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Part 1: The school context 

Information about the school 

Urban Assembly School for the Performing Arts is a high school with 354 students from 
grades 9 through 12. The school population comprises 55% Black, 42% Hispanic, 0.8% 
White, and 1.1% Asian students. The student body includes 6.8% English language learners 
and 16.7% special education students. Boys account for 20.6% of the students enrolled and 
girls account for 79.4%. The average attendance rate for the school year 2012 - 2013 was 
82%. 

Overall Evaluation 

This school is developing. 
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Part 2: Overview 

What the school does well 

 School leaders make organizational decisions in scheduling, teacher 
assignments and budget to maximize student and adult learning. (1.3)  

o    The Common Core Learning Standards (CCLS) teacher team met three 
times over the summer and has taken the lead in ensuring that teaching 
initiatives are monitored and instructional practices are adjusted.  The 
CCLS team is comprised of teacher leaders who represent all grade 
levels and content. While the CCLS team meets formally bi-weekly, they 
communicate with school leadership to ensure that teacher teams’ 
perspectives are shared regularly.  In addition, content teams meet 
weekly, and the School-based option (SBO) allows for two additional 
meetings a month to ensure alignment to the school’s instructional goals.  
Also, the administration identified the need to allocate additional 
resources to further strengthen the ninth grade team.  Accordingly, a 
special education and an English language arts teacher were hired for 
the ninth grade team, thus purposefully shifted assignments in other 
subject areas to best meet the needs of all ninth grade students.  
Furthermore, school leadership also makes effective use of partnerships 
such as the Children First Network (FCN) and teacher leadership to 
address individual needs of students and teachers.  For instance, school 
leaders made the decision of not replacing an administrative position, 
and instead adding a line for an instructional coach to work directly with 
the administrative team and teachers, thus maximizing the school’s 
budget to address school’s needs.  Effective use of partnerships with 
Epic Theatre Ensemble, College Bound Initiative, CUNY at Home, Tony 
Bennett Foundation/Exploring the Arts, Martha Graham Contemporary 
Dance, and the Apollo Theatre Foundation further supports the school’s 
arts focus, and the goal to infuse arts in all disciplines which is aligned to 
the school’s instructional goals.  Consequently, the effective use of 
teacher collaboration, resources, partnerships, and teacher assignments 
is leading to goal attainment and student achievement.    

 Clearly defined goals are established and designed to accelerate student 
learning and social emotional growth. (3.1)  

o    During the summer of 2013, all teachers and administrators engaged in 
professional development which included an analysis of progress report 
data, state accountability data, and assessment results to develop the 
school’s goals.  In addition, an examination of credit accumulation trends 
for all cohorts of students, as well as Degrees of Reading Power (DRP) 
results, informed the decision making process and development of the 
school’s goals.  The school’s Comprehensive Education Plan (CEP) 
clearly outlines the school’s goals which are monitored and reviewed in 
the School’s Leadership Team (SLT) meetings, and the community 
meetings scheduled twice a month for all students.  One of the goals, for 
example, focuses on setting structures to differentiate professional 
development supports for teachers.  This goal is rooted in the school’s 
belief that targeted support for teachers based on data collected from 
cycles of observations assists in meeting the needs of individual 
teachers.  For example, two mathematics teachers who were identified 
as needing additional support in aligning the curricula to the CCLS 
received targeted assistance from the instructional coach and the 



 

M369 Urban Assembly School for the Performing Arts: Dec 11, 2013  4  

network.  Professional development on the CCLS was scheduled for the 
math team to assure that tasks and lessons are aligned to the CCLS and 
math instruction shifts.  Other prioritized goals focus on school wide 
assessment strategies, curricula alignment to the CCLS across content 
and grade levels, and teacher teams work on developing strategies to 
support students in the reaching mastery of the CCLS.  For example, a 
review of ninth grade assessment data from the previous year, as well as 
looking at current interim assessments and Degrees of Reading Power 
(DRP) results, led to the implementation of an additional period of 
literacy support for ninth graders.  Moreover, literacy support is paired 
with arts infusion in content areas and rigorous arts instruction to ensure 
increased students’ academic performance and engagement.  The 
school wide focus on ninth graders has led to an increase in credit 
accumulation projections for the school year.  This projection is based on 
the mid-year data analysis in scholarship and credit attainment.    

