly CCLS-
aligned New York State mathematics assessment and student work, 
undertaken with the staff, the school leader has selected Connected 
Mathematics Projects 3 (CMP3) to expand critical thinking during 
mathematics instruction. These materials, along with the Teachers 
College curriculum, are constantly and consistently assessed and 
adjusted through reflections on student work to ensure that Regents-level 
problem solving is embedded in all instruction as are scaffolded supports 
for students with special needs. As a result, all students, including English 
language learners and students with Individual Educational Plans in 
Integrated Co-Teaching classes, engage in a rich, challenging curriculum, 
with extensive arts instruction, that requires them to provide textual 
evidence across all content areas and develop deep understandings of 
real world problems, demonstrating true college and career readiness.   
 

 Classroom instruction consistently reflects the school’s uniquely rigorous and 
student-inquiry based focus, providing challenging learning opportunities that 
empower all students to think critically and take ownership of their learning. (1.2) 

 
o Student ownership of learning is the cornerstone of all instructional 

practices at the school. Instruction is grounded in the belief that students 
need to develop a sense of responsibility for and commitment to their own 
learning.  The principal and her staff have actively pursued this goal 
through an emphasis on teacher and student questioning in the use of the 
Danielson Framework.  It is clearly manifested in the rich discussions that 
are heard in student-led small groups and whole class share outs in every 
classroom and content area. For example, in one Integrated Co-Teaching 
class, students worked in small groups to analyze the roles of oppressors 
and the oppressed, using their individually created charts to develop a 
group argument.  As one student stated, “People you oppress become 
stronger than the oppressors.”  This was supported with evidence from 
the book being cited. What made this even powerful was the fact that one 
of the students in the group, a child who is mute, was an active part of the 
discussion and had input by writing on post-its and pointing to elements of 
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her chart.  In addition, the math department has developed a student 
independence rubric that has now been implemented school wide.  This 
tool is used by students to assess their ability to work independently at 
the highest of levels. Consequently, students are cognitively engaged, are 
stakeholders in their learning, and have already demonstrated the 
enhanced use of text evidence in their writing, as compared to portfolio 
samples from earlier units.     
 

 The principal, cognizant of the data-defined needs of each subgroup of students, 
conscientiously utilizes every available resource to expand student learning and 
deepen teacher practice, in alignment with school-wide goals. (1.3)   

 
o The school leader is a resource in helping to support enhanced student 

achievement and stronger classroom practice. A former staff developer, 
she seeks to deepen her own understanding of the Danielson Framework 
through extra sessions with talent coaches and routinely conducts 
professional development around questioning and student ownership of 
learning to support her staff in improving instruction. In addition, she uses 
all resources such as grants, including yearly Reso A supports, 
networking with Urban Advantage and the City University, as well as 
parent support to focus on data-defined needs. For example, the school 
has prioritized extensive classroom libraries to promote the voracious 
reading seen in every classroom, as well as the purchase of non-fiction 
magazines that cover grade appropriate content in science and social 
studies through scaffolded access. This purchase has enabled students 
with disabilities and English language learners to take part in interactive 
discussions and attack complex text with greater understanding.  It also 
has resulted in the quality classroom discussions evidenced school-wide, 
and aligns with the reflective school-wide goal of improved student 
performance for students with individual education plans.    
 

o Time is also well utilized as a resource at the school. For instance, the 
school provides early morning, pre-class tutoring called “Office Hours” 
which enables all students to meet with their teachers for additional 
support as areas of need arise. This is amplified by targeted after school 
remediation. Specific subgroups are provided with focused scaffolding, 
including the careful analysis of students at level one to define their needs 
in four categories.  Additionally, to ensure the successful implementation 
of the new math program, the school has scheduled extra periods for 
math instruction, and uses its Measures of Student Learning (MoSL) time 
for collaborative team reflection on student work and instructional trends 
gleaned from informal observations.  Further, weekly team meetings in all 
content areas, including the arts, by grade have enabled the school to 
develop a deep understanding of student needs and craft strong, targeted 
instructional responses across the curriculum.  This strategic use of time 
has led the school to show significant growth on the progress section of 
the Progress Report, despite the increased rigor of the state 
assessments. 
 

 Using a wide range of strategic assessment practices and ongoing checks for 
understanding to collect data, school leaders and staff identify student needs and 
provide effective scaffolds that address identified needs. (2.2)  
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o Rubrics are evident and used routinely school-wide. Utilizing the 
Teachers College Writing Continuum, teachers and the administration 
assess student work against a cross-grade matrix that enables them to 
determine levels of need for both struggling students and advanced 
learners with pinpoint accuracy.  This continuum is also used to assess 
writing across content areas so that there is a cohesive understanding of 
trends and strengths at a very granular level.  In addition, students 
universally use rubrics to peer assess and self-assess at all levels, such 
that even the ability to work independently is rubric defined.  As a result, 
students clearly identify their areas of strength and next steps to improve 
achievement and teachers target instruction to meet data-defined needs.  
 

o Checks for understanding are uniformly embedded in classroom 
instruction throughout the school. Exit slips, homework, “Do Nows” and 
spiraled classroom assignments enable teachers to assess student 
understanding frequently and respond with strategic interventions on a 
daily basis.  Effective and targeted use of student groupings, adult 
support, manipulatives and jigsawed passages reflect teachers’ focused 
understanding of student needs. This enables teachers to provide 
individualized instruction, which ensures that all students, including 
English language learners and students with disabilities, receive the 
supports needed and are consistently engaged in high quality 
instructional experiences. This has resulted in deep levels of cognitive 
mastery by all students, no matter what their access point.  
 

