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Part 1: The school context 

Information about the school 

P.S. 199 Jessie Isador Straus is an Elementary school with 838 students from K through 
grade 5. The school population comprises 3% Black, 13% Hispanic, 67% White, 12% Asian, 
and 5% other students. The student body includes 2% English language learners and 13% 
special education students. Boys account for 50% of the students enrolled and girls account 
for 50%. The average attendance rate for the school year 2012 - 2013 was 95.7%. 

Overall Evaluation 

This school is well developed. 
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Part 2: Overview 

What the school does well 

 School leaders and faculty plan and refine a rigorous and coherent curricula 
aligned to the Common Core Learning Standards providing challenging tasks 
and high level thinking for all students. (1.1)  

o The school engaged in strategic conversations around their curricula 
decisions with teachers, parents and network support staff. 
Collaboratively, they continue Teachers College for literacy and 
Everyday Math for mathematics. Teacher teams have fully aligned all 
areas of the curriculum at all grade levels to state standards and the 
citywide instructional shifts, including a strong focus on constructing 
viable arguments and explanations using text-based evidence. The 
strength of the curricula is evident in the units of study and high student 
achievement. For example, in grade 5 in the Westward Expansion unit, 
students select a topic and research the group’s perspective, impact, 
and results of the westward expansion. In grade 4 students studied a 
unit on colonial New York and Peter Stuyvesant. The students 
participated in discussions and debates as to whether Peter Stuyvesant 
was an effective governor. All students, including English language 
learners (ELL) and students with disabilities (SWD) participated and 
demonstrated their thinking with evidence from resources such as text 
and video. As a result of coherent curricula with high level tasks, college 
and career readiness is promoted for all students as evident by a score 
of 99.9% on the middle school readiness indicator on the school’s 
progress report.  

 Teaching practices reflect a coherent set of beliefs and practices that ensure 
all learners demonstrate high levels of thinking, ownership, and participation. 
(1.2)  

o Teaching practices are uniform throughout the grades and subjects 
following the apprenticeship model. Teachers model the skill or strategy 
and then students participate in an active engagement task followed by 
independent or small group work. Teachers incorporate high level 
questions and opportunities for discussion in alignment with the 
Danielson framework. During a team meeting, teachers discussed 
activities and tasks for the upcoming writing unit to increase student 
engagement. In a fifth grade class students analyzed several texts from 
the segregation time period and were then required to work 
collaboratively to identify the theme and narrative technique that readers 
used to find evidence of the theme. In a third grade class, students 
began their unit study on China and were to compare and contrast 
Shanghai to their previous unit on Brazil. Students then went into groups 
to begin their immersion on China. At the end of the unit, each student 
will select one area to “become an expert” for the culminating task of a 
written and oral presentation. Students take ownership of their learning 
through self-selection of topics and resources. In addition, students will 
ask questions or request additional help if they are experiencing 
difficulty. Students are highly motivated as evident by high levels of 
student thinking in work products resulting in 81% of all students making 
progress on the English language arts State assessment.  
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 The reflective use of resources and structured staff time are well-aligned to the 
school’s instructional goals resulting in high academic achievement and 
meaningful work products. (1.3)  

o The school leaders strategically align their resources to support the 
school goals of closing the achievement gap for ELLs and SWDs, and 
ensuring that curricula are aligned to the Common Core Learning 
Standards leading to increased achievement. The school primarily 
utilizes their funding towards reduced class size averaging 25 students 
per class. This year, the school opened an additional fourth grade class 
to better meet the individual needs of students. In addition, a Reading 
rescue teacher provides intervention to students in grades 1 and 2, a 
Wilson program, and a math academic intervention teacher support 
students literacy and math needs. Students are identified through data 
review and provided with additional academic assistance from these staff 
members.  The school hired a technology specialist to support the 
students and teachers in using technology to enhance instruction and 
prepare students for twenty-first century learning. Several students utilize 
assistive technology as a modification. One teacher started a class blog 
for students to respond to a book. Funding is also prioritized for 
professional development from Teachers College and a consultant from 
Everyday Math for curriculum development and to further develop 
instructional practices. Teacher leaders attend off-site professional 
development and study groups and the learned information is shared 
with their colleagues at grade and team meetings. Teacher time is 
formally structured to provide time to meet once a week but teachers 
state they meet a minimum of twice a week. Teachers discuss different 
strategies to meet the needs of all their students. For example in the 
grade 1 team, planning the poetry unit to include modifications and 
supports such as the use of tablets for students to read and listen to 
songs was discussed. The teachers also use this systematic time to plan 
out their units and look at student work. As a result of well-planned 
organizational decisions, teachers’ time is focused on instructional work 
and 72% of students with disabilities (SWD) have made progress and 
83% of SWD are now reading at level 2 and above on mid-year 
benchmark reading assessment.  

