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Part 1: The school context 
 
Information about the school 
 
William Paca School is an elementary school with 354 students from pre-kindergarten 
through grade 5.  The school population comprises 14% Black, 82% Hispanic, 0% 
White, and 3% Asian students.  The student body includes 37% English language 
learners and 25% special education students.  Boys account for 52% of the students 
enrolled and girls account for 48%.  The average attendance rate for the school year 
2012 - 2013 was 94.0%. 
 
 
 

Overall Evaluation 
 
This school is developing. 
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Part 2: Overview 
 

What the school does well  
 

 Across classrooms, teachers loosely align assessment practices to curricula and 
adjust instruction to meet learner needs and increase achievement. (2.2) 

 
o Individual teachers and teacher teams gather data from running records, 

performance-tasks assessments in math and English language arts, exit 
slips, and unit tests to determine student performance trends. Currently, the 
practice of analyzing student performance is in its developmental stages 
within teams and individual teachers. Hence, teachers are beginning to 
differentiate their instruction to meet the specific needs of the student sub-
groups, resulting in students being able to accelerate their learning.  For 
example, teachers record and analyze student’s reading levels and monitor 
their growth. Also, the principal has a chart in her room that actively monitors 
and assesses how students are developing their reading levels throughout 
the school. At the onset of a unit, teachers give a pre-assessment and use 
this information to inform their day-to-day lessons and modify their units of 
study.  Mid-way through the unit teachers reassess students to determine 
areas of growth or improvement and at the end of the unit they administer a 
post-assessment.  The principal stated that she has advised teachers that 
even if the unit has ended, if students have not mastered the work they had 
to find ways to support students in the following unit in areas identified being 
in need of improvement. Some teachers infuse areas of growth in daily 
lessons and units of study, helping some students to continuously develop 
their skills in knowledge in those areas in need of improvement. The grade 
team identified the areas teachers needed to address. Consequently, they 
started to articulate how the curriculum or lessons would be modified to 
support students in the areas of growth.  In this way, they are beginning to 
use the cycle of data analysis to improve their practice. Teacher teams 
routinely analyze both summative and formative assessments and teachers 
are beginning to design customized assessments tailored towards capturing 
specific information about students’ understandings. Also, teachers are 
beginning to utilize assessment findings to inform instruction. This has 
allowed teachers to explore a more detailed nuance of what students need to 
learn. 

 

 School leaders make use of resources that are aligned to the school’s goals in 
order to ensure that teachers have common planning time, resulting in improved 
instruction and meaningful work products. (1.3)  
 
o The administrative team makes organizational decisions intended to meet 

school-wide goals and improve student learning. For the past few years, the 
school leadership participated in a Danielson pilot that allowed the 
administrative team to identify areas of growth for individual teachers as well 
as the entire staff.  The data from this pilot revealed that teachers needed 
additional support in implementing the instructional shifts and Common Core 
Learning Standards (CCLS). Also, it showed that teachers needed to focus 
on questioning and discussion as per findings using the Danielson rubric. As 
a result, this year the administrative team organized the schedule to allow 
team meeting to occur at least once a week so that staff can strategies how 
to infuse more questioning and discussion into the day-to-day lessons. Also, 
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through ongoing observations and intervisitations, teachers continuously 
modify curricula to meet the diverse needs of students and have started to 
carefully monitor student academic progress. Additionally, to increase student 
academic achievement the school has an afterschool and Saturday academic 
program to support English Language learners and provide intervention in the 
areas of growth as determined from pre-assessments and Measures of 
Student Learning. As a result of these programs, schedule modifications and 
professional development, the school’s curricula is in the process of been 
aligned to CCLS and modified to meet students’ diverse needs, as evidenced 
by the initial modifications made to the writing portion of the ReadyGen 
program and increased student achievement as captured in the school’s 
grade level data charts displayed in the principal’s office.  
 

o Staff time is strategically structured such that teams consistently meet to look 
at student work and improve instructional practices to ensure student 
achievement. The grade level teams meet once or twice a week to look at 
student work and modify units of study and lessons as observed during the 
fifth grade team meeting. Also, the school has established an Extended 
Response Team (ERT) that meets once a week to look at school-wide data 
organized by individual student, class, and grade level, and then strategizes 
and develops templates to provide scaffolded support for English language 
learners. For example, they developed sentence starter templates to support 
students through the development of their essays and brainstormed ways to 
continue to introduce new vocabulary. The grade team meeting utilizes 
student work to modify, scaffold, and adjust instruction to meet student’s 
diverse needs through differentiated tasks. For example, the grade teams 
noticed that English language learners needed to have intensive vocabulary 
support throughout their day-to-day lessons; therefore, they infused 
vocabulary building to their daily lesson plans. 
 

