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Part 1: The school context 

Information about the school 

Mott Hall II is a Intermediate-Middle school with 345 students from 6 through grade 8. The 
school population comprises 25% Black, 47% Hispanic, 23% White, and 5% Asian students. 
The student body includes 2% English language learners and 15% special education 
students. Boys account for 46% of the students enrolled and girls account for 54%. The 
average attendance rate for the school year 2012 - 2013 was 96.3%. 

Overall Evaluation 

This school is proficient. 
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Part 2: Overview 

What the school does well 

 The school’s approach towards culture building along with strategic supports 
ensures an inclusive learning environment that promotes effective academic 
and personal behaviors. (1.4)  

o The Mott Hall II Code for Living identifies respect, responsibility, honesty, 
integrity, compassion, generosity, and fairness as the character traits 
that are instilled in all scholars. These elements are addressed through 
class discussions, assemblies and the advisory curriculum. This year the 
school worked with a consultant from The Leadership Program to 
develop a curriculum and provide professional development for the 
teachers on delivering character instruction to the students. Other topics 
addressed in the advisory program are building self-confidence and 
developing leadership. Students state that they love how small the 
school is and there is a feeling of community where they interact with all 
the kids. Students were all in agreement that bullying is not a problem 
and the school is very supportive of their learning. Students have a voice 
in school activities, projects and school-wide issues such as homework 
and uniform policy. Lessons are structured to ensure that students can 
purposefully add to the instruction through collaborative projects. As a 
result of the advisory program, no level 4 infractions on the citywide 
discipline code have occurred to date, compared to 10 incidents the 
previous school year. In addition, as evidenced by the school’s most 
recent learning environment survey, safety and respect exceeds citywide 
average for middle schools with a score of 8.3. Therefore the respectful 
and inclusive culture positively impacts the academic and personal 
behaviors of all students.  

o Based on teacher feedback, the school community determined the need 
for a structured advisory curriculum. The Leadership Program is 
providing training for the staff throughout the school year including 
support through in-class observations. This year the school added two 
positions to support the school culture; a dean position and an additional 
guidance counselor were added to supplement students with youth 
development needs. With two guidance counselors, one counselor 
primarily focuses on the high school process and placement and the 
other on the social-emotional needs. Parents state that the school 
regularly communicates with them on their child’s progress through 
Engrade, an on-line grading system, progress reports, phone calls, and 
E-chalk for emails. The school proactively contacts parents for any 
scholar not meeting their potential, learning targets, or standards. 
Parents state that the school educates the whole child and the goal is to 
succeed measured not just by the results on a test. As a result of the 
aligned professional development and family outreach, all members of 
the school community strongly state and reflect a genuine respect for 
each other resulting in effective academic and personal behaviors.  

 All members of the staff convey high expectations through the school culture, 
connected to college and career readiness to ensure that every student is 
successfully prepared for the next level. (3.4)  

o The building leader sets the tone by consistently communicating high 
expectations through professional development sessions, team 
meetings, one-on-one meetings and feedback sessions aligned with 
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instruction and the Danielson framework. In collaboration with the 
principal, teachers set four goals related to professional contributions, 
student achievement, school’s instructional focus and their own 
instructional growth point. During mid-year and end-year meetings, 
teachers self-reflect and engage in a discussion of their progress and 
growth towards the goals citing student data and evidence. To support 
the expectations of the Danielson framework, the school works with the 
Cambridge Group to come to consensus around effective teaching 
practices aligned with the indicators and develop the curriculum. An 
instructional support coordinator anchors the department meetings and 
further supports teachers individually. As a result, all staff members hold 
themselves accountable towards their own learning as well as student 
achievement ensuring students are prepared for the next grade level.  

