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Part 1: The school context 
 
Information about the school 
 
Millennium Brooklyn is a high school with 224 students from grade 9 through grade 11.  
The school population comprises 22% Black, 29% Hispanic, 31% White, and 18% Asian 
students.  The student body includes 0% English language learners and 4% special 
education students.  Boys account for 41% of the students enrolled and girls account for 
59%.  The average attendance rate for the school year 2012 - 2013 was 95.0%. 
 
 
 

Overall Evaluation 
 
This school is proficient. 
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Part 2: Overview 
 

What the school does well  
 

 The school makes explicit the connections between its instructional goals, 
teacher team collaborations and strategic organizational decisions, which all 
work together to improve instruction and are evident in student work. (1.3)    
 
o The school strategically uses its resources and time to ensure that 

coherent organization strategically supports student preparation for the 
rigorous curriculum and assessments designed by the administrators and 
teachers. Departments meet several times a week where faculty 
members review student work and assessments.  This analysis is then 
used to inform curriculum refinements, including strong and effective 
supports for all general education students and all students with 
disabilities, especially the growing number of students on the continuum 
with Autistic Spectrum Disorder (ASD). This careful use of resources 
supports the school’s goals that include effectively integrating a variety of 
co-teaching models in its collaborative learning environments and all 
lessons begin with a problem or essential question.  Additional goals 
include differentiated instruction evident in all learning environments 
through a variety of standards-based tiered activities that provide depth 
and breadth in purposeful and interactive tasks organized for each 
student’s abilities. Goals also include utilizing whole group conversations 
in structured Socratic Seminars and writing, reading and research and a 
focus on academic vocabulary, which are evident within all content units 
of study and serve to increase reading comprehension and writing across 
content areas. Resource allocation also supports careful programming 
that further ensures that each student is embraced by the school’s non-
hierarchical school culture, so that students feel prepared and nurtured 
for the intense academic experience the school proffers to all. Due to 
these highly nurturing structures, Millennium outperforms most of the 
highest achieving schools in its formidable peer group, with 96% of 
freshmen and 90.6% of the school’s lowest third earning 10 or more 
credits.  
 

 School leaders implement an effective system for monitoring teacher practice 
that captures strengths and challenges in vivid detail while providing 
actionable and meaningful feedback, resulting in improved practice.  (4.1)    
 
o Very frequent observations paired with purposeful team and individual 

teacher meetings that include examining lesson plans, periodic 
assessments and student work, enhance the strong support teachers 
receive.  Teachers set goals for professional practice that are closely 
monitored through formal and informal processes where evidence of the 
school’s instructional focus and integration of skills demanded by 
Common Core Learning Standards (CCLS) abound.  Both new and 
experienced teachers share that they receive consistent and timely 
feedback and quickly implement suggestions, and the strategic support 
they receive has resulted in improved student learning outcomes. 
Teachers express a clear understanding that the school’s instructional 
expectations are aligned to city-wide instructional expectations, which 
focus on developing college readiness and rigor. Strong interim 
assessment outcomes in integrated algebra, global history and English 
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indicate that, on average, more than 90% of students have passed and 
more than 75% of all students score 75% or higher on Regents exams.  
 

 Students experience an engaging, rigorous curriculum that addresses New 
York State standards as well as the CCLS with ample evidence of the 
instructional shifts outlined in the Citywide Instructional Expectations. (1.1)    
 
o The school builds onto previous work, ensuring the robust curriculum is 

aligned to the CCLS and fully integrates the instructional shifts as outlined 
in the Chancellor’s expectations.  The school’s widespread and 
sophisticated implementation of the Socratic Seminar fully addresses the 
key standard of informational writing and furthers students’ abilities to 
support their arguments and cite specific evidence.  For example, through 
research, students engage in long-term, project-based investigations that 
support the development of college ready research and writing skills as 
seen in an elective course in anthropology. Additionally, in a Socratic 
Seminar, students prepared for their class work on The Odyssey with a 
homework assignment that required students to be prepared to discuss 
the ways in which Odysseus develops as a character during the course of 
the narrative.  Their assignment required them to include two pieces of 
textual evidence to support their thinking, and later to participate in a 
class discussion of the distinctive qualities most important for a hero and 
how Odysseus’ character traits help or hinder him in his journey home. 
These assignments clearly require high levels of critical thinking and 
organizational skills and, as a result, student writing products 
demonstrate ample evidence of the identification and inclusion of text-
based evidence to support their arguments at a sophisticated level.  
 

