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Part 1: The school context 

Information about the school 

P.S. 163 Alfred E. Smith is an Elementary school with 625 students from PK through grade 
5. The school population comprises 18% Black, 46% Hispanic, 27% White, 6% Asian and 
3% other students. The student body includes 6% English language learners and 14% 
special education students. Boys account for 54% of the students enrolled and girls account 
for 46%. The average attendance rate for the school year 2012 - 2013 was 94.4%. 

Overall Evaluation 

This school is proficient. 
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Part 2: Overview 

What the school does well 

 School pedagogues strategically ensure that curricula are aligned to the 
Common Core Learning Standards (CCLS) leading to all students having 
access to and engaging in high-level tasks. (1.1)  

o Through a collaborative approach the staff chose to implement the 
Department of Education (DOE) selected curricula, Ready Gen and Go 
Math programs, with purposeful modifications. The Ready Gen curriculum 
provides complex texts and requires students to provide text-based 
responses citing specific evidence. The vertical literacy and math teams 
analyze the curricula across all grade levels and develop school-wide 
adjustments. In English language arts (ELA), narrative, informational and 
argumentative writing were added to the literacy block to address the 
previously identified gap in writing. The literacy team developed the 
baseline assessments to ensure that they aligned with the CCLS. The 
grade 4 performance task entailed the students having to read two articles 
and write an opinion essay supporting their point of view with evidence on 
which text most effectively teaches them about how animals change from 
larvae to adults. The team analyzed the assessment and engaged in 
cross-grade conversations to clearly define the expectations. Using the 
Looking at Student Work (LASW) protocol, the grade level team noted a 
trend that the majority of students gave opinion and started to support with 
reasons from the texts. They planned instruction to incorporate a debate to 
increase discussion and use of evidence. In addition, teachers included 
supports such as graphic organizers and examples to enhance their 
writing. In mathematics, teachers identified the need to increase rigor and 
problem solving abilities. The vertical team developed exemplar tasks to 
be incorporated into each unit across all grades to better address the 
mathematical shifts with real world problem solving and mathematical 
thinking. Students participate in a math talk using accountable talk prompts 
discussing the steps and solution to a high-level problem, ensuring 
readiness for middle and high school. Increase of discussion and 
academic vocabulary is infused to meet the needs of the English language 
learners (ELL) and students with disabilities (SWD). Teachers often front 
load the lessons during extended day to introduce the units and provide all 
students with access. Careful curriculum planning has led to coherence 
across grades. As a result, students are engaged in rigorous academic 
tasks as evident by an increase from 2.2 to 3.2 on the pre- and post- 
reading performance assessment.  

 Teachers’ instructional practices provide learners with multiple opportunities into 
curricula so that all students can demonstrate high level of thinking and 
generate meaningful work products. (1.2)  

o Across classrooms there are uniform structures and protocols that are part 
of the school-wide belief system on how students learn best. Teachers 
start each lesson with an I-Can statement indicating the expected 
outcome. Lessons are structured through the workshop model followed by 
small group instruction or independent work. The school offers a gifted and 
talented program, dual language program, integrated co-teaching (ICT) 
classes and general education. Among the diversity of programs, teaching 
practices consistently are aligned with the needs of the students. In all 
classes discussion opportunities and strategic supports and scaffolds were 
evident. For example, in a third grade class, one group of students 
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receives small group instruction in mathematics from one teacher; the 
other teacher provides intensive support with manipulatives to another 
group while the remaining students work independently or with peer 
support. In a fifth grade class, one group of students are further challenged 
with a more complex text on Toussaint Louverture and the 2 other groups 
work on identifying main idea and details of a text about the life of Jacob 
Lawrence and the painting, The Great Migration. The teacher states that 
she supplements the Ready Gen curriculum and that groups are 
determined based on running record assessments. In a dual language 
class, the teacher introduces vocabulary through pictures and objects to 
support student understanding. As a result of providing multiple entry 
points into the curriculum, all learners including English language learners 
(ELL) and students with disabilities (SWD) are being challenged as 
evidenced by an A on the student performance section of the school’s 
most recent progress report.  

