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Part 1: The school context 
 
Information about the school 
 
El Hajj Malik El Shabazz is an elementary/middle school with 518 students from pre-
kindergarten through grade 8.  The school population comprises 83% Black, 15% 
Hispanic, 1% White, and 1% Asian students.  The student body includes 3% English 
language learners and 16% special education students.  Boys account for 48% of the 
students enrolled and girls account for 52%.  The average attendance rate for the school 
year 2012 - 2013 was 92%. 
 
 
 

Overall Evaluation 
 
This school is proficient. 
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Part 2: Overview 
 

What the school does well  
 

 The principal makes strategic decisions around the use of resources and   
scheduling, that supports the school’s instructional goals and promotes 
increased student learning.   (1.3)  
     
o In efforts to align school goals that include increasing student achievement 

in English language arts (ELA) and math and enhancing opportunities for 
learning through the arts, the principal has prioritized ongoing professional 
development and the increased use of instructional resources for teaching 
and learning.  This led to the school budgeting funds for the ‘Teaching 
Matters Program’ which provides instructional support in ELA and math, as 
well as provides mentoring services for new teachers throughout the school 
year.  The school also allocates funds from outside the school to target 
support for all students to increase their academic and social learning 
outcomes.  For example, with funding from a city councilman in the amount 
of $60,000, the school purchased SMARTboards for every classroom and 
additional I-Pads and laptops to accommodate more students with “hands 
on” technology, which is used as an instructional tool to enhance access to 
research and information gathering in order to further students’ learning.   
To increase students’ instructional time, the principal adjusted the school 
schedule from 90 minute block times to a daily 110 time minute block 
period in ELA and math.   The school offers after-school tutoring in all core 
subject areas   and participation in clubs and programs that include the Arts 
and sports to provide academic remedial support and enrichment 
opportunities that further extends learning time for all students.  These 
include ‘Learning through the Arts’ (LEAP) and the ‘Isetayo Cultural Arts 
Program for boys and girls that provides dance and mentoring for all 
students and discussions for the middle school students on relevant social 
issues such as “bullying.”   Funds were also allocated to purchase books for 
all classroom libraries that include a variety of non-fiction texts.  
Consequently, students spend more time reading and engaged in rubric 
driven writing in all content areas.  Additionally, the principal has scheduled 
time for teachers to meet at least three times a week devoted to 
professional collaboration on data analysis, academic tasks, student work, 
and alignment of the new curriculum to the Common Core Learning 
Standards (CCLS) and deepening understanding of the Danielson 
Framework.  These interactions have embedded the practice of 
professional dialogue to strengthen teachers’ repertoire of effective 
instructional practices that promote learning and increase student 
achievement.  As a result, there has been an increase in the use of 
evidence based writing in student work samples and project based learning 
in all subject areas, reflecting a commitment to high expectations school 
wide.    
 

 The school has created a nurturing environment that promotes a positive 
culture, inclusive of students and families, who feel valued as partners of the 
school community.  (1.4)   

       
o The school continuously strives to maintain a strong home and school 

connection where parents express that they are welcome by staff and 
teachers at all times.  Parents express that their voices are heard via 
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participation in the School Leadership Team (SLT) that includes six parent 
members, Parent Teacher Association (PTA) and the Learning Leaders 
Program that works with parent volunteers to provide service to the school.   
Also, parents state the school’s “open door” policy allows them easy access 
to school leaders and teachers to share ideas and swiftly address and 
resolve any concerns.   In addition, the school has established student 
governments at the elementary and middle school levels that meet regularly 
for students to have input on decisions affecting the school.  For example, 
students meet every month with members of the nutrition committee, that 
includes the dietician and assistant chef, to discuss food choices for school 
lunch and dinner menus. Consequently, students and parents feel their 
voices are heard and considered, thus promoting a culture of trust, respect 
and cooperation that promotes social and academic learning in a safe 
school environment.     

 
o The School Intervention Team (SIT) and the Pupil Personnel Team (PPT)   

coordinate services to assist students with issues that affect their 
performance in school, consequently students express that they are well 
known and cared for at school.  Some of the supports include home visits 
by the family worker, outreach from the parent coordinator and attendance 
teacher, in addition to in school meetings with the teams and families.  For 
example, one student who was living in temporary housing and had a 
record of excessive absences was provided counseling services weekly.   
This resulted in the student improving her attendance and subsequently 
achieving the honor roll.  Another middle school student received 
counseling services due to her lack of motivation to attend classes and 
engage in classroom activities.  This led to the student’s increased 
participation in class, improvement in her assignments and progress noted 
in class assessments.  In addition to receiving grant funds from a 
councilman to renovate the playground for sports and recreation, the school 
partners with outside agencies that include Family Dynamics and New York 
Psychotherapy and Counseling Center to offer additional services and 
resources in support of students’ social and emotional growth.   
Additionally, the guidance counselor facilitates articulation to middle school 
and high school and provides information for college and career readiness 
to students and families.  As a result, there have been fewer incidents 
reported; a 44% decline in student suspensions and, excluding snow days, 
attendance is 2% above last year’s total.     

