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Part 1: The school context 
 
Information about the school 
 
The Isador and Ida Straus School is an elementary school with 492 students from 
prekindergarten through grade 5.  The school population comprises 18% Black, 37% 
Hispanic, 29% White, and 14% Asian students.  The student body includes 8% English 
language learners and 17% special education students.  Boys account for 54% of the 
students enrolled and girls account for 46%.  The average attendance rate for the school 
year 2012 - 2013 was 93.0%. 
 
 
 

Overall Evaluation 
 
This school is developing. 
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Part 2: Overview 
 

What the school does well  
 

 All constituents collaborate effectively to establish a new range of behavioral 
supports that promote mutual trust and respect across the school, positioning 
students to focus primarily on academic and personal success. (1.4)    
 
o The principal has enlisted the support of the entire school community in 

the implementation of the school’s new 3 B’s initiative: Be Safe, Be 
Responsible, Be Respectful.  Posters are displayed throughout the halls 
which remind students of the school’s behavioral expectations.  To 
complement this signage, the school has also installed actual street signs 
at every bend of the corridors, labelling the hallways with names that 
evoke a positive energy throughout the community.  Across grades, the 
guidance counselor provides ongoing character education lessons to 
whole groups in classrooms.  In addition, she guides the student council 
in developing their leadership skills with the Resolving Conflicts Creatively 
curriculum so that these select students lead their peers in making 
productive choices throughout the school day.  Project ExSEL, a literacy-
based curriculum embedded with socio-emotional skills development, and 
the school’s ongoing partnership with Playworks offer teachers and 
students a wide array of tools and strategies for conflict resolution and the 
development of trusting, respectful relationships.  A school-wide 
incentives system provides all staff varied opportunities to reward 
individuals and groups of students with golden tickets that celebrate 
demonstrated positive choices, ultimately leading to class-wide 
recognition and prizes.  As a result of this immersion in a positive 
behavior intervention system (PBIS), the vast majority of staff and families 
acknowledge that the school climate looks, sounds and feels the happiest 
it has been in a long time, students indicate that they look forward to 
attending school daily, and interim assessments in literacy and math 
indicate steady progress across grades.  
 

 The principal has implemented several effective organizational decisions so 
that students benefit from improved services, directly impacting students’ 
progress with learning. (1.3)    
 
o After carefully assessing the use of space throughout the school, the 

principal reallocated classrooms so that the music teacher moved to the 
lower level of the facility where instrument practice would offer minimal 
disruption to academic instruction.  The science teacher was also 
transitioned from providing a mobile program in classrooms throughout 
the school to developing a science lab where classes receive 
experiments-driven, science instruction regularly.  Similarly, the English 
as a Second Language (ESL) teacher has been assigned a full-size 
classroom so that she now offers students with varying levels of English 
proficiency, a balance of direct instruction and center-based work.  
Finally, the guidance counselor’s office has been repositioned so that it is 
closer in proximity to the general office and the principal’s office; in this 
way, parents may easily access the support of the guidance counselor 
during her office hours without having to wander the building.  As a result 
of these assorted shifts in room usage, students have been 
demonstrating steady growth in the respective specialty areas as per 
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interim assessment outcomes, and parents express increased 
satisfaction with the timeliness and efficiency of guidance services. 
 

o School leadership has programmed the class schedule strategically so 
that teaching specialists have multiple open periods during which time 
they provide cycles of push-in literacy support to targeted groups of 
students in alignment with interim assessment data.  In addition, the 
schedule allows for teachers to have three common preps each week that 
facilitate collaborative data analysis and instructional planning.  As a 
result, time during the regular school day is maximized by teachers so 
that struggling students, in particular, are well supported and academic 
vocabulary is strengthened through opportunities for close reading, 
annotating texts and developing assorted narrative and non-fiction writing 
pieces.  
 

 Teachers experience ongoing cycles of supervision which result in actionable 
feedback from school leaders, depicting pedagogical strengths and next 
steps so that the quality of instruction continues to evolve. (4.1)    
 
o The principal systematically shares the responsibility of classroom 

observation to ensure that both administrators ultimately observe all 
teachers using the Danielson Framework, thereby generating a balanced 
perspective of the pedagogy across the school.  Succinct feedback is 
provided to teachers through a balance of conversations and written 
communiques on the delivery of instruction as well as its resulting student 
work so that teachers experience varied opportunities for discussing their 
evolving strengths as well as areas for growth.  Subsequently, school 
leadership analyzes trends in the observation data, most of which speaks 
to a need to improve on questioning and discussions in class, to match 
external consultants to teachers in need of support.  As a result, in-house 
opportunities, such as intervisitation and the assignment of peer mentors, 
fortify the curricular planning, classroom management and lesson 
implementation of new and struggling teachers.   

