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Part 1: The school context 
 
Information about the school 
 
PS 256 is an elementary school with 386 students from pre-kindergarten through grade 
5.  The school population comprises 70% Black, 27% Hispanic, 1% White, and 2% Asian 
students.  The student body includes 10% English language learners and 7% special 
education students.  Boys account for 52% of the students enrolled and girls account for 
48%.  The average attendance rate for the school year 2012 - 2013 was 88.0%. 
 
 
 

Overall Evaluation 
 
This school is proficient. 
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Part 2: Overview 
 

What the school does well  
 

 School leaders, in conjunction with staff, have ensured that curricula are 
aligned to Common Core Learning Standards (CCLS) in a coherent way, 
allowing all students to have access to rigorous learning experiences.   (1.1)   
 
o Administrators and teachers have utilized multiple resources, including 

Engage NY which contains Common Core aligned materials, to support 
the scope and sequence in social studies and science. In addition, the 
school adopted EngageNY, the New York Common Core Mathematics 
Project materials selected by the New York City Department of Education 
(NYCDOE) for math instruction and Teachers College Reading and 
Writing Project (TCRWP) materials for English language arts instruction, 
in order to ensure that classroom instruction reflects the instructional 
shifts in core subject areas. Units of study illustrate the standards being 
covered  via reading writing and speaking activities in English Language 
Arts and in depth work with fractions, geometry, number sense, and 
measurement in math, from grade to grade, resulting in curricula geared 
towards college and career preparedness for all students. 
 

o The school continues to deepen its work on incorporating essential 
questions into all units of study, to strengthen and focus student 
discussions in order to elevate the quality of student work. Teachers’ 
lesson plans reflect tiered instruction, student groupings and targeted 
questioning. Higher order thinking skills are embedded in tasks based on 
the Depth of Knowledge (DOK) tool and structures are in place to ensure 
adequate focus on student discussions in lessons and that expectations 
from grade to grade are addressed well,  leading to rigorous units of study 
and demanding performance tasks.   
 

 The school maximizes the use of resources and staff time to support 
instructional goals, resulting in improved instruction and student mastery of 
intellectually demanding tasks.    (1.3)   
 
o School goals include increasing teacher effectiveness, cycles of data 

analysis, and a decrease in incidents of misconduct. Thus the principal 
makes strategic decisions in utilizing resources, such as providing 
additional materials to support schoolwide literacy and increasing online 
offerings such as Discovery and Brain POP, to increase student 
interaction with informational text. The school also funds the services of 
Play Works to address play during recess and support extended time for 
targeted students in afterschool and Saturday programs. This results in 
school wide goals being met, as well as an increase in students’ capacity 
to complete high quality work, as evidenced by reviews of student work 
folders, assessment data and displayed projects.    
 

o Several teachers are “looped “with their students to the next grade, in 
order to increase continuity of instruction and intervention from grade to 
grade. Teacher and student schedules are determined by results on 
assessments, to match teachers’ strengths and skills to students’ learning 
needs, in order to facilitate targeted instruction in extended day and 
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extended time programs. Teacher teams meet twice per month in 
department meetings and engage in common planning three times a 
week, paying close attention to the instructional focus of incorporating the 
instructional shifts in all content areas, while aligning their instructional 
practices to CCLS. This has resulted in improved instruction across the 
school, with a majority of students engaged in intellectually demanding 
learning tasks, as evidenced through classroom observations.    
 

 Comprehensive assessment practices, ensure teachers and students have 
access to feedback that drives ongoing assessment of learning and effective 
adjustments to curricula and instruction to meet students’ needs.    (2.2)  
 
o The school has developed an assessment calendar that highlights all 

schoolwide assessments for the year. For example, students will have the 
opportunity to take performance based tests which are aligned to the 
curricula.  The school uses data to highlight student strengths and 
weaknesses on each grade based on a pre-determined level of 
proficiency at different points throughout the year. Teachers use this 
information as feedback on how well their students are doing with the new 
curriculum materials and provide students with their next steps in order to 
continue to make progress. Teachers also make adjustments to units of 
study and instructional practices, ensuring future lessons are more 
aligned to the feedback gained from all assessments.  
 

o Teachers use a variety of strategies to ensure students understand 
concepts and learn skills well, during lessons. Several teachers utilized 
mid-lesson interruptions when monitoring student work sessions and 
noticed common misunderstandings or wanted to highlight individual 
student’s work. Others relied on exit tickets, accountable talk from student 
partnerships and student checklists, enabling teachers to make the 
necessary corrections during lessons, as well as adjustments in unit and 
lesson plans. As a result, across classrooms, teachers consistently 
engage in ongoing assessment of instruction, with positive impact on 
student outcomes, as evidenced by conversations with teacher teams 
and observations of teachers’ conference logs. 
 

 Through regular observations of teaching, school leaders support the 
development of staff, using student work and data to align teaching practices 
to the Danielson framework and elevate instruction school wide.   (4.1)    
 
o School leaders conduct regular cycles of observations and implement 

multiple strategies in order to provide teachers with feedback and next 
steps that increase their effectiveness in the classroom. For example, 
teachers receive feedback orally, electronically by email, or by memo 
from school leaders.  After Initial Planning Conferences (IPCs), teachers 
select their method for classroom observations throughout the year. 
School leaders ensure that they are strategic in observing classroom 
instruction, with close attention to probationary staff as well as those with 
experience but new to the school, using an intricate matrix to ensure a 
cross supervisory model between the principal and assistant principal. 
This has resulted in teachers receiving effective feedback which is 
aligned with their student work samples and class data, within a week, 
with subsequent classroom visits scheduled to follow up on their 
implementation of suggested next steps.    
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o School leaders have continued to provide teachers with professional 
development opportunities to strengthen schoolwide understandings 
around the Danielson rubric. School leaders rely on the network, talent 
coaches and Advance, the teacher evaluation system, to norm their 
understandings and scoring. The principal utilizes the rubric to provide 
feedback to teachers regardless of where they score on the rubric, to 
ensure consistency of feedback school wide and to ensure clear 
expectations of practice at all levels of the evaluation scale. This has 
allowed teachers to receive deliberate support and professional 
development opportunities, leading to more effective instructional 
practices, as documented by observation reports seen.   

