
Quality Review 
Office of School Quality 

Division of Teaching and Learning 
2013-2014 

 

 

 

 

 
 
 
 

 

Quality Review  
Report 

 

2013-2014 
 

 

 

 

 

 

 

 

 

 

 
Isaac Asimov  

 

Elementary-Middle School  99 

1120 East 10th  Street 
Brooklyn 
NY,11230  

 
Principal:  Gregory Pirraglia 

 
Dates of review:  March 25 - 26, 2014  

Lead Reviewer:  Isabel DiMola 
 
 



 

K099 Isaac Asmiov: March 25, 2014 2 

 

Part 1: The school context 
 
Information about the school 
 
Isaac Asimov is an elementary-middle school with 851 students from pre-kindergarten 
through grade 8. The school population comprises 10% Black, 20% Hispanic, 29% 
White, and 41% Asian students. The student body includes 24% English language 
learners and 15% special education students. Boys account for 51% of the students 
enrolled and girls account for 49%. The average attendance rate for the school year 
2012 - 2013 was 91.5%. 

Overall Evaluation 

This school is proficient. 
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Part 2: Overview 
 

What the school does well  

 Curricula aligned to the Common Core Learning Standards (CCLS) reflect 
planning to provide all learners with access to content and skill 
development to make progress toward reaching and exceeding learning 
goals. (1.1)  

o    Teacher teams create units of study that align to the Common Core 
Standards, integrate the instructional shifts, and specifically outline 
scaffolds to ensure that all students including English language 
learners and students with disabilities receive access to content and 
skill development. For example, units include leveled texts that align 
to the language skills of English language learners and students 
reading below grade level. These texts are complex to ensure that 
students participate in rigorous learning while providing appropriate 
entry points to building language and reading skills. Curriculum 
across grades and subject areas articulate opportunities for all 
students to use text to formulate and communicate independent 
ideas to demonstrate learning in content areas. Through essay 
writing, group projects, oral presentations, and real world problem 
solving, students have access to learning that is purposeful and 
rigorous providing opportunities for productive struggle of 
complicated ideas across content areas promoting student 
persistence and perseverance. The curricula and use of resources 
results in instructional coherence throughout the school for all 
students with clear pathways for students to achieve academic and 
personal goals.  

 The school culture is collaborative, supportive, and caring of student needs 
both academically and social-emotionally, resulting in an environment that 
is safe and conducive to high levels of learning (1.4)  

o    The principal's theory of action that revolves around the belief that 
"everyone matters" leads to high levels of communication and a 
trusting environment which supports student academic and social-
emotional growth. There is consistency in the messaging of 
expectations, around structures for safety, and systems for 
communicating any personal information that may impact student 
learning. Students engage in lessons and conversations around 
behavior expectations and how to respond during emergencies.  
Teachers receive professional development throughout the school 
year on safety as well as identifying behaviors that interfere with the 
student’s progress and how they need to appropriately report 
concerns.  The principal meets with students regularly allowing 
student leaders to have an active role in working with school leaders 
to improve the school.  Student leaders via "Respect for All" activities 
educate the community about the negative impact of bullying.  
Students report that they "are lucky to be at a school that cares 
about us the way they care about us here." Parents express 
appreciation for the respect they receive from the principal and staff 
and say, "I can't imagine my child having a better experience than 
they do her at P.S. 99.”  As a result, the school's Learning 
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Environment Survey shows that 93% of participating students agree 
that the adults of the school care about them, with 97% of students 
reporting feeling safe and 100% of teachers reporting they trust the 
principal and 94% of parents stating they would recommend the 
school to others.  

o    Classroom teachers are the primary contacts for students and are 
responsible for monitoring attendance and behaviors to ensure that 
each student is receiving supports necessary to be successful.  A 
Pupil Personnel Team (PPT) that includes representatives from all 
grades as well as administrators and support staff, collaborates with 
teachers and families to develop an action plan to address and 
closely monitor at-risk students.  Each student that is identified is 
assigned a member of the PPT as a case manager, who is 
responsible for coordinating services. Thus, students feel supported 
by the school and report that "there is always someone to talk to, 
ready to listen and help us." Furthermore, team members are 
proactive in supporting initiatives to improve attendance, making 
“wake-up” calls in the morning and meeting with parents to develop 
strategies to get students to school on time.  Students with 100% 
attendance are celebrated as are those students who are making 
progress both in attendance and/or academic outcomes. As a result, 
72% of students with targeted attendance interventions are showing 
improving attendance patterns as well as progress on class 
assessments in English language arts and math.  

