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Part 1: The school context 
 
Information about the school 
 
The John W. Kimball School is an elementary school with 577 students from 
kindergarten through grade 5.  The school population comprises 7% Black, 13% 
Hispanic, 72% White, and 5% Asian students.  The student body includes 1% English 
language learners and 12% special education students.  Boys account for 48% of the 
students enrolled and girls account for 52%.  The average attendance rate for the school 
year 2012 - 2013 was 96.0%. 
 
 
 

Overall Evaluation 
 
This school is proficient. 
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Part 2: Overview 
 

What the school does well  
 

 The principal utilizes all resources, including budget, scheduling and community 
support to improve teacher practice, deepen social emotional growth and 
implement learning experiences that enhance student success.  (1.3)    
 
o The school leader makes strong, educationally sound decisions in the 

allocation of resources school wide that reflect a focused alignment with 
school-wide goals.   This is evidenced in the determining of staff 
placement.  For example, organization of classes is done with a 
commitment to lower class size in the early grades so that there are 
under twenty five children in first grade classes that then expand to thirty 
two in third grade.  However, these large classes are supported by an 
intern and an F status teacher, ensuring that all students receive as much 
individual attention and support as possible.  In addition, the hire of a 
literacy coach and the use of math “Exemplars,” based on data defined 
needs also clearly align the use of resources to student achievement. As 
a result, resources universally support the school’s instructional goals and 
meaningful work products such as mathematical investigations and 
Common Core aligned writing using text citings are in evidence 
throughout the school.     
 

o Teacher hiring practices and teacher placement are equally reflective and 
goal aligned.  The new teacher hiring process includes a team interview 
by the cabinet, a demonstration lesson, and a writing sample, thus 
ensuring that new hires have the skills and vision to work in this 
collaborative and literacy focused school.  Further, the creation of 
departmental positions in grade 5 has enabled students to benefit from a 
transitional year at the elementary level with teachers who teach the 
content in which they have the greatest strength. This has resulted in 
increased levels of rigor in all content areas in alignment with the 
Common Core Learning Standards (CCLS).  For example, social studies 
projects in grade three were filled with evidence cited from various texts 
to support student assertions. Further, enhanced development of college 
and career readiness skills and robust organizational skills, seen in 
student research notes, writing drafts and individual student commentary 
on completed projects were also well aligned to deeper levels of student 
reflection and capacity, so that all students, including special needs 
students and English language learners are well prepared for the 
independence of middle school.  
 

 The school leader has embedded a respectful and caring culture in all aspects 
of school life, welcoming and supporting all students and creating an 
environment that is highly conducive to learning for all children and adults. (1.4)     
 
o In order to deepen the culture of the school, the principal, now in her third 

year has initiated a series of culture building protocols to institute a clear 
theory of action school-wide.  Presentations by “Upstanders” focus on 
safety and respect for others, and school citizenship.  Team building 
lessons, early in the year, grade by grade, are conducted in the yard and 
enhance this concept as well.  Fourth and fifth graders provide community 
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service by serving as lunch buddies for the first graders and kindergarten 
students with whom they share a lunch period.  Student voice is also 
valued at the school as is exemplified by the expectation that the fifth 
graders would design and present their own plan for their “senior trip.”  
Further, the Building Response Team provides professional development 
in strategies and supports for teachers to guarantees that there is 
consistency in dealing with students.  In addition, the hours for the 
guidance counselor, who was lauded by students during student 
meetings, were expanded to provide additional at risk support to students 
in need.  Consequently, each student is well known to at least one staff 
member and the entire faculty and school community is committed to 
meeting student social-emotional and academic needs.  
 

