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Part 1: The school context 
 
Information about the school 
 
Ronald Edmonds Learning Center is a middle school with 818 students from grade 6 
through grade 8.  The school population comprises 76% Black, 18% Hispanic, 1% White 
and 4% Asian students.  The student body includes 4% English language learners and 
18% special education students.  Boys account for 51% of the students enrolled and 
girls account for 49%.  The average attendance rate for the school year 2012 - 2013 was 
91.0%. 
 
 
 

Overall Evaluation 
 
This school is proficient. 
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Part 2: Overview 
 

What the school does well  
 

 Educators make purposeful decisions around curricula to address the 
Common Core Learning Standards (CCLS) and instructional shifts to 
promote career and college readiness for all students. (1.1)    
 
o After using New York City Department of Education (NYCDOE) 

rubrics to evaluate their school wide curriculum alongside students’ 
performance data, school leaders and teachers agreed to adopt the 
DOE’s English language arts (ELA) and math core curricula, CodeX 
and Connected Math Program (CMP3) respectively, which are now 
being implemented across all classrooms and all grades.  Teaching 
and learning includes performance-based tasks in core content areas, 
close reading of texts, attention to academic vocabulary, convention 
and organization. As a result, student thinking requires the 
consideration of multiple meanings, the ability to support a position, 
and convey ideas in new ways.  
 

o Based upon student work and data, school leaders and teachers 
identified achievement gaps in literacy, especially in relation to 
students’ ability to write clearly and coherently. Across all core content 
areas, units of study and student tasks are planned and refined using 
resources from the Engage NY website, specifically for social studies 
and science, and supplemental and embedded tasks from CodeX and 
CMP3 are used frequently.  Thus, all students are engaged in learning 
opportunities such as how to include evidence-based claims that build 
literacy skills in each core content area in order to improve their 
performance and gain mastery of grade-level, benchmarks.  
 

 Across classrooms, instructional practices reflect school-wide beliefs and 
instructional strategies to provide an entry point and support for all learners, 
which results in greater student understanding. (1.2)    
 
o School leaders and teachers work together to ensure that key strategies 

taught across the school are consistent and reflect their beliefs about how 
adolescents learn best, including active engagement, cognitively 
challenging tasks, choice based on interest, and opportunities to 
collaborate with peers.  Across classrooms students work in groups and 
high levels of engagement are consistent.  Student groupings correspond 
with students’ performance on both summative and formative 
assessments allowing for multiple entry points for learning.  Student-to-
student and teacher-to-student talk occurs every period, in every 
classroom, in order to engage students in high-level learning tasks and 
provide them opportunities to demonstrate their thinking. 
 

o Teachers present lessons that are well grounded in the curriculum as well 
as providing all students with strategies with which to access the material 
and tasks presented. For example, the RACEE strategy, which is an 
acronym for Restate the question; Answer the question; Cite 3 pieces of 
evidence; Elaborate and End, is posted and used school-wide, to support 
all students to effectively and accurately express their ideas in writing. In 
turn, all students including students with disabilities, (SWDs), and English 
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Language Learners (ELLs), are supported to meet all grade-level specific 
goals, engage with complex text, and successfully complete CCLS 
aligned tasks.  
 

 The school gathers and analyzes meaningful sources of data, aligned to 
curricula, to identify trends in student performance and make instructional 
decisions to improve student outcomes. (2.2)  
 
o This Fall the school administered and scored the middle school science 

New York City Performance Based Assessment (PBA, and by, using the 
PBA rubric was able to analyze and evaluate each student’s 
performance. Teachers and administrators identified and targeted one 
area in which students needed additional instruction and practice, and in 
response created additional activities and student tasks along with 
formative and summative assessments to help improve outcomes. 
Furthermore, student growth is shared with students and family via 
individual student progress reports, issued four times during the school 
year. This feedback loop and the cycles of assessments have 
strengthened teachers’ ability to identify and explicitly cite the impact of 
their instruction in relation to student performance, progress, and targeted 
learning goals, currently showing students’ performance is improving.  
 

o After close examination of student growth percentiles from 2011- 2012 to 
2012-2013, school leaders and teachers identified the need to strengthen 
writing at all levels. As a result, all teachers agreed to use common, 
curriculum-based, assessments and rubrics, which can be used across all 
grades and in each subject area. School-wide each teacher keeps a 
“reflection notebook” to document what worked and what did not. In 
addition, each week teachers look at student work and reflect on their 
practice to identify gaps in students’ understanding and adjust their 
instruction in order to meet the identified needs of their students.  
 

 Teachers regularly collaborate to examine student work and plan for 
instruction resulting in improved teacher practice and progress towards 
meeting school-wide goals. (4.2)  
 
o Weekly teacher team meetings focus on inquiry linked to school wide 

goals and look at student work in order to identify gaps in instruction and 
adapt and modify lessons to meet students’ needs. Teacher teams, 
comprised of specific content area teachers from each grade, also 
collaborate with English as a second language (ESL) and special 
education teachers so that all students’ needs are addressed. Teams 
evidenced collaborative and professional conversation and followed an 
agreed upon, school wide protocol.  This year teacher teams are 
specifically focused on sharing and presenting evidence around 
improving students’ literacy outcomes across all content areas. Continual 
conversations among special education, ESL providers, and classroom 
content area teachers, who also support English language learners 
(ELLs) and students with disabilities (SWDs), show all students are 
developing increased focus and routinely citing evidence from text.  
 

o Each teacher team, engaging in distributive leadership, allows for one 
member to facilitate by preparing the agenda and presenting relevant and 
timely student work for review, while another team member is the 
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recorder, and another serves as time keeper. Additionally, teachers use a 
protocol developed in collaboration with the school leadership to define 
the purpose and objective of the meeting. As a result of the organization 
of the teacher teams and established clear expectations  there is greater 
school wide coherence and consistency in planning across grades and 
classrooms,  creating optimal conditions for student learning.   

