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Part 1: The school context 
 
Information about the school 
 
The High School of Economics and Finance is a high school with 757 students from 
grade 9 through grade 12. The school population comprises 22% Black, 46% Hispanic, 
7% White, 24% Asian, and 1% multi-racial students. The student body includes 8% 
English language learners and 14% special education students. Boys account for 57% of 
the students enrolled and girls account for 43%. The average attendance rate for the 
school year 2012 - 2013 was 87.2%. 
 
 
 

Overall Evaluation 
 
This school is proficient. 
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Part 2: Overview 
 

What the school does well  
 

 The school's coherent curricula, is carefully aligned to Common Core 
Learning Standards (CCLS) and engages all students in rigorous learning 
that results in increased levels of achievement.  (1.1) 

 
o School leaders and faculty design curriculum based upon the needs of 

the students.  Credit accumulation is meticulously monitored and 
semester course offerings vary to ensure that all students are taking 
classes that have them on track to earn advanced level Regents 
diplomas.  Teachers intentionally align to the CCLS with content 
standards in their lessons and units of study across grades and subject 
areas to support college and career readiness.  For instance, an 
eleventh-twelfth grade United States history unit incorporates nine CCLS 
skills for reading and writing for developing claims and counterclaims 
regarding the age of Andrew Jackson and evaluate whether or not he was 
an effective leader.  The school strategically incorporates the instructional 
shifts by emphasizing writing in all subject areas requiring students to 
support their ideas using textual evidence to build communication, 
collaboration, and college and career skills.  These practices enable the 
school to outperform 83% of New York City high schools in all measured 
college and career readiness areas according to the 2012-2013 Progress 
Report.  

               
o Higher order thinking is emphasized across grades and content areas 

via lesson-based, thought-provoking questioning that requires 
students to work together in groups to share their ideas and thoughts 
for use in their independent writing tasks.  The school's focus on 
writing ultimately seeks to ensure that all students learn how to write 
college level research papers by grade 12.  As a result, rigorous 
habits become embedded across grades and subjects as teachers 
scaffold writing skills up through their respective grades requiring 
students to move from "perfect" paragraph writing to five paragraph 
essay composition and finally full-blown college-level theme and 
thesis research papers.  Accomplished upper class student "writing 
buddies" provide tutoring to freshmen who demonstrate challenges in 
their writing skills to bolster their abilities.  The school also holds 
English language learners and students with disabilities to the same 
rigorous standards and uses Universal Design for Learning (UDL) to 
design vocabulary supports, graphic organizers, and strategic 
groupings to ensure that all students are able to demonstrate their 
thinking both verbally and in writing as observed during classroom 
visits and teacher team discussions.  As a result, the school has 
maintained an A and has earned 80% of possible points in college 
and career readiness for the last two years in a row on the Progress 
Reports.  

 

 School leaders use a strategic approach to create a respectful, inclusive and 
nurturing environment where students feel valued and supported in their 
academic and personal growth.  (1.4) 
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o The school provides culture-building activities to set clear expectations for 
discipline, safety, and learning. Incoming students, for example, engage 
in social-emotional learning such as coping skills, conflict resolution skills, 
team building abilities, and stress reduction techniques to develop their 
social-personal and academic abilities in the school environment and 
beyond.  A strong student government enables students to initiate special 
activities such as talent shows and other special events throughout the 
school year.  The school's theory of action lies in the belief that 
participation in the community promotes responsible citizenship and 
students learn best when there is a direct connection between what is 
learned in the classroom and what they experience in the outside world.  
As a result, students participate in internships, apprenticeships, 
mentorships, job-shadowing experiences, and community service 
activities that connect classroom practices to outside experiences, 
thereby deepening student thinking, participation, and ownership to 
support their academic and personal growth.      

                     
o Students feel well known and supported by numerous staff and 

community members who personalize supports to positively impact 
students’ individual needs.  For instance, teachers, administrators, 
guidance counselors, partnering professionals, and community-based 
personnel are viewed by students as people they can go to ask for help. 
Students can discuss problems of academic and personal nature in 
venues that include, but are not limited to, Big Brother, Big Sister, 
Homework Help Center, Young Professional Mentoring Program, and 
tutoring.  Wise Institute for Lifelong Learning seminars are conducted one 
afternoon each week in eight-week modules to provide students with 
enrichment, remediation, community service, and internship opportunities 
depending on students’ needs.  Guidance counselors, school deans, and 
administrators regularly post credit accumulation statistics and college 
readiness spreadsheets to keep all stakeholders, including parents, 
aware of the progress students are making.  The school's College 
Services Program assists students and their families in identifying and 
applying to their best post-secondary options based upon interests, 
abilities, values, and finances.  As a result of the individualized and 
ongoing supports, 93% of the graduates from Cohort 2013 were accepted 
to college.         
 

