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Part 1: The school context 
 
Information about the school 
 
Brooklyn Theatre Arts is a high school with 400 students from ninth through grade 12.  
The school population comprises 84% Black, 12% Hispanic, 2% White, and 2% other 
students.  The student body includes 5% English language learners and 25% special 
education students.  Boys account for 35% of the students enrolled and girls account for 
65%.  The average attendance rate for the school year 2012 - 2013 was 88.8%. 
 
 
 

Overall Evaluation 
 
This school is proficient. 
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Part 2: Overview 
 

What the school does well  
 

 The principal’s organizational, scheduling and key partnership decisions are 
aligned to the school’s goals, facilitating growth in adult and student learning. 
(1.3)   
 
o Based on a comprehensive data analysis and evaluation of teacher 

practice, the principal prioritized key areas for improvement: instruction 
and assessment, school culture, and college readiness that support the 
school’s goals of improving pedagogy, increasing credit accumulation, 
college readiness, and graduation rate. Kim Marshall, a highly respected 
expert on improving teacher supervision and evaluation and effective 
implementation of interim assessments, provided professional 
development around “on the spot” daily checks for understanding, daily 
formative assessment, and how interim assessment supports students’ 
success on summative assessments. A partnership with Creative 
Classrooms supports teachers in aligning instruction to Common Core 
Learning Standards, engaging students in daily time on task, 
incorporating formative assessment into instruction, and providing 
students with clear expectations for their learning with well defined, 
measureable lesson objectives. Observations evidence that teachers 
present learning objectives in class, incorporate varied formative 
assessment into instruction and use results to inform planning, administer 
quarterly interim assessments, and, in most classes, engage students in 
an extended learning task. The school’s partnership with Vital Theatre 
facilitates Career Technical Education endorsement of its Technical 
Theatre program, providing students opportunities for internships and 
careers in theatre. Partnerships with College Confident and City 
University of New York (CUNY) at Home are improving college readiness. 
Thus, 12 seniors passed the CUNY math I assessment, 8 passed math II, 
13 passed reading, and 17 passed writing. Professional development on 
Discipline with Dignity and by the newly hired Culture Coordinator has led 
to a 51% decrease in principal’s suspensions and a 4% increase in 
student attendance.  
 

o The restructured school schedule affords twice weekly grade and weekly 
department meetings, allowing teams to look at student work, identify 
trends across grades, and implement strategies to address deficiencies, 
thus building horizontal coherence. As a result, annotation and note 
taking strategies are now used across grades. Students state that 
annotation helps them understand text and use relevant evidence to 
support claims in their writing. As a result passing percentages on the 
Global History and English Regents increased 18% and 8% respectively.  
Team meetings provide teachers opportunities to collaboratively create 
and get feedback on tasks, interim assessments, and lesson plans. 
During the math team meeting, after presenting her lesson and student 
work, a teacher was provided with a strategy to use with students having 
difficulty identifying like terms in polynomials. Grade teams that include 
counselors engage in “Kid Talk” focusing on creating individual action 
plans for students performing in the lowest third, setting goals for them, 
and implementing strategies ensuring that they can access learning and 
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are provided with needed guidance interventions. Hence, as compared to 
the 2012-2013 school year, credit accumulation for all students including 
those in the lowest third has increased across all grade levels, 
demonstrating improvement in student engagement.  
 

●The respectful engaging, and inclusive school culture encourages student 
voice and celebrates student achievement, thus promoting positive personal 
and academic behaviors in all students (1.4) 
 
o The principal’s theory of action that “it takes a village to educate a child” 

and shared beliefs around creating student centered culture inform the 
school’s all hands on deck approach to developing positive personal and 
academic behaviors in all students.  The school’s proactive approach to 
discipline, such as using guidance counselors and a social worker to 
counsel students with discipline issues, has resulted in a decrease in 
referrals. Grade level guidance counselors participate in grade team 
meetings. Students touted the new freshman seminar wherein they are 
learning to be proactive, effectively manage their time, engaging in public 
speaking,  becoming good listeners, becoming skilled in providing 
effective feedback, and engaging with text through annotation. Through 
the 9th grade Success Initiative students who failed two or more courses 
participate in weekly meetings and daily check-ins with their counselor, 
who communicates with their seminar advisor. Grade teams track student 
progress, monitor attendance, and support students through targeted 
counseling and tutoring, implementing strategies to develop students 
effective academic and personal behaviors. Student voice is solicited 
through community meetings, through the principal’s high visibility in 
hallways where students constantly engage him in discussion, and 
through his open door policy. Students have been influential in increasing 
high level course offerings, electives, advanced placement courses, and 
extracurricular programs. Currently they are working to implement 
weighting for advanced placement courses. Culture building is continuing 
through a mural project designed by the Culture Coordinator.  Each grade 
and staff develops a motto and creates a mural depicting their motto. The 
senior motto, conveyed via a mural is “We are college confident!” Staff’s 
mural depicting their motto, “At BTA students learn best when they make 
connections, have a positive atmosphere with structure, and have 
teachers who care” is under construction. The school’s intentional and 
consistent focus on culture yielded across the board increases in its 
2012-2013 Learning Environment Survey scores.  Academic expectations 
increased 1.4 points, communication increased 2.1 points, engagement 
increased 1.1 points, and safety and respect increased 1.1 points.  

