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Part 1: The school context 
 
Information about the school 
 
Mosaic Preparatory Academy is an elementary school with 330 students from pre-
kindergarten to through grade 5.  The school population comprises 33% Black, 57% 
Hispanic, 0% White, and 8% Asian students.  The student body includes 14% English 
language learners and 19% special education students.  Boys account for 57% of the 
students enrolled and girls account for 43%.  The average attendance rate for the school 
year 2012 - 2013 was 93.0%. 
 
 
 

Overall Evaluation 
 
This school is proficient. 
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Part 2: Overview 
 
What the school does well  
 
 School leaders and teachers aligned curricula to the Common Core Learning Standards  

(CCLS) using student work and data to plan and refine curricula, in order to cognitively 
engage all students including lowest and highest achieving students. (1.1) 
 
o In collaboration with the teaching staff, school leaders have purposefully aligned 

key standards and integrated CCLS units of study that emphasize rigorous 
habits that set students on a path for college and career readiness. Based on 
the results of the literacy and math baseline assessments, teachers found that 
students needed additional time to complete the ReadyGEN and GoMath! units 
of study. As a result, teachers discussed with the administrative team the need 
to adjust the pacing calendar for the different units of study to accommodate the 
diverse needs of the students. Also, after the first Performance Based 
Assessment (PBA), teachers found that the assessment process was taking 
more than the prescribed three days.  Teachers were then given additional time 
to administer the PBAs, thereby, allowing all students to obtain the proper 
modifications. While comparing the original ReadyGEN and GoMath! units of 
study, it was noted that they were both scaffold to meet the learning needs of 
special education students and English language learners by scaffolding the 
lesson with tiered assignments and visuals that would support all learners and 
provided text modifications to allow all students to have an entry point to the 
different rigorous tasks. For example, most of the ReadyGEN units require 
students to read text above their current reading level.  Consequently, despite 
students’ independent reading levels, teachers read stories aloud to students in 
large and small groups to provide them with access to the text. Also, during the 
literacy block, all cluster teachers push into classes on a daily basis to provide 
small group instruction to support diverse needs within a classroom. Student 
groups are organized homogenously depending on what areas in which the 
student data shows they need additional support and the two teachers parallel-
teach the lesson, providing differentiated support in those identified areas 
students. In an effort to promote college and career readiness, students call 
school leaders and staff “professor” and each classroom has a college name 
evident on the door. Students are also aware of the year they are expected to 
graduate from college. Hallways have displays showing different college and 
university banners, as well as information regarding their programs. Also, 
classroom tasks have multiple entry points to provide all students with access to 
rigorous curricula. For example, in the second and third grade bridge class 
students were working in stations that studied different building structures and 
each group had different guiding questions that they needed to answer utilizing 
text-based evidence. In some cases students worked independently, while in 
others students were supported by the teacher or paraprofessional. This 
resulted in all students having access to the curriculum and tasks at levels that 
kept them cognitively engaged. 

 

 Administrators and teachers collaborate on designing and modifying curricula-aligned 
assessments and grading policies to address data-defined student and sub-group 
needs; hence, tracking progress towards goals and make instructional decisions. (2.2)  

o School leaders and staff members continuously modify curricula utilizing data 
from formative and summative assessments, making effective adjustments to 
meet all students’ learning needs. By students formulating their own goals, they 
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can then determine a path to follow to achieve the stated goals. The school has 
a grading policy for kindergarten through grade 5 that clearly articulates the 
school’s expectations for promotion for students, parents, and staff members. 
The document carefully lays out what students should be able to know and do 
by the end of each grade in all content areas. Last year the school utilized 
School Data Corp to help them segregate their data and built teacher capacity 
so that they might complete this work independently. As a result, this year the 
school has teachers that are data specialist supporting all staff to segregate the 
data for analysis. The school utilizes Fountas and Pinnell reading levels and 
writing prompts to assess students’ proficiency levels in reading and writing. 
Based on the results, students set reading and writing goals that they work to 
meet during small group instruction or individualized support provided by the 
teacher during conferencing. They can also receive additional support during 
Saturday Academy and writing clinics provided every Friday. Students’ levels 
are assessed on a monthly basis and at the end of units of study. Teachers 
have a student profile of each student with data from previous teachers and use 
this information to set up initial groups. Furthermore, as evident in all lesson 
plans reviewed, teachers administer pre- and post-assessments in math and 
literacy to inform their teaching and adjust day-to-day lesson plans. The school 
also administers mid-term exams in all content areas to help teachers and the 
administrative team determine areas the school needs to further develop, 
allowing them to reassess the school wide goals. Teachers and administrators 
use the results from these assessments to create groups for math clinic and 
Math University that take place during winter recess. At the end of the year, the 
school administers final exams to determine if school-wide goals are bring met 
and if they are not they evaluate what they need to modify the following year to 
improve their practices. In every classroom visited students have their writing 
rubric readily accessible to them on their table and all work is graded utilizing a 
CCLS-aligned rubric. Additionally, student work has feedback providing 
actionable next steps the student needs to take to improve their piece of work. 
Teachers have ongoing discussions with students of their work and goals to 
support them in meeting their SMART goals by target date as evidenced in a 
review of teachers’ conferencing logs. Student work samples collected contain 
post-its of self-reflection and peer-reflections, which demonstrate teachers are 
constantly making effective adjustments to meet all students’ needs, including 
English language learners and students with disabilities, and students are aware 
of their next learning steps.  
 