 School leaders and staff communicate high expectations focusing on college 
and career readiness skills, to raise levels of success for all constituents. (3.4)  

o Professionalism and high expectations are consistently emphasized to the 
faculty through weekly meetings. Teachers state that the staff and the 
principal are focused practioners willing to share their expertise. The 
principal has stressed the foci of using assessment in instruction, 
increasing student achievement and ensuring that the instructional shifts 
are embedded in teaching practices, competencies within the Danielson 
framework for teaching. Teachers are held accountable towards those 
expectations through their observations and feedback sessions. Students 
state that the school prepares them for college through solving math 
problems as teachers ask them to explain their thinking, and the 
enrichment clubs. One student said, “They want us to be successful 
scholars.” This year, there has been an increase in argumentative writing 
and citing text-based evidence. In addition, the inclusion of mathematical 
problem solving from the exemplar program is challenging students to 
explain their thinking and preparing students to meet the standards in for 
the next grade level. Parents indicate that the texts their children engage 
with are more complex and there has been an increase in non-fiction 
reading. The school holds Café 163 and parent meetings to inform families 
of the expectations and standards of the grade. The guidance counselor 
supports students and families in preparation for middle school. Academic 
and personal behaviors towards college and career readiness are 
emphasized preparing students for the next level as evidenced by the 
94.9% of students showing middle school readiness on the progress 
report.  

 The administration consistently provides teachers with effective feedback 
aligned with the Danielson framework resulting in clear expectations and 
elevated school-wide practices. (4.1)  

o The administration began introducing the Danielson framework last year 
so that teachers have an understanding of and can work towards meeting 
instructional expectations. This year they furthered teachers’ pedagogy 
through professional development, faculty meetings, viewing videos and 
actionable feedback. The principal has identified the school-wide foci on 
planning and preparation and using assessment to drive instruction. 
Lesson plans are reviewed and addressed on an individual basis. In the 
beginning of the year teachers set professional goals and revisit their 
progress during one-on-one meetings that are held following their 
observations throughout the school year.  In order to develop trust and 
further support the teachers in their development, the principal often 
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conducts walk-throughs and provides teachers with suggestions and next 
steps prior to their next formal or informal observation. Teachers are held 
accountable to the feedback they receive and it is expected that 
implementation of these recommendations are surfaced in future class 
visits. One teacher explained that she received feedback to incorporate 
more discussion and as a result had her students participate in a debate 
where students were more involved and took ownership of their learning. 
Feedback on the observations clearly identifies strengths and areas for 
growth with next steps. Select teachers have an action plan indicating the 
areas for improvement, rationale and targeted professional development 
including intervisitations and resources. With 5 new teachers this year, 
there are varying supports and professional development initiatives in 
place. New teacher meetings are held to address all concerns in addition 
to the ongoing support from their teacher mentor and colleagues. As a 
result of prioritized feedback aligned to the school goals and growth areas, 
teachers are aware of the expectations and there has been noted progress 
particularly in discussion and questioning techniques with 80% of teachers 
showing growth as measured by the Danielson framework.  

What the school needs to improve 

 Further develop assessment practices to ensure that common rubrics and 
assessments provide actionable feedback to meet all students’ learning needs 
in order to increase mastery. (2.2)  

o The school uses common assessments such as running records, math 
exemplars, diagnostic assessments and performance based tasks with 
baseline assessments to determine students’ progress. Teachers collect 
the data in a binder and use this information to track growth. One teacher 
explained that she uses the data to place students in reading groups and 
to determine who needs extra support or to be further challenged. 
Teachers analyze student work and monitor the mastery of objectives 
through the use of checklists. During one-on-one conferences with 
students, teachers give feedback and discuss next steps. In addition, 
analyzing the data enables the grade to determine needed adjustments to 
curriculum. For example, in grade 5, teachers adjusted the writing 
component of their literacy curriculum and incorporated additional 
strategies for annotating such as use of highlighting and rubrics. The 
school was previously using a variety of rubrics for assessing student 
work. The vertical teams discussed the need for a common rubric. In 
mathematics, all grades are using “The Jigsaw” rubric from exemplars. 
The principal introduced the rubric developed by Teachers College for 
assessing writing across all grade levels. During the vertical literacy team, 
professional development was being planned to determine the criteria and 
norm the grading to ensure vertical alignment. This tool is being utilized 
but there is limited written feedback provided to students. Students are 
able to identify what they are doing well but there were inconsistent 
responses when asked to identify their areas for improvement. Since the 
use of school-wide rubrics is a new practice, teachers are developing an 
understanding to provide meaningful feedback so that all students are 
aware of their next learning steps.  

