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Part 1: The school context 

Information about the school 

Gotham Professional Arts Academy is a high school with 242 students from grade 9 through 
grade 12. The school population comprises 81% Black, 16% Hispanic, 1% White, and 1% 
Asian students. The student body includes 1% English language learners and 23% special 
education students. Boys account for 41% of the students enrolled and girls account for 
59%. The average attendance rate for the school year 2012 - 2013 was 81.5%. 

Overall Evaluation 

This school is proficient. 
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Part 2: Overview 

What the school does well 

 Across all subjects, lessons and academic tasks integrate the instructional 
shifts and require that students demonstrate learning via textual analysis and 
critical thinking, thus promoting college and career readiness for all students.  
(1.1)  

o   The school has clearly defined criteria for what it means to exit a grade 
level as evidenced by course descriptions, syllabi, and unit plans.  
Gotham Professional Arts Academy’s (GPAA) curricula reflect the 
school’s membership in the New York Performance Standards 
Consortium, which requires that each course end with an alternate 
Performance Based Assessment (PBAT) requiring students to 
demonstrate their enduring understandings and key skills that ensure 
success in college and career.  For example, in English language arts, it 
is expected that students master a five-paragraph essay format during 
freshman year, analytical essays on a single text during sophomore 
year, and comparative essays on multiple texts during their junior and 
senior years.  The required work products are comparable to first year 
college expectations and are similarly rigorous across subject areas as 
evidenced by the review of student work including a sophomore 
student’s thirty-two page research paper on national graduation rates 
using regression analysis in mathematics.  In a social studies course on 
Constitutional rights, students are required to annotate Supreme Court 
cases and decisions and apply precedents to support or reject 
hypothetical scenarios.  Across all grades and subjects, teachers use 
templates based on the curriculum development process, Understanding 
by Design, to plan backwards from content standards and learning 
targets that are aligned to the Common Core Learning Standards 
(CCLS) and use student work analysis to revise course expectations in 
order to meet diverse learning needs.  Adaptations of tasks include 
varied text complexity and the use of visual media as evidence to ensure 
that students with special needs are able to select varied modalities to 
demonstrate their thinking while answering equally rigorous research 
questions.  As a result, rigorous habits and higher order skills such as 
those that require students to create their own meaning and integrate 
skills into processes are embedded within curricula and academic tasks 
coherently across grades and subjects and effectively prepare students 
for college and career.  

 The school wide approach to culture building is inclusive and nurturing, 
providing personalized structures to meet the diverse needs of its students and 
resulting in the adoption of effective personal and academic behaviors.  (1.4)  

o   The principal, faculty, and students, interact in respectful and friendly 
ways approaching one another on a first name basis that does not 
compromise the high levels of respect among them.  Personalized 
attention for every student is a highlight spoken of frequently by parents 
and students interviewed, and the "smallness" of the school, as one 
parent stated, is the highlight appreciated the most.  Particularly, parents 
express that the school takes the extra step to uncover student strengths 
and areas of need, communicating frequently and effectively with 
families with regard to their children’s progress towards end-of-term and 
graduation requirements.  One student interviewed, humorously stated, 
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"I wish they didn't communicate so much", describing the ongoing 
information sharing between the teachers, principal and his parents.  
Additionally, the culture is warm and inclusive and supports student 
diversity as evidenced by student led initiatives such as the Fairness 
Committee and the Gay-Straight Alliance that provide a safe place for 
students to discuss their interests, resolve conflicts, and share their 
unique personal issues.  The school wide approach to supporting 
students through challenges has helped to decrease the incident rate 
over the past several years as seen in school data and more importantly 
has ensured an environment that students describe as safe, 
encouraging, and inspiring.  The learning environment is equally safe as 
students say they can differ in perspectives and push back respectfully 
on debatable issues in classroom lessons without fear of negative 
repercussion.  Teachers tout the strengths of the daily advisory small 
group meetings and attribute these to fostering their relationships with 
students because of the opportunities to go over academic progress, 
outline supports, and guide students to develop action plans for their 
own success.  

