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Part 1: The school context 
 
Information about the school 
 
Gateway Intermediate School 364 is an elementary school with 872 students from 
kindergarten through grade 5.  The school population comprises 45% Black, 24% 
Hispanic, 1% White, and 29% Asian students.  The student body includes 13% English 
language learners and 8% special education students.  Boys account for 53% of the 
students enrolled and girls account for 47%.  The average attendance rate for the school 
year 2012 - 2013 was 92.1%. 
 
 
 

Overall Evaluation 
 
This school is proficient. 
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Part 2: Overview 
 

What the school does well  
 

 Teacher teams utilize multiple common assessments and a common grading 
policy to review and make instructional adjustments in response to student 
learning needs. (2.2) 
 
o School administration and teachers analyze SchoolNet periodic 

assessments, beginning-and end -of-year assessments, pre-and post-unit 
assessments, performance based-assessments and teacher designed 
assessments in English language arts and math to adjust instruction while 
attending to the needs of all learners.  Additionally, formative data from 
Myon, the online reading program, Achieve 3000 and class level data are 
reviewed in order to measure students’ progress and growth relative to 
their performance-based assessments for each unit-of-study.  The school 
has adopted the standard use of unit tests and rubrics aligned to 
Common Core Learning Standards (CCLS).  These, along with the 
school’s common grading policy, which includes the use of common 
grade specific rubrics and pre- and post- assessments, ascertain whether 
students have met the unit goals.  This data is collected, evaluated and 
used to modify instruction for the following week.  For example, teachers 
analyzed math skills by Common Core Standards and charted the 
percentage of students who mastered each standard.  Analysis of results 
from the math test indicated grade 6 students struggled with interpreting 
and computing quotients of fractions and solving real world problems.  
During the teacher team meeting, teachers discussed possible 
instructional adjustments to increase the success rate for subsequent 
assessments such as starting with estimation in word problems.  During a 
conference, an eighth grade teacher recommended that the student use 
an organizer to structure the argument then discuss the evidence. Using 
the school’s grade specific rubrics and grade level assessments allow for 
a more accurate understanding of student performance and teachers are 
better able to provide precise feedback to improve performance.  As a 
result, feedback is more targeted and actionable to carefully meet student 
learning needs.   
   

 School leaders and faculty effectively align curricula to Common Core 
Learning Standards that provide challenging learning experiences for all 
students.  (1.1) 
 
o The school selected Code-X and Connected Mathematics Project 3 

(CMP3) this school year to ensure that curricula integrate selected 

instructional shifts including vocabulary development and citing evidence 
form text with attention to the identification of student learning gaps.  
Teacher teams plan across grades and in vertical teams where they 
review curriculum maps and student data.  While reviewing literacy data 
from state English Language Arts test, teachers found that students were 
having difficulty with inferencing and author’s purpose.  Teachers were 
able to modify lesson plans to address specific learning gaps for groups 
of students with use of graphic organizers and teacher modeling to tailor 
instruction based upon specific student needs.  The school is focusing on 
teaching fewer topics to ensure a deeper understanding of math content 
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and review curriculum to ensure coherency and connectedness across 
grades 6, 7 and 8.  While the school has very few English language 
learners, they are keenly aware that strategies for all students to access 
learning are important and ensure curriculum maps reflect differentiation 
in process, product or content.  For example, unit plans showed leveled 
texts for use in close reading and analysis of nonfiction materials and 
teachers coach the students in responding to higher-level questions.  
Based upon the identified student need to increase acquisition of 
vocabulary, supplementary online resources are used to support 
academic vocabulary acquisition. The curriculum maps indicate teachers 
plan writing across content areas using rubrics and checklists for 
coherency.  The school-wide foci on the ongoing refinement of curricula 
to address the needs of struggling learners resulted in students having 
access to coherent rigorous Common Core aligned tasks across grades 
and subject areas.  