 School leader make strategic organizational decisions to ensure that teacher teams 
effectively collaborate, looking at student work and continuously refining curricula and 
instruction, resulting in high quality tasks and student work products. (1.3) 

o School leaders have strategically programmed literacy throughout the school to 
insure that all classes have two teachers in the room, thereby reducing the 
teacher to student ratio, permitting more opportunity for small group instruction 
and one-on-one intervention and support. This is aligned to the school’s 
overarching goal to improve students’ ability to write for a variety of audiences 
with sophistication and complexity appropriate to the grade level. This structure 
allows for more small group discussions around the text and, as a result, 
students build a deeper understand of the text which, in turn, is reflected in the 
details evident in their writing samples. The school leader has strategically 
programmed the school to allow all teacher teams time to meet Mondays to plan 
and modify units and lessons. They also have common planning time twice a 
week by grade to plan. One day is mandatory for all teachers to meet and the 
second day it is up to the teachers’ discretion; even so, the principal and 
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teachers stated that they stay late continuously looking at student work samples 
to improve daily instruction. The school has developed partnerships with 
different colleges, New York Cares, and Harlem RBI.  These partnerships help 
provide a number of student teachers on a day-to-day basis to support students 
and providing after school academic intervention as well as enrichment. As a 
result of these sessions and partnerships, teachers have been able to improve 
instruction that engages all students in challenging academic tasks, regardless 
of their levels or learning needs. 
 

 School leader’s ongoing, focused observation of classroom practice and follow-up 
support leads to improved classroom practice, student outcomes, and recursive 
feedback conversations. (4.1) 

o School leaders’ frequent cycles of classroom observations with effective 
feedback and next steps yield improve instructional practices as evident by 
student work illustrated by students. School leaders have paired new teachers 
with aspiring principals in training to receive individual support and mentoring. 
The leadership team has encouraged those teachers that have demonstrated 
proficiency in CCLS and best practices to become lead teachers. Utilizing the 
Danielson Framework for Teaching, the administrative team has provided 
ongoing actionable feedback and support for all teachers and utilized patterns in 
the rubric to provide differentiated support for the diverse staff needs within the 
school. At the beginning of the year, teachers use the Danielson Framework to 
set goals and meet with the principal to finalize them as well as to discuss 
potential professional development opportunities that can support them in 
meeting their goals.  The support provided by the administrative team, coaches, 
and lead teachers is driven by the teachers’ individual and class goals. Based 
on the overall needs of the staff, the administrative team developed a 
professional development calendar and teacher improvement plan for those 
teachers needing more guided support towards meeting their short and long 
term goals. Teacher observations demonstrate a continuous cycle of guided 
support for teachers. Also, the school’s professional development plan is 
organized in 6-week cycles that tie together the teachers’ needs as evident by 
observation results and student outcomes in 6-week periodic assessments. For 
example, the school leaders provide actionable feedback that is monitored in 
subsequent observations until the teacher reaches mastery in the area of 
development. If the teacher does not reach mastery by the second observation, 
then the administrative team has them work with an aspiring principal or coach. 
They then develop a “Mosaic’s Teacher Improvement Plan” to support the 
teachers in the domains they are struggling and set short term SMART goals to 
support the teacher in reaching his or her end of year goal more effectively. 
Finally, the school has author studies that focus around areas that most staff is 
having difficulties with like question and discussion. Recently, the teachers read, 
Ask, Don’t Tell and Data Teams, and the author came to the school to provide 
additional guidance on how to set up data teams within the school. The frequent 
observations, professional development and continuous actionable feedback 
support teachers towards meet school and individual goals; thereby, increasing 
student achievements as evident by student work samples. Most specifically, 
students writing samples have demonstrated progressive improvement in 
providing details to support an argument. This was evident in writing samples 
observed during student meetings.  
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What the school needs to improve 
 
