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Part 1: The school context 
 
Information about the school 
 
School of Business, Finance and Entrepreneurship is a middle school with 157 students 
from 6 through grade 8.  The school population comprises 81% Black, 16% Hispanic, 
1% White, and 2% Asian students.  The student body includes 11% English language 
learners and 32% special education students.  Boys account for 50% of the students 
enrolled and girls account for 50%.  The average attendance rate for the school year 
2012 - 2013 was 90.0%. 
 
 
 

Overall Evaluation 
 
This school is developing. 
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Part 2: Overview 
 

What the school does well  
 

 The school aligns it’s curriculum to the Common Core Learning Standards 
(CCLS) in order to promote rigorous instruction and academic achievement 
for all students.  (1.1)    
 
o This year the school adopted the city-wide curriculum, ’Word Generation’ 

and ‘Code X’ in English language arts (ELA) and ‘CMP3’ in math, which 
are aligned to the Common Core Learning Standards (CCLS).  The 
school has created curriculum maps and units of study in all subject areas 
and identified questioning, writing, vocabulary and finding text evidence to 
support a claim as key standards.  Teachers are also working to integrate 
the citywide instructional shifts in lesson planning with challenging 
academic tasks.  In one social studies class students searched for 
information in their texts to show how the Industrial Revolution 
transformed the way goods were produced.  Students collaborated with 
their peers to cite evidence from articles they were reading to support 
their findings.  In a science class, students worked with peers to make 
predictions on which nutrients contain starch and which contain vitamin 
“C”.  Using test tubes droppers and testing solutions, the students 
conducted experiments to verify their predictions.  In a math class 
students worked in groups to solve percentage problems when 
purchasing items using real world scenarios such as shopping at a 
department store.  These interactions promote thinking and deepen the 
levels of discussions to maximize learning.   In addition, the school has 
extended its curriculum through a partnership with the YMCA to offer a 
variety of programs for students that include visual arts, dance, stepping 
and drums.  Furthermore, the Balance Dance Theater offers dance 
classes once a week and on Saturdays and is open to parent 
participation. These experiences are tapping students’ talents and 
generating greater student participation, including students with 
disabilities and English language learners, while challenging all students 
with more rigorous and engaging activities to enrich their learning and 
accelerate achievement.          
 

 The principal has made organizational decisions that include scheduling, in 
efforts to support school-wide goals and increase levels of student 
achievement.  (1.3)   
 
o In efforts to address the school’s priority goals to improve instruction and 

increase student performance in literacy and math, the school has added 
daily extended instructional time for all students in the mornings and uses 
the Peer Instructional Coaches in ELA and math to work with teachers to 
improve teaching practices and raise student achievement.  Through 
funds received from the local councilman in the amount of $46,000, the 
school purchased additional IPads for students to access research 
information and books from the Light-Sail Program for additional reading 
and updated the computer lab to increase the use of technology as a tool 
for learning.  To facilitate professional collaborations, the principal has 
allocated common planning time weekly for teachers to work in teams to 
continue aligning and refining curriculum, review assessments and 
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student work products and plan instruction for targeted student 
populations, such as students identified in need of academic intervention 
service (AIS) support.  Teachers also use this time to share best practices 
to improve instruction.  In one team meeting teachers analyzed student 
work products and discussed students’ use of academic vocabulary and 
Standard English in their essays.  Based on the findings, the teachers 
decided that the students needed more practice with high frequency 
words to increase volume in their writing.  One teacher discussed how 
using strategies from ‘Word-Gen’ with an English language learner (ELL) 
student in her class, resulted in the student increasing the use of details 
in her writing samples.  In another team, teachers identified common 
errors students were making in math with proper and improper fractions 
and discussed strategies for re-teaching that included increasing the use 
of math vocabulary and more visuals and manipulatives to illustrate 
concepts. These interactions are increasing teachers’ repertoire of 
strategies to improve teaching and learning.  Furthermore, in order to 
increase teacher capacity, the principal budgeted funds to hire substitute 
teachers to enable staff to attend workshops at outside venues and hired 
additional teachers to decrease the teacher-student ratio for more 
targeted instruction.  An analysis of benchmark assessments indicates 
students are making gains in literacy and math.   
 

