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Part 1: The school context 
 
Information about the school 
 
Forsyth Satellite Academy is a transfer high school with 193 students from 9 through grade 
12.  The school population comprises 38% Black, 57% Hispanic, 3% White, and 2% Asian 
students.  The student body includes 5% English language learners and 19% special 
education students.  Boys account for 46% of the students enrolled and girls account for 
54%.  The average attendance rate for the school year 2012 - 2013 was 57.0%. 
 
 
 

Overall Evaluation 
 
This school is proficient. 
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Part 2: Overview 
 

What the school does well  
 

 The principal and staff align curricula with the Common Core Learning 
Standards (CCLS) and develop rigorous tasks in order to increase 
achievement for all students.  (1.1)  

o A review of the curriculum maps and lesson plans reveal that school leaders 
and faculty have aligned their units of study to the CCLS and have tailored the 
units to include instructional shifts across all grades. Additionally, as a 
Coalition of Essential Schools (CES) member, the school creates performance 
tasks for students to demonstrate mastery of these standards.  Further, the 
school employs the “Learning to Learn” strategies for students to gain college 
and career readiness skills that have been embedded within the lessons to 
build coherence.  For example, in an earth science class the aim was to, 
“Take notes and work independently to analyze the rock cycle and distinguish 
between the processes that lead to the formation of different types of rocks” 
which emphasized the “Learning to Learn” skills of taking notes and working 
independently.  Later in the lesson students also conducted a close read of an 
article explaining the rock cycle.  Similarly, in a geometry class, the task posed 
to students was to create a floor plan or a company logo for a new store in a 
mall, a real-world task related to careers explained by the teacher.  As a result 
of intentional decisions to build coherence, students have access to CCLS-
aligned curricula that promotes college and career readiness.  
 

o The school administers Project-Based Assessment Tasks (PBATs) to 
students in all subjects and only tests them on the English Regents.  During 
the fall semester, students voiced their concern to the principal about the lack 
of clarity in the PBATs.  In turn, the administration reviewed all the PBATs and 
determined, based on student work, that the tasks needed revision for clarity 
of task, access for all, and rigorous habits of mind.  The administration vetted 
the PBATs, coaching teachers to revise accordingly implementing Webb’s 
Depth of Knowledge (DOK) for questioning, task and rubric creation protocols, 
and providing access to cognitively engaging tasks for all students.  These 
refinements have produced more rigorous PBATs and the school expects 
higher scores of students passing them in comparison to last semester at 14% 
for math, 31% social studies, 7% science, and 32% for English.  Furthermore, 
the English department planned and refined the spring semester curricula 
based on the results from the January Regents pass rates and to provide 
access for all students, including those with absentee issues.   As a result of 
these efforts, student achievement is improving as evident in increased pass 
rates during the current cycle.   
  

 The school is dedicated to coherently supporting its students resulting in a safe, 
nurturing, and productive learning environment grounded in a theory of action that 
supports students' social/emotional and academic growth. (1.4)  

o As a transfer high school with students who are overaged and under credited, 
this school provides multiple social-emotional supports including Family 
Group, an advisory, whose purpose includes creating a smaller community 
within a larger one to uphold high expectations that are practiced in a small, 
safe, and supportive community.  The Family Group Advisor monitors 
students’ grades, discipline, behavior, and attendance/lateness in an effort to 
keep students on the path to graduation and college/career readiness, as well 
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as referring students to the social worker for additional services or support.  
Students said their family group advisors “provide wake up calls” or “group 
messages” and several students agreed that “an advisor of another group has 
contacted me, asking if I will call my friend because my friend will answer 
when I reach out”.  Parents stated, “The whole school works together as a 
family to make sure these kids come to school and graduate.”  Students 
stated, parents agreed, and teachers admitted that it is a group effort to 
support students in coming to school.  Students said that the teacher’s first 
question is, “Are you okay?” which students said, “shows that they care about 
us and then they discuss making good decisions” as it relates to attendance, 
education and college/career, and demonstrates the school’s theory of action 
“compassion, collaboration, and communication”.  Another structure for 
student voice, the student leadership group, made of representatives from 
each family group, meets weekly with the principal, parent coordinator, and 
success mentors, where students have voiced concerns over many issues.  
For example, in October a group of new students entered who had not yet 
been acculturated and the leadership group suggested that these new 
students receive their own town hall meeting “to understand how we work 
here” and the principal made it happen easing the impending clash of new and 
veteran students.  As a model school for the Mayor’s Taskforce on Chronic 
Absenteeism, the success mentors support students with long-term absence 
issues, by calling, texting, and visiting those students, resulting in a 78% drop 
in long-term absentees, as compared to last year.  The attendance team 
meets regularly and together with the principal provides incentives to students 
with improved and best attendance.  These award ceremonies, surveys, and 
informative sessions occur in the monthly Town Halls for students, where the 
school conducted a student survey on attendance to determine the reasons 
for student absences and tardiness.  When asked what would help them come 
to school both on time and regularly, 37% of students answered “classes 
becoming more interesting” and 25% answered “if the other students were 
less noisy and paid attention”.  The theory of action that drives the school’s 
nurturing culture is rooted in the CES beliefs that all students can learn if the 
school perpetuates an environment of personalization and having a tone of 
mutual trust and respect.  To ensure that the staff is equipped to provide this 
tone, the principal provided staff training by the social worker, on restorative 
practices to support students with skills in preventing or triggering a student 
behavioral situation, which staff uses during the Family Groups.  As a result, 
the school provides a safe, nurturing and respectful environment that supports 
both social-emotional and academic behaviors.   