 Teacher teams consistently analyze data and participate in leadership roles to 
improve instructional practice, thus supporting students’ academic 
achievement across the school. (4.2)  

o    All teachers are engaged in weekly teacher team meetings with 
opportunities to collaborate in department and grade team structures.  
Teacher team leaders represent each content team, are also members 
of the CCLS team, serve on the School Leadership Team (SLT), and 
gather feedback from other teams to inform professional development 
plans and school-wide initiatives.  Furthermore, teacher teams use 
various protocols to look at student work and analyze students’ progress 
from interim and performance assessments. Teams also use various 
assessments as formative tools to gather students’ performance data, 
thus leading to curricula and instructional changes.  Teachers and 
administrators placed assessments in four categories to purposefully 
capture student’s academic progress, and which includes core content 
Regents readiness (Regents and mock Regents exams), performance 
arts assessments (arts exit exams and arts interim assessments), 
literacy assessments from Degrees of Reading Power (DRP), and 
students’ independence assessment.  For example, one of the initiatives, 
an outgrowth of teacher collaboration, is the use of a CREED document 
(claim, reasoning, evidence, explanation and documentation) across 
subject areas to support students’ proficiency in referencing text based 
evidence in written and verbal arguments.  Also, in an English language 
arts team meeting, teachers shared the process of curriculum, unit and 
lesson revisions which has been the focus of their work.  An English 
language arts teacher described how a unit on Of Mice and Men was 
aligned to the CCLS and the instructional shifts by incorporating 
supplemental non-fiction articles. Teams suggested the purchase of new 
multicultural anthologies and are starting by increasing texts from 
Hispanic writers to accommodate students’ reading interests.  
Additionally, in grade team meetings, teachers engage in “Kid Talk” and 
develop improvement plans for struggling students.  Teachers indicated 
that their work on teams has impacted their instructional practices by 
increasing their ability to share effective practices, thus increasing 
supports for student learning. 

What the school needs to improve 

 Ensure that curricula units, lessons, and learning tasks align to the CCLS to 
consistently promote rigor and higher order thinking for all learners. (1.1)  
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o    Network support, school leaders, and the CCLS team use resources 
from Engage NY and outside professional development opportunities to 
ensure curricula alignment to the CCLS.  Teachers worked on the 
curricula to develop tasks that include application of math concepts, 
questioning to real world situations, and the use of text dependent 
discussion protocols used in a social studies lesson, thus engaging 
students in discussions and debates.  Additionally, department teams, 
after reviewing Degrees of Reading Power (DRP) results data, 
developed strategies to support diverse learners including English 
language learners, students in the lowest third, and special education 
students.  For example, instructional strategies included CREED and 
“Gist,” a summarizing strategy used to get students to convey the gist of 
what they read succinctly in writing.  However, there is inconsistency 
across classrooms of how teachers deliver rigorous tasks and higher 
order thinking in all classrooms.  While some lessons expect students to 
interact with peers, assess each other’s work, self-reflect on their own 
work, and explain their thinking, in other classrooms, however, lessons 
were teacher dominated allowing for minimal student voice and thinking.  
As a result, all students are not consistently challenged to complete 
tasks that engage them in thinking, and learning activities that ensure 
progress towards college and career readiness.       

 Build a shared understanding of effective instructional practices to ensure that 
all teachers consistently engage students in challenging tasks and discussions 
to promote high levels of thinking and learning. (1.2)  

o    There is a school wide commitment and an articulated belief that 
students learn best when they are actively engaged in all lessons and 
immerse in rigorous, meaningful, and challenging tasks in all disciplines 
including the arts.  These beliefs are reflected in the work of teacher 
teams and in the feedback and next steps conveyed to teachers as a 
result of classroom visits and lesson/unit reviews.  For example, in a 
math lesson observed, students worked in groups and engaged in 
discussions about problems and activities about inequalities.  Students 
engaged in conversations as the teacher circulated and monitored each 
group’s progress.  Similarly, in another class, students had a choice to 
work individually and or with a partner to find the axis of symmetry 
without graphing, and discussed the mathematical process to explain 
their thinking.  The lesson included an arts infused motivation/do now 
and the teacher encouraged students to respond to each other either by 
agreeing or disagreeing during the whole class share-out.  In an English 
language arts class, students worked with a partner to find textual 
evidence to support their claims about the conflict in Of Mice and Men.  
However, in other classrooms observed, there were limited opportunities 
for students to engage in discussion and interaction with each other, thus 
impeding efforts to increase students’ participation and thinking.  For 
example, in an English language arts classroom, students copied notes 
and the discussion was dominated by the teacher and individual 
students.  As a result of the uneven levels of active student engagement, 
not all students across classrooms are afforded the opportunity to 
engage in high levels of thinking and participation.   