 

What the school needs to improve 
 

 Enhance staff’s understanding and delivery of instruction relative to the 
Danielson Framework for Teaching in order to support them in their nurturing 
students’ learning habits to improve skills and behavior.  (4.1)  
 
o Teachers are engaged in on-going professional conversations with 

administrators and receive feedback from cycles of observation.  
However, student data, including attendance, daily time on task, and 
conduct logs, are not regularly included in the observation process, thus 
minimizing providing teachers with comprehensive feedback to improve 
their instructional practices relative to all aspects of student learning, 
including. personal behaviors. 

 
o School leaders have a system for analyzing pedagogical performance 

over time through the use of a summary log with the dates of each 
observation, including a rating associated with the Danielson Framework 
for Teaching. All staff members have been observed informally and are 
engaged in a professional conversation related to their practice. The 
Danielson Framework for Teaching competency 3B regarding questioning 
and discussion is included in the school’s current professional 
development (PD) plan, with sessions devoted to strengthening teachers’ 
overall practice, which was identified as an area in need of improvement 
expressed by teachers and school leaders as well as via classroom 
observations. While feedback and PD sessions are currently designed to 
deepen all staffs’ understanding of the Danielson Framework and aimed 
at improving instructional practice to address students’ academic needs, 
they do not connect nor include how the framework can be applied to self-
regulation, thus impacting the academic readiness of students.    

 

 Extend the building of a culture for learning that emphasizes high expectations of 
college and career readiness for all students, incorporating additional structures 
that support students, staff and families towards that goal. (3.4)  

 
o School leaders constantly engage staff, students, and family members, 

on what excellence looks and sounds like at the school, in order to ensure 
all stakeholders understand what is expected of them. This has led to 
revisiting the school’s mission statement and the creation a school-
specific Code of Conduct, which incorporates a strong focus on high 
expectations, teacher and student time-on-task, and clearly defines each 
stakeholders role and responsibilities. Through memos and/or Town Hall 
meetings, school leaders communicate expectations for teaching and 
learning and the goals of the NYC DOE Citywide Instructional 
Expectations (CIE) for teachers, students, and family members. 
Administrators provide staff with professional development opportunities 
based on school wide goals of developing effective questioning, 
monitoring student understanding within lessons, and data analysis. They 
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hold teachers accountable for these expectations through informal and 
formal observations. While there are structures in place to hold each 
stakeholder responsible for high expectations as they pertain to students’ 
personal behavior, they are not equally and thoroughly analyzed and 
assessed thus impacting determining their efficacy school wide.  

 
o The school has focused on supporting students as they increase the 

amount of informational text read in all content areas, as well as with the 
use of technology in researching unfamiliar topics. There is also a focus 
on academic vocabulary in order to strengthen student writing. In addition 
to receiving individual progress reports several times per year to inform 
both students and parents of their children’s progress, the school also 
encourages and effectively supports parents and teachers communicating 
around concerns about atudent progress and successes. However, at the 
same time, as evidenced by parent and student discussions, while school 
communication with families shares the importance and focus on 
academic behavior and performance, there is not an equal stress and/or 
clarity to students around personal, career and college-ready behaviors, 
such as persistence, work habits, organization, communication, 
collaboration, and self-regulation.  Thus, there are missed opportunities to 
further help students succeed in making progress towards college and 
career readiness and become more independent. 
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Part 3: School Quality Criteria 2013-2014 
 

School name: Ronald Edmonds Learning Center UD D P WD 

Overall QR Score   X  

 

Instructional Core 

To what extent does the school regularly… UD D P WD 

1.1  Ensure engaging, rigorous, and coherent curricula in all subjects, accessible for a variety 
of learners and aligned to Common Core Learning Standards and/or content standards? 

  X  

1.2  Develop teacher pedagogy from a coherent set of beliefs about how students learn best 
that is informed by the instructional shifts and Danielson Framework for Teaching, 
aligned to the curricula, engaging, and meets the needs of all learners so that all 
students produce meaningful work products? 

  X  

2.2  Align assessments to curricula, use on-going assessment and grading practices, and 
analyze information on student learning outcomes to adjust instructional decisions at the 
team and classroom levels? 

  X  

School Culture 

To what extent does the school …  UD D P WD 

1.4  Maintain a culture of mutual trust and positive attitudes that supports the academic and 
personal growth of students and adults? 

  X  

3.4  Establish a culture for learning that communicates high expectations to staff, students 
and families, and provide supports to achieve those expectations? 

  X  

Systems for Improvement 

To what extent does the school … UD D P WD 

1.3  Make strategic organizational decisions to support the school’s instructional goals and 
meet student learning needs, as evidenced by meaningful student work products? 

  X  

3.1  Establish a coherent vision of school improvement that is reflected in a short list of 
focused, data-based goals that are tracked for progress and are understood and 
supported by the entire school community? 

  X  

4.1  Observe teachers using the Danielson Framework for Teaching along with the analysis 
of learning outcomes to elevate school-wide instructional practices and implement 
strategies that promote professional growth and reflection? 

  X  

4.2  Engage in structured professional collaborations on teams using an inquiry approach 
that promotes shared leadership and focuses on improved student learning? 

  X  

5.1  Evaluate the quality of school- level decisions, making adjustments as needed to 
increase the coherence of policies and practices across the school, with particular 
attention to the CCLS? 

  X  

Quality Review Scoring Key 

UD Underdeveloped D Developing P Proficient WD Well Developed 

 


