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Part 1: The school context 
 
Information about the school 
 
East New York Family Academy is a middle-high school with 468 students from 6 
through grade 12.  The school population comprises 68% Black, 29% Hispanic, 1% 
White, and 1% Asian students.  The student body includes1% English language learners 
and 11% special education students.  Boys account for 48% of the students enrolled and 
girls account for 52%.  The average attendance rate for the school year 2012 - 2013 was 
92.6%. 
 
 
 

Overall Evaluation 
 
This school is proficient. 
 
 
 
 

  
 
 
 
 
 
 

 
 
 
 
  



 

K409 East New York Family Academy: May 2, 2014                     3 

Part 2: Overview 
 

What the school does well  
 

 School leaders and staff use Common Core Learning Standards (CCLS) 
aligned curricula to emphasize rigorous habits and higher order thinking skills 
across grades and subjects to promote college and career readiness (1.1)     
 
o East New York Family Academy offers CCLS aligned curricula for 

courses such as English, chemistry, environmental science and others. 
While high school teachers customize curricula and documents, the 
middle school uses CodeX and CMP3 programs to promote coherence 
and integration of the instructional shifts.  Teachers use curriculum 
mapping software to ensure horizontal and vertical alignment across the 
grades.  This software is additionally used to monitor the mapping 
alignment with each content and skill standard, thus providing the school 
with a view of all standards covered for the year.  Tasks created by 
teachers are rigorous and emphasize higher order skills for all students. 
For example, in one unit students are exploring and learning basic 
probability concepts as they build an understanding that there are two 
ways to build probability models: by gathering data from experiments 
(experimental probability) and by analyzing the possible equally likely 
outcomes (theoretical probability). In another plan students were 
constructing an argument and using the text as evidence to support their 
stance.  The offering of rigorous curricula and tasks that are aligned to the 
standards and incorporates the instructional shifts aids the school in 
promoting college and career readiness for all students, including English 
language learners and students with disabilities.   
 

 The school principal is instrumental in ensuring that student voice is a valued 
part of the school culture and that student needs are supported resulting in a 
safe, caring, family-like school environment.  (1.4)  
 
o The principal ensures that student voice is welcomed and valued through 

a student council that drives some school decisions and spearheads 
many of the school’s programs.  Students run their own meetings and 
meet frequently with the principal, formally and informally, to advise the 
school leadership on the opinions of the students.  The principal has an 
open door policy that enables clear communication across the school. 
Students and staff testify to the safe family-like atmosphere that exists 
throughout the school through programs, such as the “Good to Go” youth 
development program that emphasizes high grades and rewards, class 
participation and positive behavior.  Student government aid the program 
by self-assessing the behavior of classes matched to total points for 
weekly and monthly rewards.  The program also incorporates peer 
tutoring, mediation, self-motivation and a buddy system to further 
strengthen student advisement supports aligned with student needs.  
Three guidance counselors and an attendance teacher also personalize 
supports for the school’s 468 students, coordinate attendance and inform 
and track student success and progress relative to college and career 
readiness and credit accumulation.  In addition, teachers meet to create 
individualized student plans for success that support students in obtaining 
appropriate referrals, and socio-emotional supports.  The principal 
conducts home visits for students at risk and continuously analyzes 
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attendance data to gauge what additional resources the student body 
may need.  These practices have resulted in a safe, caring environment 
that ensures students have someone to support them, thus promoting 
their personal and academic success.  