o It is a school-wide belief that all scholars will succeed and they will 
develop their college and career readiness skills through collaborative 
activities, discussions, use of technology, reading complex texts and 
citing text-based evidence. The school offers living environment and 
integrated algebra Regent courses. One student stated that the teachers 
challenge him to think harder and deeper on the questions. Teachers 
state that they are providing the students with real world mathematical 
problems and if students are not reaching their potential, outreach is 
made to the family and the student. Other supports within the school 
community such as learning exploration periods and afterschool 
programs are strategically provided to ensure that students are making 
progress and increasing achievement. Parents state that the school sets 
high expectations. They agreed that the school has raised the bar and 
holds the students responsible for their work. In addition to the academic 
behaviors, parents indicate that time management skills, independence 
and responsibility are also stressed and taught towards preparing their 
children for the next grade and ultimately college and careers. Parents 
have opportunities for conferences with the teachers, advisors and the 
guidance counselor. The school holds assemblies and college trips to 
prepare students and set goals towards college enrollment. These 
expectations are engrained in all members of the school community to 
partner in preparation for the next grade level as indicated on the 
school’s most recent progress report where 97% of former 8th graders, 
now 9th grade students accumulate credits towards graduation and 51% 
of all students earning high school credit. 

 School leader and teacher peers support teacher development with effective 
feedback aligned with the Danielson framework and their professional goals 
resulting in elevated instructional practices. (4.1)  

o The school utilizes the professional development from the Cambridge 
Group as well as school-led professional development to deeply embed 
the expectations of the Danielson framework into all aspects of teacher 
feedback and reflection. Teachers participate in viewing lessons and 
provide feedback to norm their understanding of the Danielson 
framework. Peer observations and consultations on lessons and unit 
plans further support teacher development. Feedback and professional 
development is targeted and aligned to the strengths and next steps for 
each teacher based upon experience, goals, and observed areas for 
growth. For example, new teachers receive support from the New 
Teacher Center, assigned mentor, colleagues during teacher team work, 
and the instructional support coach. In addition, to feedback sessions 
following observations, the principal meets with teachers three times 
throughout the school year to track progress towards their goals, review 
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student data and provide actionable feedback. Teachers state the 
feedback they receive impacts their practice. One teacher stated that as 
a result of received feedback, lesson plans now incorporate clear 
instructional outcomes with high-level questions and tasks. Another 
teacher indicated that from noted next steps she is more effectively using 
assessments to monitor students’ understanding and make adjustments 
to the lessons or curriculum. As a result of the observation and feedback 
process, teachers are reflective practitioners and school wide 
instructional practices are advancing with 83% of all teachers receiving 
effective or highly effective ratings in questioning and discussion and 
engagement on the Danielson framework.  

 The school’s planned and refined rigorous units of study are aligned with the 
Common Core Learning Standards (CCLS) across content areas so that all 
students are cognitively engaged. (1.1)  
 
o The school collaboratively decided to continue with their teacher 

generated curricula in all content areas. Teachers believe in the 
strength of their curricula and are currently teaching using a three 
year coherent plan for literacy, science and social studies. The school 
revises and further develops their curricula using the Hess Cognitive 
matrix to ensure that the tasks are rigorous. The staff strategically 
emphasizes academic vocabulary aligned with the content and citing 
evidence from texts to support arguments within their curricula. In 
grade 8 Global History students are studying Muckrakers during the 
Progressive Era and for the final task students work in groups to 
investigate a modern day problem, research, and write an 
informational and persuasive essay. In seventh grade English 
language arts, students are reading Animal Farm by George Orwell 
and participate in book discussions from the perspective of one of the 
characters and at the end of the lesson students record their 
character’s perspective on the Battle of the Cowshed to be shared on 
the interactive bulletin board. In mathematics, after analyzing results 
of the New York State assessment, modifications are made to the 
curriculum to increase real world problem solving and to focus on 
expressions and equations. Lessons include accommodations to meet 
the needs of the students with disabilities (SWD) and English 
language learners (ELL) as well as high level questions to support 
and challenge all learners to meet the objective. Due to the school’s 
purposeful and coherent planning, students are engaged in rigorous 
curriculum-based academic tasks emphasizing higher order thinking 
as evidenced by 66% of all grade 6 students showing growth in 
reading comprehension since the beginning of this school year.  