 

What the school needs to improve 
 

 Continue to build a culture for learning that emphasizes high expectations of 
college and career readiness for all students, incorporating additional 
structures that support students, staff and families towards that goal.   (3.4)  
 
o School leaders constantly engage the staff on what excellence looks and 

sounds like at the school, in order to insure that all staff understands what 
is expected of them. This has led to revisiting the school’s mission 
statement so that it incorporates a strong focus on rigorous teaching and 
learning. Through memos and discussions at meetings, the principal 
communicates expectations of teaching and learning, highlighting 
applications of the Danielson Framework and the Citywide Instructional 
Expectations (CIE) for teachers. Administrators provide staff with 
professional development opportunities based on school wide goals of 
developing effective questioning, monitoring student understanding within 
lessons, and data analysis. They hold teachers accountable for these 
expectations through informal and formal observations. However, limited 
structures are in place to hold other stakeholders responsible for high 
expectations, thus lessening mutual accountability schoolwide.    
 

o The school has focused on supporting students as they increase the 
amount of informational text read in all content areas, as well as with the 
use of technology in researching unfamiliar topics. There is also a focus 
on academic vocabulary in order to strengthen student writing. In addition 
to receiving report cards three times per year, parents receive progress 
reports to inform them of their child’s progress. The school also 
encourages parents to meet with teachers and the parent coordinator to 
express concerns about their child’s progress.  However, as evidenced by 
parent discussions, school communication with families about academic 
behaviors that the school is stressing, such as work habits/ organization, 
communication and collaborative skills to strengthen independent 
learning by students, has been limited, resulting in a lessened ability of 
families to ensure that their children succeed in making progress towards 
college and career readiness.    
 

  Expand the alignment of instructional practices and school beliefs on how 
students learn best, to curricula, using the Danielson framework to drive 
interventions that improve the quality of work by all students.   (1.2) 
 
o Across classrooms explicit teaching coupled with strong instructional 

practices, such as shared and guided reading, the use of manipulatives, 
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small group work and open ended questioning to further student 
discussions, demonstrate instructional practices that are aligned to the 
Danielson Framework and the school’s belief system that students learn 
best by strong content delivery and multiple opportunities for practice. For 
example,  students are exposed to teacher led modeling of mathematical 
strategies, “chunking” as a skill  in reading non-fiction text in order to read 
for information, and citing information in a text to strengthen their claims.    
However, discussions at the school and team levels are limited in their 
assessment of the impact that the Danielson framework and the 
instructional shifts have on instructional practices, lessening the 
coherence of pedagogical practices from grade to grade.   
 

o In most classrooms, it was apparent that teachers regularly utilize 
strategies such as effective student grouping and questioning, leading to 
effective student discussions that provide all students, including students 
with disabilities, opportunities to engage in rigorous work. For example, 
students have choices in the representation of their work, whether it is 
oral, pictorial or written. However, lessons showed limited use of high 
quality extensions to address the needs of higher performing students, 
thus reducing the school’s ability to advance those students to more 
rigorous tasks that deepen their learning and enhance their work 
products.     
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Part 3: School Quality Criteria 2013-2014 
 

School name: Benjamin Banneker UD D P WD 

Overall QR Score   X  

 

Instructional Core 

To what extent does the school regularly… UD D P WD 

1.1  Ensure engaging, rigorous, and coherent curricula in all subjects, accessible for a variety 
of learners and aligned to Common Core Learning Standards and/or content standards? 

  X  

1.2  Develop teacher pedagogy from a coherent set of beliefs about how students learn best 
that is informed by the instructional shifts and Danielson Framework for Teaching, 
aligned to the curricula, engaging, and meets the needs of all learners so that all 
students produce meaningful work products? 

  X  

2.2  Align assessments to curricula, use on-going assessment and grading practices, and 
analyze information on student learning outcomes to adjust instructional decisions at the 
team and classroom levels? 

  X  

School Culture 

To what extent does the school …  UD D P WD 

1.4  Maintain a culture of mutual trust and positive attitudes that supports the academic and 
personal growth of students and adults? 

  X  

3.4  Establish a culture for learning that communicates high expectations to staff, students 
and families, and provide supports to achieve those expectations? 

 X   

Systems for Improvement 

To what extent does the school … UD D P WD 

1.3  Make strategic organizational decisions to support the school’s instructional goals and 
meet student learning needs, as evidenced by meaningful student work products? 

  X  

3.1  Establish a coherent vision of school improvement that is reflected in a short list of 
focused, data-based goals that are tracked for progress and are understood and 
supported by the entire school community? 

  X  

4.1  Observe teachers using the Danielson Framework for Teaching along with the analysis 
of learning outcomes to elevate school-wide instructional practices and implement 
strategies that promote professional growth and reflection? 

  X  

4.2  Engage in structured professional collaborations on teams using an inquiry approach 
that promotes shared leadership and focuses on improved student learning? 

  X  

5.1  Evaluate the quality of school- level decisions, making adjustments as needed to 
increase the coherence of policies and practices across the school, with particular 
attention to the CCLS? 

  X  

Quality Review Scoring Key 

UD Underdeveloped D Developing P Proficient WD Well Developed 

 