 The principal utilizes the Danielson Framework as a positive tool to provide 
targeted feedback, which enhances teacher growth and instructional practices in a 
timely and productive manner. (4.1) 
 

o The Danielson Framework has been the subject of study at the school for 
the past three years.  In order to ensure that she is well prepared to 
conduct Danielson-aligned informal observations, the principal has 
worked with talent coaches significantly more than the requisite number 
of visits, and has worked with her network to hone her skills as well. She 
has created a Danielson Inquiry Team that meets twice a week to 
reflectively align the instructional expectations of the school and the city 
to the Framework. Further, the principal has personally conducted all 
Initial Planning Conferences and has collaboratively developed 
individualized goals that realistically address teacher leverage points.  
Immediately following informal observations, the principal provides 
teachers with written feedback that accurately details strengths and 
defines next steps.  These next steps are then shared with the 
appropriate staff developer (i.e. Teachers College, Math coach, Literacy 
Coach) who provides one-on-one support that addresses the defined 
needs. To enable teachers to see what their colleagues are doing in line 
with the Danielson learning, the school has developed a Watch Others 
Work protocol, which enables teachers to serve as models for specific 
instructional components aligned to the Danielson Domains.  These visits 
have included content area teachers to support interdisciplinary 
instruction school-wide. In addition, the principal and teachers analyze 
student work from the observations to identify areas for pedagogic 
growth.  The use of these collaborative structures has enabled the 
principal to implement the transition to Danielson in a constructive and 
highly transparent manner so that the culture of the building has not been 
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threatened and teachers have embraced the work, seeing the change as 
a means of growth. 

 
 
 

What the school needs to improve 
 

 Codify the inquiry team protocols to deepen the study of suggested strategies to 
track their success with the targeted population. (4.2)  

 
o The school has both grade level and content specific collaborative team 

meetings that are scheduled on a weekly basis and are regularly attended 
by coaches and administrators but are facilitated by teachers.  All 
teachers are engaged in these meetings and even the physical education 
teachers meet collaboratively. Student work is analyzed at each meeting 
and improving student performance through targeted instruction is the 
focus of discussion, so that all grade and content teachers know their 
students well.  Further, teams are highly reflective and, as a result, the 
school is now reviewing a series of protocols for looking at student work 
as the protocol that was in use last year was found to be cumbersome 
and limiting.  However, deep inquiry team protocols that enable teachers 
to routinely track the success of a specific strategy on a target population 
over time are not consistently embedded in all teams and as a result, the 
identification of proven strategies is somewhat hampered, hindering the 
impact on student success.  
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Part 3: School Quality Criteria 2013-2014 
 

School name:  The William Alexander School UD D P WD 

Overall QR Score    X 

 

Instructional Core 

To what extent does the school regularly… UD D P WD 

1.1  Ensure engaging, rigorous, and coherent curricula in all subjects, accessible for a variety 
of learners and aligned to Common Core Learning Standards and/or content standards? 

   X 

1.2  Develop teacher pedagogy from a coherent set of beliefs about how students learn best 
that is informed by the instructional shifts and Danielson Framework for Teaching, 
aligned to the curricula, engaging, and meets the needs of all learners so that all 
students produce meaningful work products? 

   X 

2.2  Align assessments to curricula, use on-going assessment and grading practices, and 
analyze information on student learning outcomes to adjust instructional decisions at the 
team and classroom levels? 

   X 

School Culture 

To what extent does the school …  UD D P WD 

1.4  Maintain a culture of mutual trust and positive attitudes that supports the academic and 
personal growth of students and adults? 

   X 

3.4  Establish a culture for learning that communicates high expectations to staff, students 
and families, and provide supports to achieve those expectations? 

   X 

Systems for Improvement 

To what extent does the school … UD D P WD 

1.3  Make strategic organizational decisions to support the school’s instructional goals and 
meet student learning needs, as evidenced by meaningful student work products? 

   X 

3.1  Establish a coherent vision of school improvement that is reflected in a short list of 
focused, data-based goals that are tracked for progress and are understood and 
supported by the entire school community? 

   X 

4.1  Observe teachers using the Danielson Framework for Teaching along with the analysis 
of learning outcomes to elevate school-wide instructional practices and implement 
strategies that promote professional growth and reflection? 

   X 

4.2  Engage in structured professional collaborations on teams using an inquiry approach 
that promotes shared leadership and focuses on improved student learning? 

  X  

5.1  Evaluate the quality of school- level decisions, making adjustments as needed to 
increase the coherence of policies and practices across the school, with particular 
attention to the CCLS? 

   X 

Quality Review Scoring Key 

UD Underdeveloped D Developing P Proficient WD Well Developed 

 


