
 

 

 
 
 
 
 
 
 
 
 
 
 
 

Quality Review 
Report 

2013-2014 
 
 
 
 
 
 
 
 
 
 
 
 
 

Middle School 322  
 

Junior High-Intermediate-Middle M322 
 

4600 Broadway 
Manhattan 
NY 10040 

 
Principal: Erica Zigelman 

 
Dates of review: March 26 - 27, 2014  

Lead Reviewer: Elsa Nunez 

 

 

Quality Review 
Office of School Quality 

Division of Teaching and Learning 
2013-2014  



 

06M322 Middle School 322: March 26, 2014         2                

 

Part 1: The school context 
 

Information about the school 
 
Middle School 322 is a Junior High-Intermediate-Middle school with 399 students from grade 
6 through grade 8. The school population comprises 2% Black, 95% Hispanic, 2% White, 
and 1% Asian students. The student body includes 47.6% English language learners and 
16.6% special education students. Boys account for 51.6% of the students enrolled and girls 
account for 48.4%. The average attendance rate for the school year 2012 - 2013 was 92.1%. 

 
Overall Evaluation 

 
This school is proficient. 
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Part 2: Overview 
 

What the school does well 
 

 School leaders make strategic decisions regarding the allocation of resources 
and organizational decisions to support closing the achievement gap for all 
learners. (1.3)  

 
o    The principal strategically kept the registers of classes containing 

English language learners lower than mainstream classes to enable 
teachers to provide students with more effective supports. Using results 
of the New York State language assessments, English language 
learners are grouped by proficiency level for literacy instruction to allow 
for targeted instruction based on each student’s stage of language 
development. Staff developers from Teachers College provide teachers 
with continuous coaching in literacy. Through the principal’s collaboration 
with the PENCIL organization, math teachers receive materials and 
training from Pearson, publishers of the school’s math curriculum. 
Assignments and responsibilities of administrators and support 
personnel are clearly delineated to assure that short term and long term 
plans are accomplished. All students receive double periods of literacy 
and math to help increase student performance in those areas. The 
school employs full time math and literacy coaches, technology specialist 
and a data manager to support teachers in implementing school goals. 
An academic dean and guidance counselor work with students to 
promote effective social emotional behaviors. The school is in its second 
year of participation in the iZone program that supports the school in 
increasing the use of technology to individualize instruction. The school 
purchased myON Learning, an on-line literacy program to assess 
reading proficiency of individual and provide access to leveled books to 
increase independent reading. Advisory is scheduled for four times a 
week to provide a forum for students to discuss social-emotional issues, 
character development and receive academic intervention. Fridays are 
club days where students can choose from a variety of activities based 
on interest. The principal has secured grants and partnerships with 21st 
Century, Urban Arts Partnerships, Iona College and the Italian American 
Committee on Education to provide students with academic support 
during the day and after-school as well as enrichment programs. All 
teacher teams are scheduled to meet in grade level teams and content 
area teams on a weekly basis to assure the implementation of coherent 
instructional practices across grades. Lead teachers assure that teams 
adhere to established protocols for conducting meetings and help focus 
the work to support school-wide goals. As a result, across classrooms 
teachers ask open ended questions and assign tasks that require 
students to develop opinions, arguments or theories as a result of texts 
read.  Consequently, students produce research based argument 
essays, persuasive essays and engage in group debates that require 
that they take a stance on critical issues and support views with concrete 
evidence from research, as seen in a review of student work. 

