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Part 1: The school context 

Information about the school 

Academy for College Preparation and Career Exploration: A College Board School is a high 
school with 532 students from grade 6 through grade 12. The school’s population comprises 
89% Black, 9% Hispanic, 1% White, and 1% Asian students. The student body includes 7% 
English language learners and 15% special education students. Boys account for 57% of the 
students enrolled and girls account for 43%. The average attendance rate for the school 
year 2012 - 2013 was 87.4%. 

Overall Evaluation 

This school is proficient. 
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Part 2: Overview 

What the school does well 

    School leaders and faculty align curricula to the Common Core Learning Standards 
(CCLS) and the instructional shifts to increase student’s thinking and preparation 
for college and career. (1.1)  
 
o The CodeX and CMP3 middle school core curricula were selected for the 

implementation of the CCLS. Also, in grade 9, teachers use curricula 
resources from EngageNY for English language arts and Algebra. Curricula 
maps are shared weekly when teachers post them on the classroom doors. 
Teachers also use EngageNY for geometry and algebra II & trigonometry to 
further support curricula development and access to college level Advanced 
Placement (AP) such as calculus, chemistry, and College Now courses.  
Moreover, the school’s curricula integrates learning activities for vocabulary 
development and reading comprehension aligned to the CCLS and the 
instructional shifts to abet college and career readiness. Moreover, teachers 
create units, weekly plans, and lesson plans that incorporate the Depth of 
Knowledge (DOK) level 3 and 4 questions to contrive rigorous tasks.  English 
as a second language (ESL) and special education teachers plan with 
general education teachers to make adjustments to the curriculum to afford 
multiple entry points into the rigorous tasks for students including English 
language learners and students with disabilities. For example, teachers 
develop learning opportunities that integrate the Universal Design for 
Learning (UDL) framework which focuses on providing multiple means of 
representation, expression, and engagement to address the needs of diverse 
learners. Moreover, teachers collaborate in adjusting curriculum to ensure 
that they are meeting the needs of all of their students including general 
education students who struggle with literacy.  As a result, the Preliminary 
Scholastic Aptitude Test (PSAT) results show an increase in the number of 
students ready for AP courses.  As a result, the school’s curricula provide 
opportunities for all students to engage in rigorous learning tasks to foster 
students’ skills for college and career readiness. 
  

    Teachers develop and use effective instructional strategies to provide all students 
with multiple entry points into the curricula and instruction to improve learning. (1.2)  
 
o Teachers use reading comprehension and vocabulary improvement 

strategies particularly those working with English language learners and 
special education students, encompassing texts and activities from different 
proficiency levels, and a diversity of themes and genres, thus providing 
multiple entry points into the learning tasks for all students. For example, 
teachers use learning strategies such as K-W-L charts that track what a 
student Knows (K), Wants to know (W), and has Learned (L) about a topic and are 
used to activate prior knowledge and  create questions on a topic that leads to 

purposeful reading or learning about that topic. Teachers also use open ended 
questions which provide a purpose for reading and require students to 
annotate texts as they read, thereby providing additional support for their 
comprehension of the texts.  In classroom visits, students consistently 
engaged in learning activities requiring them to write arguments with 
supporting claims and counterclaims by using evidence from the texts.  Also, 
across classrooms visited, students formulated high level questions to 
leverage critical discussions with classmates as the learning activities evolved 
in the lesson. Moreover, teachers used strategies for vocabulary development 
where students used the method of “List the parts of words, Identify a 
reminding word, Note a LINCing Story, Create a LINCing Picture, and Self-
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Test” (LINCS). All teachers used similar instructional strategies for delivering 
the lessons which include an agenda with an aim, do now, mini-lesson, 
reading, discussion, writing, and an exit ticket. The CCLS and instructional 
shifts were also evident across classrooms through high levels of discussions 
and student work.  As a result, teachers stated that students’ improved their 
scores on classroom exams and their ability to determine the definition of 
words during reading, thus increasing performance across the school for all 
learners.  
 