 

 School leaders make deliberate decisions and organizational adjustments 
that provide students with opportunities to meet their instructional goals. (1.3)    
  
o The school leadership team engaged in meaningful conversations as they 

used data from the school’s Progress Report, the Learning Environment 
Survey and test scores to develop the Comprehensive Education Plan, 
and make wise decisions.  For example, the decision was made to 
support student learning using a full-time teacher as opposed to out-of-
class or cluster positions.  Review of OORS data revealed that there were 
not enough behavioral concerns to fund a full-time dean position so the 
school reverted to a part-time dean.  The creation of the peer instructional 
coach position for English language arts/special education promotes 
teacher leadership.  This coach provides professional development, 
which strengthens pedagogical skills, co-teaching partnerships and 
supports the development of teachers.  The self-contained class, which 
has historically been staffed solely by a teacher of special education, is 
now paired with a general education teacher who provides content 
knowledge.  As a result, content area expertise in teaching the writing 
process has resulted in steady improvement for special education 
students in argumentative writing as measured by nonfiction writing 
performance and in-class assessments.  Additionally, teacher 
collaboration through the Integrated Collaborative Teaching model has 
increased teacher collaborations, created more targeted learning 
interventions, and accelerated progress for all students.   
 

o Teachers are thoughtfully programed to engage in structured 50-minute 
weekly team meetings where teacher leaders lead teams in analyzing 
student data.  Teams of teachers evaluate ARIS data on a weekly basis 
and use this opportunity to plan for instruction.  Teachers use alternate 
planning opportunities to create assessments aligned to the Common 
Core that measure student progress on selected standards.  Teachers 
report that the conversations around student work are more focused and 
teachers are able to identify next instructional steps that will improve 
student learning.  The planning times expand opportunities to reflect and 
plan focused instruction for student that targets instructional needs and 
increases growth potential.   
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 School leaders prioritize targeted cycles of observation with identified Danielson 
competencies and provide constructive feedback and meaningful professional 
development that communicate clear expectations for practice. (4.1)   

    
o The school has made purposeful use of TeachBoost, an online teacher 

observation system that allows access to observations for all 
administrators.  This system of observation data collection and review 
allows administrators to target specific observation cycles and 
competencies.  The Danielson framework informs the school’s 
pedagogical expectations in order to improve teaching practices and 
observation feedback.  Pedagogical expectations were normed during 
teacher professional development sessions.   In response to the need to 
address specific instructional practices, the principal implemented a 
rigorous observation schedule with teachers grouped according to results 
of observations conducted and noted areas of improvement.  School 
leadership provides teachers with in-depth oral and written feedback in 
which actionable next steps are given with defined timelines for 
improvement and a subsequent visit.   For example, a review of 
administrator’s feedback indicated the principal’s observation focus was 
on assessing student comprehension accompanied by a second visit in 
two weeks.  The subsequent observation indicated the implementation of 
checks for understanding and monitoring all students groups where 
groups of students used a rubric to self-assess and make improvements. 
Administrators conduct frequent and regular short observations that focus 
on providing opportunities for student-to-student discussion and providing 
evidence for opinions citing text.  Supports are varied according to where 
teachers are in their practice and their individual needs.  For example, in 
the class of a veteran teacher, observations reports show review of 
multiple Danielson competencies including quality of learning tasks and 
communicating with students with recommendations for implementing 
self-assessment and peer-editing through the use of rubrics.  A science 
teacher’s feedback indicated recommendations in the schools identified 
focus, engaging students in higher order thinking using appropriately 
leveled text for use in student discussions as well as using pre-
determined cognitively challenging questions.  This level of differentiation 
in feedback meets the varying needs of both new and veteran teachers 
and serves to improve teaching practices and support improved student 
success.   

