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Part 1: The school context 
 
Information about the school 
 
Dr. Bailey Ashford is an elementary school with 215 students from pre-kindergarten 
through grade 5.  The school population comprises 66% Black, 25% Hispanic, 1% 
White, and 7% Asian students.  The student body includes 4% English language 
learners and 14% special education students.  Boys account for 52% of the students 
enrolled and girls account for 48%.  The average attendance rate for the school year 
2012 - 2013 was 89.2%. 
 
 
 

Overall Evaluation 
 
This school is proficient. 
 
 
 
 

  



 

K287 Dr. Bailey Ashford: January 13, 2014  3 

 

Part 2: Overview 
 

What the school does well  
 

 The principal makes deliberate decisions about the school’s resources, 
including the use of teacher time and staffing moves, thus meeting the needs 
of students and attaining school goals.   (1.3)   
 
o The school leader has added the support of an additional clinician in 

order to support the social emotional needs of students and comply with 
the needs of students with disabilities and their services. The school 
funds several paraprofessional positions in order to provide additional 
support in targeted classrooms. Split positions have been designed for 
the school to further support students instructionally as well as ensure 
close monitoring of their social and emotional progress. Clinicians also 
provide at risk counseling in order to address student behavior, with 
emphasis on areas of needs impacting on students’ academic progress. 
Teachers who are duly licensed are utilized to provide instructional 
periods in music and dance, enabling the school to provide additional 
programming and student supports that result in students being able to 
show progress in learning, as evidenced by their work samples.  
 

o Designated times for teacher team meetings has been a part of the 
principal’s master scheduling to support collaboration and opportunities to 
monitor and revise curricula and allow staff to discuss instructional 
practices and strategies in order to meet school goals. Teams create 
agendas which include feedback to the principal about the planning of 
units of study and modifications to lesson plans. The teams utilize a 
schoolwide protocol in order to remain consistent from grade to grade. 
Through daily bulletins and a commitment to ensuring high quality 
instruction daily, especially in reading and mathematics, teachers are kept 
abreast of changes to their schedules, ensuring that there is time for them 
to meet. After school professional development programs have been 
focused on strengthening teacher planning and execution of lessons. 
Saturday programs are focused on small group instruction related to key 
standards and strands to support students who need additional time on 
task in order to make progress towards academic goals. These structures 
have enabled teachers to collaborate effectively in preparing lessons that 
challenge students with highly demanding work. 
  

 The school has multiple structures in place to monitor and maintain a culture 
in which students and staff are well supported towards growth in their 
academic and personal development.    (1.4)   
 
o Based on the School Survey, the principal has focused on school culture 

and builds the capacity of teacher teams in order to ensure a safe and 
nurturing learning environment for all staff and students. For example, a 
science teacher, who also serves as a Dean, analyzes suspension and 
code of conduct data in order to determine the rate and type of 
disruptions to classroom instruction. This leads to staff training in positive 
behavior intervention systems.  For example, a clinician monitors 
classroom instruction and the triggers to student misbehavior and 
provides professional development to teachers, thus supporting them in 
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being more proactive to lessen the number of interruptions from student 
misconduct during lessons. To improve students’ social and emotional 
development, the school has adopted “Guidelines of Peace”, which 
addresses student behavior by rewarding consistent positive behavior 
and lessening punitive reactions to negative student behavior. Students 
are assigned to a “family” structure that is representative of students from 
all grades, allowing them to developing strong and respectful 
relationships with each other and with all staff. Students participate in 
weekly sessions which set the tone for all classrooms, academically and 
behaviorally, as their teachers get to know them well and thus are able to 
motivate them to work hard and attend school regularly. Students are 
promoted to “elders”, in grade 4 and 5, allowing them to serve as conflict 
resolution mediators and providing a voice for the student body as they 
give feedback to the principal about student concerns and issues. The 
use of an additional school psychologist has allowed the school to 
strengthen its structures to ensure that there is coordination of student 
services, with mentoring opportunities and in class supports for students’ 
social and emotional needs to be met. These varied systems and 
structures have enabled the school to address items on the student and 
teacher portions of the School Survey, leading to improvement in the 
school’s environment and culture, and improved effectiveness in meeting 
students’ needs, as evidenced by student suspension data which show a 
lessening of the number of disruptions from students.  
 

