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Part 1: The school context 
 
Information about the school 
 
East New York Middle School of Excellence is a middle school with 242 students from 6 
through grade 8.  The school population comprises 64% Black, 34% Hispanic, 0% 
White, and 2% Asian students.  The student body includes 5% English language 
learners and 5% special education students.  Boys account for 48% of the students 
enrolled and girls account for 52%.  The average attendance rate for the school year 
2012 - 2013 was 92%. 
 
 
 

Overall Evaluation 
 
This school is proficient. 
 
 
 
 
   



 

K678 East New York Middle School of Excellence: March 24, 2014                     3 

Part 2: Overview 
 

What the school does well  
 

 School leaders and faculty strategically align curriculum maps to Common 
Core Learning Standards to ensure that all learners are challenged in 
cognitively engaging tasks and activities. (1.1)    
 
o Teachers across content areas engage in in-depth unit planning and 

lesson design with a focus on incorporating the citywide instructional 
expectations, instructional shifts, Universal Design for Learning and 
accessing multiple resources including EngageNY and content area texts 
in alignment with the schools’ Comprehensive Education Plan goals.  All 
units are teacher created and intended to focus on the needs of all 
learners including students in special education and English language 
learners.  Their efforts are manifested in units across content areas that 
pose thoughtful essential questions, focus on identified instructional shifts 
including evidentiary arguments from text, vocabulary development and 
building knowledge in non-fiction and informational texts.  For example, 
the English language arts unit includes activities that require students to 
analyze socially relevant problems, outline differing points of view, plan 
and prepare a research essay in which they promote one point of view 
with textual evidence.  Math teams are ambitious in developing maps and 
units that are coherent across grades, incorporate Common Core 
Standards and require fluency and application though engagement in 
rigorous tasks needed to ensure students are prepared for college and 
careers.  Unit maps are uploaded into Rubicon Atlas by the school’s 
instructional coach, a structure that provides transparency and coherency 
where teachers are able to monitor and evaluate planning documents in 
all subjects across all grades.  As a result of coherent units across grades 
and subjects, all students engage in challenging tasks that promote 
increased achievement.   
 

o Intentionally, teachers meet weekly to evaluate student work products so 
that the lessons can evolve as the year develops.  As a result, rigor, 
relevance and relationship to the student are prioritized within the 
curricula.  For example, curriculum maps evidence learning tasks and 
activities by product, content and/or process.  These include using 
pictures, projects, charts and graphs to represent learning, using multi-
leveled writing activities, and leveled reading materials in student friendly 
language to address the varying learning needs of all students.  This 
attention to the needs of all learners, including the two major subgroups 
of students with disabilities and English language learners, has led 
teachers to create cognitively demanding tasks that engage all students 
at higher levels of thinking and performance.  
 

 Assessments aligned to curricula effectively ensure identification of student 
learning and allow for actionable feedback and instructional adjustments that 
promote student progress. (2.2)    
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o The school uses multiple baseline assessments including: Scholastic 
Reading Inventory, which identifies student’s Lexile levels; New York 
State ELAP Plus, a standards-based diagnostic tool that identifies 
Common Core skills to target for instruction and assesses students’ 
abilities to perform on the state exam; and the performance tasks, which 
are given during each unit of study.  All instruction and assessments must 
indicate relationships between content areas such as English language 
arts and social studies as well as English language arts and math.  
Mastery Connect provides grades by standard and enables teachers to 
use a common language to look at student mastery and to track data on a 
consistent and ongoing basis.  School leaders ensure that the use of 
performance tasks that demand student thinking through higher level 
depth of knowledge activities are a consistent method of assessment and 
are integrated into the curriculum units in all subject areas.   This is 
evident in the teacher created performance tasks that require students to 
work independently and in groups to solve problems.  These 
assessments require that students have the opportunity to work up to a 
week or longer based upon the content covered.  Based on the results of 
a math performance task, the unit plans had to be reshaped to address 
deficiencies.  Teachers found they needed to both accelerate and 
remediate at the same time based on individual needs and teachers 
revised the pacing calendar for teaching linear fractions.  Based upon the 
weekly English Language Arts assessment data, teachers changed the 
fourth unit of study because they found that students did not understand 
the specific skills required to complete the task. Teachers implemented a 
skills-based approach to inference and main idea and conducted 
individual student conferences to identify the skills and provide feedback 
to students.  The follow-up conference allows for check-in on student 
progress to monitor growth.  Mastery Connect data shows that students 
are making progress in these two skill areas.  Additionally teachers found 
that they needed to include performance tasks in the unit, which requires 
students to use higher order thinking skills in addition to the skills-based 
instruction.  This multilevel approach to the review of assessments 
provides teachers with a clear picture of strengths and areas of need and 
leads to timely strategic adjustments in instruction and targeted 
interventions.  