 
 

What the school needs to improve 
 

 Strengthen teaching practices for consistency in student-to-student 
discussion and using higher order thinking skills to promote rigor for all 
students. (1.2)     
 
o The Danielson Framework informs teacher practice with specific 

emphasis on questioning and prospects for challenging tasks.  However, 
classroom observations note unevenness in opportunities for students to 
engage in rich discussion.  For example, in one class, the teacher asked 
higher order thinking questions that were to be backed up with evidence 
from text such as, “Why does the difference between public and private 
matter?” and “What should the role of government be in determining 
roles”.  Conversely, in another class, students primarily responded to the 
teacher asking recall and knowledge based math questions.  Teachers 
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are expected to maintain conference notes in order to specifically target 
student-learning needs and capture student progress on specific 
strategies taught.  In a few classes, teachers were notetaking but notes 
merely indicated what students were working on with no noticing of next 
steps or progress toward goals from the last conference.  While learning 
activities such as this and others with built-in structures provided 
opportunities for small group work and student-to-student dialogue, in few 
classes, teachers intervened in the conversation that led to student to 
teacher response and limited student dialogue.  As a result, teacher-
centered and directed discussion is limiting higher levels of participation, 
higher order engagement and accelerated achievement for some 
students.     

   

 Deepen the work of teacher teams using an inquiry approach so that 
instructional strategies are focused and monitored for improvement of all 
students.   (4.2) 

 
o Teacher teams meet regularly and identify strategies that may 

successfully affect improved learning opportunities for individual students 
and groups of students.  One team noted the use of a specific strategy: 
Restate, Answer, provide two pieces of textual evidence and summarize.  
The team created a graphic organizer and prompts for the writing piece.  
While the team discussed strategies to be implemented, their inquiry 
process does not consistently track student progress using these and 
other modifications and refinements, and therefore limits the teams’ ability 
to clearly identify success and improvements for all learners.   
 

o Student work products are shared at teacher team meetings and teachers 
evaluate work products against rubrics and assessments data.  Evidence 
from a teacher team observation indicated teachers review skills students 
must acquire and areas in need of improvement.  Teachers make 
suggestions such as, “employ the use of online learning programs to 
provide flexible grouping learning opportunities.”  While teachers make 
suggestions and discuss next steps, systematic analysis of student 
assessment data is not embedded in the teamwork, potentially limiting 
higher levels of progress for some students.  
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Part 3: School Quality Criteria 2013-2014 
 

School name: GATEWAY INTERMEDIATE SCHOOL UD D P WD 

Overall QR Score   X  

 

Instructional Core 

To what extent does the school regularly… UD D P WD 

1.1  Ensure engaging, rigorous, and coherent curricula in all subjects, accessible for a variety 
of learners and aligned to Common Core Learning Standards and/or content standards? 

  X  

1.2  Develop teacher pedagogy from a coherent set of beliefs about how students learn best 
that is informed by the instructional shifts and Danielson Framework for Teaching, 
aligned to the curricula, engaging, and meets the needs of all learners so that all 
students produce meaningful work products? 

 X   

2.2  Align assessments to curricula, use on-going assessment and grading practices, and 
analyze information on student learning outcomes to adjust instructional decisions at the 
team and classroom levels? 

  X  

School Culture 

To what extent does the school …  UD D P WD 

1.4  Maintain a culture of mutual trust and positive attitudes that supports the academic and 
personal growth of students and adults? 

  X  

3.4  Establish a culture for learning that communicates high expectations to staff, students 
and families, and provide supports to achieve those expectations? 

  X  

Systems for Improvement 

To what extent does the school … UD D P WD 

1.3  Make strategic organizational decisions to support the school’s instructional goals and 
meet student learning needs, as evidenced by meaningful student work products? 

  X  

3.1  Establish a coherent vision of school improvement that is reflected in a short list of 
focused, data-based goals that are tracked for progress and are understood and 
supported by the entire school community? 

  X  

4.1  Observe teachers using the Danielson Framework for Teaching along with the analysis 
of learning outcomes to elevate school-wide instructional practices and implement 
strategies that promote professional growth and reflection? 

  X  

4.2  Engage in structured professional collaborations on teams using an inquiry approach 
that promotes shared leadership and focuses on improved student learning? 

  X  

5.1  Evaluate the quality of school- level decisions, making adjustments as needed to 
increase the coherence of policies and practices across the school, with particular 
attention to the CCLS? 

  X  

Quality Review Scoring Key 

UD Underdeveloped D Developing P Proficient WD Well Developed 

 