 

 School leaders consistently convey high expectations to the school community 
through communications that support learning to ensure success and higher 
achievement for all students. (3.4)     
 
o Using the expectations of the CCLS and the Danielson Framework, school 

leaders provide staff access, on an ongoing basis, to training sessions that 
include workshops at the school level and at outside venues.  Some areas 
of focus include integrating higher order questioning using the Depth of 
Knowledge (DOK) rubric, backwards design for planning and teaching, 
student self-reflection and self-assessment for learning, building awareness 
of metacognition in students and creating differentiated and challenging 
instructional tasks.  School leaders further develop understanding of the 
CCLS and Danielson Framework during monthly staff conferences, teacher 
team meetings and “lunch and learn” sessions.  Professional development 
activities have included viewing video-taped lessons in ELA and math and 
using the Danielson Framework to guide the conversations.  There is also 
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ongoing communication among teachers and leaders regarding expected 
curricula outcomes via e-mail and staff newsletters.   Additionally, school 
leaders engage in daily walkthroughs and conduct formal and informal 
classroom observations using the Danielson Framework to provide 
feedback to teachers for continued professional growth.  As a result, 
teachers express that there is greater clarity of instructional expectations 
and feel supported and accountable for maintaining a culture of high 
expectations in their learning to ensure student achievement.     
 

o In efforts to maintain high levels of communication with families, the school 
publishes a calendar and newsletter monthly to inform parents and school 
community of upcoming events and latest school news.  The school also 
conducts monthly workshops for parents that include topics on the 
expectations of the CCLS with strategies on how they can help their 
children meet the demands of the new curricula.  These include 
encouraging their children to read more informational and non-fiction text at 
home.  The school also keeps parents informed of their children’s work and 
progress in school via frequent one on one conversation with teachers,   
progress reports, e-mails and phone calls home.   In addition, teachers 
provide actionable feedback on students’ work products that includes areas 
of success and next steps for learning.  These are displayed in the halls 
and classrooms in all subject areas.  Furthermore, teachers offer verbal 
feedback and assistance to individual students, including English language 
learners (ELLs) and students with disabilities (SWDs) in achieving expected 
lesson outcomes.  This high level of communication has led to parents 
stating that they are kept “well informed” of their children’s progress and 
academic and social development and students expressing awareness of 
behavioral and academic mandates for increased learning and 
achievement.     
 

 The school has aligned the curriculum to the Common Core Learning 
Standards (CCLS) and the instructional shifts to engage students in learning 
experiences that promote student achievement.  (1.1)  
 
o This year the school elected to adopt the city-wide curriculum in math.   

This led to teacher collaboration during weekly teacher team meetings to 
align the CCLS in all subject areas to the curriculum and curricula 
resources.  The school identified academic vocabulary and using text 
based evidence to support a position as key standards and incorporates the 
citywide instructional shifts in lesson planning.  In one science class, the 
lesson required that students work in groups and use evidence from their 
experiment of mixing two types of yeast with potatoes and corn at different 
temperature levels to determine, using a hydrometer, which product would 
produce the highest level of alcohol to make ethanol for bio-fuel.  The 
findings were used to support or disprove their hypothesis.  In an ELA 
class, the students read the non-fiction article ‘Warning of a Monster 
Mudslide Ignored?’ and cited evidence from the text to support their claims 
of events that may have affected  and caused the mudslide.  In a math 
class, students worked in pairs to demonstrate the concept of   multiplying 
fractions using regrouping and shared their work during whole class 
presentations.  These interactions promote thinking and deepen the levels 
of discussions to maximize learning.   In addition, the school has enhanced 
the curriculum through collaborations with organizations such as the ‘Noel 
Pointer String Program’ that provides violin instruction to students, ‘Chess 
in the Schools’ and the ‘Scientist in Residence Project’ that engages 
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students in long term science research.  These experiences extend and 
enrich students’ learning and are generating greater student participation 
that includes students with disabilities and English language learners, of 
more rigorous and engaging activities to accelerate achievement.  As a 
result, there has been student progress noted in ELA and math unit 
assessments.    