 Across classrooms teacher use common, formative, and summative 
assessments, to understand student progress and adjust curricula and 
instruction to support student growth toward reaching learning targets. 
(2.2)  

o    All teachers across grades and content areas give pre-assessments 
at the beginning of each unit to understand a student’s beginning 
skill level, as well as content and concept proficiency.  These 
baseline assessments drive teacher preparation of daily lesson 
plans, flexible grouping, and appropriate scaffolds for individual and 
student groups.  Formative or summative tasks include rubrics that 
guide students and clearly articulate expectations. Students 
understand the grading policies and strive to move their performance 
to the next level. Teacher feedback that is specific and closely 
aligned to rubrics and standards, targets specific areas so that 
students are aware of and make adjustments to their work, 
demonstrate progress in their learning. For example, a task that 
required students to use details from the text to explain a point of 
view, received feedback that said, "Although you gave two details 
from the text, they are not closely aligned to the point you are 
making in this paragraph. Go back to the text to identify more 
relevant details to support your point of view." In speaking with the 
student who received the feedback, it is evident that he understood 
the teacher’s feedback and articulated how he used it to improve his 
next piece of writing. A variety of checks for understanding 
throughout each lesson including, conferencing, on-demand writing 
pieces, immediate review of math problems, and listening in on 
student conversation, allow for on-going assessment of student 
understanding. Teachers gather real time data and group students 
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so they engage in tasks that provide appropriate entry points to the 
content. Students understand why they are in their assigned groups 
and articulate their next learning steps to make progress toward 
reaching mastery of the standards.  Students who are given multiple 
opportunities to self-assess using rubrics and checklists also 
collaborate with their teacher to determine when they are ready for 
next steps, resulting in reciprocal conversations between students 
and teachers resulting in a transparent process of providing students 
with an understanding relative to reaching or exceeding identified 
learning goals.  

 School leaders support pedagogy through effective evaluation of 
instruction aligned to the Danielson Framework for Teaching resulting in 
improved teacher practice across the school that positively affects student 
learning. (4.1)  

o    School leaders use data from teacher observations and student 
outcomes as well as Common Core aligned assessments to set 
school-wide instructional goals.  School leaders are explicit in 
communicating that instruction must be highly engaging for students, 
building their capacity to express ideas verbally and in writing, solve 
problems, and use text to support their claims.  A schedule of 
frequent teacher observations allows supervisors to provide ongoing 
feedback that details next steps that are in alignment with the 
Danielson Framework for Teaching.  Additionally, teachers set goals 
that align to the Framework for Teaching, meet regularly with 
supervisors to monitor their goal, and revise them to align to their 
progress along the framework.  Ongoing conversations along with 
the written feedback address instruction, student data, and student 
work, with a focus on building and refining instructional strategies 
that positively impact student learning.  Consequently, on-going 
analysis of data from teacher observation allows administrators to 
understand individual pedagogic skill and impact on student learning.  
School leaders create professional development plans for the 
school, individual, and groups of teachers that align to the teacher 
ratings and student outcomes. A system of teacher support includes 
new teacher mentoring, peer support and class inter-visitations for all 
staff and on-going opportunities to engage in professional learning 
that align to the individual pedagogic and school goals.  Thus, 
teachers articulate feeling extremely supported by administration, 
feel safe to be honest about their professional needs, and appreciate 
the opportunity to participate in relevant professional development. 
As a result, the school community is extremely collaborative, with 
teachers demonstrating effective and highly effective practice as 
measured by the Danielson Framework for Teaching, thereby 
moving the school toward reaching its overall goals. 