 Refine school practices of analyzing formative and summative assessment 
data to adjust instruction and curricula to meet all students’ learning needs. 
(2.2)  

o    The school uses and analyzes a variety of assessments including the 
Degrees of Reading Power (DRP), Regents, mock Regents, and teacher 
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made tests for inquiry.  Interim performance based assessments are 
administered three times a year in all content areas including the arts. 
Teachers engage in looking at student work using protocols to drive 
instructional decisions, however, the data analysis is inconsistently used 
across grades and subjects to make curricula and lesson adjustments for 
meeting students’ learning needs.  Teachers plan learning opportunities 
for students to self-assess on their learning, thus developing students’ 
ability to monitor their own learning progress.  For example, in an 
Integrated Co-Teaching (ICT) science class, students engaged in a self-
assessment activity to determine if students met the learning targets in 
the ecology unit and their understanding of scientific inquiry from the 
second interim assessment.  Students used the CREED protocol to “re-
do” incorrect answers and gain a deeper understanding from the 
questions that were particularly challenging.  A student expressed how 
her engagement in this self-assessment process forced her to explain 
concepts and look at problems and questions from different 
perspectives.  However, engaging students in self-assessment and 
reflection was not consistent across classrooms and grades, thus 
creating missed opportunities for all students to monitor their academic 
progress.  Although teachers use common assessments, questioning, 
and exit slips to monitor students’ learning, checks for understanding are 
inconsistent across classrooms, therefore limiting the teachers’ ability to 
make lesson adjustments to address students’ learning needs.   
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Part 3: School Quality Criteria 2013-2014 

School name: Urban Assembly School for the Performing Arts  UD D P WD 

Overall QR Score 
 

X 
  

Instructional Core 

To what extent does the school regularly... UD D P WD  

1.1 Ensure engaging, rigorous, and coherent curricula in all subjects, accessible for a variety of 
learners and aligned to Common Core Learning Standards and/or content standards?  

X 
  

1.2 Develop teacher pedagogy from a coherent set of beliefs about how students learn best that is 
informed by the instructional shifts and Danielson Framework for Teaching, aligned to the curricula, 
engaging, and meets the needs of all learners so that all students produce meaningful work 
products? 

 
X 

  

2.2 Align assessments to curricula, use on-going assessment and grading practices, and analyze 
information on student learning outcomes to adjust instructional decisions at the team and classroom 
levels? 

 
X 

  

School Culture 

To what extent does the school... UD D P WD  

1.4 Maintain a culture of mutual trust and positive attitudes that supports the academic and personal 
growth of students and adults?   

X 
 

3.4 Establish a culture for learning that communicates high expectations to staff, students and 
families, and provide supports to achieve those expectations?  

X 
  

Systems for Improvement 

To what extent does the school... UD D P WD  

1.3 Make strategic organizational decisions to support the school’s instructional goals and meet 
student learning needs, as evidenced by meaningful student work products?   

X 
 

3.1 Establish a coherent vision of school improvement that is reflected in a short list of focused, data-
based goals that are tracked for progress and are understood and supported by the entire school 
community? 

  
X 

 

4.1 Observe teachers using the Danielson Framework for Teaching along with the analysis of 
learning outcomes to elevate school-wide instructional practices and implement strategies that 
promote professional growth and reflection? 

 
X 

  

4.2 Engage in structured professional collaborations on teams using an inquiry approach that 
promotes shared leadership and focuses on improved student learning?   

X 
 

5.1 Evaluate the quality of school- level decisions, making adjustments as needed to increase the 
coherence of policies and practices across the school, with particular attention to the CCLS? 
 

 
X 

  

Quality Review Scoring Key 

UD  Underdeveloped  D  Developing  P  Proficient  WD  Well Developed  
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