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Part 1: The school context 
 
Information about the school 
 
I.S. 340 is a middle school with 208 students from 6 through grade 8. The school population 
comprises 88% Black, 10% Hispanic, 1% White, and 1% Asian students. The student body 
includes 1% English language learners and 6% special education students. Boys account for 
40% of the students enrolled and girls account for 60%. The average attendance rate for the 
school year 2012 - 2013 was 94.7%. 

Overall Evaluation 

This school is proficient. 
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Part 2: Overview 
 

What the school does well  
 

    The school created and refined curricula across grades aligned to the Common 
Core Learning Standards (CCLS) and the instructional shifts resulting in coherence 
across the school. (1.1)  
 
o The humanities department has designed standards-based curriculum with 

overarching themes and essential questions that are social studies based 
embedded with literacy strategies. During weekly meetings, teachers check for 
evidence of rigor via analysis of performance tasks, incorporation of language 
objectives, integration of word generation, and vocabulary acquisition activities 
to ensure that the needs of students are addressed through scaffolds in 
learning tasks. Teacher teams review student writing and vocabulary 
development through the Word Generation program which is calibrated across the 
grade to ensure consistency in assessing students’ writing across the curriculum.  

To build coherence, teams of teachers discuss individual students’ work and 
make agreed-upon purposeful decisions on how to adjust curriculum and 
support students’ learning. They also use the Depth of Knowledge (DOK) as a 
guide to assess and ascertain if the questions in the lesson plans are rigorous 
enough to challenge students’ thinking. Teacher reflections afford the 
opportunities to think of how to continue refining curricula and learning tasks to 
design tasks to address all students’ academic needs. Furthermore, during 
weekly professional development sessions content area teams share their 
work on key CCLS, and identify school-wide trends or skills that students 
struggle with, thus refining curricula and learning tasks to address learning 
needs for student subgroups. These discussions lead to the identification of 
strategies that can be implemented in instruction across all content areas for 
coherence and consistency in ensuring that all students’ entry points of 
learning are addressed. In addition, Regents curriculum in math and science is 
provided to support high performing students, thereby exposing them to 
challenging coursework that leads to completion of high school Regents 
exams in the eighth grade.  As a result, all students benefit from curricula that 
offer access to rigorous learning experiences across grades and content.  

 

    The school administration created structures that foster a safe learning environment 
to support the academic and social-emotional growth of all students. (1.4) 
 
o As students travel from classroom to classroom, there is a sense of 

community where all stakeholders are clear on how their roles contribute to 
the healthy learning environment that permeates throughout the school day. 
Students are welcomed by school safety agents, office staff, and the principal 
every morning to set the tone for the school day.  Students wear the school 
uniform adhering to the school’s expectations holding personal accountability 
for representing their school well, as evidenced by increased participation in 
assemblies and conferences. School-wide focus on attendance via incentives 
and perfect attendance awards has resulted in decreased student 
absenteeism. In addition, weekly advisory group sessions contribute to 
improved student attendance and positive teacher-student rapport.  Advisory 
groups are purposefully formed based on school-wide data on attendance and 
discipline infractions to ensure that all students’ academic and social-
emotional needs are met. In addition, the dean created a school-wide tracking 
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system capturing students’ academic performance and daily attendance and 
behavior which provides staff, students, and parents with vital information to 
effectively target any academic and personal issues that can surface on a 
daily basis.  Moreover, updated bulletin boards provide parents with 
information regarding school events, learning opportunities for students and 
families, and school updates to further support the school’s expectations for 
learning. In addition, the student government also contributes to school 
improvement plans, shares concerns with the administration, and include 
discussions regarding opportunities for students to participate in business 
partnerships, contests, and arts programs.  During the student meetings, 
students expressed that student government listen to their concerns and 
speak to administration on their behalf.  For example, students requested 
more celebrations.  Administrators put in place a PEP rally and school dance 
to adhere to students’ demands.  These practices reflect the school’s core 
belief that students’ academic learning must be bridged with enriching 
experiences and real world situations to educate the whole child.  As a result 
of these practices and supports, the school’s attendance average is currently 
at 95%, a significant progress compared to last year.  
 