    Students strive in a safe and nurturing environment with youth development 
supports promoting a culture of learning that results in students' academic and 
social growth. (1.4)  
 
o School leadership works with the staff to create a culture of learning in a safe, 

orderly, and nurturing environment that promotes college and career 
readiness. High expectations are shared with students via orientation for 
incoming students in grades 6 and 9 reinforced during curriculum night in 
September and followed by advisories where academic and personal 
behavior expectations are further discussed. Parents are also frequently 
informed of the students’ progress by various means including electronic 
resources and progress and report cards and at award ceremonies. Starting 
in grade nine, advisory is focused on creating the college readiness culture 
that is apparent in the school.  To support the social, emotional, and 
academic growth of both boys and girls, the school offers single gender 
classes in the grades six and seven. Students request activities and initiate 
clubs that school staff and parents make available to them.  As a result, 
students are active participants in improving the school and creating a 
learning environment where their voices are heard and their academic and 
social needs are met.  
 

o The administration monitors the performance of students by meeting with the 
guidance counselor of a cohort of students along with the teachers of those 
students to discuss credit accumulation, State exam results, and analyze the 
graduation track for Cohorts to inform next steps. In addition, the attendance 
team conducts ongoing meetings to ensure that each student’s attendance 
rate is within satisfactory levels and the school’s expectations. Moreover, the 
school holds annual cultural events, monthly School Leadership Team (SLT), 
and Parent Association (PA) meetings/workshops where families and 
students have the opportunities to receive academic and college information 

such as the CCLS requirements and financial aid for College. For example, a 

community organization from Brooklyn College provides internships and 
college exposure at various CUNY and SUNY college campuses. Students 
also participate in Public School Athletic League (PSAL) sports on the 
Erasmus Campus and the middle school students participate in Champs. This 
environment has promoted the students’ academic and social-emotional 
growth as evidenced in the environment grade on the school’s 2013 Progress 
Report improving to a C from a D grade on the 2012 Progress Report.  
 

    School leaders use observation data to provide teachers with timely feedback 
about their instruction and to design professional development to support the 
improvement of teachers' practice. (4.1)  
 
o The principal and the assistant principal collaborate in the observation 

process to inform their next steps for professional development, thus 
supporting school wide instructional practices and goals.  The principal 
focuses on the new teachers, as well as evaluating teachers who are not 
making adequate progress in developing their practice and improving student 
learning. Observation reports artifacts also demonstrate how administrators 
give timely and feedback to teachers in need of professional development.  
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Additionally, supervisors use Advance observation data, students’ 
performance data, and student work to develop teacher support according to 
identified strengths and areas of challenge in areas such as  syllabi 
development, curriculum review, classroom goal setting, classroom 
management and pacing calendars, designing classroom assessments and 
item analyses, lesson planning and pacing calendar,  Universal Design for 
Learning (UDL) principles, content specific professional development, Blooms 
Taxonomy and Hess’s Rigor Matrix and DOK Chart in defining rigor, and pre-
AP strategies. As a result, school leaders ensure that all teachers, including 
those who are new to the profession, receive targeted feedback, mentoring, 
and appropriate support to hone their instructional practice.  Furthermore, 
teachers also shared how they had opportunities to participate in various 
workshops that include the Achievement Reporting and Innovation System 
(ARIS) functions, deepening their understanding of the CCLS and CIE, the 
components of the school’s data from the Progress Report, the Danielson 
Framework for Teaching, and the Quality Review Framework to support 
teachers’ growth.  In addition, classroom observations reviewed, demonstrate 
how feedback given to teachers specify areas of strengths and those for 
improvement aligned to the Danielson Framework, thus fostering school wide 
expectations for instructional practice.  The administration’s strategies to 
organize targeted support for teacher development have resulted in setting 
clear expectations for school wide instructional practice. Hence, these 
practices have resulted in the growth of teachers’ capacities to deliver 
effective instruction as indicated on their Advance observation reports that 
increase the teachers’ impact on their students’ learning.    

