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Part 1: The school context 
 
Information about the school 
 
Frederick Douglass Academy is a middle-high school with 1489 students from grade 6 
through grade 12.  The school population comprises 74% Black, 23% Hispanic, 1% 
White, 1% Native American and 1% Asian students.  The student body includes 3% 
English language learners and 11% special education students.  Boys account for 55% 
of the students enrolled and girls account for 45%.  The average attendance rate for the 
school year 2012 - 2013 was 90.0%. 
 
 
 

Overall Evaluation 
 
This school is proficient. 
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Part 2: Overview 
 

What the school does well  
 

 School leaders and staff effectively communicate high expectations for 
college and career readiness and partner with families, resulting in home-
school partnerships that help students meet those expectations.    (3.4)    
 
o The school’s mantra “The Frederick Douglass Academy, A College 

Preparatory School” is prominently displayed throughout the building and 
is engrained in the school’s culture, continually reminding students that 
they are all expected to attend college.   Representatives from over one 
hundred of the most well regarded institutions of higher learning 
participate in the school’s annual college fair, providing students with 
application and scholarship information.  School leaders noted that at a 
recent college fair there was a ratio of one college for every three seniors. 
A college office is staffed by three employees who coordinate with a team 
of four guidance counselors and whose sole role is to advise and assist 
students throughout the college application process.  College acceptance 
and Advanced Placement (AP) results are prominently celebrated on the 
school’s bulletin boards.  Frederick Douglass Academy’s Advanced 
Placement Course Guide is part of a school-wide AP campaign entitled, 
Are You Ready for AP?  The guide outlines expectations and 
requirements while encouraging students to take advantage of the 14 AP 
courses that are currently available.  Parents stated that the college office 
is “phenomenal” and that student success is a top priority at the school.  
Parents are kept abreast of student performance via the online system, 
Jupiter Grades, which provides immediate access to homework, 
attendance and assessment data and allows parents and students to 
correspond directly with deans, teachers and the guidance staff on an 
ongoing basis.  School personnel provide workshops to families so that 
they can successfully navigate the online grading system to review data, 
in order to monitor and support their children’s progress.  Parents stated 
that if a student fails one or more classes, the parent must personally pick 
up the report card, thus allowing the staff to provide feedback on areas of 
success and those requiring additional support.  Students receive clear 
verbal and written feedback and teachers provide support during the 
school day, after school and via Saturday programs.  All members of 
sports teams have mandatory study hall sessions, while students with 
disabilities and English language learners are able to access additional 
support during periods 9 and 10.  As such, currently 73% of students with 
disabilities are on track for graduation.  Strong partnerships with Syracuse 
University and Ithaca College enable students to participate in college 
course work during the summer, so it is not unusual for some students to 
enter college with 20 or 30 college credits on their transcripts.    Further, 
during their respective meetings, students, staff and parents acknowledge 
the unified set of high expectations and heightened awareness of college 
expectations that result in a postsecondary college enrollment rate for 18 
months, which has increased from 84.4% to 91.7% in a two year period.   

   

 The school has exceptional in-house social-emotional learning support 
services and the principal meaningfully involves students in decision making, 
resulting in a positive and inclusive culture that accelerates learning.   (1.4)    
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o The principal’s insistence that all staff treat students with respect is 

evident throughout the school community.   School leaders share a 
specific non-negotiable code of conduct with all students.  An analysis of 
incident report data led to strategic placement of safety agents in targeted 
locations at specific times during the day; this year, there are virtually no 
students in hallways during instructional periods.  Additionally, the deans 
visit each classroom on their assigned grades, twice each period, 
ensuring that all students are on task.  When specific concerns arise, the 
dean can intervene before the entire class is disrupted so that teachers 
are able to provide continuity of instruction without losing time to address 
disciplinary concerns.   Parents state that students are “safe” and a 
“village” like atmosphere exists, where the staff is responsive and provide 
opportunities so “students cannot fall through the cracks.”  Both students 
and parents note that they can turn to the principal, guidance counselors 
or other staff, to resolve issues that interfere with learning.  Various rituals 
and routines encourage student voice and the principal shared that he 
has an open door policy for students, so they regularly visit his office to 
share their thoughts and feelings.  During one such visit students 
expressed the desire for a football team so a Junior Varsity team was 
developed and when a group of students suggested a vocal ensemble, 
one was created.  A ‘beautification’ team of students keep the numerous 
bulletin boards in pristine condition and student government members 
write proposals for school improvement. During the large student group 
meeting, students shared that the school’s “atmosphere” has changed 
and that they help coordinate socials and senior activities.  Consequently, 
students regularly propose and lead school improvement initiatives that 
contribute to progress on school goals.   These activities also bolster 
students’ self-esteem, as evidenced by conversations with students, and 
cultivate students’ leadership skills, leading to 15 students being selected 
to participate in leadership activities at West Point Academy.  
 