   
 

 Frequent, strategic, and focused observation feedback aligned to the 
Danielson Framework provides teachers with actionable next steps resulting 
in improved practice. (4.1)      
 
o Using the Danielson Framework, teachers visit with other network schools 

to observe and provide feedback. Faculty developed best practices for 
annotation and questioning and discussion informed by the Framework 
and use it to rate and norm practice, thus ensuring teachers’ cohesive 
understanding. The principal visits classrooms daily, providing teachers 
with written and oral feedback noting strengths, weaknesses and 
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actionable next steps with specific attention to focus competencies; 
creating an environment of respect and rapport, establishing a culture for 
learning, questioning and discussion, engaging students in learning, and 
using assessment in instruction. Follow up observations, conversations, 
and coaching focus on applying feedback and monitoring progress 
towards meeting individual and school wide goals. During observation 
conferences teachers and the principal look at student work as teachers 
reflect on the questions they have been guided to use in planning, “What 
did my students need to learn today? What is my clear, measurable 
objective that set the expectation for learning? What am I asking my 
students to do in order to learn the day’s content and skill(s)? What task 
will students complete to demonstrate understanding? How will I know if 
my students have learned the content and skill(s)? and How will I monitor 
understanding in a timely manner with periodic checks for understanding 
throughout the lesson that allow me to modify instruction as necessary?” 
Joined with their reflections, feedback focused on using “on the spot” 
checks for understanding, conveying clarity of lesson purpose through a 
clear, measurable objective, questioning and tasks to cognitively engage 
and provide students with time on task provides teachers with tools to 
assess their practice and identify next steps, resulting in a clear 
understanding of their needs and how to improve their practice. New 
teachers are further supported with coaching based on observation 
feedback. Thus, teachers’ lessons now have clear, measureable 
objectives; many teachers employ varied “on the spot” checks for 
understanding to assess students and adjust lessons to meet their needs; 
and all consistently employ a quarterly interim assessment cycle, using 
results to inform instruction and provide students with feedback on growth 
in target skills such as citing evidence from text to support claims.  
 

 The school’s curricula are aligned to select Common Core Learning 
Standards (CCLS) guided by an analysis of student performance data in 
order to close the achievement gap and promote college and career 
readiness. (1.1) 
 
o The school community identified mastery of key CCLS as a priority to 

facilitate college readiness through Regents item analysis, baseline and 
interim assessments, and analysis of student work. Unit plans reflect 
revisions to ensure alignment across grade levels to provide continuity of 
instruction especially with regard to employing common strategies to 
enable students to meet these higher standards, progressive skill 
development, and to address gaps.  Tasks now require students to read 
and annotate text, engage in extended writing wherein they take a clear 
position, develop their claim and support it with textual evidence, and 
refute counterclaims with evidence and analysis. Coherence across 
subjects and grade levels and rigorous tasks has resulted in higher order 
student work products as evidenced by an 18% increase in passing 
percentages on the Global History Regents.  
 

o The school utilizes formative and summative assessment data including 
exit tickets, baseline and interim assessments, Regents item analysis, “on 
the spot” assessment information, 8th grade scores, data from the 
school’s online grading system, Jupiter grades, student work, student 
reflections, and teacher anecdotal data as well as information from the 
school’s Individual Education Plans At a Glance, a summary of students’ 
individualized education plans for students with disabilities.  Grade and 
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department teams analyze this data and make revisions to ensure that 
curricula and academic tasks are rigorous and provide all students with 
access including English language learners, students with disabilities, and 
students in the lowest third.  As a result the school’s college readiness 
grade on its most recent Progress Report increased as did average 
scores and passing percentages on six Regents examinations.  
 