 School leaders are developing an observation cycle to provide feedback to 
teachers in order to support professional growth and increase instructional 
capacity. (4.1)  
 
o The principal inconsistently observes teachers to provide feedback aligned 

with the Danielson framework for teaching and learning. As a result of the 
trends found using the Danielson rubric, the principal has developed an 
observation calendar to support the administrative team to insure that 
observations are done in a timely manner. Through the school’s participation 
in the Danielson pilot, the principal learned that a focus had to be placed in 
the area of questioning and discussion. As a result, the administrative team 
provided professional development to support teachers in their questioning 
and classroom discussion facilitation skills, and this has remained an area of 
focus this year. The administrative team utilizes the trends found as a result 
of on-going classroom observation to design and provide professional 
development for staff in the different targeted areas. Also, the principal 
encourages staff to engage in inter-visitations to learn from one another’s 
best practices.  Additionally, the administrative team utilizes teacher 
observations to plan individualized as well as school-wide professional 
development to promote teacher growth.  In the beginning of the year 
teachers were asked to set four long-term goals prior to their planning 
conference with the principal. In the meeting, the principal works with the 
teachers to make sure goals align with the teachers’ needs as well as the 
needs of the students they are serving. As evident in several samples of 
teacher observations, the leadership team provides feedback and then 
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monitors the development of areas of concern by re-observing the teachers 
and assessing improvements using the Danielson Framework. As a result, 
subsequent observations address different areas of concern and move 
teachers towards meeting their individual professional goals aligned to the 
Danielson Rubric. Consequently, some teachers, regardless of their level of 
experience, are on track to reach their goals by the end of the academic 
school year; thereby, increasing student achievement as evident by student 
running records.   

 

Areas for improvement   
  

 Ensure that curricula and academic tasks consistently emphasize rigorous habits 
and higher–order skills so that all students have access to the curriculum and are 
cognitively engaged. (1.1) 
 
o Although the staff is currently incorporating the CCLS into the English 

language arts and math curricula and has developed curriculum maps and 
unit calendars designed to engage students in their own learning, many 
teachers do not demonstrate the skill level necessary to adapt the curricula 
so that it challenges students performing at varied ability levels, especially 
low and high achieving students. Although the curriculum is designed to 
reflect key standards, academic tasks that probe for deep understanding, 
application of learning, and promote rigorous habits do not coherently extend 
across all classes or grade levels so that every student is suitably challenged. 
School leaders and faculty are in the process of aligning curricula to CCLS to 
build coherence between the new curriculum and areas students need to 
further develop, and they are beginning to provide students access to the 
curricula and tasks to cognitively engage all learners. In prior years, the 
school incorporated Teachers College units of study for literacy, but found 
that they needed a more structured program for all grades served in the 
school. As a result, the principal, United Federation of Teachers Chapter 
Leader, and other staff members attended information sessions regarding the 
new CCLS-aligned materials. Consequently, the school decided to utilize the 
CCLS aligned curriculum named Foundations in combination with ReadyGen 
for kindergarten through grade 2, Wilson, and Expeditionary Learning for 
grades 3-5.  For math, the school is utilizing a combination of GoMath! for 
kindergarten through grade 5 and Math Counts for pre-kindergarten. Based 
on the samples provided, none of these units have yet been modified to meet 
the diverse learning needs of English language learners and students with 
disabilities. Also, the lesson plans of the classes observed did not 
consistently demonstrate differentiation or modifications made using student 
work or data to meet students’ academic needs and engage them in rigorous 
academic tasks.  As a result, most students had limited access to the 
curricula, thereby limiting their cognitive engagement.  
 