 School wide use of data from common assessments and analysis of student 
work provide a clear portrait of student progress, resulting in effective feedback 
and instructional adjustments that meet students’ learning needs.  (2.2)  

o    Across grades and subjects, common rubrics aligned to CCLS and 
content standards are used to assess student learning and work 
products.  The rubrics are shared with students prior to engaging in tasks 
and also help teachers formulate specific areas of feedback to students 
about how to improve their work.  The school wide focus on supporting 
students in completing PBAT requirements towards graduation is 
reflected in the extensive revision process as they finalize their projects 
and written work.  Students state they had never received so much 
feedback on their work prior to attending GPAA, and although 
sometimes tedious, they appreciate how the process has pushed them 
to be better writers and to consider the excellence of their work.  One 
student said "the feedback makes us want to 'outstandingly pass' not just 
'regularly pass' our classes".  Teachers also use the information from 
rubric-based assessments to determine class grades and make 
adjustments as needed to support student success.  The social studies 
teacher team, for example, discussed how one particular rubric, which 
was developed by the New York Performance Standards Consortium, 
could be revised to capture task specific elements and ensure that 
students’ final products would be increasingly rigorous.  Other 
assessments across the school include skills based item analysis 
especially in math, which allows teachers to revisit topics and provide, 
for example, varied exercises that reinforce student conceptual 
understanding of foundational learning for algebra.  By conducting error 
analysis and reviewing grade level data, department teams address the 
trends in student progress and make timely curricular and instructional 
adjustments to meet diverse student needs.  

 School leaders and faculty consistently communicate high expectations for 
teaching as well as academic achievement and provide supports for families to 
help students progress towards attainment of those expectations.  (3.4)  

o    The use of the Danielson framework as a guide for instructional 
expectations has created a school wide shared understanding of the 
elements of practice that are meaningful at GPAA.  Specifically, the use 
of components of practice for planning and preparation, delivering 
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coherent instruction, using effective questioning and discussion 
techniques, and assessing student learning, have led to a common 
language across the school about what constitutes good teaching and 
learning.  Teachers interviewed state that they appreciate the clear 
feedback about where they are with regard to the expectations of 
pedagogy and hold themselves accountable for improving their own 
practice.  Professional development and guidance for using the 
framework as a reflection tool has been provided over the past two years 
and is ongoing as part of the full implementation of the teacher 
evaluation and support system.  

o    Students at GPAA understand that their goal is to be prepared for 
college and career and as one student stated "for life".  Each student 
receives a Passport, which details their credit accumulation by year, 
Regents’ scores, and credited community service and course grades.  
This allows students to track their own progress and work towards 
making up any deficits in a timely fashion towards graduation.  
Additionally, student information is entered daily in a web-based 
program, Jupiter Grades, which parents can also access to stay 
informed and up-to-date on their children's progress.  Parents receive 
frequent and detailed personalized updates via emails, phone calls, and 
face-to-face meetings with teachers.  They state that the school faculty 
and the principal have made it very clear that all students are to graduate 
and enter a college of their choice.  This expectation is communicated 
frequently and supported by the various structures and such as after- 
school content area support, guidance for college preparation including a 
variety of scholarship opportunities and review of applications especially 
around personal essays.  Thus students and families feel supported in 
meeting the rigorous expectations for college and career and there has 
been an 11% increase in graduation rates over the past two years.  

What the school needs to improve 

 Refine pedagogical practices around the use of questioning strategies so that 
across grades and subject areas, lessons and discussions consistently provide 
high quality supports and extensions to learning for all students.  (1.2)  

o    In all subjects classroom lessons include an essential question that 
defines the level of discussion and engages students in ways that reflect 
the core beliefs about learning at GPAA, including higher order thinking, 
probing questions by teachers and students, analysis of new learning, 
and student-to-student discourse.  Students ask each other for 
clarification and rationale for perspectives.  For example, in a discussion 
about democracy, the teacher presents data on state’s representation in 
the Senate based on population, and challenges the class to offer their 
perspective on under- or over-representation.  The discussion included 
students debating whether they can justify democratic values when they 
have not clearly defined democracy.  In a math class, students not only 
provide answers to algebraic problems, but are also responding to the 
teachers' question, "Why is it wrong?", when a student makes an error.  
The engagement of students in the rigor and productive struggle of 
analyzing their peer responses and justifying their own contributions is a 
practice in the majority of lessons leading to high levels of participation 
and cognitively engaging tasks.  However, in some lessons, 
opportunities to further accelerate the learning for some students are 
hindered by layered or rapid-fire questions that do not allow all learners 
to contribute to the lesson.  The pacing and structure of the multiple 
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questioning and wait time do not allow the teacher to check for 
understanding for some students thus limiting appropriate extensions 
and supports for their learning.  