 

What the school needs to improve 
 

 Improve coherence of instructional practices to provide all students entry 
points into meaningful academic engagement and opportunities to extend 
their learning. (1.2)    

   
o Instruction is aligned to a common set of beliefs about how students learn 

best informed by the Danielson Framework.  However, inconsistency 
regarding high quality questioning in classrooms and in providing 
students multiple entry points to access learning limits the production of 
work products that meet or challenge the learning levels of all students.  
In some classes, questions did not probe students to higher levels of 
thinking.  While some students were asked to explain or justify their 
responses orally or in writing, others were not. As a result, all students 
are not able to benefit from instruction that extends their learning and 
prepares them for college and careers.   
 

o Across classrooms evidence of common practices such as annotating 
text, cold calling, and students working collaboratively was observed.   
However, in some classes students are not required to explain their 
answers, build on classmates’ responses, or generate their own 
questions. In one class students spent a great deal of time individually 
reading a textbook source to differentiate fact from opinion. A few 
students were called upon to share their responses; there was no student 
to student discussion and the activity did not increase students’ 
understanding of the time period being studied. Students state that in 
Global History, there is no discussion; “the teacher does most of the 
talking” while other teachers regularly engage them in debate requiring 
use of textual evidence. Though teachers consistently plan to use exit 
tickets, not all effectively manage their lessons to ensure that students 
have the opportunity to complete the ticket.  As such, not all teachers and 
students consistently understand students’ present level of performance 
and students’ opportunities to take ownership for their learning are 
limited. 
 

 Strengthen using results from assessment and “on the spot” checks for 
understanding to revise curricula and lessons and develop grading policies 
that provide meaningful feedback around student achievement. (2.2)  
   
o Students report that most teachers use rubrics; that they learned how to 

and do use rubrics to assess their own work, and that rubrics along with 
additional teacher feedback provide them with a clear understanding of 
how to improve their work.  However, lack of a school wide grading policy 
tied with a lack of consistency in grading policies across classrooms limits 
the usefulness of feedback to teachers and students regarding student 
achievement and progress towards the school’s prioritized standards.  
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o Teachers regular use of “on the spot” checks for understanding including 

students using individual white boards, indicating responses by holding 
up one or two fingers, completing entrance and exit passes, and 
physically arranging themselves in the order of the electric installation 
process in a Technical Theatre class informs grouping, enables teachers 
to understand when and for whom re-teaching is necessary, and enables 
teachers to address misconceptions so that they effectively meet 
students’ learning needs. Students are provided opportunities to assess 
and reflect on their work and learning so they are aware of strengths and 
areas in need of improvement.  As these practices are not consistent 
across the vast majority of classrooms, not all teachers make effective 
adjustments to meet students learning needs, thus limiting achievement 
for some individual and groups of students.  
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Part 3: School Quality Criteria 2013-2014 
 

School name: Brooklyn Theatre Arts High School  UD D P WD 

Overall QR Score     X  

 

Instructional Core 

To what extent does the school regularly… UD D P WD 

1.1  Ensure engaging, rigorous, and coherent curricula in all subjects, accessible for a variety 
of learners and aligned to Common Core Learning Standards and/or content standards? 

  X  

1.2  Develop teacher pedagogy from a coherent set of beliefs about how students learn best 
that is informed by the instructional shifts and Danielson Framework for Teaching, 
aligned to the curricula, engaging, and meets the needs of all learners so that all 
students produce meaningful work products? 

 X   

2.2  Align assessments to curricula, use on-going assessment and grading practices, and 
analyze information on student learning outcomes to adjust instructional decisions at the 
team and classroom levels? 

  X  

School Culture 

To what extent does the school …  UD D P WD 

1.4  Maintain a culture of mutual trust and positive attitudes that supports the academic and 
personal growth of students and adults? 

   X 

3.4  Establish a culture for learning that communicates high expectations to staff, students 
and families, and provide supports to achieve those expectations? 

  X  

Systems for Improvement 

To what extent does the school … UD D P WD 

1.3  Make strategic organizational decisions to support the school’s instructional goals and 
meet student learning needs, as evidenced by meaningful student work products? 

  X  

3.1  Establish a coherent vision of school improvement that is reflected in a short list of 
focused, data-based goals that are tracked for progress and are understood and 
supported by the entire school community? 

  X  

4.1  Observe teachers using the Danielson Framework for Teaching along with the analysis 
of learning outcomes to elevate school-wide instructional practices and implement 
strategies that promote professional growth and reflection? 

  X  

4.2  Engage in structured professional collaborations on teams using an inquiry approach 
that promotes shared leadership and focuses on improved student learning? 

  X  

5.1  Evaluate the quality of school- level decisions, making adjustments as needed to 
increase the coherence of policies and practices across the school, with particular 
attention to the CCLS? 

  X  

Quality Review Scoring Key 

UD Underdeveloped D Developing P Proficient WD Well Developed 

 