What the school needs to improve 

 Deepen classroom practice to ensure engaging instruction for all students 
that promotes higher order thinking and the ability to demonstrate learning 
through cognitively challenging tasks. (1.2)  

o    School leaders articulate a belief informed by the Danielson 
Framework for Teaching that instruction focuses around the 
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individual needs of students and that teachers must use student data 
to appropriately engage students in activities that support progress 
toward reaching learning goals.  Across classrooms pedagogy 
reveals an understanding of the expectations of administrators and 
students have opportunities to participate in learning that is 
cognitively challenging and has appropriate entry points for all 
learners, including students with disabilities and English language 
learners.  However, there are some classrooms where instruction 
does not evidence teacher practice that provides sufficient 
questioning to spur critical thinking or opportunities for students to 
demonstrate their learning. Therefore, the level of instruction needed 
to move the school toward reaching overall goals is not apparent in 
the vast majority of classrooms resulting in missed opportunities for 
students and student groups to engage in appropriately challenging 
tasks and discussions that promote higher order thinking and 
mastery of standards.  

 Expand the structures used to measure the effectiveness of school level 
decisions to ensure that all practices lead to the intended learning 
outcomes for all students. (5.1)  

o    School leaders have formal structures in place that collect 
performance data and results from student work product across the 
grades, and teacher evaluation ratings, that are used to measure the 
effectiveness of curricula and instructional decisions relative to 
specific grades and content areas.  There are processes that 
evaluate school culture and organizational decisions, with protocols 
for collecting data and sharing outcomes with teacher teams.  The 
principal, assistant principals, and coaches, work closely with the 
teacher teams to evaluate the work of teams and provide ongoing 
professional development to expand the capacity of their work in 
understanding and implementing the CCLS.  However, school 
leaders do not consistently disaggregate school level data for 
student sub-groups including English language learners and 
students with special needs.  As such, analysis of data from a 
school-wide lens is not always thorough, resulting in gaps in 
understanding of how specific decisions and structures impact the 
progress and performance of targeted groups of students throughout 
the school.    
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Part 3: School Quality Criteria 2013-2014 
 

School name: P.S. 099 Isaac Asimov UD D P WD 

Overall QR Score   X  

 

Instructional Core 

To what extent does the school regularly… UD D P WD 

1.1  Ensure engaging, rigorous, and coherent curricula in all subjects, accessible for a variety 
of learners and aligned to Common Core Learning Standards and/or content standards? 

  X  

1.2  Develop teacher pedagogy from a coherent set of beliefs about how students learn best 
that is informed by the instructional shifts and Danielson Framework for Teaching, 
aligned to the curricula, engaging, and meets the needs of all learners so that all 
students produce meaningful work products? 

  X  

2.2  Align assessments to curricula, use on-going assessment and grading practices, and 
analyze information on student learning outcomes to adjust instructional decisions at the 
team and classroom levels? 

   X 

School Culture 

To what extent does the school …  UD D P WD 

1.4  Maintain a culture of mutual trust and positive attitudes that supports the academic and 
personal growth of students and adults? 

   X 

3.4  Establish a culture for learning that communicates high expectations to staff, students 
and families, and provide supports to achieve those expectations? 

  X  

Systems for Improvement 

To what extent does the school … UD D P WD 

1.3  Make strategic organizational decisions to support the school’s instructional goals and 
meet student learning needs, as evidenced by meaningful student work products? 

  X  

3.1  Establish a coherent vision of school improvement that is reflected in a short list of 
focused, data-based goals that are tracked for progress and are understood and 
supported by the entire school community? 

  X  

4.1  Observe teachers using the Danielson Framework for Teaching along with the analysis 
of learning outcomes to elevate school-wide instructional practices and implement 
strategies that promote professional growth and reflection? 

   X 

4.2  Engage in structured professional collaborations on teams using an inquiry approach 
that promotes shared leadership and focuses on improved student learning? 

  X  

5.1  Evaluate the quality of school- level decisions, making adjustments as needed to 
increase the coherence of policies and practices across the school, with particular 
attention to the CCLS? 

  X  

Quality Review Scoring Key 

UD Underdeveloped D Developing P Proficient WD Well Developed 

 


