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Part 1: The school context 
 
Information about the school 
 
Bushwick Community is a high school school with 325 students from 10 through grade 12.  
The school population comprises 35% Black, 62% Hispanic, 2% White, and 1% Asian 
students.  The student body includes 2% English language learners and 5% special education 
students.  Boys account for 49% of the students enrolled and girls account for 51%.  The 
average attendance rate for the school year 2012 - 2013 was 58%. 
 
 
 

Overall Evaluation 
 
This school is proficient. 
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Part 2: Overview 
 

What the school does well  
 

 The highly supportive “family” structure cultivates a safe and inclusive learning 
environment that promotes and fosters the positive development of students’ 
academic and personal skills. (1.4) 
 
o Family connections and support are what motivate students and staff to come 

to school each day.  All stakeholders have a vested interest in ensuring that 
students at Bushwick Community High School (BCHS) pass the required 
courses or Regents that will get them a step closer to graduation and beyond. 
Students are assigned to a house or “family” where they receive one-on-one 
support from a staff mentor who checks in with them daily to track and monitor 
their attendance and academic progress. These daily check-ins push the school 
towards achieving their goal of improving their overall attendance and academic 
progress.  Each house/”family” has their own guidance counselor and social 
worker who meet with students weekly to engage in “credit-checks”, where 
credit accumulation is discussed with individual students, as well as any 
personal issues that may interfere with them remaining on track for graduation. 
Through collaborative efforts, students, staff and administration work to ensure 
the “family” structure is working for every student.  Students are provided 
opportunities to switch mentors when there is not a “good match”, which rarely 
happens since there is a special bond that is established within the “family” that 
allows them to talk through any challenges. These bonds are initiated early on 
when students are involved in the hiring of new staff, where they provide 
feedback from demonstration lessons that are conducted within their 
classrooms.  As a result of personalized attention and the opportunities to have 
a say in their own education, the school’s attendance rate has improved from 
58% last year to a current 67%, thus far surpassing their goal of achieving 65% 
for this school year.  
 

o The motto of the school: “We are not a transfer school, but a school for 
transformation”, truly resonated throughout the building.  School counselors 
work with all students to ensure they are coming to school regularly and making 
progress towards their goal of graduating and moving on to college.  All seniors 
are required to complete college applications, apply for financial aid and to have 
post-secondary plans in place.  Some students participate in a Learning to 
Work (LTW) program which includes paid internships that prepare them for the 
real workforce. Others engage in service learning within their “family structure” 
that allows them to learn, while giving back to the community. One senior 
shared, “I never pictured myself graduating from high school, never mind going 
to college”.  Another passionately expressed, “This school saved my life”, which 
echoed the feelings of one of the school’s counselors, who was a former 
graduate of BCHS and said that “I am the man I am today because of this 
school”.  Consequently, all students receive ongoing individualized support in 
developing behaviors that move them one step closer to their goal of graduating 
and moving on to college. 
 

 The school consistently conveys high expectations so that stakeholders work 
collaboratively towards improving student outcomes and ensuring students are 
positioned on a path towards college and career readiness. (3.4) 
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o At the start of the school year, administrators, staff, students and families, 
participate in a school-wide orientation which informs all community members 
of their roles in the school’s improvement plan efforts.  Staff members share the 
responsibility of presenting key areas of the school’s new initiatives and 
programs, as well as the expectations linked to each improvement effort.  Staff 
and students are furnished with handbooks that address the instructional 
expectations that will guide them in achieving their goals and success for the 
year.  All staff is required to submit course pacing calendars and syllabi for 
principal feedback, before being presented to students.  Feedback aligned to 
State standards, course content and the Danielson Framework for Teaching 
pushes teachers to include the school’s focus around cultural responsive 
pedagogy.  Teachers participate in weekly department meetings where they are 
expected to present and engage in lesson studies, share best practices and 
provide feedback to one another using the Framework.  Team members 
encourage and challenge each other to think outside of the box and develop 
lessons and strategies that will support the diverse needs of their students.  
Consequently, teachers have increased their collaborative efforts to improve 
pedagogy across the school and have become more cultural responsive in 
order to address the unique needs of their students.   
 

o Students at BCHS understand that all staff has a special interest in ensuring 
that they come to school regularly, pass their courses and Regents and have 
solid post-secondary plans.  Along with the college counselor, school mentors 
meet with students weekly to track course progress and to conduct credit 
checks.  To support these efforts, the school has a mandatory Regents Boot 
Camp that meets five times during the week to provide targeted instruction and 
assistance to groups of students.  Student leaders make daily announcements 
to the student body to encourage others to attend the boot camp sessions, as 
well as other after-school tutoring offerings.  Parents are provided with parent 
contracts which outline their role in monitoring their child’s attendance and 
academic progress and receive training and support on using the different on-
line monitoring systems.  Counselors closely track seniors’ credit accumulation 
and whether they have completed the mandatory college applications and 
financial support documents, and follow-up with them as needed. Several 
students, stated, “Everyone stays on you here; you can’t hide, they will call you 
until you come to school and will push you to do your best”.  Students are also 
taken on various college tours and are exposed to skills, such as resume 
writing that prepare them either for college or a career.  Subsequently, the 
number of students graduating this past January has increased from 23 last 
year to 32, with the majority of them graduating with Regents diplomas. 
 

