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Part 1: The school context 
 
Information about the school 
 
The Mayda Cortiella School is an elementary school with 602 students from pre-
kindergarten through grade 5. The school population comprises 21% Black, 75% 
Hispanic, 1% White, and 3% other students. The student body includes 19% English 
language learners and 4% special education students. Boys account for 49% of the 
students enrolled and girls account for 51%.  The average attendance rate for the school 
year 2012 - 2013 was 90.5%. 
 
 
 

Overall Evaluation 
 
This school is proficient. 
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Part 2: Overview 
 

What the school does well  
 

 The school community greatly appreciates the safe and orderly school 
environment, which promotes learning and enhances students’ personal and 
academic growth. (1.4)   
 
o The school motto, “TEAM: Together Everyone Achieves More” is 

prominently displayed at the school entrance, on school letterhead, on 
notices to staff and parents, and on the school’s brochure, to reinforce the 
collaborative and inclusive learning culture.  Daily morning routines during 
line-up set the tone for the day as students recite the child-friendly Code 
of Behavior which consists of ten affirmative statements and the school 
message they created, “We are proud of PS 75, our school!”  This daily 
activity welcomes student voice and promotes accountability for positive 
attitudes that enhance students’ academic and personal growth.  
Consequently, students are valued and their cooperation contributes in an 
effective manner toward school improvement.  Therefore, the school’s 
collaborative efforts and daily rituals to foster mutual trust and shared 
beliefs result in a productive learning community as noted in low 
incidental reporting and minimal infractions reflected in school occurrence 
data.   
 

o The social worker, guidance counselor, and school psychologist work 
collaboratively to meet students’ social emotional and academic needs 
through individual and small group guidance and intervention sessions.  
This team engages in ongoing dialogue with families to help resolve 
issues that may adversely affect student learning.  In addition, the Pupil 
Personnel Team (PPT) meets regularly to discuss the progress and 
performance of high needs students and to coordinate Response to 
Intervention (RTI) services so that students receive appropriate supports 
in developing positive academic and personal skills.  Consequently, 
students state that their teachers and other staff members in the school 
know them well, provide them with strategies to improve their learning, 
and motivate them to come to school every day.  The attendance team 
closely monitors attendance, identifying and addressing negative trends 
by communicating with families through phone calls, mail, and individual 
conferences to stress the importance of ensuring that students attend 
school daily.  As a result, attendance data indicates that 54% students 
identified last year as chronically absent are currently on track for 
improved attendance.  

 

 The principal organizes resources and time effectively to build teacher 
capacity and support instructional goals in order to achieve success in 
meeting students’ needs.  (1.3)    
 
o The school budget includes per session and training rate to support the 

attendance of teachers at professional development sessions aligned to 
the school’s instructional goals.  A full time English as a second language 
teacher provides instruction to English language learners at the beginner 
stage in a language rich and nurturing classroom setting.  The second 
language acquisition teacher also pushes in to monolingual classes 
throughout the school day to meet the language needs of English 
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language learners at various proficiency levels.  Partnerships with 
nonprofit organizations such as Healthy Kids, Cook Shop and social 
service agencies, support extra-curricular activities and assist the school 
in meeting the needs of students and families.  Therefore, the effective 
use of available resources enhances the school’s efforts to improve 
student learning as noted in meaningful student work products such as 
realistic fiction and narrative writing artifacts in student folders and various 
research projects displayed on bulletin boards.   
    

o The school’s schedule enables teacher teams to convene during common 
periods and after school to analyze student work and collaboratively plan 
academic tasks to meet students’ needs.  Common planning periods 
programmed for two to three days a week for each grade, and periodic 
lunch and learn sessions conducted by the principal, support professional 
collaborations focused on improving instruction.  For example, teacher 
teams follow the “Atlas Learning from Student Work Protocol” to analyze 
student writing products.  The protocol engages teachers in surfacing 
what they learn from student work by sharing “glows and grows” and 
discussing the implications for teaching.  Specifically, during a grade 5 
team session, teachers analyzed the narrative essays of target students.  
In doing so, they identified prompts to support strong introductions, 
shared graphic organizers with varied levels of scaffolds to assist 
students in organizing their writing, and discussed the use of refined 
rubrics aligned to performance based assessments to evaluate student 
work.  In addition, teachers focused attention on high needs students in 
their classes by sharing various templates that helped these students 
break down and organize their ideas.  As a result, grade 5 teachers 
reported that 50% of the students in their classes attained scores at or 
above level 3 in the organization and development of their writing and 
most students moved up one or more levels in targeted areas as 
measured by performance based narrative writing rubrics.      
 

 Supervisors evaluate the effectiveness of instructional practices with a focus 
on promoting professional growth and reflection, thereby impacting classroom 
instruction. (4.1)  
 
o Supervisors use the Danielson Framework for Teaching to support 

teacher development through clear expectations for classroom practice.  
Teachers receive timely verbal feedback that specifies strengths, 
captures challenges and provides next steps to promote professional 
growth and improve classroom practice.  The supervisory cabinet 
analyzes observation data to surface instructional strengths across the 
school, identify components for school-wide growth, and design 
professional development and differentiated structures to enhance 
teachers’ pedagogical and content skills.  For example, according to 
observation data, supervisors identified questioning and discussion 
techniques, use of assessments in instruction, and flexibility and 
responsiveness during lessons, as areas for school-wide growth.  
Therefore, supervisors engaged teachers in classroom intervisitations, 
network activities and lunch and learn sessions to support their 
development in the identified areas.  Likewise, suitable supports such as 
demonstration lessons and planning sessions helped meet the individual 
needs of new teachers.  Following various sessions and norming 
activities on questioning and discussion techniques, teachers stated that 
they improved their level of understanding in meeting the expectations of 
the targeted competency.  As a result, they are focusing on the quality of 



K075 The Mayda Cortiella School: March 4, 2014                5 

their questions so that students have more opportunities to engage in 
discussions that deepen their understanding.  Therefore, feedback to 
teachers and tailored support to meet their needs positively impacts 
classroom practices as noted in a 10% increase in effective ratings tied to 
questioning and discussion from cycle I to cycle II observations.  
 