o Every student is well-known by at least one adult who helps to coordinate 
their social-emotional learning.  Guidance counselors meticulously review 
transcripts every semester to note students who are off track.  Meetings 
with the student and a parent/guardian then ensue.  Credit recovery 
classes are available during periods 9 and 10, three days a week.  
Students admitted to these classes must sign a contract which is co-
signed by the guidance counselor, parent and assistant principal.  These 
students are closely monitored and a phone call is made for follow up with 
the family, if a student misses a class.  After school programs ensure that 
students have daily access to a wide spectrum of sports, arts and other 
enrichment activities, such as chess, robotics, lacrosse and samba.  
Partnerships with Sumitomo Mitsui Banking Corporation (SMBC), Japan 
Airlines and the Irish Chamber of Commerce enable selected students to 
travel to Japan and Ireland, annually, to hone their leadership skills and 
experience new cultures.  These partnerships, including others with the 
Charles Hayden Foundation, Columbia University’s Biomedical 
Engineering department, Wildlife Conservatory Society, Mentoring in 
Medicine and New York University (neuroscience grant) coordinate well 
with school-based support structures to address the social-emotional and 
academic needs of students and their families.  Additionally, attendance 
team members utilize a laser-like focus when reviewing attendance data.  
Noted trends result in focused interventions and rewards.  These targeted 
efforts result in increased monthly class and grade attendance rates, a 
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decrease in the number of incidents on the On-Line Occurrence 
Reporting System, a 28% increase in the number of 9th grade students on 
target to achieve 10 or more credits (in a two year period) and an 
increase in course passing rates.  
 

 The administrators’ strategic use of teacher assignments and scheduling, as 
well as other targeted resources, enhance opportunities to address students’ 
learning needs and achieve the school’s goals.   (1.3)   
 
o The principal stated that he goes the “extra mile” to ensure that teachers 

and students have the requisite resources which are strategically aligned 
to meet instructional goals.  For example, previously only one outdated 
computer lab served the large student body and the library was 
nonfunctional so the school’s library was completely remodeled to add 
Smart boards, 20 computers and 15 e-readers with a vast selection of e-
books and new furniture; the principal also created two additional state of 
the art computer labs.  A full time librarian supports students’ research 
needs throughout the day and students have a quiet space to study 
during their lunch periods. Additionally, there is a computer in each 
classroom and Smart boards, laptops and other instructional technology 
are in use across grades and subjects.  Teachers receive ongoing 
training on integrating instructional technology to support their daily 
learning objectives and students are now able to publish much of their 
work online. Teachers attend conferences and strategic use of network 
team members and assistant principals ensure that faculty members 
receive professional development geared to their instructional needs.   
Staff members also participate in professional development facilitated by 
consultants from the Borough of Manhattan Community College (BMCC), 
Columbia University and New York University (NYU).   As a result, 
teachers’ instructional capacity is growing and student learning is 
enhanced, as evidenced by student work displayed on bulletin boards. 
 