 The school uses assessments aligned to curricula to monitor student’s 
performance and make changes to unit and lesson plans as well as 
instructional practices, to promote gains in achievement by all students.  (2.2) 
 
o The school has focused extensively on administering assessments 

aligned to key standards schoolwide. Teachers utilize pre and post unit 
assessments from curricula materials and administer school wide 
assessments in writing to measure students’ ability to cite evidence from 
texts, as this was an area of need identified by school data, particularly 
for English Language Learners.  Teachers provide students with 
feedback, including next steps for improving in learning, based on the 
data. The most recent school data illustrated an achievement gap 
between general education students and English language learners and 
the need to provide academic and behavioral support in the areas of 
organization/work habits and communication and collaboration skills, in 
order for all students to be more successful.  As a result, teachers create 
narratives that provide a detailed description of students’ strengths and 
weaknesses so that students and other staff consistently receive 
actionable and accurate feedback on student progress. 
 

o School and grade goals have been articulated to teachers to ensure 
schoolwide focus on the use of assessment data to target instruction and 
interventions that promote student progress towards learning goals. The 
school has set a target for all students to gain a year or more in English 
language arts and math proficiency, allowing the school to remain on  
track in meeting state accountability targets. The network assists the 
school in tracking student progress based on common assessments. 
During a first grade teacher team meeting, teachers’ discussed student’s 
performance on the latest mid- unit test for mathematics. Based on the 
data from this assessment teachers discussed modifying the pacing of  
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the remainder of the unit, how to incorporate homework in addressing skill 
deficits, and what re-teaching and re-grouping needed to occur to 
address the needs of students who did not make adequate progress. 
Addressing students’ needs in this way has resulted in teachers making 
effective adjustments to curriculum and instruction to ensure attainment of 
class, grade and school level goals, as evidenced by student data.   
 

 Through the use of frequent cycles of observation, the principal collects and 
analyzes data from classroom observations and student outcomes in order to 
elevate instructional practices schoolwide.    (4.1)   
 
o The principal supports staff, using classroom observations and the school 

identifier, a tool which allows teachers to self-reflect on areas which they 
identified as needs. For example, teachers requested additional support 
in building their capacity to effectively manage their professional 
responsibilities. Thus during classroom visits the principal captures 
artifacts such as student work, lesson plans and student responses, in 
order to provide low inference feedback to staff and coordinate needed 
support, which typically includes support from other staff members. The 
Teacher Effectiveness team (TEP) is comprised of teacher leaders who 
support other teachers in classrooms, with specific focus on the needs of 
new teachers. One teacher leader stated “teachers learn best from each 
other and when the stakes are not as high”. Teachers have the 
opportunity to internalize feedback, thus benefiting from multiple forms of 
feedback in an atmosphere that personalizes their learning.  
 

o The school’s professional development plan reflects support for teachers 
at all levels, based on their strengths, challenges, goals and next steps as 
identified via formal and informal observations. Specific support is aligned 
to key instructional strategies that should be evident from class to class 
building coherence schoolwide, supporting full integration of Common 
Core Learning Standards (CCLS) and refining the implementation of the 
new teacher evaluation system. Through the support of TEP team 
members, individualized professional development is provided to support 
teachers. The school’s professional development plan is shared with the 
staff and teachers have the ability to participate in other external 
opportunities to support them in the identified areas. Ongoing analyses of 
teachers’ strengths have led to the continued support of all teachers by 
administrators working collaboratively with teacher leaders, with deeper 
levels of teacher development and practice contributing to the 
advancement of selected teachers to instructional leadership positions.  

 

What the school needs to improve 
 

 Deepen alignment of curricula to relevant content standards and the CCLS, to 
ensure that all students consistently have access to cognitively engaging tasks 
across grades and content areas.    (1.1)  

 
o Based on network meetings and team reviews of curricula, the school has 

transitioned into newly selected curricula materials such as Ready Gen, in 
English language Arts and Go Math for mathematics. These materials are 
aligned to the CCLS and recognize the instructional shifts for students to 
think critically and argue their point, allowing more opportunities for 
independence and collaboration in order to enable students to be more 
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responsible and take ownership of their learning. However, in a few 
cases, tasks do not fully reflect strategic integration of the instructional 
shifts. This results in missed opportunities to maximize coherence of 
instruction to further promote college and career readiness for all 
students, from grade to grade in all core subject areas.  
 