 Teacher teams engage in collaborative inquiry to examine student work and make 
key decisions about curricula and teaching practices in order to improve student 
outcomes. (4.2) 
 
o The work within teacher teams has allowed teachers to engage in focused, 

data-driven discussions that encourage them to be reflective practitioners and 
to support each other in meeting the needs of their divergent population. 
Common planning time allows for teams to meet several times per week for 
either lesson study work or to analyze student writing, mock Regents or unit 
assessment data.  These meetings are a forum for teachers to look at their own 
practice, their lessons, as well as curricula, to ensure they are addressing the 
deficits that emerge from data results and to make learning culturally relevant 
for all their students. Team members rotate the responsibility of either 
presenting a lesson or student work product and are provided feedback from 
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colleagues on how to enhance their lesson or strategies to close the 
achievement gap. During team meetings, teachers praise and challenge one 
another and support each other’s efforts in trying to address the varying levels 
of student mastery within their courses.  Several teachers shared how they 
appreciate the time they are given to work within their teams and to have 
support systems in place that will help them improve their practice.  As a result 
of the team focus on student writing and identified skills across content areas, 
overall Regents pass rates as of January, 2014 have increased an average of 
14%.  
   

 School leaders and staff ensure that curricula is aligned to the Common Core  
Learning Standards (CCLS) and offers culturally relevant and meaningful learning 
opportunities that supports their learning. (1.1)   
 
o In collaboration, faculty and school leaders develop and revise curricula to 

ensure that units of study contain culturally relevant lessons to which students 
are able to make personal connections across content areas. The school’s 
focus on literacy has encouraged teachers across departments to develop units 
of study that embed literacy skills that deal with students’ writing deficits and 
engage students more deeply in specific content areas.  Through a school-wide 
literacy project, the school is using an interdisciplinary approach to teaching 
and learning by having the entire school read Patricia McCormick’s novel, 
“Sold”, while infusing the CCLS instructional shifts.  Students are converting 
vignettes from the book into short play scenes, annotating texts that relate to 
the book’s theme, using cite-based evidence to support claims and counter-
claims, translating vignettes from the texts into Spanish and solving word 
problems to calculate progress in repaying debt, which is a major theme within 
the book.  This results in a unified curricula focus, leading to a coherent 
expectation that prepares students for college and career. 
 

o Teachers meet regularly to engage in lesson studies to review and modify 
lessons and performance tasks to ensure they include the instructional shifts, 
cultural relevance, multiple entry points, scaffolds and differentiated tasks that 
address the varying needs of their students.  During a lesson study meeting, 
teachers asked the presenting teacher clarifying questions and provided 
feedback around content, the tasks to engage and challenge all students and 
the cultural relevance of the lesson.  In another team meeting, teachers were 
using writing samples from a mock English Regents exam in order to offer 
another teacher suggestions around the next instructional steps to address the 
gaps in learning and fully prepare students for the year-end assessment. During 
both team meetings, teachers used student work products and data to 
collaboratively decide what specific aspects of their upcoming units and 
assignments would need to be adjusted to support all students’ learning needs.  
As a result, lessons and tasks are planned and refined to cognitively engage all 
students and promote higher level thinking. 

 
What the school needs to improve 
 

 Ensure that pedagogical practices consistently include questioning and discussion 
techniques that provide opportunities for students to demonstrate their thinking and 
produce meaningful work products. (1.2)    
 
o The goal of all the teachers at BCHS is to be culturally responsive and provide 