 School leadership makes effective organizational decisions including use of 
teacher time in alignment with instructional goals to improve student 
achievement. (1.3) 

o Teachers came to the administration, asking for more time to meet to be able 
to successfully implement the current Citywide Instructional Expectations 
(CIE), especially writing and implementing CCLS-aligned curricula and 
common assessments.  Through a School Based Option (SBO) vote teachers 
changed their meeting time from after school once per week to three times per 
week for one hour each.  To support teachers in their work, administration was 
awarded a technology grant and is in the second of a three year 
implementation of a technology plan. The technology plan includes teacher 
training in use of the SMARTboards, which will be installed in every classroom 
by end of this year, teacher iPads and computers, graphing calculators for 
math, and data collection kits for science.  These are set for use in student 
interactive instruction to complement the two current student computer labs.  
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A student stated, “This is the first time I have ever had my work with me at all 
times in and out of school, because I upload it to the school site and I don’t 
have to worry that I forgot my USB drive at work.”  To focus students on 
college and career readiness, the administration hired a full-time college 
counselor this year.  As a result of her college workshops, individual student 
meetings, and financial aid workshops, the number of college applications has 
increased from last year from 19 to 37, workshops from 16 to 25, and 
scholarships received from 0 to 2.  The numbers of students receiving college 
acceptances increases daily as students show her their acceptance letters.  
Grand Street Settlement, a partner, holds student presentations in their Family 
Groups regarding issues of concern, such as this month’s topic: financial 
matters and stress relief.  Additionally, the school has partnered with several 
organizations to provide additional workshops, counseling, and conflict 
resolution to support students both academically and socio-emotionally, 
including Project STAY and Henry Street Settlement.  As a result of these 
effective organizational decisions, teachers and students have the necessary 
tools and time to improve instruction and meaningful student work products.  

 Assessment practices consistently include formative assessments and ongoing 
checks for understanding so that instructional adjustments can be made to meet 
students' diverse learning needs.  (2.2)  

o A math teacher stated that she revised a lesson plan to support student 
writing in her class as their first drafts needed reorganization, additional 
details, and clear thesis statements.  She revised her lesson plan to teach her 
students to provide peer feedback that resulted in both higher grades and 
improved writing.  Teachers analyzed the January English Regents results to 
create instructional changes and noted specifically students’ learning styles 
and needs, scaffolds for English language learners and special education 
students, and pinpointed student academic growth areas.  Next teachers 
implemented these changes to instruction in both English and social studies 
classes, where students wrote critical lens essays.  In addition to math, 
English, and social studies, the science also teaches these specific changes 
to instruction as demonstrated by having students peer edit their essays 
based on the rubric.  The results of the impact of these coherent instructional 
adjustments are being tracked for progress across the curricula, so staff 
knows the efficacy and/or status of these changes.  As a result of consistent 
staff reviews of assessment results, curricula and instruction are regularly 
adjusted to move students toward goals.  

o Administration holds staff to high expectations that are outlined in detail in the 
staff handbook, including checking for understanding and “monitoring 
students’ responses and class work and adjust teaching where necessary” are 
also noted in many teacher observations.  During the classroom visitations, a 
science teacher checks for understanding while moving from table to table, 
keeping track of student understanding on a monitoring form.  A math teacher 
uses her iPad to track checks for understanding plus at the end of her lesson 
students reflect on their learning in writing, both of which she uses later when 
revising lessons.  Several teachers used end-of-lesson reflections and exit 
tickets as checks for understanding.  Additionally, all teachers conducted mid-
cycle reflections, having students answer a series of questions and write a 
short essay to reflect their current levels of learning and understanding of 
each class.  Teachers used these mid-cycle reflections to adjust subsequent 
lesson plans.  To support teachers in conducting checks for understanding, 
there has been teacher modeling during professional development.  As a 
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result, teachers consistently reflect on student learning and make timely 
instructional adjustments to support all students learning needs.   