o The school’s rigorous curriculum is consistent across all classrooms and 
teachers and students, including students with learning disabilities, are 
held accountable to meeting learning expectations, with the school 
providing additional scaffolding wherever necessary.  Teachers use the 
Depth of Knowledge as well as the Cognitive Rigor Matrix to ensure high 
levels of critical thinking in instructional practices as well as in task 
design.  For example, students participate in research and debate 
courses in which they are required to use the practical analysis strategies 
of synthesizing, justifying and defending their thinking, including mounting 
counter claims.  This further ensures that students continuously hone 
their critical thinking skills, thus preparing them for the challenges and 
demands of higher education.     
 

 Data from a wide range of assessments that are aligned to the curricula 
provides information on student outcomes that support instructional decisions 
at the team and classroom level, leading to improved instruction. (2.2)    
 
o The school looks deeply at results from baselines, benchmarks, mid-term 

and end-of-semester assessments, and then assesses student 
performance and growth on Common Core aligned discrete skills and 
content using school-designed rubrics.  Critical information regarding 
gaps in student learning is used to develop instructional interventions at 
whole class, small group and individualized levels. Inquiry meetings focus 
on assessments and grading, data analysis, planning for these 
instructional interventions and then a stage of refinement to share the 
work school-wide.  A school-developed Data Tracker houses real-time 
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data on every student, and teachers are able to develop a comprehensive 
re-teach plan that targets skills for sub-groups and continues to inform 
school goals.  Consequently, rigorous tasks have clear and decisive 
teaching points, and improvements in student learning are based on 
teacher and peer feedback as well as the school designed Academic 
Progress Sheet, where students monitor their own progress and set goals 
periodically over the year. One example of effective teacher feedback 
was seen during a Socratic Seminar where the teacher walked behind a 
circle of students and put post-it notes on several students’ desks. One 
such note read, “ Are you considering to discuss how women are 
portrayed in this epic?”  Another read, “You have not yet included how 
Homer portrays the relationship between gods and men…” In an algebra 
class a teacher commented on a student’s elegant solution to a problem 
with praise that stated, “…for the great job of explaining what each 
variable represents. Your work can be enhanced by even more detail 
about how you calculated the time for each person. Can you write an 
equation for both the characters in the problem that could be solved as a 
system?” Detailed, actionable feedback like these examples was 
observed school-wide.    
 

What the school needs to improve 
 

 Promote greater consistency in differentiated instruction and purposeful 
groupings, and provide more challenging tasks to all students, in order to 
extend thinking and maximize learning. (1.2)    
 
o The school expends considerable efforts to encourage teacher risk-

taking.  All lesson plans include an enrichment component that is non-
negotiable to ensure engagement and challenge for high-level learners in 
all lessons.  Teachers tap into student curiosity and age appropriate 
issues such as the complex issues in Beloved, the verdict in the Margaret 
Garner case, and the motivations of the Europeans to engage in the 
Atlantic Slave Trade, all topics that help students remain interested in 
new learning.  To ensure that all students are actively engaged, abundant 
student-led discussions are routine practices within classrooms.  Planning 
documents for instruction include tiered and scaffolded questioning to 
assure that all students are met at their level, including students with 
disabilities.  Professional development opportunities build awareness of 
the importance of high levels of rigor in both planning and implementation 
of tasks.  The implementation of agreed upon strategies for extending 
higher order thinking is evident across classrooms.  Millennium has 
doubled its faculty, including teachers new to the profession, and the 
special education population has greatly increased in this, its third year. 
However, limited consistency and coherence across classrooms hinder 
opportunities for all students to engage in equally challenging tasks that 
offer opportunities to extend their thinking.   
 