 
 The school consistently gathers and analyzes a variety of data sources to 

identify specific achievement trends and make curricular revisions that support 
student progress. (2.2)  

 
o    In addition to standardized test data, teachers use running records, 

conference notes and pre- and post-unit assessments to inform 
instruction. Student reading levels are formally assessed three times a 



 

06M322 Middle School 322: March 26, 2014         4                

year and closely monitored by teachers and administration to gauge the 
progress of individual and groups of students toward grade level 
benchmarks. To promote school-wide coherence, the school’s grading 
policy is prominently displayed in classrooms and hallways. The school 
implements station teaching, where students rotate throughout lessons 
during the week, in order to engage in tasks that support the 
development of skills required for end-of-unit performance tasks. As 
students cycle through stations, teachers use checklists that are aligned 
to curriculum based rubrics to assess student behaviors and to modify 
supports and tasks on a daily basis. Students are also provided with 
similar checklists in student-friendly language to guide learning, promote 
reflection and formulate questions. For example, one template viewed 
asks students to develop questions or noticing to share with group 
members in the categories of prediction, clarification and summarizing, 
referencing specific evidence from texts to keep all students focused on 
the task. Teachers also use exit slips, on demand writing prompts and 
conference notes to assess mastery of key concepts. Consequently, 
across classrooms, students are grouped for targeted instruction in small 
groups based on assessed needs. Furthermore, teachers can clearly 
articulate their rationale for specific student groups and instructional 
plans developed to address specific needs of students.  

 
o    The vast majority of teachers require students to reflect and assess 

learning using post-its, graphic organizers and checklists aligned to 
rubrics. Classroom observations demonstrate that teachers regularly use 
post-its, exit slips and checklist observations to gauge student 
understanding. Teachers listen during “turn and talks” as students 
actively engage in discussions with a neighbor regarding key ideas. In 
literacy, teachers also use conference notes to assess students’ use of 
literacy skills of predicting, clarifying, questioning and summarizing 
before reading, during reading and after reading. Common rubrics are 
used to assess student work across grades that enable teachers to use 
a common language when discussing student strengths and areas for 
improvement. The school has added student reflection to their review of 
student work and feedback protocol that require students to develop a 
plan to improve identified areas. As a result of the school’s consistent 
use of this protocol, during interviews and a review of student feedback 
forms, students indicated that they consistently and effectively align 
feedback provided by teachers to the rubric to determine next steps for 
improvement.  

 School leaders provide a consistent message of high expectations for staff, 
students and families, resulting in support for the school’s goals. (3.4)  

o    A message that all students can and must achieve is 
communicated to students, parents and staff. The school has 
clearly established expectations for student achievement that are 
delineated in staff and student/parent handbooks to enlist school 
community members in supporting efforts to establish a culture 
that promotes the development of academic and social skills 
necessary for success in college and beyond. School leaders 
review expectations during faculty conferences that also serve as 
opportunities to provide teachers with strategies on how to help 
achieve goals. The principal provides opportunities to attend 
professional development sessions sponsored by outside 
consultants and the network in order to deepen instructional 
practices. Through the school’s collaborations with Teachers 
College, lead teachers and administrators attend calendar days 
and institutes at the college during the school year and the 
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summer to develop expertise that allows them to support 
colleagues in the implementation of the school’s literacy 
curriculum. Administrators and teachers share expectations for 
student achievement with parents at the beginning of the school 
year during orientation sessions and regularly scheduled parent 
workshops. Teachers provide parents with a syllabus for the core 
content areas and access to Jupiter Grades to enable the 
monitoring of student progress. Parents shared that access to 
Jupiter Grades promotes informed conversations with teachers 
and allow early detection of struggling students that result in the 
development of collaborative plans to help the student at school 
and at home. During advisory periods, assemblies and the 
school’s mentoring program, students are supported in order to 
meet grade level expectations. Teachers are proud of their work 
as evidenced by the school’s “All Star Teaching Staff” bulletin 
board that shares best practices. The work of teachers and 
teacher teams exemplifies the school’s motto of “Every day, 
every student, college bound.” In order to support the school’s 
shared commitment of developing academic and social-emotional 
skills that prepare students for college and career, the principal 
and teachers actively seek and develop collaborations with 
outside programs and institutions. As a result, students benefit 
from programs such as iZone, Children’s Aid Society, 21st 
Century Grants After-School programs, United Nations Debate 
Team, Iona College and Columbia University to ensure students 
are provided with multiple opportunities to meet academic goals. 