 

 Curriculum-aligned assessment practices provide actionable feedback to 
students and teachers and are used to adjust curriculum and instruction to 
support student progress. (2.2)     
 
o The school recently adopted a new grading policy, 30% is allocated for 

assessments, 30% is allocated to classwork, 30% is allocated to projects 
and 10% is allocated to homework. This policy has aided teachers in 
providing more clarity to students regarding their overall performance. 
Various assessments aligned to the curriculum, such as mock Regents 
exams, MOSL baselines, end of unit assessments, midterms and finals 
are used as a data point to provide feedback to teachers and students 
regarding their progress.  Rubrics and curriculum-aligned assessments 
created by CMP3, CodeX and teachers, are used to provide students with 
actionable feedback in a variety of subjects.  In addition to these 
formalized documents, teachers consistently use exit slips in their 
pedagogical practice to track student understanding of concepts. 
Scholarship data is analyzed by the principal to identify school wide 
trends. Teachers use the results of common assessments to adjust 
curricula and instruction. For example, progress reports and school 
exams revealed that students struggled in literacy; this has prompted the 
schools focus in embedding literacy in all subjects.  MOSL baseline 
assessments revealed that 6th grade students struggled with citing textual 
evidence, resulting in English and social studies curricular shifts and 
scaffolded resources added to support students in this area beginning in 
6th grade.  These moves across subjects have aided the school in 
examining student progress toward goals.  Additionally, the network was 
invited in to support the school in item analysis of assessments for middle 
and high school and noted that there were foundational skills the students 
were lacking, such as summarizing concepts, constructing arguments and 
question deconstruction. These skills formed the extended day topics and 
lessons in English and math.  Data-driven adjustments to curricula and 
instruction have supported the school in promoting student achievement.   

  

 The principal supports the development of teachers through frequent cycles 
of observation and analysis of learning outcomes that provide clear 
expectations for teacher practice leading to professional growth.  (4.1)  
 
o The school has established several school goals to directly support the 

integration of the Danielson Framework for Teaching (DFT) in teacher 
practice. The school has championed that by June 2014 80% of the 
schools teachers will earn a rating of effective in competency 3d: using 
assessment in instruction and 80% of teachers will earn a rating of 
effective in the competency 4c: communicating with families.  The 
principal conducts daily classroom observations to support these school- 
wide goals including observing student work and examining assessments, 
and compiling data in Advance that shows that teacher practice is 
strengthening in: developing and implementing assessments that match 
student learning expectations. To further the other areas of the Danielson 
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Framework, the principal encourages teachers to reflect on lesson plans 
and self assess their practice to support norming and alignment to the  
 
Framework.  Feedback provided to teachers identifies the strengths and 
challenges as well as highlights next steps for practice.  In addition to 
school goals, teacher questioning has arisen as an area in need of 
support.  As per the principal, feedback to many teachers is provided 
through this lens.  For example, in one evaluation the principal advised a 
teacher, “…the questions asked lead students through a single path of 
inquiry, with answers seemingly determined in advance. Alternatively, the 
teacher attempts to ask some questioning designed to engage students in 
thinking, but only a few students are involved.” Teachers testify that the 
principal has a very supportive approach and whenever teachers are 
struggling in a particular area they are encouraged to observe a colleague 
in the building who excels in this practice. In addition teachers, exclaim 
that the principal reassures, yet clearly communicates feedback which 
aids them in understanding their next steps for practice and improvement. 
As a result of the clear goals for teachers, the observation cycle, and 
effective feedback, teachers are supported in their professional growth 
and development.  
 

 

What the school needs to improve 
 

 Improve teacher pedagogy to ensure that across classrooms teacher 
questioning and scaffolds appropriately engage all students resulting in high 
levels of student thinking and participation. (1.2)  
 
o The school believes that students learn best when students feel safe, are 

known by their teachers, know what they have to do to complete a task, 
when the work is relevant and when teachers know the strengths and 
weaknesses of each student.  Although many of these practices were 
evident across some classrooms, for the most part effective teacher 
pedagogical practices aligned to the Danielson Framework for Teaching 
are emerging.  In some classrooms, students were grouped via a low, 
medium and high structure with activities planned for each level 
instructional group.  However, in many classrooms activities were not 
planned with the students’ entry points in mind.  The incorporation of 
scaffolds to engage English language learners and special education 
students were inconsistent across classrooms. Teacher questioning in 
some of the schools classrooms prompted deep thinking. For example, in 
a science class focused on the human respiratory system the teacher 
posed questions about how scientists know we inhale oxygen and exhale 
carbon dioxide and students were encouraged to demonstrate their 
thinking and offer multiple differing responses.  The class ended the 
activity with experimenting and creating their own challenging testable 
question to discuss with the group.  However, these kinds of opportunities 
were inconsistent throughout the school.  Other classroom lessons 
consisted of low level questions and discussions comprised of recall and 
retell, thus limiting opportunities for students to think more deeply and 
offer multiple responses resulting in uneven levels of teaching strategies 
to ensure and promote high levels of student engagement with adequate 
supports. 
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 Refine goal setting systems to ensure that a theory of action drives school 
goals explicitly linked to accelerated student learning and includes 
professional development that ultimately closes the achievement gap. (3.1)  
 