 The school ensures alignment of curricula to Common Core Learning 
Standards and offers meaningful learning experiences that promote student 
learning. (1.1)    
 
o The school uses English language arts and math programs aligned to the 

Common Core Learning Standards (CCLS) to ensure coherence and 
integration of the instructional shifts. Kindergarten through grade 2 use 
the balanced literacy approach and flow of the day activities that include 
reading and writing workshops, shared reading and word work.  
Curriculum maps include essential questions, Common Core Learning 
Standards (CCLS), learning targets, academic tasks and resources 
intended to promote rigor and develop students’ critical thinking skills 
across grades and subjects.  Lesson plans incorporate Universal Design 
for Learning principles intended to provide access to high level academic 
tasks for all students. Teachers also use additional resources and 
websites to supplement curricular materials and Common Core aligned 
academic tasks.  For example, early childhood teachers access the 
Reading Works website to acquire supplementary research-proven 
academic resources to improve students’ vocabulary and comprehension 
reading skills.  Additionally, during grade level discussions, teachers 
consider ways to customize instruction and academic tasks in order to 
provide access to the curriculum and plan appropriate pacing of lessons 
for English language learners and special education students.  As a 
result, students participate in a coherent curriculum and CCLS aligned 
performance tasks that promote college and career readiness skills as 
noted in performance based projects that include informational, 
expository and argumentative writing, posted on school displays and 
available in student work folders.  

 

What the school needs to improve 
   

 Improve teaching practices so that purposeful lessons fully challenge all 
students and result in improved learning outcomes. (1.2) 
 
o The school’s belief that all students must be empowered to become 

independent thinkers and problem solvers is informed by the Danielson 
Framework for Teaching and the instructional shifts.  Lesson plans list the 
use of visuals, diagrams, varied graphic organizers, and tiered activities 
to meet the needs of target groups. However, class visits did not 
consistently reflect the use of multiple entry points such as adequate 
scaffolds, interactive activities and lesson adaptations to constantly 
challenge and push the thinking of English language learners and special 
education students.  Therefore, in some classrooms, class discussions 
and engagement of appropriately challenging academic tasks reflected 
uneven levels of participation.  As a result, some students are not 
exposed to a range of learning opportunities that would enable them to 
generate high quality work products that meet the demands of the 
Common Core Learning Standards.     
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 Strengthen assessment practices so that information on learning outcomes 
results in effective adjustments to instruction and clear next learning steps for 
students to further accelerate their learning. (2.2)   
 
o Teachers administer a range of assessments including performance-

based assessments, Fountas and Pinnell running records, unit tests, and 
rubrics aligned to the curricula to determine student progress toward 
meeting grade benchmarks.  Student work products include written and 
actionable feedback through post-its, as well as on graphic organizers.  
However, teachers’ comments do not always provide students with 
information that helps them with further mastery of the Common Core 
Learning Standards.  In addition, the varied use of checks for 
understanding to determine targeted adjustments to lessons, and student 
self assessment practices, are not fully evident across the vast majority of 
classrooms.  This hinders the potential to maximize the progress of some 
students toward meeting the expectations of the Common Core Learning 
Standards, as students are not always clear on what they need to do to 
guide their improvement.     
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Part 3: School Quality Criteria 2013-2014 
 

School name: The Mayda Cortiella School                                            UD D P WD 

Overall QR Score   X  

 

Instructional Core 

To what extent does the school regularly… UD D P WD 

1.1  Ensure engaging, rigorous, and coherent curricula in all subjects, accessible for a variety 
of learners and aligned to Common Core Learning Standards and/or content standards? 

  X  

1.2  Develop teacher pedagogy from a coherent set of beliefs about how students learn best 
that is informed by the instructional shifts and Danielson Framework for Teaching, 
aligned to the curricula, engaging, and meets the needs of all learners so that all 
students produce meaningful work products? 

 X   

2.2  Align assessments to curricula, use on-going assessment and grading practices, and 
analyze information on student learning outcomes to adjust instructional decisions at the 
team and classroom levels? 

  X  

School Culture 

To what extent does the school …  UD D P WD 

1.4  Maintain a culture of mutual trust and positive attitudes that supports the academic and 
personal growth of students and adults? 

  X  

3.4  Establish a culture for learning that communicates high expectations to staff, students 
and families, and provide supports to achieve those expectations? 

  X  

Systems for Improvement 

To what extent does the school … UD D P WD 

1.3  Make strategic organizational decisions to support the school’s instructional goals and 
meet student learning needs, as evidenced by meaningful student work products? 

  X  

3.1  Establish a coherent vision of school improvement that is reflected in a short list of 
focused, data-based goals that are tracked for progress and are understood and 
supported by the entire school community? 

  X  

4.1  Observe teachers using the Danielson Framework for Teaching along with the analysis 
of learning outcomes to elevate school-wide instructional practices and implement 
strategies that promote professional growth and reflection? 

  X  

4.2  Engage in structured professional collaborations on teams using an inquiry approach 
that promotes shared leadership and focuses on improved student learning? 

  X  

5.1  Evaluate the quality of school- level decisions, making adjustments as needed to 
increase the coherence of policies and practices across the school, with particular 
attention to the CCLS? 

  X  

Quality Review Scoring Key 

UD Underdeveloped D Developing P Proficient WD Well Developed 

 