    School leaders communicate high expectations and systems of accountability 
aligned to the Danielson Framework for Teaching to support adult learning, partners 
with families to support and prepare students for the next level. (3.4)  

 
o The principal is very strong in articulating high expectations for all members of 

the school faculty and staff through regular faculty conferences, principal 
communications, and individual and team discussions to strategically establish 
a culture for learning. Professional development for all members of the faculty, 
including supervisors, teachers, and support staff continually raises the level 
of work expected by adults to support the school’s expectations.  Moreover, 
the school began the school year by offering professional development on the 
Citywide Instructional Expectations (CIE), including Measurement of Student 
Learning (MOSL), and the Danielson Framework further developing a 
common language to describe the characteristics of highly effective 
instruction.  For instance, supervisors established structures for teachers to 
reflect on the Danielson Framework to create goals for improvement, focus the 
lens of classroom observations, and develop additional professional 
development opportunities to further ensure accountability for those 
expectations.  Moreover, the school’s faculty receives comprehensive support 
in building pedagogic skill around questioning, use of technology in the 
classroom to support learning, and vocabulary development to expand 
teachers’ capacity in fostering a learning environment that inspire students to 
set high expectations for their learning. In addition, conference notes, unit and 
lesson plans, supervisor feedback, and student work products all demonstrate 
how the school’s culture promote a belief that regardless of students’ 
academic level, the school is committed to support them in moving forward.  
Furthermore, the principal continuously communicates school goals and 
expectations through weekly highlights and e-mails, thus increasing efforts to 
support those expectations.  Also, teachers report that they trust the principal 
as an instructional leader and value the feedback received.  As a result, the 
school is a professional community that mutually accounts to elevate 
instructional practice and student outcomes.   

 
o Through monthly Parent Association Meetings and weekly workshops for 

parents focused on curricular topics, the school re-enforces school goals and 
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provides parents with strategies to support their children.  Parents report that 
they are very much aware of what students are learning in the classrooms and 
as a result, they are better equipped to help their children.  Parents are active 
partners in the school’s efforts to develop students who are college and career 
ready through constant monitoring of their child’s progress. Parents view class 
grades on line, and receive progress reports three times a year in addition to 
report cards, enabling them to have a clear understanding of the progress 
being made by their children. During the parent meeting, parents also 
expressed that they are true partners with the school in meeting the needs of 
their children. School leaders, teachers, students, and families create a true 
partnership in holding every student to high standards and ensure that each 
has a clear path toward achieving their learning goals.  Furthermore, the 
Parent Teacher Association (PTA) purchased CCLS test sophistication and 
comprehensive books to further inform families about the CCLS and new 
accountability measures, thus creating opportunities for parents and teachers 
to participate in discussions about the school’s expectations.  Career and 
college readiness is also at the forefront of every communication and is 
aligned to the various initiatives provided to students and families to support 
academic achievement.  For example, the school schedules career day, 
alumni day, community service, and internships to expose students to real 
world experiences that foster essential skills such as the organization 
necessary for being successful in college and beyond.  As a result, an 
increased number of students are registering for high school level classes, 
preparatory courses for specialized high schools, and extended day activities 
to support their preparation for the next level.   

 

    Teacher teams engage in the inquiry process and implementation of the CCLS to 
improve instructional practice and learning for all students. (4.2)  
 
o All teachers are involved on teacher teams that meet regularly in a variety of 

configurations across grades and content areas to collaborate on analyzing 
student assessment data, work products, and curricula alignment to the CCLS 
and use protocols to support and address students’ learning needs. The literacy 
and math teacher teams routinely engage in a “Student Work Analysis Protocol” 
which includes delineated time frames for presenting student work samples, 
background information about the student, and identification of the student’s 
academic strengths and challenges. Team members have opportunities to ask 
clarifying questions, independently review the work to identify the student’s 
strengths and struggles, and provide suggestions to the presenting teacher for 
next instructional steps. Teacher teams conducted data analysis of student 
baseline assessments and reviewed student work samples that reflected CCLS 
alignment to further strengthen instructional practices, curriculum adjustments to 
determine instructional focus, and target areas of need for students’ academic 
progress.  Teachers worked on developing additional learning opportunities in 
academic vocabulary, comprehension, informational and argumentative writing, 
and problem solving to further support instructional coherence across grades 
and content.  In addition, analyses of student work for student subgroups 
provide teachers with opportunities to identify specific areas that need further 
instructional adjustments and additional scaffolds.  One teacher on the team 
expressed that their teamwork, “Open us to trust our colleagues which improve 
our practice.  We are constantly seeking opportunities to grow,” thus improving 
instructional practice and progress toward higher levels of learning for all 
students. 
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What the school needs to improve 
 

