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Part 1: The school context 
 
Information about the school 
 
The Fort Hamilton School is an elementary/middle school with 1,181 students from 
kindergarten through grade 8. The school population comprises 4% Black, 27% 
Hispanic, 49% White, and 19% Asian students.  The student body includes 9% English 
language learners and 12% special education students.  Boys account for 53% of the 
students enrolled and girls account for 47%.  The average attendance rate for the school 
year 2012 - 2013 was 95.5%. 
 
 
 

Overall Evaluation 
 
This school is well developed. 
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Part 2: Overview 
 

What the school does well  
 

 Across the school instructional coherence emphasizes the Common Core 
Learning Standards (CCLS) and instructional shifts planned around rigorous 
learning tasks that promote all learners’ higher order thinking. (1.1)    
 
o The school has a rigorous curriculum designed to live its school motto 

which is “We Are Family” and focuses on developing the whole child as a 
way to develop academic and social skills. In addition, the administration 
and instructional team made the curricula to closely align to a focus of 
service to school and the community. For example, every grade includes 
rigorous tasks in the curriculum that engages students in the process of 
applying to various school and classroom jobs as a way to serve the 
school, in the way they would apply to a job. Students are asked to apply, 
through an application process, and explain why they think they are the 
best candidate for the position, thus requiring a great deal of self 
reflection which develops independence towards college and career 
readiness. In addition, teachers are in their third year of planning units of 
study aligned to the CCLS.  All rigorous units of study were created by the 
staff, and are designed to push students’ thinking as it relates to text 
complexity. To this end, the entire building uses Close strategies which 
provide a detailed and careful analysis of written work and is visible from 
kindergarten through eighth grade in every classroom across all content 
areas. This allows them to integrate the shifts and writing across content 
areas within a grade and as students advance through the grades, thus 
preparing them for college and career readiness.       
 

o The school has a strong focus in giving all students access to advanced 
curricula and high level thinking tasks to increase students’ thinking skills.  
Therefore, by increasing the rigor of small group instruction and text 
complexity, teachers use qualitative and quantitative student data to 
refine the curricula and inform student groups to provide rigorous 
curricula tasks.  Teachers included in the curricula an additional list of 
read-a louds representative of the criteria for text complexity, and analysis 
of written work across core subjects. Curricula adjustments include tiered 
interventions following the Response to Intervention (RTI) model, special 
education services in the least restrictive environment, and language 
support for English Language learners, thus giving curricula access to all 
students.  In addition, curricula adjustments include English as a second 
language (ESL) and Universal Design for Learning (UDL) methodologies.  
As a result, the school demonstrated growth for these subgroups earning 
an additional 4.52 points on the most recent Progress Report.      
 

 Pedagogical practices reflects school wide beliefs about how students learn 
best, strategically align learning opportunities to the CCLS to meet the needs 
of all learners, thus increasing students’ higher order thinking. (1.2)    
 
o Teachers work diligently to scaffold instruction appropriately, and use 

Universal Design of Learning (UDL) to guide lesson planning 
adjustments. To that end, teachers have a consistent practice to create 
differentiated tasks for CCLS units of study to challenge students’ 
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thinking. The school belief is that all students have the ability to achieve 
when they receive instruction in small groups based on their next learning 
steps. Teachers gather student data to reflect on their instructional 
practices. Through on demand writing pieces, exit slips, student driven 
checklists, teachers have a clear understanding of where all students are 
in terms of their understanding enabling them to plan next steps to which 
to improve students’ learning outcomes. For example, an English as a 
second language (ESL) class, had students take turns facilitating the 
lesson using close strategies, questioning when student pairs presented 
whether or not students in the class agreed or disagreed and why, and 
proceeding with stating specific evidence.  Exit slips indicated a question 
that the students found to be most interesting during peer discussions. As 
a result, student thinking is challenged across grades and content, thus 
leading students to become independent thinkers and take ownership for 
their learning.  
 