o All teachers utilize data management tools, including School Net and 
Atlas, to capture school and grade level data in order to make 
adjustments to curricula and unit plans. Teachers make decisions on 
additional resources and skill deficits of students and preview upcoming 
units to determine whether these skills are addressed. For example, 
teachers in grades pre-K through grade 2 consistently use the analysis of 
student work samples in order to adjust lesson plans and units of study to 
incorporate tasks designed to promote cognitive engagement for all 
learners and thus increase the number of students who achieve 
proficiency on performance tasks throughout the course of the unit.  
However, teachers in grades 3 through 5 utilize more formative 
assessments than student work, lessening the accuracy of their 
refinements of curricula for target groups of students, such as students 
with disabilities and English language learners, thus hindering full access 
to demanding curricula for individual and groups of students.  
 

 Strengthen coherence between the school’s shared belief system and 
teachers’ instructional practices to ensure instruction that consistently results 
in all students producing high quality work products in all disciplines.   (1.2) 
 
o The school believes that when students are provided the opportunity to 

“think” in a structured environment, all can achieve.  Across most 
classrooms, lessons reflect the workshop model, with a short explicit 
teaching period and ample time for students to practice learned skills. 
Driven by the applications of the Danielson Framework for effective 
teaching and the demands of the instructional shifts, teachers utilize 
effective questioning techniques, implement differentiated grouping based 
on student proficiency data, and evoke peer to peer student discussions 
based on texts, with periods of sharing and reflection to promote learning 
by all students. However in  a few classrooms, these instructional 
strategies and beliefs are not clearly reflected in lesson routines and  
student work, thus hindering full understanding of how students learn at 
all grade levels.  
 

o  Across classrooms, lessons showed teachers’ use of multiple entry 
points to ensure engagement of all students in challenging tasks that 
promote higher order thinking.  For example, in most grade 4 and 5 
classrooms, students produced multiple visual representations of their 
work in an English language arts unit.  Several of their brochures were 
evident as well as the pre-writing activities which led to their published 
pieces. Several students also chose to utilize technology to enhance their 
presentations, which allowed them to be more detailed about the 
information included as well as more attentive to details in their written 
pieces. However opportunities for highly structured extensions of curricula 
were not evident in a few classrooms, leading to tasks that did not 
consistently challenge higher achieving students to produce work that 
further advances their thinking. This limits opportunities for some students 
to perform to their full potential as learners.     
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Part 3: School Quality Criteria 2013-2014 
 

School name: Dr. Bailey Ashford UD D P WD 

Overall QR Score   X  

 

Instructional Core 

To what extent does the school regularly… UD D P WD 

1.1  Ensure engaging, rigorous, and coherent curricula in all subjects, accessible for a variety 
of learners and aligned to Common Core Learning Standards and/or content standards? 

  X  

1.2  Develop teacher pedagogy from a coherent set of beliefs about how students learn best 
that is informed by the instructional shifts and Danielson Framework for Teaching, 
aligned to the curricula, engaging, and meets the needs of all learners so that all 
students produce meaningful work products? 

  X  

2.2  Align assessments to curricula, use on-going assessment and grading practices, and 
analyze information on student learning outcomes to adjust instructional decisions at the 
team and classroom levels? 

  X  

School Culture 

To what extent does the school …  UD D P WD 

1.4  Maintain a culture of mutual trust and positive attitudes that supports the academic and 
personal growth of students and adults? 

  X  

3.4  Establish a culture for learning that communicates high expectations to staff, students 
and families, and provide supports to achieve those expectations? 

  X  

Systems for Improvement 

To what extent does the school … UD D P WD 

1.3  Make strategic organizational decisions to support the school’s instructional goals and 
meet student learning needs, as evidenced by meaningful student work products? 

  X  

3.1  Establish a coherent vision of school improvement that is reflected in a short list of 
focused, data-based goals that are tracked for progress and are understood and 
supported by the entire school community? 

  X  

4.1  Observe teachers using the Danielson Framework for Teaching along with the analysis 
of learning outcomes to elevate school-wide instructional practices and implement 
strategies that promote professional growth and reflection? 

  X  

4.2  Engage in structured professional collaborations on teams using an inquiry approach 
that promotes shared leadership and focuses on improved student learning? 

  X  

5.1  Evaluate the quality of school- level decisions, making adjustments as needed to 
increase the coherence of policies and practices across the school, with particular 
attention to the CCLS? 

  X  

Quality Review Scoring Key 

UD Underdeveloped D Developing P Proficient WD Well Developed 

 