 
 Teacher teams have established effective protocols in order to examine 

student work, identify achievement trends and make curricular revisions that 
support student progress. (4.2)  

 
o    All teachers meet a minimum of two times per week in grade level 

teacher teams as well as content area teams. The school has identified 
the core values of making sure that students are at the center of 
discussions, developing a common vision, keeping conversations 
focused and clear expectations as the principles that guide the work of 
teacher teams. Teachers review student achievement data to revise 
curricular units, develop instructional strategies and to form student 
groups using school’s clearly delineated process for engaging in inquiry. 
During teacher teams meetings, teachers are required to present the 
problem, explore possible solutions, choose and implement strategy, 
gather data and present outcome to team. This process is continuously 
repeated throughout the year to address issues regarding student 
achievement. Teachers are also assigned specific responsibilities to 
promote active engagement by all members. Consequently, across 
classrooms, student groups are flexible, based on data that is gathered 
daily during instructional time, weekly from exams and from tests at the 
end of units. Teachers have developed checklists to assess student 
mastery of target skills and to determine a focus for the next cycle. As 
one teacher indicated, “We cannot waste student time reviewing skills 
that are consistently mastered.” When reviewing student work, teachers 
must specifically cite from student work products what qualifies a specific 
rating. Teachers representing different content areas discuss students 
that they have in common and plan on how to support target skills across 
content areas. During a literacy unit on writing persuasive essays, social 
studies teachers had students write persuasive essays to museum 
curators to persuade them to not to remove specific displays providing 
citing specific evidence from the social studies texts read. As a result of 
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working with literacy teachers, math teachers now consistently ask 
students to show evidence when providing responses to mathematical 
problems. Content area teachers shared that incorporating literacy skills 
has helped them become better content area teachers and has helped 
develop common expectations for teachers and students. As one 
teacher indicted “We are speaking a common language; historically this 
was not the case,” thereby improving instruction.  Consequently, analysis 
of reading levels and end of unit assessments demonstrate that the 
percentage of students who are performing on grade level has improved 
from 30% to 60%. 

 
What the school needs to improve 

 Ensure that the curricula, aligned to the Common Core Learning Standards (CCLS), 
offer a wide range of challenging and engaging learning experiences for all students 
in order to increase student outcomes. (1.1)  

o The school implements reading and writing units developed by Teachers 
College that have been aligned to the CCLS, as their literacy curriculum 
across grades and Connected Mathematics Project 3 for math to provide 
students with standards based curricula. In math, the school has a focus 
on conceptual learning, real world application of concepts learned, and on 
developing argumentative or opinion essays and supporting claims with 
evidence from the text in literacy to align student learning to instructional 
expectations. Teachers meet in grade level teams to refine curricular units 
across content areas and to incorporate instructional shifts. For example, 
during a persuasive unit in literacy, science and social studies teachers 
develop tasks that require students to take positions regarding topics 
learned and defend that position with content specific evidence. By having 
students apply skills across content areas, the school hopes to equip 
students for high school and ultimately college. In order to assure that all 
students are able to engage in rigorous academic tasks, the school 
implements station teaching, where students engage in instructional 
activities based on language development and skills analysis. However, 
tasks and activities are not sufficiently differentiated to meet the needs of 
all students. Across classrooms, homogenously grouped students engage 
in a variety of tasks to develop academic vocabulary, content and specific 
skills such as annotating texts to facilitate discussion. Scaffolds such as 
checklists, dictionaries, word lists and bookmarks are used to support and 
guide student learning. However curricular plans and scaffolds do not meet 
the language needs of all students, and as a result, all students cannot 
fully engage in the school’s curricula and benefit from the school’s efforts 
to accelerate student learning. 