 Enhance instruction across classrooms to ensure teachers strategically provide 
multiple entry points into the curricula to engage all learners in high levels of 
thinking and discussion, as well as increase student ownership of the learning. 
(1.2) 
 
o The principal believes that everyone is capable of learning regardless of his 

or her economic background and that teachers have a responsibility to 
assess students’ interests in order to tailor instruction in a way engages all 
learners.  She also believes that everyone in the building is collectively 
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responsible for the success of all students. Throughout the school, classroom 
teachers inconsistently displayed the focus and purpose of the lesson and 
students were not always told the reasons why they were studying different 
topics. Students were told what the expected outcomes at the end of the 
lesson were and evidence of accountable talk was seen in several of the 
classrooms visited. Also, the principal stated that questioning and acting as 
facilitators was an area teachers needed to further develop during their 
lesson planning and delivery in order to encourage high-level thinking and 
discussion. Based on the classrooms visited, teachers in two out of the eight 
classrooms observed are starting to infuse higher order questioning and are 
effectively acting as facilitators, but this was not evident throughout the 
school. Additionally, school leaders have started to use teacher team meeting 
time to look at student work and make adjustments to the curricula to provide 
multiple entry points to all students as evident by team meeting curriculum 
map samples. In several classrooms visited, students were paired by mixed 
ability levels to support each other, and, in one English language arts class 
groups worked on alternate versions of a task. However, tasks that provided 
multiple entry points into content to challenge all learners, including low and 
high performers, English language learners, and students with disabilities 
was not evident in most classrooms, resulting in fewer opportunities for all 
students to consistently demonstrate higher-order thinking.  

 

 Strengthen the inquiry-based collaborations and distributive leadership among 
teachers in order to build instructional coherence and increased achievement for 
all students. (4.2) 
 
o Teacher teams led by grade team leaders loosely engage in collaborative 

inquiry by looking at student work samples and determining next steps to 
support students in meeting their goals and strengthens teacher practice. The 
teams are organized by grade and are in the process of aligning vertically by 
content. The grade level teams meet at least twice a week to look at student 
work samples and analyze data trends to inform revisions to the curriculum. 
However, the curriculum and lessons reviewed did not have any 
modifications as a result of the team meetings. Also, the Extended Response 
Team did not have an agenda, making the objective of the meeting unclear. 
During the grade 5 team meeting, teachers discussed areas in math in which 
students needed support and described how they tiered the students 
according to need but, with the exception of one class, this was not evident 
during classroom observations. During student work analysis, teachers found 
that the majority of students were having difficulties solving multi-step 
problems; therefore, they felt that they needed to infuse more problems in the 
student homework packets to build their problem-solving stamina. However, 
they did not address how they would re-teach the skills or concepts needed 
to successfully solve or break down the multi-step word problems. Teacher 
leaders and teachers within the team are given leadership opportunities to 
make and adjust curricula and decide on key instructional adjustments that 
affect student learning across the school; however, the collaboration is not 
yielding improved instructional practices and limits improved student learning 
outcomes. 
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Part 3: School Quality Criteria 2013-2014 
 

School name:  UD D P WD 

Overall QR Score  X   

 

Instructional Core 

To what extent does the school regularly… UD D P WD 

1.1  Ensure engaging, rigorous, and coherent curricula in all subjects, accessible for a variety 
of learners and aligned to Common Core Learning Standards and/or content standards? 

 X   

1.2  Develop teacher pedagogy from a coherent set of beliefs about how students learn best 
that is informed by the instructional shifts and Danielson Framework for Teaching, 
aligned to the curricula, engaging, and meets the needs of all learners so that all 
students produce meaningful work products? 

 X   

2.2  Align assessments to curricula, use on-going assessment and grading practices, and 
analyze information on student learning outcomes to adjust instructional decisions at the 
team and classroom levels? 

 X   

School Culture 

To what extent does the school …  UD D P WD 

1.4  Maintain a culture of mutual trust and positive attitudes that supports the academic and 
personal growth of students and adults? 

 X   

3.4  Establish a culture for learning that communicates high expectations to staff, students 
and families, and provide supports to achieve those expectations? 

 X   

Systems for Improvement 

To what extent does the school … UD D P WD 

1.3  Make strategic organizational decisions to support the school’s instructional goals and 
meet student learning needs, as evidenced by meaningful student work products? 

  X  

3.1  Establish a coherent vision of school improvement that is reflected in a short list of 
focused, data-based goals that are tracked for progress and are understood and 
supported by the entire school community? 

 X   

4.1  Observe teachers using the Danielson Framework for Teaching along with the analysis 
of learning outcomes to elevate school-wide instructional practices and implement 
strategies that promote professional growth and reflection? 

 X   

4.2  Engage in structured professional collaborations on teams using an inquiry approach 
that promotes shared leadership and focuses on improved student learning? 

 X   

5.1  Evaluate the quality of school- level decisions, making adjustments as needed to 
increase the coherence of policies and practices across the school, with particular 
attention to the CCLS? 

 X   

Quality Review Scoring Key 

UD Underdeveloped D Developing P Proficient WD Well Developed 

 


