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Part 1: The school context 
 
Information about the school 
 
The Luis Belliard School is an elementary school with 564 students from kindergarten 
through grade 5.  The school population comprises 5% Black, 94% Hispanic and 1% 
White students.  The student body includes 28% English language learners and 13% 
special education students.  Boys account for 50% of the students enrolled and girls 
account for 50%. The average attendance rate for the school year 2012 - 2013 was 
94%. 
 
 

Overall Evaluation 
 
This school is well developed. 
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Part 2: Overview 
 

What the school does well  
 

 The staff strategically plans, refines and aligns curricula to Common Core 
Learning Standards (CCLS) and the instructional shifts, to ensure student 
tasks are engaging, rigorous and accessible to all learners. (1.1)    
 
o The school’s core English language arts (ELA) curriculum, ReadyGen, 

serves as an anchor to ensure school wide consistency and alignment 
with the New York City (NYC) K – 5 social studies and science standards, 
as well as the CCLS and instructional shifts. Across all content areas and 
grades, the curriculum integrates the instructional shifts as evidenced by 
activities for students  to engage in close reading of texts, student-to-
student discussion, open ended problem solving and writing daily in order 
to acquire academic vocabulary, strengthen fluency and  reasoning skills 
and communicate with greater precision. To further support student 
understanding all teachers have a strategically placed “Unit Wall”, which 
includes items such as the big ideas, enduring understandings and unit 
goals. In addition, the learning objectives for the unit, module and/or 
lesson are clearly displayed as “I can. . .” statements which are aligned 
with the CCLS. The standards are explicit for all students and known to 
everyone leading to coherence across all grades and subject areas. 
Consequently, all students are engaged in a curricula that is focused on 
standards and learning outcomes, for example, what they are expected to 
know, be able to do and the deeper understandings they are to develop, 
which prepares them with the skills required for college and careers.  
 

o School leaders and teachers strategically plan and revise curricula weekly 
via grade-level specific teacher team meetings. Team participants include 
a literacy and/or math coach, the academic intervention specialist (AIS), 
special education, bilingual and English as a second language (ESL) 
teachers,  who collaborate on  strategies  to refine, as well as   
differentiate student tasks and tier lessons. In addition, all teachers 
participate in weekly K-5 common planning sessions in order to develop a 
coherent curriculum, which includes key school-wide instructional 
strategies, such as grade-level specific CCLS, shared with students as “I 
can” statements, coherent and consistent use of school wide rubrics 
across all content areas and use of Exemplars to promote higher-level, 
open ended problem solving. Teachers share best practices to adapt 
lessons and incorporate The Sheltered Instruction Observation Protocol 
(SIOP) Model & Universal Design for Learning (UDL) and/or supplement 
with technology. Thus, all students are engaged in rigorous tasks, which 
are scaffolded to support his/her content knowledge and skill 
development toward meeting grade-level specific benchmarks for 
increased achievement.  

 

 Across classrooms, instructional practices reflect a coherent set of beliefs 
and strategies strategically provide multiple entry points and supports for a 
diversity of learners, which results in greater student understanding. (1.2) 
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o Across all classrooms, instruction, learning outcomes, teaching 
strategies, student tasks and activities, stem from CCLS-aligned curricula 
which reflect the school leadership’s beliefs about how students learn 
best, are informed by the Danielson Framework and student data. The 
school’s belief is that students learn best in small groups, with a balanced 
instructional approach, such as modeling, guided practice; close reading 
followed by independent work with the defined task and a gradual release 
of responsibility, in order to build student independence. Strengthening 
teacher practice by continually developing their instructional expertise is 
evident in each classroom. For example, time-bound and content-specific 
student groups are clearly posted and known by students. In each 
teacher’s class and reflected in his/her lesson plan, is a design which  
follows an “I do; we do; you do” format; used during independent practice 
to ensure all students can access the content and engage in rigorous 
CCLS-aligned tasks ,  which  are  observed in student-to-student 
discussions and in  and weekly performance based assessments 
reviewed by teacher teams.    

 
o Teachers use particular teaching strategies and instructional tasks to 

address the needs of individual students and sub-groups, such as English 
language learners (ELLs), students with disabilities (SWDs), students 
repeating the grade and high performers. For example, in a kindergarten 
Integrated Collaborative Team-teaching (ICT) class several UDL 
strategies such as multiple means of action, expression and integration of 
technology were implemented to help students’ self-regulate, support 
understanding and positively engage all learners.  In addition, teachers 
scaffold student learning via targeted small group instruction and lesson 
plans include group work specific to each tiered task. Questions and 
tasks are formulated to meet the needs of specific student groups based 
on their abilities, to build students’ academic independence. As a result, 
student work products are reflecting higher-order thinking, specifically; 
students making connections based on prior knowledge.  
 