 Deepen teacher practice to deliver instruction that provides access to cognitively 
rigorous tasks for all learners in order to increase engagement and student 
outcomes. (1.2)  

 
o The principal shared that the school has had a focus on improving teacher 

practice related to the Danielson Framework with a specific focus on 
questioning and student engagement. The development of effective 
pedagogy regarding these components aligns to the school’s beliefs that 
students learn best when they are engaged and challenged. However, 
classroom observations and discussions with students demonstrate not all 
English language learners were cognitively engaged. The school closely 
analyzed strategies used to engage students in their learning and how well 
teachers used data to guide planning and task development to inform 
professional development plans. The principal believes that as a result of 
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feedback provided and supports like “tool kits” and targeted coaching 
regarding questioning techniques, many teachers progressed from ratings 
of developing to effective in this area. Teachers are also working on 
assuring that students use text evidence to support claims across content 
areas. However, classroom observations demonstrate that teaching 
strategies are not sufficiently differentiated across classrooms to support 
all students in meeting learning objectives. 

 
o Students are provided with checklists in English and Spanish which are 

aligned to the CCLS, to guide learning and development of end of unit 
tasks. The school believes that in order to accelerate learning, students 
must be exposed to increasingly complex tasks and, consequently, 
students will rise to the challenge. During teacher team meetings, teachers 
engage in discussions regarding content objectives and also plan 
language objectives to assure that students have structures and support 
that facilitate understanding of content taught. However, classroom 
observations demonstrate that in classes with English language learners at 
beginner level, all students did not comprehend tasks or engage in 
required activities in a meaningful way. In order to provide access to 
complex tasks, teachers model desired strategies for struggling students, 
preview text and difficult vocabulary, use visuals and bookmarks with 
guided questions. Student discussion is promoted through the use of 
accountable talk prompts that push students to agree, disagree, question 
and ask for clarification. However, these strategies were not always 
provided in a language that is comprehensible to English language 
learners, resulting in the disengagement of some students. 
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Part 3: School Quality Criteria 2013-2014 

School name: Middle School 322  UD D P WD 

Overall QR Score   X  

 

 

Instructional Core 

To what extent does the school regularly... UD D P WD  

1.1 Ensure engaging, rigorous, and coherent curricula in all subjects, accessible for a variety of 
learners and aligned to Common Core Learning Standards and/or content standards? 

  X  

1.2 Develop teacher pedagogy from a coherent set of beliefs about how students learn best that is 
informed by the instructional shifts and Danielson Framework for Teaching, aligned to the curricula, 
engaging, and meets the needs of all learners so that all students produce meaningful work 
products? 

  X  

2.2 Align assessments to curricula, use on-going assessment and grading practices, and analyze 
information on student learning outcomes to adjust instructional decisions at the team and classroom 
levels? 

   X 

School Culture 

To what extent does the school... UD D P WD  

1.4 Maintain a culture of mutual trust and positive attitudes that supports the academic and personal 
growth of students and adults? 

  X  

3.4 Establish a culture for learning that communicates high expectations to staff, students and 
families, and provide supports to achieve those expectations? 

   X 

Systems for Improvement 

To what extent does the school... UD D P WD  

1.3 Make strategic organizational decisions to support the school’s instructional goals and meet 
student learning needs, as evidenced by meaningful student work products? 

   X 

3.1 Establish a coherent vision of school improvement that is reflected in a short list of focused, data-
based goals that are tracked for progress and are understood and supported by the entire school 
community? 

  X  

4.1 Observe teachers using the Danielson Framework for Teaching along with the analysis of 
learning outcomes to elevate school-wide instructional practices and implement strategies that 
promote professional growth and reflection? 

   X 

4.2 Engage in structured professional collaborations on teams using an inquiry approach that 
promotes shared leadership and focuses on improved student learning? 

   X 

5.1 Evaluate the quality of school- level decisions, making adjustments as needed to increase the 
coherence of policies and practices across the school, with particular attention to the CCLS? 

  X  

 

 

Quality Review Scoring Key 

UD  Underdeveloped  D  Developing  P  Proficient  WD  Well Developed  

 