    Strengthen teacher practices that include multiple entry points to engage all 
learners in challenging tasks and high levels of thinking. (1.2)  
 
o Strong collaboration between teachers and administration has resulted in 

school-wide instructional coherence that is evident in all classrooms.   As 
teachers use techniques such as “Think-Pair-Share” to provide students with 
opportunities to reflect and learn from their peers, students also take risks in 
sharing their findings and/or discoveries with peers.  However, although 
lessons include content that is engaging and relevant to students’ lives, it 
demands requiring students to engage in higher levels of learning across 
classrooms is inconsistent.  For example, in an English language arts class, 
the teacher used rap music to engage students in a listening activity that 
required them to ask questions and express their opinion on the message the 
conveyed by the artist. Students were instructed to read the pros and cons of 
social networking and create a writing piece including an argument to 
substantiate their position.  In another classroom, however, students only had 
to summarize paragraphs from a text and identify the main idea.  In addition, 
most interactions across classrooms included teacher-to-student and student-
to-teacher responses with limited opportunities for students to engage in 
discussions.  Consequently, teacher practice and learning tasks did not 
consistently provide supports to meet the needs of all learners, thereby 
hindering the pace of learning for some students and resulting in uneven 
levels of student engagement across grade and content.   
 

    Extend the use of common assessment practices across grades and subjects so 
that adjustments to instruction effectively meet students' diverse learning needs. 
(2.2)  

 
o The school has effective practices in collecting and analyzing student 

assessment data to understand students’ academic strengths and areas of 
improvement in content and for different groups of students. Teachers track 
student progress and use their inquiry team meetings to analyze performance 
data and make curriculum adjustments.  Moreover, a review of student work 
demonstrates that although teachers provide actionable feedback to students, 
the feedback is not meaningful in assisting students to understand how to 
reach their learning goals.  For example, some of the feedback provided in 
writing samples focused on mechanics, or the teacher simply circling pertinent 
categories on the rubric without meaningful feedback on how students can 
improve their work.  Consequently, some students were not able to fully 
articulate what they need to adjust to demonstrate increased mastery of the 
standards.  Furthermore, the school uses formative assessments across 
grades to assess students and determine student mastery of the CCLS.  
These strategies include conferencing, questioning, class work, end of unit 
assessment, and the use of “exit slips.”  However, although in a literacy lesson 
the teacher often checked for understanding through questioning and 
purposefully selected students to answer questions to assess their 
understanding and make timely instructional adjustments, it was not a 
consistent practice across classrooms.  As a result, ongoing checks for 
understanding or student self-assessment were not consistently used to 
assess the progress of student subgroups, thereby hindering adjustments to 
instruction to ensure that all students engage in high levels of thinking and 
participation.   
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Part 3: School Quality Criteria 2013-2014 
 

School name: I.S. 340 UD D P WD 

Overall QR Score   X  

 

Instructional Core 

To what extent does the school regularly… UD D P WD 

1.1  Ensure engaging, rigorous, and coherent curricula in all subjects, accessible for a variety 
of learners and aligned to Common Core Learning Standards and/or content standards? 

  X  

1.2  Develop teacher pedagogy from a coherent set of beliefs about how students learn best 
that is informed by the instructional shifts and Danielson Framework for Teaching, 
aligned to the curricula, engaging, and meets the needs of all learners so that all 
students produce meaningful work products? 

 X   

2.2  Align assessments to curricula, use on-going assessment and grading practices, and 
analyze information on student learning outcomes to adjust instructional decisions at the 
team and classroom levels? 

 X   

School Culture 

To what extent does the school …  UD D P WD 

1.4  Maintain a culture of mutual trust and positive attitudes that supports the academic and 
personal growth of students and adults? 

   X 

3.4  Establish a culture for learning that communicates high expectations to staff, students 
and families, and provide supports to achieve those expectations? 

   X 

Systems for Improvement 

To what extent does the school … UD D P WD 

1.3  Make strategic organizational decisions to support the school’s instructional goals and 
meet student learning needs, as evidenced by meaningful student work products? 

  X  

3.1  Establish a coherent vision of school improvement that is reflected in a short list of 
focused, data-based goals that are tracked for progress and are understood and 
supported by the entire school community? 

  X  

4.1  Observe teachers using the Danielson Framework for Teaching along with the analysis 
of learning outcomes to elevate school-wide instructional practices and implement 
strategies that promote professional growth and reflection? 

  X  

4.2  Engage in structured professional collaborations on teams using an inquiry approach 
that promotes shared leadership and focuses on improved student learning? 

  X  

5.1  Evaluate the quality of school- level decisions, making adjustments as needed to 
increase the coherence of policies and practices across the school, with particular 
attention to the CCLS? 

  X  

Quality Review Scoring Key 

UD Underdeveloped D Developing P Proficient WD Well Developed 

 