 The school leadership and teachers use a variety of evaluative measures to 
identify and track gaps in student learning, which are used to inform 
instructional and curricula decisions to increase students’ progress. (2.2)    
 
o All teachers use a comprehensive range of assessments to address 

individual students’ specific learning needs, target his/her instructional 
program, track student progress and evaluate students’ efficacy and 
individual growth. Conferences, exit slips, growth reports from 
Renaissance Learning, STAR Early Literacy and STAR Reading 
programs, along with students’ reflective journal entries help both 
teachers and students identify students’ specific learning needs, inform 
small group instruction and individual student goals. Weekly teacher-
created “Clinical Friday” tasks, such as quick writes or extended response 
prompts aligned to the objective for the week, provide an on-going record 
of student learning. These assessments keep all stakeholders up-to-date 
on students’ performance and growth. Consequently, each student is 
aware of their level of proficiency and next steps to make further 
progress.  
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o Across the school, the use of common rubrics, aligned to the curricula, 
specific student tasks and the CCLS, allow teachers  to track students’ 
progress toward  their learning goals, as well as provide data to inform 
teachers’ instructional and curricula decision-making. Flexible, yet 
targeted small group differentiated instruction are the norm across all 
classrooms which are formed using an analysis of data from grade wide 
common assessments. All feedback from both teachers and peers is 
linked directly to school-wide rubric indicators and supports all students in 
understanding what skills they need to master in order to reach their next 
goal. As a result, students are clear and can articulate what next steps 
are needed to improve their performance and reach the intended grade-
level specific, CCLS benchmark.  
 

 The school leadership makes informed and highly effective organizational 
decisions across all aspects of the school to support closing the achievement 
gap for all learners. (1.3) 
 
o To address an  increase in the number of students who performed below 

grade-level on the 2012-2013 NYS ELA and Math exams, the school 
leadership strategically adjusted the school’s budget, resources and 
personnel to ensure that all students receive Tier I interventions in the 
form of  small group instruction during both ELA and math blocks. 
Assignments for all out-of-classroom teachers, including literacy and math 
coaches, have been adjusted to enable them to provide Tier 1 
intervention to small groups of targeted students. For example, 
approximately 20 students in grade two are receiving additional 
instructional support via the Waterford Early Literacy Program, a 
scientifically researched, computer-based, early childhood (PK – Grade 2) 
reading program which systematically develops students’ phonemic 
awareness, comprehension and vocabulary, language concepts and 
phonological awareness. Services are provided twice a week in order to 
build their foundational literacy skills and to meet grade-level specific 
benchmarks. In addition, the school hired an F-status bilingual math 
specialist to further support beginning English language learners (ELLs) 
for students in grade bands 1/2 and 4/5 bilingual classes. As a result, 
school wide, students are showing improved outcomes towards meeting 
CCLS grade-level specific benchmarks.   
 

o In the third and fourth grades, students are deliberately grouped to 
receive departmentalized instruction. Teacher interest and instructional 
strengths are nurtured and cultivated to support this organizational 
structure, as well as professional development provided to further deepen 
their content knowledge. Moreover, students’ discuss how they manage 
and are taking greater ownership of their learning by developing and 
setting their individual learning goals each marking period based upon 
their performance on baseline, interim and end-of-unit assessments. 
Students are familiar with the rubrics used across the school to assess 
their writing, for example, and they are able to clearly articulate what they 
must know and be able to do, as well as how to use both teacher and 
peer feedback to improve their performance. Weekly teacher team 
meetings are a priority and evident in the school-wide schedule. Per 
session postings and appropriate funding allocations, offer additional 
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opportunities that provide teachers with added time each week to plan 
vertically for all grades and revise their curricula maps. Teachers share 
best practices which are then implemented school wide. This has led to 
the effective implementation of the CCLS and instructional shifts school 
wide, which are evident in numerous displayed student work products 
across classrooms and the tools used to give students feedback.  
 

 Well established systems for evaluating curriculum and instruction has led to 
effective organizational decisions, which supports emerging needs and 
results in improved outcomes for all students. (5.1) 

 
o School leaders successfully motivate and support staff to revise and 

refine their practices in an intentional and organized fashion. For 
example, after an analysis of the base line data for students in grades K-
5,  to ascertain the measure of students’ learning (MOSL) on the NYC 
Performance-Based Assessment in writing, school leaders and staff 
found that students needed to focus on organization, conventions and 
structure in writing. In order to ascertain and ensure students are making 
adequate progress, the school’s curricula, teaching strategies, targeted 
small group instruction, professional development and teacher feedback, 
along with  student data is analyzed bi-monthly by the school’s 
Instructional Cabinet, each teacher team and individual teachers. This is 
in addition to bi-weekly RTI team meetings to examine Class Data 
Sheets, which highlight the performance of SWDs, ELLs and lowest third 
to track the progress of identified cohorts of students; this is all done to 
analyze and evaluate the impact of all of the above and determine if 
revisions are necessary and/or appropriate. Towards that end, three 
times a year the school leadership revisits the annual professional 
development plan and twice a year all staff members engage in 
Instructional Rounds to further build common language, gather low 
inference data and norm understandings and practices to the Danielson 
rubric.   
 

o Administrators routinely examine formal and informal observations of staff 
and adjust the school’s Professional Development Plan to support 
teachers in obtaining effective or highly effective practices in all domains 
of the Danielson rubric towards meeting the needs of all students 
including targeted sub-groups. The school leaders and teachers 
continually examine and track their progress and efficacy, towards 
reaching their short-term and annual school-wide goals. Bi-monthly, the 
school’s cabinet, teacher teams and individual teachers analyze school-
based student data to ascertain if all students are making progress by 
developing grade-level, specific literacy and math skills aligned to the 
CCLS. For students who are not making adequate progress, teachers 
make adjustments to their Tier 1 interventions. These ongoing systemic 
structures promote continual growth and improved outcomes for all 
students, so that they may meet CCLS, grade-level specific benchmarks.     