o The principal and assistant principals attend hiring fairs.  Prospective 
teachers conduct demonstration lessons which are rated by an assistant 
principal, before the candidate is formally presented to the principal.   
Prior to being selected, prospective candidates are further interviewed by 
their peers from varied departments who share the school’s expectations 
in order to ensure that the candidates are cognizant of the school’s 
rigorous demands to meet students’ needs.   To end the practice of 
having special needs students taught exclusively by a single homeroom 
teacher, the principal hired additional licensed special education 
pedagogues.  As such, these students are now taught English language 
arts, math, social studies and science, by special education subject 
specialists and each content department now has a special educator 
participating in department team meetings.  Additionally, English 
language learners and students with an individual education plan (IEP) 
receive additional intensive support during the 9th period, after school 
block and Saturday programs.  As evidenced in the team meetings, 
teachers hold themselves accountable for student performance with the 
goal of closing the achievement gap for the neediest students. Thus the 
school’s practices contribute to optimal levels of personal and academic 
success for all students, as demonstrated by an increase in the number of 
special needs students on the school’s honor roll and an increase of 45 
additional students in the 9th grade, 21 in the 10th, 7 in the 11th and 18 in 
the 12th grade meeting college and career readiness expectations.  
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 The school implements standards-based curricula that ensure coherency 
across grades and content and emphasize analytical thinking to promote 
increased student achievement.     (1.1) 
 
o To build coherence across all grades, every third Monday in each month 

members of both the middle and high school English department meet to 
review and modify current units and plan for the upcoming unit of study.  
Teachers’ lesson plans cite essential questions and teachers were trained 
on integrating the “Understanding by Design” backwards planning 
methodology, further fostering coherence of curricula.  School leaders 
and faculty adopted newly purchased Common Core curricula in English 
language arts and math at the middle school level.  A schoolwide focus 
on the instructional shifts encourages students to cite textual evidence to 
support their answers across English and social studies classrooms and a 
focus on conceptual understanding in math pushes students to explain 
their answers in writing and make real world connections in problem 
solving.  In one sixth grade lesson unit, the teacher skillfully integrated the 
instructional shifts, fostering fluency and conceptual understanding 
through tasks designed to enable students to struggle productively in 
math. The shifts were also noted in curriculum materials across other 
content areas.   Students have access to a wide selection of high interest 
electives in the sciences and courses such as aviation, robotics, 
mechatronics, computer science and engineering are rigorously aligned 
to state standards, and spark the interest of students who are encouraged 
to pursue course work beyond the typical offerings. Thus there is a unified 
curricula focus to prepare students for high school, college and beyond.   
 

o Teachers work collaboratively to regularly reflect on how to continue to 
refine curricula to incorporate tasks that promote high levels of student 
engagement in learning.  During the English and math department 
meetings, teachers reviewed students’ written responses to common 
performance tasks, utilizing a protocol to note strengths and instructional 
implications.  Throughout the English language arts meeting the 
presenting teacher introduced the task, which required students to explain 
how the character’s actions and words showed that he experienced two 
very different emotions – a desire to comfort, while also fearing his 
daughter.  Teachers reviewed the Common Core standards, noted the 
alignment of specific components of the standards to the task and sought 
feedback on ways to deepen the rigor of the task, while providing support 
to students at varied levels, including English language learners and 
students with disabilities, to ensure all students are able to they 
participate fully in learning activities.  As a result, through scaffolds and 
supports, all students have access to curricula designed to allow them to 
consistently engage in completing cognitively engaging grade level tasks.     

 
What the school needs to improve 
 

 Further develop teaching strategies to support practices that encourage deep 
thinking so that all students are fully engaged in their learning.   (1.2)    
 
o Some teachers prepare lessons that target the specific needs and 

strengths of students and employ strategies that address a range of 
student ability levels.   For example, in a 7th grade math class the teacher 
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posed multiple open ended questions to engage students in conversation, 
while in a 12th grade AP English class, students worked in teams and 
were encouraged to use sophisticated vocabulary and cite textual 
evidence to support their responses.  This however, is not the practice in 
every class, as some teachers do not yet implement lessons that allow for 
consistent student engagement in higher order thinking.    Additionally, 
although some students sit in groups, teachers do not always use 
formative data to make these group assignments to support struggling 
students or to develop appropriately challenging tasks to accelerate high 
achievers. Therefore, not all students receive the academic support 
necessary to accelerate their learning, and meaningful work products that 
demonstrate activities that stretch the thinking of all learners, including 
English language learners, students with individual education plans, and 
those performing at the highest achievement levels, are not yet evident in 
classrooms school wide.     