learning opportunities that are culturally relevant for all of their students. 
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Through the workshop model, teachers model their expectations and provide 
students opportunities to practice their learning through independent or partner 
tasks.  Students are provided scaffolded supports and entry points which allow 
them to engage in tasks that challenge them or meet their individual needs. In 
one social studies classroom, students were using the lyrics from a rap, the film 
Roots and the Harlem Renaissance to make connections to modern day 
circumstances.  Thought-provoking questions, such as “Why was this so 
significant?” and “How does this connect to the Harlem Renaissance?”, 
stimulated students to engage in rich partner discussions to share their 
prospective around the lyrics from the rap and how it connected to their lives.  
Student-led discussions around this culturally relevant topic allowed students to 
make connections not only to themselves, but also to prior topics and texts and 
then exhibit their understanding through a written task.  However, in another 
classroom, a teacher-directed lesson provided limited time for students to 
communicate with their peers and to demonstrate their interest and 
understanding of the topic.  Students predominately worked independently on 
an assigned task and then shared one idea at their table without opportunities 
for others to respond to what was shared.  Of the nine classrooms visited, only 
four of them included questioning strategies that would allow for students to 
engage in discussions that demonstrated their thinking and understanding of a 
topic or skill.  While strategies derived from the Danielson Framework that link 
to the instructional shifts are emerging to foster students’ engagement with 
standards-aligned tasks, across classrooms, higher-order thinking skills and 
active engagement are inconsistently demonstrated in student discussions and 
work products, thereby, limiting learning for some students. 
 

 Strengthen teacher assessment practices to make strategic instructional 
adjustments and offer clear next learning steps in order to improve student 
outcomes. (2.2)   

 
o The school uses data from mock Regents, baseline and unit assessments, as 

well as rubrics to determine areas of strength and deficiencies, which are used 
to inform teacher’s next instructional steps. Within departments, teachers 
develop plans and strategies to breakdown complex tasks, such as those within 
document-based questions and critical lens essays so that students are 
provided with additional supports to effectively demonstrate their understanding 
of a skill or task. Some teachers also use formative data collected from the Do 
Now or group discussions to create differentiated small groups and to inform 
the succeeding lesson or next steps.  For example, in one social studies 
classroom, students were working in small groups based on their reading level 
or content mastery, on the different methods they would use to battle Apartheid. 
The adults in the classroom circulated to the different groups to push students’ 
thinking and to offer feedback on their methods.  Students were then charged 
with the tasks of presenting their ideas aloud to the whole group.  As students 
shared their ideas aloud, responses were charted, which were used to inform 
the next day’s lesson and follow-up with specific students.  While similar 
practices were employed by another teacher, this was not an embedded 
practice across the school.  Across classrooms, teachers used different 
methods to check for understanding and mastery, however, the feedback and 
follow-up was not always specific and detailed, which limited students’ 
understanding of what they needed to do to improve.  As a result, instructional 
strategies and learning tasks are not always strategically adjusted, hindering 
opportunities for students to demonstrate increased mastery. 
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Part 3: School Quality Criteria 2013-2014 
 

School name: Bushwick Community High School UD D P WD 

Overall QR Score     X  

 

Instructional Core 

To what extent does the school regularly… UD D P WD 

1.1  Ensure engaging, rigorous, and coherent curricula in all subjects, accessible for a variety 
of learners and aligned to Common Core Learning Standards and/or content standards? 

  X  

1.2  Develop teacher pedagogy from a coherent set of beliefs about how students learn best 
that is informed by the instructional shifts and Danielson Framework for Teaching, 
aligned to the curricula, engaging, and meets the needs of all learners so that all 
students produce meaningful work products? 

 X   

2.2  Align assessments to curricula, use on-going assessment and grading practices, and 
analyze information on student learning outcomes to adjust instructional decisions at the 
team and classroom levels? 

  X  

School Culture 

To what extent does the school …  UD D P WD 

1.4  Maintain a culture of mutual trust and positive attitudes that supports the academic and 
personal growth of students and adults? 

   X 

3.4  Establish a culture for learning that communicates high expectations to staff, students 
and families, and provide supports to achieve those expectations? 

   X 

Systems for Improvement 

To what extent does the school … UD D P WD 

1.3  Make strategic organizational decisions to support the school’s instructional goals and 
meet student learning needs, as evidenced by meaningful student work products? 

  X  

3.1  Establish a coherent vision of school improvement that is reflected in a short list of 
focused, data-based goals that are tracked for progress and are understood and 
supported by the entire school community? 

  X  

4.1  Observe teachers using the Danielson Framework for Teaching along with the analysis 
of learning outcomes to elevate school-wide instructional practices and implement 
strategies that promote professional growth and reflection? 

  X  

4.2  Engage in structured professional collaborations on teams using an inquiry approach 
that promotes shared leadership and focuses on improved student learning? 

  X  

5.1  Evaluate the quality of school- level decisions, making adjustments as needed to 
increase the coherence of policies and practices across the school, with particular 
attention to the CCLS? 

  X  

Quality Review Scoring Key 

UD Underdeveloped D Developing P Proficient WD Well Developed 

 