 

What the school needs to improve 
 

 Focus on developing extensions into the curriculum with peer discussions 
across all classrooms in order to prepare all students with college and career 
readiness skills.    (1.2)   
 
o The school’s beliefs that students learn best via interaction with their peers 

in partnerships and small group settings aligned to classroom practices and 
informed by the Danielson Framework were evident across classrooms.   
Teachers engage students, including students with disabilities and English 
language learners, in high level task assignments aligned to the CCLS and 
provide a range of entry points that meet the various needs of the students.  
For example, in one math class the teacher accommodated groups of 
students that were having difficulty grasping the math concepts and 
operations by sitting with the students and guiding the learning to 
strengthen their understanding of the lesson objective.  In an ELA class the 
students were grouped based on reading levels and supported by 
paraprofessionals assigned to the groups.  Additionally, student notebooks, 
work folders and work products that include research projects in science 
and social studies, reflect high levels of thinking and student learning.  
However, some students did not participate in interactions with their peers, 
thus lessening opportunities for peer discussions and students engaged in 
extensions into curricular activities to deepen thinking and accelerate 
learning and progress for all students.          
 

 Refine assessment data analysis to monitor student progress toward goals and 
adjust instructional decisions to maximize learning for all students.  (2.2)   

 
o Teachers use binders to gather a variety of data that includes unit tests by 

subject area, summative, formative and periodic assessments and rubrics.  
The data binders are arranged by class and for individual students.  
Teachers also use information from baseline Measures of Student Learning 
(MOSL) and student writing in all content areas to document levels of 
student learning and plan and adjust instruction accordingly.  Additionally, 
teachers receive input from students on their own learning through exit slips 
and student questioning.   Student goals are established based on 
assessment outcomes and conversations between students and teachers.  
Furthermore, analysis of some of the assessments has led several teachers 
to focus on higher order questioning to deepen students’ thinking and 
discussion to generate extended responses in both verbal and written 
formats.  However, in a few classrooms, the analysis of student data does 
not include information for some student sub groups, including students 
with Individual Education Plans (IEPs).  This limits the use of data to inform 
curricular and instructional strategies for all students, including students 
with disabilities, to support increased learning opportunities.       
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Part 3: School Quality Criteria 2013-2014 
 

School name: El Hajj Malik El Shabazz School UD D P WD 

Overall QR Score      X  

 

Instructional Core 

To what extent does the school regularly… UD D P WD 

1.1  Ensure engaging, rigorous, and coherent curricula in all subjects, accessible for a variety 
of learners and aligned to Common Core Learning Standards and/or content standards? 

  X  

1.2  Develop teacher pedagogy from a coherent set of beliefs about how students learn best 
that is informed by the instructional shifts and Danielson Framework for Teaching, 
aligned to the curricula, engaging, and meets the needs of all learners so that all 
students produce meaningful work products? 

  X  

2.2  Align assessments to curricula, use on-going assessment and grading practices, and 
analyze information on student learning outcomes to adjust instructional decisions at the 
team and classroom levels? 

  X  

School Culture 

To what extent does the school …  UD D P WD 

1.4  Maintain a culture of mutual trust and positive attitudes that supports the academic and 
personal growth of students and adults? 

   X 

3.4  Establish a culture for learning that communicates high expectations to staff, students 
and families, and provide supports to achieve those expectations? 

   X 

Systems for Improvement 

To what extent does the school … UD D P WD 

1.3  Make strategic organizational decisions to support the school’s instructional goals and 
meet student learning needs, as evidenced by meaningful student work products? 

   x 

3.1  Establish a coherent vision of school improvement that is reflected in a short list of 
focused, data-based goals that are tracked for progress and are understood and 
supported by the entire school community? 

  x  

4.1  Observe teachers using the Danielson Framework for Teaching along with the analysis 
of learning outcomes to elevate school-wide instructional practices and implement 
strategies that promote professional growth and reflection? 

  x  

4.2  Engage in structured professional collaborations on teams using an inquiry approach 
that promotes shared leadership and focuses on improved student learning? 

  x  

5.1  Evaluate the quality of school- level decisions, making adjustments as needed to 
increase the coherence of policies and practices across the school, with particular 
attention to the CCLS? 

  x  

Quality Review Scoring Key 

UD Underdeveloped D Developing P Proficient WD Well Developed 

 