 The school has created a culture of trust, respect and positive interactions 
with structures that consistently support students’ personal and academic 
needs.  (1.4)  
    
o In response to the annual Learning Environment Survey (LES), the school 

enhanced the services of the “CARE” team, also known as the Pupil 
Personnel Team (PPT), comprised of the principal, teachers, social 
worker and the guidance counselor.  The team convenes regularly to 
discuss and address the needs of students referred for academic and 
guidance support.  Parents of students being discussed are invited to 
attend the meetings, when the conversation is about their child, to elicit 
their input and keep them informed of the interventions planned for their 
child.  On one occasion the team met to discuss a student who had been 
placed in a foster care home and consequently began exhibiting 
disruptive behavior at school.  After reviewing and considering all 
information gathered for this student, including the student’s attendance 
and lateness record monitored by the school for all students daily, the 
team decided to pair the student with the social worker for guidance and a 
teacher for mentoring.  The student was also enrolled in the school’s 
afterschool Dance Program and received free tickets to sporting and 
cultural events as incentives for maintaining positive behavior and work 
habits.  As a result, the student has begun to receive passing grades in 
class and is improving in her emotional and social development.  The 
school also collaborates with the Youth Development Officer from the 
local precinct who interacts with selected students monthly as a mentor 
and conducts workshops for students and their families as part of family 
outreach efforts.  Interventions for students who need additional 
academic support include tutors from New York University who work with 
English language learners (ELLs) and targeted students and tutors from 
the YMCA and programs such as, Harlem Educational Active Fund 
(HEAF) and Learn Bop that promote academic and social development.   
Additionally, via grant funds the school implemented the “Achieve Now 
Program” to provide Extended Day activities for overage students in ELA, 
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math, dance, arts and counseling.  As a result, there are fewer incidents 
at this time, compared to last year, and parents and students express that 
the school provides a “nurturing” environment where teachers perform 
above and beyond to help the students succeed.     

 
What the school needs to improve 
 

 Develop greater consistency in instructional strategies that generate thinking 
and learning at high levels and address the instructional needs of all 
students. (1.2)    

 
o Teachers use the Danielson Framework and incorporate the CCLS in 

core subject areas across the school.  Classroom lessons reflect the 
school’s belief that children learn best through the integration of content 
knowledge, skill development and student centered learning at high 
levels.  Many teachers also accommodated student needs through 
grouping and assigning resource personnel, such as paraprofessionals, 
to work with students with disabilities and the English as a second 
language teacher to work with ELLs.  However, these practices were not 
consistent throughout the school.  In some classrooms, lessons engaged 
students in mundane activities that did not generate discussion and 
sharing in order to deepen levels of thinking among the students.  For 
example, in one class the teacher had the students cutting and pasting 
pictures of animals to classify in groups, while in another class, students 
cut out sale items and percent discount numbers from worksheets when 
solving math problems.  Students observed in these activities did not 
demonstrate meaningful student-to-student discussions, thus limiting 
opportunities for students, including student subgroups, to engage in 
thoughtful conversations and meaningful interactions.  Additionally, in 
some classrooms, student work samples displayed on bulletin boards, in 
notebooks and work folders consisted mostly of worksheet exercises that 
did not demonstrate thinking at high levels in all subject areas and did not 
address the varied needs of all students.  As a result, instructional 
strategies that do not consistently address the differentiated needs of all 
students, limit opportunities to promote higher order thinking and 
adversely affect the understanding and skill development needed to show 
progress and academic growth for all students, as evidenced in student 
work and inconsistent engagement across classrooms.   