 School leaders make thoughtful decisions that promote the school’s 
instructional goals and advance student learning. (1.3)    
 
o The principal has made a strong commitment to develop school culture 

and ensure students are given the tools to be successful learners who are 
exposed to the larger community.  In order to provide a literate 
environment in class and to provide a state-of-the-art library, the school 
invested in a program to automate the school library and updated the 
space with desktops so that academic intervention services could be 
provided for students in order to increase and promote strong literacy 
skills.  For example, targeted groups of students who are approaching 
proficiency utilize Achieve 3000 and Study Island.  Students and teacher 
track progress online and level appropriate passages based on individual 
student progress on reading comprehension.  Additionally, the school has 
invested in a resource rich teacher center that is staffed by an 
instructional coach who serves to assist teachers to identify instructional 
materials and resources for planning.  This resource center supports 
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teachers as they develop their pedagogical skills to meet the needs of all 
students.  The principal schedules weekly department and grade teacher 
team meetings.  Teams use the resources of the Teacher Center staffed 
by the instructional coach, for curriculum planning, developing tasks, and 
looking at student work.  A review of written teacher feedback from 
coaches include identification of priority areas of strength such as teacher 
modeling the tasks and priority areas for growth such as eliciting evidence 
of student understanding and partner work to increase active student 
engagement.  Subsequent observation notes increased student 
participation and use of small group discussion with a rubric for self-
assessment.  This strategic use of funds including team meetings and the 
coaching model results in targeted instruction and improved instruction 
that leads to challenging work products.   

 

 School leaders support teacher development using a systematic observation 
structure that advances teacher practice through actionable feedback and 
supportive professional development. (4.1)  
 
o The school provides specific and targeted teacher feedback based upon 

individual teacher needs.  Teachers receive written and verbal feedback 
aligned to the school’s stated instructional goals, and to the Danielson 
framework, that supports teacher development.  After completing a self-
assessment, which asks teachers to reflect on their pedagogy in 
relationship to the Danielson competency framework, an individual 
professional development plan is developed and reviewed to provide 
evidence of and progress toward teaching competencies.  This includes 
self-identified areas teachers need to strengthen, the connection between 
the goal and the current teaching assignment, identification of what 
success would look like, the activities the teacher would engage in toward 
the goal with timelines and the resources necessary to help achieve the 
goal.   Administrators engage observation cycles and engage teachers in 
conversations after each formal and informal observation in addition to 
extra rounds that include the principal modeling with immediate feedback 
and specific verbal and written feedback for areas of strength and growth.   
School leaders direct teachers to the instructional coach for more support 
as needed.  For example, evaluator notes for one teacher indicate the 
need for more student engagement through peer-to-peer discussion using 
questioning and discussion techniques and prompts.  The instructional 
coach notes provide evidence of teacher support in developing suitable 
question prompts and including higher order questions for discussion in 
the lesson plan.  Administrators establish an extensive professional 
development plan for all staff and individual teacher professional growth 
including ARIS learning opportunities, school leader modeling, and 
instructional coach assistance.  The coordinator of special education also 
models and provides professional development on the six-models of co-
teaching.  Because of the feedback and guidance, teachers comment that 
they ask for support and are able to get the necessary support to improve 
their practice.  For example, based on the school’s instructional focus of 
providing increased opportunities for student discussion, teachers note 
that administration provides professional development on using the turn 
and talk strategy and they are able to conduct inter-visitations and get 
support from the instructional coach to improve their practice.  This 
approach to aligning observation and feedback with professional learning 
opportunities, as well as the substantive resources the school leaders 
have made available to teachers such as the instructional coach and the 
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resource center, where student work and data are examined, work 
together to promote the professional growth of all teachers.    