o All teams, department heads and chairs aid in the school’s development 

of goals by examining data streams, such as baseline assessment data in 
the middle school and Regents results in the high school.  The school 
additionally considers the initiatives of the chancellor and has developed 
goals tracked for progress, included in the schools comprehensive 
education plan. As part of the action plans these goals also embody the 
alignment of school resources to support goal achievement.  For 
example, to support student socio-emotional wellness and growth the 
school has undertaken several initiatives including the “Good to Go” 
program that promotes additional credit accumulation, community service 
and appropriate classroom behaviors as well as an intense focus on 
using teacher gathering times to also further the discussion of individual 
students.  Professional development has also been a major focus to 
support goals, offering monthly teacher learning opportunities to build 
capacity.  Communication on the progress of the schools goals are 
included in school newsletters and tracked through the school’s 
evaluation system.  However, this work is not yet supported by a clear 
theory of action, and although teacher practice is slowly improving, the 
school has not yet effectively closed the achievement gap.  In the 
absence of a clear theory of action or rationale that undergirds the 
school’s long range plans aligned to instructional goals, efforts remain 
fragmented and the school’s ability to accelerate student learning is 
impeded.  
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Part 3: School Quality Criteria 2013-2014 
 

School name: East New York Family Academy UD D P WD 

Overall QR Score   X  

 

Instructional Core 

To what extent does the school regularly… UD D P WD 

1.1  Ensure engaging, rigorous, and coherent curricula in all subjects, accessible for a variety 
of learners and aligned to Common Core Learning Standards and/or content standards? 

  X  

1.2  Develop teacher pedagogy from a coherent set of beliefs about how students learn best 
that is informed by the instructional shifts and Danielson Framework for Teaching, 
aligned to the curricula, engaging, and meets the needs of all learners so that all 
students produce meaningful work products? 

 X   

2.2  Align assessments to curricula, use on-going assessment and grading practices, and 
analyze information on student learning outcomes to adjust instructional decisions at the 
team and classroom levels? 

  X  

School Culture 

To what extent does the school …  UD D P WD 

1.4  Maintain a culture of mutual trust and positive attitudes that supports the academic and 
personal growth of students and adults? 

  X  

3.4  Establish a culture for learning that communicates high expectations to staff, students 
and families, and provide supports to achieve those expectations? 

  X  

Systems for Improvement 

To what extent does the school … UD D P WD 

1.3  Make strategic organizational decisions to support the school’s instructional goals and 
meet student learning needs, as evidenced by meaningful student work products? 

  X  

3.1  Establish a coherent vision of school improvement that is reflected in a short list of 
focused, data-based goals that are tracked for progress and are understood and 
supported by the entire school community? 

  X  

4.1  Observe teachers using the Danielson Framework for Teaching along with the analysis 
of learning outcomes to elevate school-wide instructional practices and implement 
strategies that promote professional growth and reflection? 

  X  

4.2  Engage in structured professional collaborations on teams using an inquiry approach 
that promotes shared leadership and focuses on improved student learning? 

  X  

5.1  Evaluate the quality of school- level decisions, making adjustments as needed to 
increase the coherence of policies and practices across the school, with particular 
attention to the CCLS? 

  X  

Quality Review Scoring Key 

UD Underdeveloped D Developing P Proficient WD Well Developed 

 