 High expectations for college and career readiness, shared by the school 
community, are enhanced and expanded through the development of student 
organizational skills, leadership initiatives and ownership of learning goals.  (3.4)  
 
o The school uses professional development for all members of the 

community to deepen understanding of school-wide expectations and to 
give parents, teachers and students the tools needed to reach those 
expectations.  High quality workshops provide parents with an in-depth 
understanding of the criteria for the different Fountas and Pinnell reading 
levels.  Curriculum nights routinely begin with parents experiencing a 
student assignment, to deepen their understanding of expectations for 
student work.  In addition, the parent math sub-committee of the School 
Leadership Team takes part in the professional development provided to 
teachers so that there is now a much more nuanced understanding of the 
Common Core expectations in this crucial content area among all 
constituents.  Accordingly, parents successfully partner with the school 
leader and her staff to support students in reaching individually identified 
goals.  
 

o Teachers consistently support all students in developing the skills needed 
to reach high levels of expectation.  Interdisciplinary experiences provide 
students with not only the academic content needed, but with the 
contextual information and organizational skills needed to prepare them 
for the next level of education.  For example, English language learners, 
as observed in the third grade classroom, practice writing skills not as an 
isolated exercise, but rather by providing a service to the class 
community.  They support classroom citizenship by creating signs for the 
use of the library.  This creates student ownership and empowerment and 
develops skills needed for college and career readiness.  Further, teacher 
feedback empowers students to understand their own individual needs 
and to use personalized strategies to address those needs.  Therefore,   
the school has established a culture of learning that embeds high 
expectations for all members of the school community in all assignments 
and interactions.  
 

 The school leader has successfully utilized the Danielson Framework to 
accurately evaluate pedagogy and provide individualized supports and targeted 
learning opportunities, raising expectations for quality instruction.  (4.1)  
 
o In line with the citywide expectations and Teacher Effectiveness 

protocols, frequent cycles of observation are in place that rigorously 
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assess teacher classroom practice, provide timely feedback and align 
professional development.  A normed vision has been developed 
between the principal and her assistant principal through focused training 
with the Talent Coach, as well as extensive analysis of the Danielson 
data.  This has led the school to focus on discussion and questioning as 
the key areas of need.  Further, using the information from Danielson 
defined observations, and reflecting on the school data and student work, 
extensive professional development has been scheduled for this year with 
Teachers College (TC) to support the inclusion model. For example, 
based on teacher observation and student performance data, an 
extensive focus of the professional development this year has been the 
development of strategies and scaffolds that support the individual needs 
of learners.  This has resulted in the increased use of graphic organizers, 
annotated bookmarks and checklists that provide students with greater 
accessibility into instruction.  This professional development is then 
augmented with assistance from peer mentors and a literacy coach.  As a 
result, all teachers, including those new to the profession, are routinely 
supported in improving instruction and reaching targeted goals.  
 

o The school leader consistently provides feedback to teachers that 
accurately defines their needs and captures next steps.  She has used 
the Danielson Framework to provide feedback that is focused, and has 
accountable follow-up.  Due to the levels of trust established by the 
principal, teachers have risen to the demands of the Danielson with more 
rigorous engagement in their individualized professional development, 
and in stronger, more reflective team collaborations.  Further, teachers 
and school leaders collaboratively define individualized goals and 
targeted professional development menus to move teachers along the 
path to those goals.  Consequently, there has been a change in the 
culture of the school that reflects the enhanced levels of accountability for 
the implementation of rigorous teacher practice, which has deepened the 
quality of the cycle of observation, moved the majority of teachers toward 
achieving their professional goals, and shown a significant impact by 
enhancing student writing and reading comprehension, increasing the 
number of students completing meaningful work products.  

 
 

What the school needs to improve 
 

 Deepen consistency of instruction school-wide so that all classes, including 
content area instruction, move students toward high levels of thinking and 
participation. (1.2)  
 
o Working from the core belief that all children really can learn, the school 

leader clearly states that, “We are teaching all children.”  This conviction 
is supported by evidence school-wide of scaffolded supports that create 
differentiated learn experiences for all students, and is seen in 
classrooms across grade levels.  Teachers know students well and are 
very aware of their needs.  Hence, all students, including special needs 
students and English language learners are routinely provided with 
multiple entry points and given additional supports in terms of time and 
materials.  Further, the use of the Teachers College workshop model in 
reading and writing is integrated throughout all content areas, enhancing 
the individualization of instruction as well.  In addition, departmentalized 
instruction in the fifth grade has also increased the level of rigor by 
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deepening pedagogy in all content areas.  However, the levels of rigor 
and the resulting discussion and student work products are not 
consistently reflective of high levels of thinking and participation in all 
classes.  For example, in one kindergarten class teacher questioning was 
purely literal, asking students, “What is your character’s name? Did you 
label them? What comes next?”  Consequently student responses were 
often limited to one or two word answers that required no critical thinking 
skills. Turn and talks often reflect lower level thinking questions especially 
in the early childhood grades, limiting the richness of discussion as well. 
Further, while teaching across classrooms ensures that strong students 
are challenged by inquiry based learning, and these work products reflect 
high levels of student participation and engagement, extended time for 
student assignments does not challenge stronger students and defuses 
the level of rigor in the lower grades.  Hence, instruction is not uniformly 
indicative of the implementation of multiple entry points to engage all 
learners; therefore higher achieving student capacity for growth is 
hindered.  