 

What the school needs to improve 
 

 Continue to cultivate the schools’ inclusive culture with transparency of 
school wide rules for all stakeholders to promote both the academic and 
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social-emotional growth of students in a safe and respectful environment. 
(1.4) 

 
o To address Safety & Respect, an area for improvement identified on the 

school’s most recent Learning Environment Survey (LES), school 
leadership schedules Student Town Hall Meetings twice a year 
(September and January). The minutes from the September meeting 
reflect a discussion around school-wide expectations for students and the 
school’s ladder of consequences when student expectations are not met, 
along with the Department of Education’s (DOE) Discipline Code, 
Students’ Code of Conduct and Bill of Rights is presented, explained, 
reviewed and questions answered. However, unlike the common  and  
shared school-wide instructional practices meant to improve student 
learning outcomes and increase students’ ownership of their learning, 
which are evident across all classrooms, school-wide rules and 
expectations for student behavior are not as explicit and transparent 
throughout the school community, outside of the Student Town Hall 
Meeting. The lack of a transparent theory of action to inform all members 
of the school community, with shared decision making by students, 
hinders opportunities for the school to address all the needs of a diverse 
student population.  

 
o The school coordinates several ongoing partnerships. Utilizing resources 

from their Children’s First Network (CFN) the school is able to provide an 
enrichment program for fifth grade students entitled, Project BOOST, 
which offers students academic and cultural enrichment experiences. 
They also receive test prep services, academic guidance and community 
service opportunities in order to help participating students gain eligibility 
and admission to quality high schools. The staff works on-site with the 
Children’s Aid Society, holds celebrations twice a year (Winter and 
Spring) to recognize students’ academic achievements and Parents as 
Partners, conduct bi-monthly Child Study Team (CST) meetings to review 
students who require a tiered intervention response to a social and/or 
emotional need. In addition, the school is piloting www.dojo.com to 
ensure each student is known and supported academically, socially and 
emotionally. However unlike the academic systems in place to support 
students’ achievement, the school lacks integrated structures to 
coordinate targeted social emotional learning, in order to support all 
students’ personal behavioral needs, in a cohesive, coherent and 
strategic plan.  

 

http://www.dojo.com/
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Part 3: School Quality Criteria 2013-2014 
 

School name: The Luis Belliard School UD D P WD 

Overall QR Score    X 

 

Instructional Core 

To what extent does the school regularly… UD D P WD 

1.1  Ensure engaging, rigorous, and coherent curricula in all subjects, accessible for a variety 
of learners and aligned to Common Core Learning Standards and/or content standards? 

   X 

1.2  Develop teacher pedagogy from a coherent set of beliefs about how students learn best 
that is informed by the instructional shifts and Danielson Framework for Teaching, 
aligned to the curricula, engaging, and meets the needs of all learners so that all 
students produce meaningful work products? 

   X 

2.2  Align assessments to curricula, use on-going assessment and grading practices, and 
analyze information on student learning outcomes to adjust instructional decisions at the 
team and classroom levels? 

   X 

School Culture 

To what extent does the school …  UD D P WD 

1.4  Maintain a culture of mutual trust and positive attitudes that supports the academic and 
personal growth of students and adults? 

  X  

3.4  Establish a culture for learning that communicates high expectations to staff, students 
and families, and provide supports to achieve those expectations? 

  X  

Systems for Improvement 

To what extent does the school … UD D P WD 

1.3  Make strategic organizational decisions to support the school’s instructional goals and 
meet student learning needs, as evidenced by meaningful student work products? 

   X 

3.1  Establish a coherent vision of school improvement that is reflected in a short list of 
focused, data-based goals that are tracked for progress and are understood and 
supported by the entire school community? 

   X 

4.1  Observe teachers using the Danielson Framework for Teaching along with the analysis 
of learning outcomes to elevate school-wide instructional practices and implement 
strategies that promote professional growth and reflection? 

   X 

4.2  Engage in structured professional collaborations on teams using an inquiry approach 
that promotes shared leadership and focuses on improved student learning? 

   X 

5.1  Evaluate the quality of school- level decisions, making adjustments as needed to 
increase the coherence of policies and practices across the school, with particular 
attention to the CCLS? 

   X 

Quality Review Scoring Key 

UD Underdeveloped D Developing P Proficient WD Well Developed 

 