What the school needs to improve 

    Extend the schools partnerships that purposefully collaborate with industry, thus 
further developing exposure and multiple pathways to careers to increase students' 
post-secondary readiness. (1.3)  
 
o The school has a partnership with St. John's University where students spend 

a week at the college during the summer learning to be independent and to 
participate in team building exercises. The school continues a partnership 
with the College Board to develop initiatives that support the school’s 
instructional goals. For example, the school uses a combination of the 
College Board’s advisory curricula Pre-AP instructional strategies to prepare 
students in further developing college level academic skills.  In addition, the 
Sports and Arts Foundation provides after school tutoring, sports and 
offerings in the Arts working  primarily with the school's lowest third students 
that gives them choices such as cooking, basketball, dance, step, music or 
chorus. The principal has matched teachers to single gender classes in 
grades 6 and 7 to limit distractions and classroom management concerns so 
that students can better perform on the NYS English language arts and math 
examinations at the end of the school year. The school moved to the trimester 
model to give more frequent feedback to students about their learning with six 
progress reports and six report cards in the school year.  Brooklyn College 
Community Partners provide a talent search and exposure to careers such as 
internship opportunities in nearby businesses. The principal also structured 
the high school schedule so that students can participate in College Now 
courses at CUNY's CityTech, Medgar Evers, John Jay, Brooklyn and City 
Colleges.  However, the school has not yet established partnerships with 
industry which can provide greater pathways to careers, hence leading to 
missed opportunities to strategically prepare students for college and career.     
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    Enhance assessment practices that strategically include self and peer 
assessments and, curricula and lesson adjustments to increase students' content 
mastery and ownership for their next learning steps. (2.2)  
 
o Teachers use diagnostic tests, unit exams, and performance tasks with 

rubrics to assess students’ progress towards meeting or exceeding the 
learning standards. The school's grading policy comprised of 
tests/examinations, quizzes, homework, classwork, labs, projects and 
presentations aligns to the school’s curricula and instructional expectations. 
There is an assessment calendar that shows all of the exams that occur 
within each trimester so that teachers, students and families are aware of the 
assessment expectations. Teachers perform ongoing checks for 
understanding to make instructional adjustments and meet students’ needs 
during lessons and use exit slips in all classrooms.  Furthermore, teachers 
also make adjustments such as re-teach the content or a skill to the next 
day's lesson to ensure improved learning for all students.   However, learning 
activities are not strategically planned to engage students in self and peer-
assessments throughout the lesson.  Consequently, students are not 
participating in opportunities to create purposeful next learning steps, thus 
impeding even higher levels of academic achievement. 
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Part 3: School Quality Criteria 2013-2014 
School name: Academy for College Preparation and Career 
Exploration: A College Board School 

UD D P WD 

Overall QR Score   X  

 

Instructional Core 

To what extent does the school regularly… UD D P WD 

1.1  Ensure engaging, rigorous, and coherent curricula in all subjects, accessible for a variety 
of learners and aligned to Common Core Learning Standards and/or content standards? 

  X  

1.2  Develop teacher pedagogy from a coherent set of beliefs about how students learn best 
that is informed by the instructional shifts and Danielson Framework for Teaching, 
aligned to the curricula, engaging, and meets the needs of all learners so that all 
students produce meaningful work products? 

  X  

2.2  Align assessments to curricula, use on-going assessment and grading practices, and 
analyze information on student learning outcomes to adjust instructional decisions at the 
team and classroom levels? 

  X  

School Culture 

To what extent does the school …  UD D P WD 

1.4  Maintain a culture of mutual trust and positive attitudes that supports the academic and 
personal growth of students and adults? 

  X  

3.4  Establish a culture for learning that communicates high expectations to staff, students 
and families, and provide supports to achieve those expectations? 

  X  

Systems for Improvement 

To what extent does the school … UD D P WD 

1.3  Make strategic organizational decisions to support the school’s instructional goals and 
meet student learning needs, as evidenced by meaningful student work products? 

  X  

3.1  Establish a coherent vision of school improvement that is reflected in a short list of 
focused, data-based goals that are tracked for progress and are understood and 
supported by the entire school community? 

  X  

4.1  Observe teachers using the Danielson Framework for Teaching along with the analysis 
of learning outcomes to elevate school-wide instructional practices and implement 
strategies that promote professional growth and reflection? 

  X  

4.2  Engage in structured professional collaborations on teams using an inquiry approach 
that promotes shared leadership and focuses on improved student learning? 

  X  

5.1  Evaluate the quality of school- level decisions, making adjustments as needed to 
increase the coherence of policies and practices across the school, with particular 
attention to the CCLS? 

  X  

Quality Review Scoring Key 

UD Underdeveloped D Developing P Proficient WD Well Developed 

 