 
 

What the school needs to improve 
 

 Expand the integration of content areas into the curriculum so that all 
students gain consistent exposure to social studies and science, resulting in 
increased opportunities for internalizing transferable concepts and skills. (1.1)    
 
o The school is gaining momentum in understanding and teasing out the 

high expectations of its literacy curriculum.  However, there is little 
integration of social studies and science content into the planning for 
regular classroom experiences.  Although opportunities exist to fold in 
non-fiction themes across grades, grade 4 best integrates social studies 
content and literacy skills, authentically generating a sense of reading and 
writing with the purpose of understanding non-fiction concepts, such as 
the Revolutionary War.  Teachers on the grade are highly passionate 
regarding the development and refinement of their units of study; they 
work collaboratively to analyze student work deeply and subsequently 
match the available resources and strategies with the demonstrated 
needs of students, as per data.  As a result, the vast majority of grade 4 
students demonstrate consistent levels of engagement during classroom 
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discussions and independent reading and writing assignments while 
students in other grades, at times, demonstrate less progress with 
reading and writing tasks.  

 

 Develop differentiated instructional approaches in classrooms that continue to 
grapple with varying levels of student engagement, particularly with males, so 
that the content and tasks cognitively challenge these students. (1.2)    
 
o Small-group instruction, such as guided reading and writing skill lessons, 

occurs in most classrooms to fortify specific student learning who require 
additional supports.  In addition, teachers often provide students with 
assorted reference points in the classroom environment, such as word 
walls, process charts and visual cues, to develop student autonomy 
during independent work opportunities.  However, as students work 
independently, some inconsistently demonstrate deep understanding of 
the expectations and purpose of their assignments due to a clear need for 
additional scaffolded supports.  Specifically, boys appear easily distracted 
instead of tending to the tasks at hand despite the teachers’ discreet 
efforts to redirect the behavior. As a result, a trend of uneven levels of 
interest and engagement in literacy discussions and writing assignments 
exists across several grades.    
 

 Develop structures for evaluating programs and initiatives so that effective 
communication increases, resulting in shared ownership of curricular 
adjustments and improved capacity building throughout the year. (5.1)    
 
o Several teachers meet regularly in teams to make decisions on adjusting 

instructional moves that support the varying needs of students.  In 
addition, the use of pre- and post-unit assessments is evolving as a 
means by which to make unit modifications in literacy and math during the 
school year.  A day for planning has also been reserved in June so that 
teachers reflect on their assorted curriculum maps and units of study to 
make changes where different resources and strategies are needed.  
However, at this time, school leadership does not yet demonstrate an 
effective feedback system which allows for reciprocal communication 
between administration and teacher teams on the shifting needs of 
students throughout the year.  As a result, varying perspectives exist 
which hinder a united effort to make regular curricular modifications in 
real time that generate increased content mastery and overall student 
achievement for students.  
 

o The principal engages teachers in initial evaluation conferences at the 
onset of the school year to gain a baseline indication of how teachers 
desire to grow professionally.  School leaders also use teacher team 
meeting transcripts to reflect on the progress of team discussions during 
the school year.  However, the school has not yet defined a clear 
structure that assesses and strengthens the evolution of teacher leaders 
over the course of the year so that resources are modified periodically, in 
alignment with demonstrated strengths and needs of these pivotal 
instructional leaders.  As a result, teacher leaders are not strategically 
developed to their fullest potentials.  
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Part 3: School Quality Criteria 2013-2014 
 

School name: The Isador and Ida Straus School UD D P WD 

Overall QR Score  X   

 

Instructional Core 

To what extent does the school regularly… UD D P WD 

1.1  Ensure engaging, rigorous, and coherent curricula in all subjects, accessible for a variety 
of learners and aligned to Common Core Learning Standards and/or content standards? 

 X   

1.2  Develop teacher pedagogy from a coherent set of beliefs about how students learn best 
that is informed by the instructional shifts and Danielson Framework for Teaching, 
aligned to the curricula, engaging, and meets the needs of all learners so that all 
students produce meaningful work products? 

 X   

2.2  Align assessments to curricula, use on-going assessment and grading practices, and 
analyze information on student learning outcomes to adjust instructional decisions at the 
team and classroom levels? 

 X   

School Culture 

To what extent does the school …  UD D P WD 

1.4  Maintain a culture of mutual trust and positive attitudes that supports the academic and 
personal growth of students and adults? 

  X  

3.4  Establish a culture for learning that communicates high expectations to staff, students 
and families, and provide supports to achieve those expectations? 

 X   

Systems for Improvement 

To what extent does the school … UD D P WD 

1.3  Make strategic organizational decisions to support the school’s instructional goals and 
meet student learning needs, as evidenced by meaningful student work products? 

  X  

3.1  Establish a coherent vision of school improvement that is reflected in a short list of 
focused, data-based goals that are tracked for progress and are understood and 
supported by the entire school community? 

  X  

4.1  Observe teachers using the Danielson Framework for Teaching along with the analysis 
of learning outcomes to elevate school-wide instructional practices and implement 
strategies that promote professional growth and reflection? 

  X  

4.2  Engage in structured professional collaborations on teams using an inquiry approach 
that promotes shared leadership and focuses on improved student learning? 

 X   

5.1  Evaluate the quality of school- level decisions, making adjustments as needed to 
increase the coherence of policies and practices across the school, with particular 
attention to the CCLS? 

 X   

Quality Review Scoring Key 

UD Underdeveloped D Developing P Proficient WD Well Developed 

 