 Strengthen the professional collaborations to thoroughly analyze student work, 
data and teacher practice in order to increase student achievement. (4.2)  

o The majority of teachers participate weekly in teams structured by grade 
level, vertical math or literacy, and grade leader team. Teachers are 
selected by the administration to represent their grade in each vertical 
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team. The work of the vertical teams drives the grade level agenda and 
enables the administration to message a consistent focus. In addition, 
vertical teams are integral in developing the performance based 
assessments and math exemplars for every unit. The grade level teams 
use the looking at student work protocol, LASW, to analyze and determine 
next steps. In grade five, using this process, the team determined that 
students showed progress with annotating and incorporating quotes from 
text but still struggle to develop the conclusion and add voice into their 
writing. The team discussed further implications for instruction. In grade 
four, teachers shared strategies to enhance students’ ability to compare 
and contrast. Each teacher offers noticings and recommendations based 
on student work but these discussions and findings do not yet consistently 
result in shared improvements. The agendas and minutes from these 
collaborations indicate concentration on several areas rather than an in 
depth study of one. Consequently, lack of systematic analysis of student 
work is hindering higher levels of student mastery.  
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Part 3: School Quality Criteria 2013-2014 

School name: P.S. 163 Alfred E. Smith  UD D P WD 

Overall QR Score 
  

X 
 

Instructional Core 

To what extent does the school regularly... UD D P WD  

1.1 Ensure engaging, rigorous, and coherent curricula in all subjects, accessible for a variety of 
learners and aligned to Common Core Learning Standards and/or content standards?   

X 
 

1.2 Develop teacher pedagogy from a coherent set of beliefs about how students learn best that is 
informed by the instructional shifts and Danielson Framework for Teaching, aligned to the curricula, 
engaging, and meets the needs of all learners so that all students produce meaningful work 
products? 

  
X 

 

2.2 Align assessments to curricula, use on-going assessment and grading practices, and analyze 
information on student learning outcomes to adjust instructional decisions at the team and classroom 
levels? 

 
X 

  

School Culture 

To what extent does the school... UD D P WD  

1.4 Maintain a culture of mutual trust and positive attitudes that supports the academic and personal 
growth of students and adults?   

X 
 

3.4 Establish a culture for learning that communicates high expectations to staff, students and 
families, and provide supports to achieve those expectations?   

X 
 

Systems for Improvement 

To what extent does the school... UD D P WD  

1.3 Make strategic organizational decisions to support the school’s instructional goals and meet 
student learning needs, as evidenced by meaningful student work products?   

X 
 

3.1 Establish a coherent vision of school improvement that is reflected in a short list of focused, data-
based goals that are tracked for progress and are understood and supported by the entire school 
community? 

  
X 

 

4.1 Observe teachers using the Danielson Framework for Teaching along with the analysis of 
learning outcomes to elevate school-wide instructional practices and implement strategies that 
promote professional growth and reflection? 

  
X 

 

4.2 Engage in structured professional collaborations on teams using an inquiry approach that 
promotes shared leadership and focuses on improved student learning?   

X 
 

5.1 Evaluate the quality of school- level decisions, making adjustments as needed to increase the 
coherence of policies and practices across the school, with particular attention to the CCLS?   

X 
 

Quality Review Scoring Key 

UD  Underdeveloped  D  Developing  P  Proficient  WD  Well Developed  
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163 
Alfred 
E. 
Smith 
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