    
o Teachers are beginning to employ open-ended questions to spark 

discussions and students in some classrooms are questioning each 
other’s assumptions and ideas.  For example, in one class the teacher 
selected an exemplar piece of student work to share with students, while 
other students were called to the board to demonstrate their answers.  
The teacher asked high order, open-ended questions and students felt 
free to disagree with each other’s perspectives, while working together in 
teams to collaboratively support their understanding.   In some 
classrooms, however, questions and answers still remain between the 
teacher and individual student.  Consequently, thought-provoking 
questions, conversations that give students the chance to support their 
views with evidence, change their minds, and use questions as a way to 
further learning, are not yet the norm across classes and grades, resulting 
in uneven levels of student thinking and participation across classrooms.     
   

 Continue to build upon the teacher observation and feedback process to 
ensure closer alignment to the Danielson Framework and to professional 
goals, in order to elevate teaching practices.   (4.1)    
 
o  At the beginning of the school year the principal and assistant principals 

introduced staff to the text, Implementing the Framework for Teaching in 
Enhancing Professional Practice, in order to support their understanding 
of the expectations of the Framework, with specific focus on Domain 3 
(Elements of Instruction).   Administrators developed the observation 
schedule for the school and individual planning conferences were held 
with each teacher to help them set professional goals.  The principal 
conducts presentations to familiarize the staff with the Danielson 
Framework and videos are used to support teachers’ understanding of 
questioning and student engagement.  New teachers are assigned 
mentors who work closely with them to support the development of their 
pedagogic skills.  Both the principal and assistant principals conduct 
formal and informal observations and provide verbal and written feedback 
that outlines individual teacher’s areas of strengths and next steps for 
improvement. However, next steps are not consistently actionable and 
feedback is not consistently effective for all teachers, as it does not 
always cite evidence from student work, instructional practices or other 
data sets.  This results in missed opportunities for administrators to utilize 
targeted feedback to help teachers attain and maintain optimal levels of 
performance that accelerate their growth and improve student outcomes.  
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Part 3: School Quality Criteria 2013-2014 
 

School name: Frederick Douglass Academy UD D P WD 

Overall QR Score      X  

 

Instructional Core 

To what extent does the school regularly… UD D P WD 

1.1  Ensure engaging, rigorous, and coherent curricula in all subjects, accessible for a variety 
of learners and aligned to Common Core Learning Standards and/or content standards? 

  X  

1.2  Develop teacher pedagogy from a coherent set of beliefs about how students learn best 
that is informed by the instructional shifts and Danielson Framework for Teaching, 
aligned to the curricula, engaging, and meets the needs of all learners so that all 
students produce meaningful work products? 

 X   

2.2  Align assessments to curricula, use on-going assessment and grading practices, and 
analyze information on student learning outcomes to adjust instructional decisions at the 
team and classroom levels? 

  X  

School Culture 

To what extent does the school …  UD D P WD 

1.4  Maintain a culture of mutual trust and positive attitudes that supports the academic and 
personal growth of students and adults? 

   X 

3.4  Establish a culture for learning that communicates high expectations to staff, students 
and families, and provide supports to achieve those expectations? 

   X 

Systems for Improvement 

To what extent does the school … UD D P WD 

1.3  Make strategic organizational decisions to support the school’s instructional goals and 
meet student learning needs, as evidenced by meaningful student work products? 

   X 

3.1  Establish a coherent vision of school improvement that is reflected in a short list of 
focused, data-based goals that are tracked for progress and are understood and 
supported by the entire school community? 

  X  

4.1  Observe teachers using the Danielson Framework for Teaching along with the analysis 
of learning outcomes to elevate school-wide instructional practices and implement 
strategies that promote professional growth and reflection? 

 X   

4.2  Engage in structured professional collaborations on teams using an inquiry approach 
that promotes shared leadership and focuses on improved student learning? 

  X  

5.1  Evaluate the quality of school- level decisions, making adjustments as needed to 
increase the coherence of policies and practices across the school, with particular 
attention to the CCLS? 

  X  

Quality Review Scoring Key 

UD Underdeveloped D Developing P Proficient WD Well Developed 

 