 Strengthen the way instructional student groups are organized so that they are 

thoughtfully and strategically arranged, thereby providing multiple entry points and 
challenging tasks for all learners. (1.2) 

o The common belief that students learn best when they can understand the 
materials provided in class, have an entry point to the work at a level that is 
attainable to them, understand their personal goals and what next steps they 
need to take to master the goals while taking ownership for their learning is 
consistently practiced throughout the school. All classes apply the workshop 
model for every lesson, focusing the students on the learning objective but 
giving them a substantial amount of time to practice what they have learned. 
Teachers are aware of and apply the expectations of the school’s framework for 
teacher practice and the need to embed high order questions to promote 
classroom discussion; however, the level of questioning across classrooms was 
on the lower spectrum of Bloom’s Taxonomy and Webb’s Depth of Knowledge. 
In one class the students separated into two small groups and engaged in small 
group discussions about Theodor Roosevelt. Students utilized evidence from 
the text to respond to questions and one of the teachers provided more scaffold 
questions for her group since the data showed that students in her group 
needed to develop their ability to find details form the text.  However, the 
constant probing prevented students from building their capacity to engage in 
student-to-student conversation about the text and use the text to support their 
ideas during peer discussion. Also, teachers strategically grouped the students 
and provided small group lessons to support English language learners, 
students with disabilities and struggling students and broke down tasks to help 
students understand the process for answering a mathematical problem or high 
lighting details from a text as seen in the English language arts third grade 
class, but the dual language classrooms lack essential elements are needed to 
sustain a strong bilingual program. Thus, the lack of clearly planned lessons that 
support the dual language students and scaffolds to support learning did not 
consistently offer all students the opportunity to demonstrate their learning and 
exhibit their thinking through deep discussions and high quality work products. 

 

 Strengthen the culture of mutual trust and positive attitudes to support the academic 
and personal growth of students and adults. (1.4) 

o The school has decreased the number of classroom incidents compared to last 
year. It was noted that the majority of the incidents that took place during the 
2012-2013 academic school year took place on the playground, as evident by 
the school’s OORS report data. In response, the school is in the process of 
decreasing the number of playground incidents as compared to previous years. 
The school has decided to continue to keep safety, tone and climate their goals 
as they pertain to the playground. As a result, this year recess activities have 
been closely monitored and modeled for children through the school’s Positive 
Behavior Intervention Program (PBIS), as well as the school’s partnership with 
Asphalt Green. Through these collaborative efforts the school is teaching 
students how to play respectfully while having fun. The school is also in the 
process of enhancing the communication between school, home, and 
community through parent teacher conferences, progress reports, class and 
program newsletters, calendars, special events and monthly assemblies; 
however, these initiatives are relative new and limited data was available on 
their effectiveness. Since the school has struggled with parental involvement in 
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the past, the school continues to have increased parent involvement goals to 
increase parental involvement and communication by having programs or 
activities like Development of Male Initiatives Activities, hiring of new parent 
coordinators, creating an email distribution list of parents, creating a school-wide 
newsletter, using phone messenger as a vehicle to communicate and 
conducting monthly assemblies around PBIS, attendance, health and wellness, 
and the implementation of the new CCLS curriculum. While the teachers and 
administrative team include family outreach in their efforts to build a strong and 
safe school culture, the work to educate families about academic best practices 
and how to support their children’s learning is not as strategic as it could be.  As 
a result, there are missed opportunities to utilize families as strategic partners in 
helping students to grow stronger academic and personal behaviors. 
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Part 3: School Quality Criteria 2013-2014 
 

School name: Mosaic Preparatory Academy UD D P WD 

Overall QR Score   X  

 

Instructional Core 

To what extent does the school regularly… UD D P WD 

1.1  Ensure engaging, rigorous, and coherent curricula in all subjects, accessible for a variety 
of learners and aligned to Common Core Learning Standards and/or content standards? 

   X 

1.2  Develop teacher pedagogy from a coherent set of beliefs about how students learn best 
that is informed by the instructional shifts and Danielson Framework for Teaching, 
aligned to the curricula, engaging, and meets the needs of all learners so that all 
students produce meaningful work products? 

  X  

2.2  Align assessments to curricula, use on-going assessment and grading practices, and 
analyze information on student learning outcomes to adjust instructional decisions at the 
team and classroom levels? 

   X 

School Culture 

To what extent does the school …  UD D P WD 

1.4  Maintain a culture of mutual trust and positive attitudes that supports the academic and 
personal growth of students and adults? 

  X  

3.4  Establish a culture for learning that communicates high expectations to staff, students 
and families, and provide supports to achieve those expectations? 

  X  

Systems for Improvement 

To what extent does the school … UD D P WD 

1.3  Make strategic organizational decisions to support the school’s instructional goals and 
meet student learning needs, as evidenced by meaningful student work products? 

   X 

3.1  Establish a coherent vision of school improvement that is reflected in a short list of 
focused, data-based goals that are tracked for progress and are understood and 
supported by the entire school community? 

   X 

4.1  Observe teachers using the Danielson Framework for Teaching along with the analysis 
of learning outcomes to elevate school-wide instructional practices and implement 
strategies that promote professional growth and reflection? 

   X 

4.2  Engage in structured professional collaborations on teams using an inquiry approach 
that promotes shared leadership and focuses on improved student learning? 

   X 

5.1  Evaluate the quality of school- level decisions, making adjustments as needed to 
increase the coherence of policies and practices across the school, with particular 
attention to the CCLS? 

  X  

Quality Review Scoring Key 

UD Underdeveloped D Developing P Proficient WD Well Developed 

 