 All members of the staff convey high expectations through the school culture, 
connected to college and career readiness, in alignment with the citywide 
expectations, to ensure that every student is successfully prepared for the next 
level. (3.4)  

o The school’s expectation of professionalism, communication and high 
levels of instruction are conveyed to the staff through the frequent 
conferences, professional development days, and one-on-one meetings 
with the administration. Teachers are trained in the Danielson framework 
through videos, self-reflection and discussions in team meetings. The 
curricula expectations are engrained in their practice and they speak a 
common language related to instruction and student expectations. 
Teachers state they are very well supported by the administration and 
that “there is an open door policy” allowing them to consult on student 
achievement and instructional decisions. In turn, teachers are respected 
in making curricula decisions that will best meet their students’ needs 
and ensure engagement in challenging tasks. Parents state, “The work is 
challenging and teachers push them to think deeply and revise. Kids 
want to come to school, they have a passion for learning and academic 
rigor is high.” Students, in unison, all agree they are on track to go to 
college. They know that it is important to get a good education, get into a 
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good middle school, high school and then college. As a result, there is a 
culture of mutual accountability among all constituents towards reaching 
high academic expectations as evidenced by an increase of 0.3 and a 
score of 8.6 on the school’s most recent learning environment survey.  

o Emphasis on developing work habits, independence, time management, 
active listening skills, note taking and outlining, and research skills 
ensure students are on a path towards college and career readiness. 
These practices are embedded across all grade levels. Students develop 
content knowledge and academic vocabulary through complex texts. 
Teachers regularly communicate with parents in the form of 
comprehensive narrative reports on the progress of and next steps for 
their child. Aligned with each parent teacher conference, students in 
grade five reflect on their learning and write one thing they are proud of, 
an area where they need additional help and a goal for the next marking 
period. This is shared and discussed with the parent and the teacher. 
Reading goals are also written as early as grade one and students 
identify if they are ‘starting to, not yet, or yes’ met the goal. These 
practices ensure students understand expectations for their learning. 
Parents participate in a variety of workshops and informational sessions 
such as digital common sense, Common Core Learning Standards, and 
the Everyday math curriculum, so that they are well-able to partner with 
the school towards reaching set high expectations. As such, the school 
is the recipient of the Blue Ribbon Award and received an A on student 
progress and student achievement on the school’s progress report.  

 School leaders and peers support teacher development through frequent 
observations and focused professional development resulting in elevated 
instructional practices school wide. (4.1)  

o The administration believes deeply in the importance of frequent 
observations with focused feedback as the vehicle to further advance 
teacher practices. Based upon low inference evidence, school leaders 
identify individual and school-wide areas for improvement and strengths. 
Administration often schedules observations by grade to ensure 
coherence of instruction. Leaders consistently meet to debrief and track 
teachers’ progress. During the feedback sessions with teachers, lesson 
plans, data analysis and student work are reviewed to determine 
appropriate groupings, supports for struggling students, and inclusion of 
appropriately challenging tasks. Teachers are expected to be self-
reflective and identify indicators from the Danielson framework to 
strengthen. A discussion ensues around supports needed to further their 
practice. New teachers are paired up with a grade level colleague for 
mentoring support including coaching and feedback. Depending on 
need, consultants work individually with teachers or with a grade through 
a lab-site model. Teachers observe a lesson and then meet to discuss, 
look at student work and review the unit plan to ensure that all students 
are being challenged. This reflective process provides teachers with a 
clear trajectory of next steps for both themselves and their students. 
Teachers participate in leadership groups or calendar days through 
Teachers College to further enhance their highly effective practices. 
Other workshops are offered to further support their development. 
Teachers state that the feedback they receive has been targeted 
towards making progress in their practices and increasing student 
achievement. One teacher stated that she received feedback to further 
enhance her questioning technique. Another teacher stated that the 
administration set up a time to review the assessment data to assist her 
in strategically planning lessons. Teacher added that the grade team is a 
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risk-free environment to reflect on the lessons with their colleagues to 
troubleshoot and discuss other strategies for re-teaching. Therefore, 
school wide instructional practices are increasing as demonstrated by 
95% rated at the effective or highly effective level in questioning and 
discussion techniques on the Danielson framework.  