 Engage teacher teams in a range of professional collaborations using an 
inquiry approach that focus on improving student achievement. (4.2)   
 
o Teachers and teams of teachers actively engage in a range of structures 

for building capacity including inquiry, grade level, departmental and 
professional committees, professional development cycles for the entire 
faculty, school-wide cabinet and Special Education Leadership Team 
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meetings.  These structures support well the school’s mission and vision, 
enhance the risk-free culture for learning, and reinforce the school’s goal 
to integrate reading and writing skills across all content areas.  Teachers 
and administrators use quantitative and qualitative data to support 
differentiated learning needs as well as social-emotional and behavioral 
interventions. For example, in a meeting with students, one especially 
talented and high-performing sophomore remarked how well the school 
had helped him with “executive functions”.  The principal and her cabinet 
have built in planning time for teachers to collaborate and hone their 
practice including a focus on CCLS and the Danielson Framework for 
Teaching, as well as meetings devoted to safety, respect and other 
issues that effectively support and enhance the school culture.  The 
growing population of special needs students is well supported by the 
efforts of the Autism Spectrum Disorder Nest Leadership Team in 
collaboration with New York University. Finally, Academic Intervention 
Services and the abundance of the Integrated Co-Teaching Model 
provide structures for case conferencing and effective strategies for 
supporting the whole child at the academic, behavioral and socio-
emotional level. However, limited support for this strategic interconnected 
system within the growing school community hampers greater school-
wide instructional coherence and shared improvements in teacher 
practice that could lead to increased student mastery of the CCLS.  
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Part 3: School Quality Criteria 2013-2014 
 

School name: Millennium Brooklyn High School UD D P WD 

Overall QR Score      X  

 

Instructional Core 

To what extent does the school regularly… UD D P WD 

1.1  Ensure engaging, rigorous, and coherent curricula in all subjects, accessible for a variety 
of learners and aligned to Common Core Learning Standards and/or content standards? 

  X  

1.2  Develop teacher pedagogy from a coherent set of beliefs about how students learn best 
that is informed by the instructional shifts and Danielson Framework for Teaching, 
aligned to the curricula, engaging, and meets the needs of all learners so that all 
students produce meaningful work products? 

  X  

2.2  Align assessments to curricula, use on-going assessment and grading practices, and 
analyze information on student learning outcomes to adjust instructional decisions at the 
team and classroom levels? 

  X  

School Culture 

To what extent does the school …  UD D P WD 

1.4  Maintain a culture of mutual trust and positive attitudes that supports the academic and 
personal growth of students and adults? 

  X  

3.4  Establish a culture for learning that communicates high expectations to staff, students 
and families, and provide supports to achieve those expectations? 

  X  

Systems for Improvement 

To what extent does the school … UD D P WD 

1.3  Make strategic organizational decisions to support the school’s instructional goals and 
meet student learning needs, as evidenced by meaningful student work products? 

   X 

3.1  Establish a coherent vision of school improvement that is reflected in a short list of 
focused, data-based goals that are tracked for progress and are understood and 
supported by the entire school community? 

  X  

4.1  Observe teachers using the Danielson Framework for Teaching along with the analysis 
of learning outcomes to elevate school-wide instructional practices and implement 
strategies that promote professional growth and reflection? 

   X 

4.2  Engage in structured professional collaborations on teams using an inquiry approach 
that promotes shared leadership and focuses on improved student learning? 

  X  

5.1  Evaluate the quality of school- level decisions, making adjustments as needed to 
increase the coherence of policies and practices across the school, with particular 
attention to the CCLS? 

  X  

Quality Review Scoring Key 

UD Underdeveloped D Developing P Proficient WD Well Developed 

 