 School leaders make informed and effective organizational decisions 
across all aspects of the school to engage all students in challenging 
tasks, thus promoting college and career readiness. (1.3) 

    
o Resources are allocated with a priority towards meeting the school's 

overarching goal of preparing students to be successful in college and 
careers.  Therefore, the bulk of the school's funding is channeled towards 
high quality direct services to students to lower student-teacher ratios as 
much as possible, especially for lower third and subgroup students.  As 
part of this process, Assistant principals teach student classes in addition 
to their supervisory obligations.  The school allocates additional resources 
for evening (pm) school, Regents tutoring, summer school, spring-time 
practice Regents exams, and for the Library/Media Center to remain open 
until 5:30 pm to ensure support for students’ academic needs.  Each 
teacher and classroom has a laptop, Smart Board, and LCD projector and 
software programs and licenses are purchased to accompany 
technologies such as Brain Pop, Flocabulary, and I-Learn to supplement 
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instruction and meet the varying needs of students.  Grant writing and 
partnerships with numerous corporations enable the school to offer a 
summer bridge program to incoming ninth graders to ensure their 
successful transition to high school.   

  
o The school has a hiring committee made up of teachers and 

administrators who work together to observe demonstration lessons 
conducted by prospective new staff during or after school and during 
summer school sessions.  Students’ scholarship needs determine class 
offerings and students’ programs.  The school has responded to an 
increase in the number of students with disabilities by strategically placing 
these students in Integrated Team Teaching (ICT) classes that have 
special education teachers who specialize in their respective content 
areas to promote college and career readiness.  As a result, college and 
career readiness has increased for all lowest third categories in closing 
the achievement gap on the 2012-2013 Progress Report.  
 

 The conscientious principal has created a goal-oriented learning community 
which uses data-based intentional strategies to accelerate learning, and is 
well focused on teacher practice and student outcomes  (3.1)  

    
o The school has established a vision to create an environment that 

enables students of all abilities to be successful in college, career and 
beyond.  With this as its central focus, the school's theory of action 
involves ongoing monitoring of student progress resulting in both 
curricular and organizational adjustments to ensure accelerated student 
outcomes.  For example, when 25 out of 180 tenth graders did not earn 
75% or above on their English Regents, the school intentionally increased 
its focus on non-fiction to increase achievement.  Students who pass 
Regents with grades less than acceptable for an advanced Regents 
diploma are encouraged and supported in re-taking the exam.  Supports 
include a Regents preparation "boot camp,” evening (PM) school, 
summer school, after-school and lunchtime tutoring, extended day 
activities, I-learn online support, and a Homework Help Center to make 
certain that no students are left behind.  As a result, student progress 
continues to increase from year to year as evidenced by gains in points 
earned in weighted Regents pass rates in all measured subjects, putting 
the school well above both peer and city school averages on the last two 
Progress Reports.    

 
o In spite of the fact that the families of students come from all boroughs, 

making parent participation challenging, the school maintains a fully 
operational School Leadership Team with full student participation, and 
the   Parent Teacher Association.  Both teams meet in the morning as 
opposed to former evening meeting times at the suggestion of the parents 
to strategically increase attendance and participation.  As a result, all 
stakeholders analyze data to inform next steps and establish goals which 
are shared with the greater school community through the school's 
website, mass emails and phone calls, thereby affirming support by the 
entire school community and effectively pushing the school's 
communications measure to 8.1 on the most recent Progress Report, 
placing the school at 100% of both peer and city schools comparisons in 
this category.              
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What the school needs to improve 
 

 Extend pedagogical practices so that all students are consistently engaged at 
high academic levels to maximize learning and achievement.  (1.2) 

    
o The school's instructional focus this year is to improve questioning and 

discussion techniques so that students will actively engage in lessons and 
develop into critical thinkers.  With this goal in mind, the administration 
has established norms for classroom instruction that include daily aims, 
do-now activities, homework assignments, motivation, checks for 
understanding, and learning tasks that are aligned to the CCLS.  
Teachers routinely scaffold learning by reviewing pertinent vocabulary 
and provide multiple entry points primarily through heterogeneous and 
homogeneous groupings to ensure that the needs of all learners are met 
in a manner requiring student expression.  As a result, current practices 
provide missed opportunities to afford strategic extensions into the 
curricula for both high and low proficient students, impeding efforts to 
establish school wide classroom environments that reflect high levels of 
student thinking, participation, and ownership.    