 

What the school needs to improve 
 

 Strengthen teaching practices to ensure engagement of all learners in 
challenging tasks that promote cognitive development. (1.2) 
 
o Teacher collaborations reflect beliefs that students learn best when given 

opportunities that require rigor and that are relevant to their everyday 
lives.   Students are grouped at the beginning of the year in order to meet 
learner’s individual needs.  This was evident in some classes such as 
math where students solved an authentic problem requiring them to 
determine if two quantities are in proportional relationship using a table, 
context, graph or equation.  In another class the teacher engaged 
students in a group math performance task asking students to determine 
what they know, what they need to know, and how they will approach the 
problem.  Students were asked to assume roles for the presentation of 
their work.  While lessons like this and others have routines in place for 
small group work, in other classrooms students are not required to 
engage in discussion.  In addition, teacher questions tended to be fact-
based as opposed to higher-order, open-ended questions that push their 
thinking, such as, “Does anyone recall the Cold War?”  Other questions 
posed by students such as, “Are science and social studies related?” that 
might have led to deeper discussion was answered by the teacher.  Such 
questions lead to a single student response and limited opportunities for 
students to respond to thoughtful questions, therefore limiting student 
engagement.   Consequently, student discussion, participation and 
structures to promote critical thinking, are uneven across classrooms, 
potentially limiting student progress. 

 

 Deepen teacher collaborations using in an inquiry approach that attends to 
student learning needs and leads to improvement instructional practices and 
teacher leadership. (4.2) 
 
o Teachers participate in grade level, content area and cross curricular 

planning meetings with a focus on reviewing assessment data and 
looking at student work to target areas of improvement and consider 
instructional adjustments that will impact student learning.  As a team, 
teachers decide what information will be tracked, such as the skills for 
each unit, as they measure and monitor student achievement.  All teams 
are supported either by the school leaders, the instructional coach or the 
City of New York (CUNY) staff developer.  Observation of plans indicates 
that lesson planning has improved across the school as noted in the 
lesson development over the course of a week that shows coherency, 
plans that address instructional shifts including vocabulary and Common 
Core focus due to the collaborative planning and collegial support.  Team 
meetings provide opportunities for teachers to share differentiated and 
modified assignments integrating UDL strategies in lessons as well as 
assessments.  During a grade teacher team meeting, teachers reviewed 
an informational writing piece and discussed strategies to increase 
domain specific vocabulary use such as using a checklist and 
assessment integrated in the rubric.  Additionally, teachers analyzed 
student writing in a vertical team meeting, which indicated the need for 
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more descriptive language and implications for teaching included small 
group process writing, use of the same checklist across content areas 
and use of organizers.  While teachers have opportunities to discuss 
strategies for improvement in practice, the current structure does not 
consistently include following up on the efficacy of these practices using 
student work and data.  As a result, teacher teams are limited in their 
ability to embed best practices and increase achievement for all learners.   
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Part 3: School Quality Criteria 2013-2014 
 

School name: East New York Middle School of Excellence UD D P WD 

Overall QR Score      X  

 

Instructional Core 

To what extent does the school regularly… UD D P WD 

1.1  Ensure engaging, rigorous, and coherent curricula in all subjects, accessible for a variety 
of learners and aligned to Common Core Learning Standards and/or content standards? 

  X  

1.2  Develop teacher pedagogy from a coherent set of beliefs about how students learn best 
that is informed by the instructional shifts and Danielson Framework for Teaching, 
aligned to the curricula, engaging, and meets the needs of all learners so that all 
students produce meaningful work products? 

 X   

2.2  Align assessments to curricula, use on-going assessment and grading practices, and 
analyze information on student learning outcomes to adjust instructional decisions at the 
team and classroom levels? 

  X  

School Culture 

To what extent does the school …  UD D P WD 

1.4  Maintain a culture of mutual trust and positive attitudes that supports the academic and 
personal growth of students and adults? 

  X  

3.4  Establish a culture for learning that communicates high expectations to staff, students 
and families, and provide supports to achieve those expectations? 

  X  

Systems for Improvement 

To what extent does the school … UD D P WD 

1.3  Make strategic organizational decisions to support the school’s instructional goals and 
meet student learning needs, as evidenced by meaningful student work products? 

  X  

3.1  Establish a coherent vision of school improvement that is reflected in a short list of 
focused, data-based goals that are tracked for progress and are understood and 
supported by the entire school community? 

  X  

4.1  Observe teachers using the Danielson Framework for Teaching along with the analysis 
of learning outcomes to elevate school-wide instructional practices and implement 
strategies that promote professional growth and reflection? 

  X  

4.2  Engage in structured professional collaborations on teams using an inquiry approach 
that promotes shared leadership and focuses on improved student learning? 

  X  

5.1  Evaluate the quality of school- level decisions, making adjustments as needed to 
increase the coherence of policies and practices across the school, with particular 
attention to the CCLS? 

  X  

Quality Review Scoring Key 

UD Underdeveloped D Developing P Proficient WD Well Developed 

 