 

 Enhance common assessment data analysis to monitor student progress toward 
goals and adjust instructional decisions to maximize learning for all students. (2.2) 
 

o Teachers and teacher teams gather a variety of common data that 
includes summative assessments, rubrics, end of unit tests in ELA and 
math and formative and benchmark assessments.  Teachers also use 
information from baseline Measures of Student Learning (MOSL) to 
document levels of student learning and plan and adjust instruction 
accordingly.  However, creating and measuring individual student goals in 
all subject areas based on outcomes and one to one conversations with 
teachers was inconsistent across the school.  Additionally, while in some 
classrooms teachers receive input from students on students’ own 
learning via share outs, peer discussions and exit slips, in others there 
was little evidence of student self-assessment practices to inform 
teachers of students’ learning needs.  This diminishes opportunities for 
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teachers to adjust curricula and instruction.  Furthermore, the analysis of 
student data does not fully include information for English language 
learners and Individual Education Plans (IEP) for students with disabilities 
when planning lessons, thus teachers have not yet maximized their 
professional knowledge to adjust the learning for all students.      

 

 Increase communication of high learning expectations to the school 
community to ensure success and increased achievement for all students. 
(3.4)         
 
o In addition to the feedback teachers receive after classroom observations 

and visits, school leaders have provided teachers greater access to 
training sessions on the CCLS, school curriculum and the Danielson 
Framework conducted by the talent coaches, consultants at the school 
and network levels and at outside venues.  Also, goals for school 
improvement are posted in every classroom.  As a result, teachers 
express that there is greater clarity of instructional expectations and feel 
supported and accountable for their own learning to promote student 
achievement.  The school  also sends monthly  student progress reports 
to  families  and maintains an “open door” policy for parents and 
community that includes sharing of information via workshops, 
newsletters, e-mail, phone calls and one to one conferences.  However, 
sharing with parents the curricula developed by the school aligned to the 
CCLS in all subject areas and information on college and career 
readiness is not yet fully developed.  This hinders parents’ abilities to help 
their children with school work and diminishes guidance supports in 
preparation for the next level.  Furthermore, while there is evidence of 
feedback to students on their work displayed on classroom and hall 
bulletin boards, this practice is inconsistent in classrooms throughout the 
school.  Student work products in folders and notebooks consisted mainly 
of checks and percentage numbers with few comments for next steps 
thus, limiting students’ abilities to extend their learning.    
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Part 3: School Quality Criteria 2013-2014 
 

School name: School of Business, Finance and 
Entrepreneurship 

UD D P WD 

Overall QR Score     X   

 

Instructional Core 

To what extent does the school regularly… UD D P WD 

1.1  Ensure engaging, rigorous, and coherent curricula in all subjects, accessible for a variety 
of learners and aligned to Common Core Learning Standards and/or content standards? 

  X  

1.2  Develop teacher pedagogy from a coherent set of beliefs about how students learn best 
that is informed by the instructional shifts and Danielson Framework for Teaching, 
aligned to the curricula, engaging, and meets the needs of all learners so that all 
students produce meaningful work products? 

 X   

2.2  Align assessments to curricula, use on-going assessment and grading practices, and 
analyze information on student learning outcomes to adjust instructional decisions at the 
team and classroom levels? 

 X    

School Culture 

To what extent does the school …  UD D P WD 

1.4  Maintain a culture of mutual trust and positive attitudes that supports the academic and 
personal growth of students and adults? 

  X  

3.4  Establish a culture for learning that communicates high expectations to staff, students 
and families, and provide supports to achieve those expectations? 

 X   

Systems for Improvement 

To what extent does the school … UD D P WD 

1.3  Make strategic organizational decisions to support the school’s instructional goals and 
meet student learning needs, as evidenced by meaningful student work products? 

  X  

3.1  Establish a coherent vision of school improvement that is reflected in a short list of 
focused, data-based goals that are tracked for progress and are understood and 
supported by the entire school community? 

  X  

4.1  Observe teachers using the Danielson Framework for Teaching along with the analysis 
of learning outcomes to elevate school-wide instructional practices and implement 
strategies that promote professional growth and reflection? 

  X  

4.2  Engage in structured professional collaborations on teams using an inquiry approach 
that promotes shared leadership and focuses on improved student learning? 

  X  

5.1  Evaluate the quality of school- level decisions, making adjustments as needed to 
increase the coherence of policies and practices across the school, with particular 
attention to the CCLS? 

  X  

Quality Review Scoring Key 

UD Underdeveloped D Developing P Proficient WD Well Developed 

 