 

What the school needs to improve 
 

 Sharpen pedagogical practices to support student-to-student questioning and 
discussion in order to deepen student thinking and engagement that accelerate 
learning outcomes for all students. (1.2)  

o Across the classes visited, teachers incorporated literacy and “Learning to 
Learn” strategies into both the aim and throughout the lesson.  For example, 
in an English class, the “Learning to Learn” strategies included pair work, 
independent work, note taking, and discussion.  Additionally, the school 
identified collaborative talk, questioning, engaging students in discussions, 
and checks for understanding as the areas of focus this year.  In the classes 
visited, one teacher had a turn-and-talk to occur after pair work, another made 
a few attempts to encourage students to begin a discussion, but it remained 
teacher-to-student and student-to-teacher directed.  In a few other classes, 
there was an inconsistent level of student engagement, with only a few 
student demonstrating higher-order thinking skills.  Although during the 
classroom visits there were a few examples of these foci employed or 
planned, it was not consistently implemented across classrooms.  As a result, 
there are uneven levels of student thinking, discussion, and participation, thus 
preventing learners from engaging in challenging work.  

 Deepen the level of inquiry-based collaboration to strategically build teacher 
capacity, instructional coherence and promote student academic improvement.  
(4.2)    

o As a result of the additional time for inquiry, teacher inquiry meetings employ 
protocols for looking at student work and inquiry-based collaborations.  From 
these meetings, teachers find best practices to adopt within a department.  
For example in the English department the teachers shared best practices for 
teaching argumentative essay writing to include citing evidence to support 
claims and counter-claims.  The English department adopted a method used 
by one teacher who had had past success and as a result some preliminary 
departmental January Regents data shows a positive trend.  However, 
although the history department has implemented a notebook structure, the 
math department has infused informational text into the curricula, and the 
science department incorporated a system of note taking, the correlation to 
increased student achievement is not yet evident.  These strategies are not 
yet systemic in resulting in school-wide increased student achievement for all 
learners.  In addition, teachers review assessment data during scholastic 
conferences with the principal and in their inquiry meetings.  They review data 
consistently for students with absentee issues, behavioral issues, as well as 
special education students, and English language learners.  From these 
meetings, the teachers surface gaps that they addressed.  For example, an 
English teacher determined that students were not successfully accessing the 
novel and nonfiction research being used to prepare for a debate.  So based 
on students’ reading levels, she provided students leveled texts.  As a result, a 
student shared, “The debate on serial killers was so interesting and I really 
enjoyed doing the research and writing.”  Although the improved practice is 
evident and students are making progress toward goals, there is not yet 
evidence of mastery of goals for these groups of students.  (4.2)    
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Part 3: School Quality Criteria 2013-2014 
 

School name: Forsyth Satellite Academy UD D P WD 

Overall QR Score   X  

 

Instructional Core 

To what extent does the school regularly… UD D P WD 

1.1  Ensure engaging, rigorous, and coherent curricula in all subjects, accessible for a variety 
of learners and aligned to Common Core Learning Standards and/or content standards? 

  X  

1.2  Develop teacher pedagogy from a coherent set of beliefs about how students learn best 
that is informed by the instructional shifts and Danielson Framework for Teaching, 
aligned to the curricula, engaging, and meets the needs of all learners so that all 
students produce meaningful work products? 

 X   

2.2  Align assessments to curricula, use on-going assessment and grading practices, and 
analyze information on student learning outcomes to adjust instructional decisions at the 
team and classroom levels? 

  X  

School Culture 

To what extent does the school …  UD D P WD 

1.4  Maintain a culture of mutual trust and positive attitudes that supports the academic and 
personal growth of students and adults? 

   X 

3.4  Establish a culture for learning that communicates high expectations to staff, students 
and families, and provide supports to achieve those expectations? 

  X  

Systems for Improvement 

To what extent does the school … UD D P WD 

1.3  Make strategic organizational decisions to support the school’s instructional goals and 
meet student learning needs, as evidenced by meaningful student work products? 

  X  

3.1  Establish a coherent vision of school improvement that is reflected in a short list of 
focused, data-based goals that are tracked for progress and are understood and 
supported by the entire school community? 

 X   

4.1  Observe teachers using the Danielson Framework for Teaching along with the analysis 
of learning outcomes to elevate school-wide instructional practices and implement 
strategies that promote professional growth and reflection? 

  X  

4.2  Engage in structured professional collaborations on teams using an inquiry approach 
that promotes shared leadership and focuses on improved student learning? 

  X  

5.1  Evaluate the quality of school- level decisions, making adjustments as needed to 
increase the coherence of policies and practices across the school, with particular 
attention to the CCLS? 

 X   

Quality Review Scoring Key 

UD Underdeveloped D Developing P Proficient WD Well Developed 

 