What the school needs to improve 

 Strengthen teachers’ practice to strategically provide multiple entry points into 
the curricula with appropriately challenging tasks and high levels of discussion 
for all learners to demonstrate their thinking. (1.2)  

o Across classrooms, it is a common belief and practice that students work 
collaboratively in group or partner work, participate in discussions citing 
evidence from the text and explain their thinking in mathematics. In a 
science class, students worked in groups creating a power point on 
different organelles for a presentation to the class. In an eighth grade 
social studies class, students were circulating around the room and 
taking notes from a peer-expert on one of the causes of the Great 
Depression. These student centered activities were indicative throughout 
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the school. In a math class, students were working backwards and 
creating their own problems based on a mathematical expression and 
then peers were to write the equation. All students were partnered and 
given a scaffold of a “math cheat sheet” with a list of terms and key 
words. While students were working, teachers were facilitators providing 
supports as needed. In classes with two teachers, both were circulating 
to reteach and clarify to ensure that all learners were engaged and 
demonstrating understanding. However, the uneven inclusion of high-
quality strategic supports and extensions hindered all learners, including 
students with disabilities and English language learners from being 
cognitively engaged and demonstrating ownership and high levels of 
thinking.  

 Refine assessment practices to ensure that rubrics and common assessments 
clearly identify student progress so that teachers can make adjustments to the 
curriculum  in order to meet all students’ learning needs (2.2)  

o The school uses a variety of common assessments such as the New 
York City performance assessments in all curricula areas, reading levels, 
baseline assessments, and on-line assessments through Study Island 
and Accelerated Reading. In addition, teachers work collaboratively to 
develop common rubrics to ensure coherence and clear expectations 
across subject and grade levels. Teachers provide feedback on end-of- 
unit tasks aligned with the rubric. Students state that the rubrics indicate 
what the teachers expect from them and the feedback helps them know 
where they need to do better. Students also explained that they have an 
opportunity to take the feedback and revise their work for extra credit. 
During department meetings, teachers review student work and share 
data. In the math team, teachers identify a topic such as mathematical 
expressions and revise their lessons to address students’ deficits in the 
previous grade. Teachers use questioning, checklists, do now, and exit 
slips to check for students understanding. Teachers utilize the formative 
and summative data to identify students’ progress and schedule students 
in learning exploration classes for extra support or enrichment but within 
class setting, daily assignments are assessed with checks or number 
grades. Thus, teachers’ assessment practices limit their ability to make 
effective adjustments to meet all students learning needs and students 
being aware of their next learning steps.  
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Part 3: School Quality Criteria 2013-2014 

School name: Mott Hall II  UD D P WD 

Overall QR Score 
  

X 
 

Instructional Core 

To what extent does the school regularly... UD D P WD  

1.1 Ensure engaging, rigorous, and coherent curricula in all subjects, accessible for a variety of 
learners and aligned to Common Core Learning Standards and/or content standards?   

X 
 

1.2 Develop teacher pedagogy from a coherent set of beliefs about how students learn best that is 
informed by the instructional shifts and Danielson Framework for Teaching, aligned to the curricula, 
engaging, and meets the needs of all learners so that all students produce meaningful work 
products? 

  
X 

 

2.2 Align assessments to curricula, use on-going assessment and grading practices, and analyze 
information on student learning outcomes to adjust instructional decisions at the team and classroom 
levels? 

  
X 

 

School Culture 

To what extent does the school... UD D P WD  

1.4 Maintain a culture of mutual trust and positive attitudes that supports the academic and personal 
growth of students and adults?    

X 

3.4 Establish a culture for learning that communicates high expectations to staff, students and 
families, and provide supports to achieve those expectations?    

X 

Systems for Improvement 

To what extent does the school... UD D P WD  

1.3 Make strategic organizational decisions to support the school’s instructional goals and meet 
student learning needs, as evidenced by meaningful student work products?   

X 
 

3.1 Establish a coherent vision of school improvement that is reflected in a short list of focused, data-
based goals that are tracked for progress and are understood and supported by the entire school 
community? 

  
X 

 

4.1 Observe teachers using the Danielson Framework for Teaching along with the analysis of 
learning outcomes to elevate school-wide instructional practices and implement strategies that 
promote professional growth and reflection? 

   
X 

4.2 Engage in structured professional collaborations on teams using an inquiry approach that 
promotes shared leadership and focuses on improved student learning?   

X 
 

5.1 Evaluate the quality of school- level decisions, making adjustments as needed to increase the 
coherence of policies and practices across the school, with particular attention to the CCLS?   

X 
 

Quality Review Scoring Key 

UD  Underdeveloped  D  Developing  P  Proficient  WD  Well Developed  

 