 The principal makes strategic organizational decisions to support the schools 
overall instructional goals and meet student learning needs, resulting in 
improved pedagogical practice and meaningful student work products. (1.3)    
 
o Many resources are used to support the instructional goals.  Dedicating 

time and support for reviewing curriculum, the school purchased 
Envisions Math, a math program for grades kindergarten through five to 
further support students with developing math knowledge and skills.  
Teachers were given full day professional development enabling them to 
implement the program.  In addition, students have access to coursework 
to prepare them for high school, and are afforded different entry points 
into the curricula.  Extended day was restructured to provide weekly 50 
minute professional development sessions where teachers collaborate. 
Furthermore, teacher teams use this time to share best practices, review 
student work, and review data to drive instruction.  Also, students’ 
programs are matched to teachers’ talents and licensing.  The strategic 
use of programming and availability of courses with targeted interventions 
engages all students in challenging learning during the school day. In 
addition, the school has partnerships with their extended community to 
create a more cohesive learning environment.  Since this is the home 
school for many of the Fort Hamilton Army Base families, the school 
works closely with the Fort’s community based liaisons to support 
students and families. For example, the Fort liaison provides the school 
with additional counseling services to assist the Fort children in their 
school adjustment, as well as providing at-risk services for all children.  
This results in open dialogue with families and bridges the gap between 
the school and the home, thus supporting students’ learning.   
 

 The school aligns all assessments to the curricula, analyze student learning 
outcomes and adjust instructional decisions at the team and classroom level 
to increase students’ academic achievement. (2.2)    
 
o The principal believes that assessment data is an effective approach to 

drive instruction and improve student learning.  For example, in Reading, 
Fountas and Pinnell assessment is administered three times a year from 
kindergarten through grade 2, and Scantron Performance Series is also 
administered three times a year in grades 3 through grade 8. Teachers 
use these results to benchmark students’ progress throughout the school 
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year to ensure that students are reaching mastery in content and the 
CCLS.  The Lexile and reading levels yielded from both assessments 
enable teachers to create flexible student groups to target instruction for 
high performing students, special education students, and English 
language learners.  On a daily basis and embedded throughout 
classrooms, teachers are able to track student progress through formative 
assessments including conference notes and exit slips, students’ 
annotations as a result of the Close Program, and Orton Gillingham 
dictations.   In addition, in math, students from kindergarten through 
grade 2 are assessed throughout the year using the Early Childhood 
Assessment in Math (ECAM).  Students from grade 3 through grade 8 are 
given math Baseline Assessments in October to determine each student’s 
foundational skills.  Similarly, students from grade 3 through grade 8 are 
administered math CCLS aligned Assessments in January and March.  
Benchmark assessments in math are also integrated throughout the year 
across grades.  Assessments in Envisions Math (kindergarten through 
grade 5), Math Connects (grades 6 and 7), and Prentice Hall Pre-Algebra 
and Integrated Algebra (grade 8) are administered at the end of each 
CCLS aligned unit of study to determine mastery of concepts taught and 
next steps.  Additional problem solving pieces are integrated into the 
math program, including math exemplars and CCLS aligned problems of 
the day.   Across content areas, assessments take place through science 
inquiry journals, content based writing, and project based learning which 
are assessed with CCLS aligned rubrics. This results in a clear 
understanding of how groups of students are progressing and what next 
steps are needed to impact students’ academic success.  As a result, the 
most recent progress report shows that 98.6% of eighth grade students 
passed accelerated courses.    
 

 School leaders consistently use data from classroom observations to provide 
teachers with meaningful feedback and improve professional growth, thus 
leading to improved teaching practices. (4.1) 