What the school needs to improve 

 Strengthen assessment practices to ensure that grade-wide rubrics and 
common assessments provide actionable feedback to ensure all students are 
aware of their next learning steps to increase achievement. (2.2)  

o The school uses a variety of common assessments such as the 
Teachers College benchmark assessment, spelling inventory, Everyday 
Math unit assessments and checklists, and baseline and on-demand 
writing assessments. Teachers maintain formative data through 
conference notes and observation data. This data is collected in class 
binders and is used to determine student groupings and students’ 
individual needs. All students know their reading level and the level that 
they are expected to achieve. Review of state assessments uncovered a 
need to further develop student responses in math. This year, teachers 
revised their math units to incorporate open-response questions and 
include further emphasis on writing in mathematics. In the teacher team, 
teachers identified elaboration as an area that needs to be revisited but 
they were unsure how to embed the re-teaching into another unit. 
Students self-assess using the grade-wide rubric and then teachers 
evaluate student assessments and provide feedback. Primarily end of 
unit tasks, writing tasks and open-ended math responses were assessed 
by a common rubric. Students were able to articulate the grade and what 
they need to improve but had difficulty expressing their next steps. One 
student stated, “The feedback tells me what to include in the next 
assignment.” Another student indicated that he needed to explain more 
about the topic. Some feedback on student work products showed only a 
check or check plus thus hindering a clear representation of student 
mastery.  This prevents all students from being fully cognizant of their 
next learning steps or having the ability to take ownership of their 
performance. In addition, assessment results are being used to adjust 
curriculum and instruction and determine groupings but this work is not 
yet demonstrating increased mastery  levels for all students, including 
students with disabilities and English language learners.  
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Part 3: School Quality Criteria 2013-2014 

School name: P.S. 199 Jessie Isador Straus  UD D P WD 

Overall QR Score 
   

X 

Instructional Core 

To what extent does the school regularly... UD D P WD  

1.1 Ensure engaging, rigorous, and coherent curricula in all subjects, accessible for a variety of 
learners and aligned to Common Core Learning Standards and/or content standards?    

X 

1.2 Develop teacher pedagogy from a coherent set of beliefs about how students learn best that is 
informed by the instructional shifts and Danielson Framework for Teaching, aligned to the curricula, 
engaging, and meets the needs of all learners so that all students produce meaningful work 
products? 

   
X 

2.2 Align assessments to curricula, use on-going assessment and grading practices, and analyze 
information on student learning outcomes to adjust instructional decisions at the team and classroom 
levels? 

  
X 

 

School Culture 

To what extent does the school... UD D P WD  

1.4 Maintain a culture of mutual trust and positive attitudes that supports the academic and personal 
growth of students and adults?    

X 

3.4 Establish a culture for learning that communicates high expectations to staff, students and 
families, and provide supports to achieve those expectations?    

X 

Systems for Improvement 

To what extent does the school... UD D P WD  

1.3 Make strategic organizational decisions to support the school’s instructional goals and meet 
student learning needs, as evidenced by meaningful student work products?    

X 

3.1 Establish a coherent vision of school improvement that is reflected in a short list of focused, data-
based goals that are tracked for progress and are understood and supported by the entire school 
community? 

  
X 

 

4.1 Observe teachers using the Danielson Framework for Teaching along with the analysis of 
learning outcomes to elevate school-wide instructional practices and implement strategies that 
promote professional growth and reflection? 

   
X 

4.2 Engage in structured professional collaborations on teams using an inquiry approach that 
promotes shared leadership and focuses on improved student learning?    

X 

5.1 Evaluate the quality of school- level decisions, making adjustments as needed to increase the 
coherence of policies and practices across the school, with particular attention to the CCLS?   

X 
 

Quality Review Scoring Key 

UD  Underdeveloped  D  Developing  P  Proficient  WD  Well Developed  
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