 Further enhance the support and development of teachers so that feedback 
from observations of classroom practice provides timelines for implementing 
next steps for improvements of pedagogical expertise across the school.  (4.1)  

o   The principal utilizes the Danielson framework as the lens for examining 
classroom practice across the school.  Some of the foci captured in 
feedback to teachers include designing coherent instruction, using 
effective questioning strategies for facilitation of discussion, and 
establishing a culture for learning.  Thus far this year, the principal has 
met with every teacher in individual planning and goal setting 
conferences to determine primary areas for further development based 
on teacher’s self-reflection.  Additionally the vast majority of teachers 
have received feedback from the principal about their level of practice 
along the Danielson framework continuum with suitable next steps based 
on their demonstrated strengths, identified gaps, and a review of student 
response to lessons.  Teachers assert they are familiar with the domains 
and components and that the feedback is focused enough to provide a 
path for further development of expertise.  A review of the observation 
reports generated thus far this school year confirms that feedback is 
capturing trends in pedagogy for individual teachers around 
improvements in management of time, engagement of students, and 
facilitation of discussions, and includes evidence from lessons that aligns 
to the expectations outlined in the Danielson framework.  However, in 
the absence of strategic, time bound next steps for some teachers, there 
are missed opportunities to promote the suggested improvements in 
targeted areas of instructional practice across the school within a given 
period.  
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Part 3: School Quality Criteria 2013-2014 

School name: Gotham Professional Arts Academy  UD D P WD 

Overall QR Score   
X 

 

Instructional Core 

To what extent does the school regularly... UD D P WD  

1.1 Ensure engaging, rigorous, and coherent curricula in all subjects, accessible for a variety of 
learners and aligned to Common Core Learning Standards and/or content standards?    

X 

1.2 Develop teacher pedagogy from a coherent set of beliefs about how students learn best that is 
informed by the instructional shifts and Danielson Framework for Teaching, aligned to the curricula, 
engaging, and meets the needs of all learners so that all students produce meaningful work 
products? 

  
X 

 

2.2 Align assessments to curricula, use on-going assessment and grading practices, and analyze 
information on student learning outcomes to adjust instructional decisions at the team and classroom 
levels? 

   
X 

School Culture 

To what extent does the school... UD D P WD  

1.4 Maintain a culture of mutual trust and positive attitudes that supports the academic and personal 
growth of students and adults?    

X 

3.4 Establish a culture for learning that communicates high expectations to staff, students and 
families, and provide supports to achieve those expectations?    

X 

Systems for Improvement 

To what extent does the school... UD D P WD  

1.3 Make strategic organizational decisions to support the school’s instructional goals and meet 
student learning needs, as evidenced by meaningful student work products?   

X 
 

3.1 Establish a coherent vision of school improvement that is reflected in a short list of focused, data-
based goals that are tracked for progress and are understood and supported by the entire school 
community? 

  
X 

 

4.1 Observe teachers using the Danielson Framework for Teaching along with the analysis of 
learning outcomes to elevate school-wide instructional practices and implement strategies that 
promote professional growth and reflection? 

  
X 

 

4.2 Engage in structured professional collaborations on teams using an inquiry approach that 
promotes shared leadership and focuses on improved student learning?   

X 
 

5.1 Evaluate the quality of school- level decisions, making adjustments as needed to increase the 
coherence of policies and practices across the school, with particular attention to the CCLS? 
 

   
X 

Quality Review Scoring Key 

UD  Underdeveloped  D  Developing  P  Proficient  WD  Well Developed  
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