  

 Strengthen teacher assessment practices to make strategic instructional 
adjustments and offer clear next learning steps for ensuring students' 
progress and outcomes.  (2.2) 

    
o Assessment practices vary across classrooms ranging from quizzes and 

examinations to departmental midterm and final examinations, practice 
Regents examinations and projects.  The school's departmental 
assessments are common across subject areas and are administered two 
times during each marking period to track student progress.  Most 
teachers utilize an online grading system that students and parents can 
access to track grades and completion of course expectations regarding 
homework, projects, and test grades.  While this structure does enable 
students to track missing assignments, it does not inform students of 
specific deficit areas they need to work on within subjects, thereby 
hindering efforts to create a clear picture of student progress across 
grades and subjects.    
 

o Teachers consistently use checks for understanding such as exit slips, 
ongoing questioning, reflection sheets, and "mini" dry erase display 
boards to monitor student understanding.  While teachers routinely use 
formative assessment feedback to group students and decide topics for 
review, some teachers do not fully use this data to regroup students 
during lessons to provide more tailored instruction.  For instance, in a 
collaborative team teaching class, teachers did not use on-the-spot 
assessment data to strategically regroup students.  The vast majority of 
teachers use ongoing questioning to monitor student understanding, 
however, very few teachers effectively recorded which students were 
mastering the learning concepts and vice-versa, thus missing key 
progress tracking and instructional adjustment data tools.  While rubrics 
are used across the school, students seldom use them to self-assess 
their work and subsequently are unable to articulate their next learning 
steps.   
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Part 3: School Quality Criteria 2013-2014 
 

School name: The High School of Economics and Finance UD D P WD 

Overall QR Score   X  

 

Instructional Core 

To what extent does the school regularly… UD D P WD 

1.1  Ensure engaging, rigorous, and coherent curricula in all subjects, accessible for a variety 
of learners and aligned to Common Core Learning Standards and/or content standards? 

   X 

1.2  Develop teacher pedagogy from a coherent set of beliefs about how students learn best 
that is informed by the instructional shifts and Danielson Framework for Teaching, 
aligned to the curricula, engaging, and meets the needs of all learners so that all 
students produce meaningful work products? 

  X  

2.2  Align assessments to curricula, use on-going assessment and grading practices, and 
analyze information on student learning outcomes to adjust instructional decisions at the 
team and classroom levels? 

  X  

School Culture 

To what extent does the school …  UD D P WD 

1.4  Maintain a culture of mutual trust and positive attitudes that supports the academic and 
personal growth of students and adults? 

   X 

3.4  Establish a culture for learning that communicates high expectations to staff, students 
and families, and provide supports to achieve those expectations? 

  X  

Systems for Improvement 

To what extent does the school … UD D P WD 

1.3  Make strategic organizational decisions to support the school’s instructional goals and 
meet student learning needs, as evidenced by meaningful student work products? 

   X 

3.1  Establish a coherent vision of school improvement that is reflected in a short list of 
focused, data-based goals that are tracked for progress and are understood and 
supported by the entire school community? 

   X 

4.1  Observe teachers using the Danielson Framework for Teaching along with the analysis 
of learning outcomes to elevate school-wide instructional practices and implement 
strategies that promote professional growth and reflection? 

  X  

4.2  Engage in structured professional collaborations on teams using an inquiry approach 
that promotes shared leadership and focuses on improved student learning? 

  X  

5.1  Evaluate the quality of school- level decisions, making adjustments as needed to 
increase the coherence of policies and practices across the school, with particular 
attention to the CCLS? 

  X  

Quality Review Scoring Key 

UD Underdeveloped D Developing P Proficient WD Well Developed 

 