 
 

 Implement clearly defined systems and structures that enable the work of 
teacher teams and the impact on instruction to be monitored and revised. (5.1)   
 
o The school has developed a number of protocols which enable school 

leaders and staff to reflect upon the success of instructional decisions. 
For example, a tracking protocol for pre and post Common Core Learning 
Standard performance tasks at given intervals throughout the year is in 
continuous use.  Furthermore, systems for the analysis of whole school 
data are also being developed for math in line with those that are used for 
English language arts that collect data in the TC Pro system.  Therefore, 
the school’s current ability to move math instruction is not yet fully 
realized.  Further, decisions that impact the culture of the building are 
also reviewed by the school through reflection upon its Learning 
Environment Survey and from information gleaned during School 
Leadership Team meetings, Guidance meetings and through data from 
attendance and incident reports.  The school staff and parent constituents 
then work to address identified issues.  For example, enhanced 
communication, identified as an issue early on, has been addressed by 
weekly principal to staff newsletters.  In addition, weekly meetings of 
vertical inquiry teams enable the school to “cross-pollinate” successful 
strategies and monitor school-wide trends based on data at each grade 
level.  However, a system to routinely monitor the work of inquiry teams 
and their impact on teacher practice and student success has not yet 
been uniformly implemented.   As a result, though strategies are shared, 
there is no measure of the quality of their implementation or long term 
impact, limiting the school’s ability to accurately adjust instruction to meet 
student needs.  
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Part 3: School Quality Criteria 2013-2014 
 

School name: The John W. Kimball School UD D P WD 

Overall QR Score   X  

 

Instructional Core 

To what extent does the school regularly… UD D P WD 

1.1  Ensure engaging, rigorous, and coherent curricula in all subjects, accessible for a variety 
of learners and aligned to Common Core Learning Standards and/or content standards? 

  X  

1.2  Develop teacher pedagogy from a coherent set of beliefs about how students learn best 
that is informed by the instructional shifts and Danielson Framework for Teaching, 
aligned to the curricula, engaging, and meets the needs of all learners so that all 
students produce meaningful work products? 

  X  

2.2  Align assessments to curricula, use on-going assessment and grading practices, and 
analyze information on student learning outcomes to adjust instructional decisions at the 
team and classroom levels? 

  X  

School Culture 

To what extent does the school …  UD D P WD 

1.4  Maintain a culture of mutual trust and positive attitudes that supports the academic and 
personal growth of students and adults? 

   X 

3.4  Establish a culture for learning that communicates high expectations to staff, students 
and families, and provide supports to achieve those expectations? 

   X 

Systems for Improvement 

To what extent does the school … UD D P WD 

1.3  Make strategic organizational decisions to support the school’s instructional goals and 
meet student learning needs, as evidenced by meaningful student work products? 

   X 

3.1  Establish a coherent vision of school improvement that is reflected in a short list of 
focused, data-based goals that are tracked for progress and are understood and 
supported by the entire school community? 

  X  

4.1  Observe teachers using the Danielson Framework for Teaching along with the analysis 
of learning outcomes to elevate school-wide instructional practices and implement 
strategies that promote professional growth and reflection? 

   X 

4.2  Engage in structured professional collaborations on teams using an inquiry approach 
that promotes shared leadership and focuses on improved student learning? 

  X  

5.1  Evaluate the quality of school- level decisions, making adjustments as needed to 
increase the coherence of policies and practices across the school, with particular 
attention to the CCLS? 

 X   

Quality Review Scoring Key 

UD Underdeveloped D Developing P Proficient WD Well Developed 

 