 
o Through the lens of the Danielson Framework for Teaching, the 

administration conducts focused and frequent classroom observations to 
provide teachers with meaningful feedback. For example, teachers are 
offered consistent and timely feedback with targeted next steps.  Driven 
by the Measures of Teacher Performance (MOTP), administrators review 
and determine where the strengths and challenges are among the staff.   
This purposeful collection of data determines the type of support needed 
for individual teachers and teacher teams.  Moreover, the administration 
triangulates the data to make strategic decision in offering targeted and 
tiered professional development to teachers.   Professional development 
is offered through faculty conferences, Chats with the principal, 
Wednesday professional development sessions, arranged intervisitations, 
review of best practices as presented in professional videos, and 
professional resources.  Monitoring teachers’  progress toward their 
success in pedagogical practice is measured by regular review of the 
MOTP Teacher Detail Report, teacher engagement and participation 
during Chats with the Principal, evidence of progress towards suggested 
next steps in observations, teacher/student evaluation forms, completed 
student work protocol sheets, and engagement in the professional 
learning community.  Furthermore, in round 1 of observations focusing on 
Domain 4, only 4% of the teachers were able to be rated in the first round 
and they received effective or highly effective. After intensive professional 
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development and targeted support, round 2 observations show that 46% 
of the teachers were rated on Domain 4, and received effective or highly 
effective.  In the teacher meeting, teacher stated that the administration 
has clear measures of progress for student achievement throughout the 
year and that they believe that the principal “gives regular and helpful 
feedback.” 
 

 

What the school needs to improve 
 

 Strengthen communication about high expectations and the availability of 
supports to further build strong partnerships between teachers and parents to 
prepare students for college and career. (3.4)    
 
o Noting that Family Engagement is an identified area of need for the 

school, the school offers families additional opportunities to be partners in 
the school community. In the parent meeting, parents articulated that the 
school keeps them informed about services for their children, such as 
tutoring, after school programs, or workshops. This occurs through phone 
calls, written notices, and key information posted on the school website.  
However, parents expressed the desire to build more support by 
requesting that the school offer additional workshops around curricula, 
CCLS, and college and career readiness to increase their understanding 
and ability to assist their children at home.  In the student meeting, 
students indicated that they would like more project based learning 
projects to help them make real connections to build on their research 
skills. This is not happening across all grade levels as expressed by 
students in the lower grades.  Students from the upper grades further 
stated that they are using rubrics, exit slips, and teachers give them 
feedback with next learning steps.  However, this is not as readily visible 
across all content areas as yet.  As a result, student ownership of learning 
is not strategically embedded school-wide, thus hindering students’ 
preparation for the next academic level.    

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

20K104 The Fort Hamilton School: January 6
th
, 2014                     7 

Part 3: School Quality Criteria 2013-2014 
 

School name: The Fort Hamilton School UD D P WD 

Overall QR Score    X 

 

Instructional Core 

To what extent does the school regularly… UD D P WD 

1.1  Ensure engaging, rigorous, and coherent curricula in all subjects, accessible for a variety 
of learners and aligned to Common Core Learning Standards and/or content standards? 

   X 

1.2  Develop teacher pedagogy from a coherent set of beliefs about how students learn best 
that is informed by the instructional shifts and Danielson Framework for Teaching, 
aligned to the curricula, engaging, and meets the needs of all learners so that all 
students produce meaningful work products? 

   X 

2.2  Align assessments to curricula, use on-going assessment and grading practices, and 
analyze information on student learning outcomes to adjust instructional decisions at the 
team and classroom levels? 

   X 

School Culture 

To what extent does the school …  UD D P WD 

1.4  Maintain a culture of mutual trust and positive attitudes that supports the academic and 
personal growth of students and adults? 

   X 

3.4  Establish a culture for learning that communicates high expectations to staff, students 
and families, and provide supports to achieve those expectations? 

  X  

Systems for Improvement 

To what extent does the school … UD D P WD 

1.3  Make strategic organizational decisions to support the school’s instructional goals and 
meet student learning needs, as evidenced by meaningful student work products? 

   X 

3.1  Establish a coherent vision of school improvement that is reflected in a short list of 
focused, data-based goals that are tracked for progress and are understood and 
supported by the entire school community? 

   X 

4.1  Observe teachers using the Danielson Framework for Teaching along with the analysis 
of learning outcomes to elevate school-wide instructional practices and implement 
strategies that promote professional growth and reflection? 

   X 

4.2  Engage in structured professional collaborations on teams using an inquiry approach 
that promotes shared leadership and focuses on improved student learning? 

   X 

5.1  Evaluate the quality of school- level decisions, making adjustments as needed to 
increase the coherence of policies and practices across the school, with particular 
attention to the CCLS? 

   X 

Quality Review Scoring Key 

UD Underdeveloped D Developing P Proficient WD Well Developed 

 


