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Part 1: The school context 
 
Information about the school 
 
PS 89 is an elementary school with 1,966 students from kindergarten through grade 5.  
The school population comprises 2% Black, 76% Hispanic, 1% White, and 21% Asian 
students.  The student body includes 35% English language learners and 9% special 
education students.  Boys account for 50% of the students enrolled and girls account for 
50%.  The average attendance rate for the school year 2012 - 2013 was 96.6%. 
 
 
 

Overall Evaluation 
 
This school is well developed. 
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Part 2: Overview 
 

What the school does well  
 

 School leaders and staff have created coherent and rigorous curricula aligned to 
Common Core Learning Standards (CCLS) that connect within and across 
grades, resulting in opportunities for student inquiry in all content areas. (1.1) 

 
o Across grades and subject areas, in addition to the citywide instructional 

expectations and the CCLS, administration and teachers can articulate a 
data-based rationale for a set of prioritized key standards. These include 
close reading of text with access to complex texts in English language 
arts (ELA), and speed and accuracy with simple calculations in math that 
have been chosen and focused on by the school community. 
Furthermore, the school has clearly defined criteria for what it means to 
exit a grade level and attain high levels of comprehension and key skills 
that ensure success in college and career. Additionally, the school 
noticed that there was an achievement gap for English language learners 
(ELLs) in reading and implemented a school wide Tier II and Tier III 
academic vocabulary awareness program. As a result of this initiative, 
75% of ELLs in grades K-2 increased one to three reading levels, and 
65% of students in grades 3-5 advanced between one and six reading 
levels. 

 
o Curricula and tasks, across grades and subjects, challenge and engage 

all students including students with disabilities (SWDs) and ELLs through 
scaffolding and critical thinking. Rigorous habits and higher order skills 
like listening with understanding and empathy, applying past knowledge 
to new situations, and having students use what they have learned to 
solve real world problems are emphasized in the curricula and academic 
tasks coherently across grades and subjects. Furthermore, curricula and 
academic tasks require students, including ELLs and SWDs, to identify 
and consider multiple meanings and interpretations, take and support 
positions, engage in disciplined inquiry and thought, and demonstrate 
their thinking in new learning situations.  As a result of these practices, 
55% of lower school students have shown a 50% increase of proficiency 
levels as related to the Hess’s Cognitive Rigor Matrix using depth of 
knowledge (DOK) levels. 

 

 Teaching practices across the school reflect a common belief around student 
learning and strategically provide purposeful supports and approaches that meet 
varied student needs. (1.2) 

 
o Teachers provide a variety of appropriately challenging tasks, materials 

and resources that reflect instructional shifts. Integrated co-teaching 
classrooms (ICT) develop learning centers that students can choose 
according to the skills identified as needing support in order to master. 
Furthermore, creative literacy centers pinpoint specific skill building 
requirements, such as using clay to help sound out words and “building 
cup pyramids”, a strategy to fortify language development. In addition, 
instructional groups are thoughtfully organized to maximize learning and 
build on student strengths.  Moreover, plans for lessons and units are well 
structured, with appropriate pacing and time allocations. As a result of 
these high quality practices all students receiving special education 
teacher support services (SETSS) have shown improvement in their 
writing, specifically for focus, understanding and transitional phrases. 

 
o Teaching practices leverage strategies such as scaffolding and 

questioning, student inquiry, collaborative and project based learning and 
critical thinking that promote high levels of thinking. Projects and 
academic tasks are strategically scaffolded to provide entry points for all 
students with end products that involve choice and/or extensions, with 
different possible endpoints that show mastery of the learning objectives 
and corresponding standards. An example of this is the Book Club 
program that runs in grades 2-5, where students select reading material 
that interests them and are paired with peers who share similar interests. 
Students are autonomous in conducting the club using a protocol that 
allows for frequent discussion, debate and evaluation of themselves and 
others’ responses. As a result of this initiative, based on the Middle 
School Readiness index from the school’s most current Progress Report, 
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96.6% of fifth graders are academically prepared for middle school, 
surpassing the city percentage of 93% and the school’s peer percentage 
of 93.4%. 

 

 School leaders collaboratively and purposefully prioritize the use of resources in 
order to make effective organizational decisions, which empower the teaching 
staff and support the school’s instructional goals. (1.3) 

 
o The principal utilizes the school’s budget and resources to hire additional 

support staff, purchase technology to support students’ needs, provide 
professional development and innovative programs, as well as foster 
community partnerships. This plan is aligned to the school’s goal to 
improve the proficiency levels of ELLs and SWDs, and engage all 
students in inquiry-based learning.  A First Steps program encourages 
parents with toddlers who have siblings in the school to participate in a 
program that is facilitated by the parent coordinator and teacher/parent 
volunteers. The program helps parents teach their toddlers early 
developmental skills and strategies so that their children are prepared for 
school. This program has yielded powerful results. In tracking the current 
first graders who attended First Steps as toddlers, 76% are on or above 
grade level. Furthermore, a data specialist, and two full time coaches to 
advance instructional practices support teachers. In addition, a third 
academic intervention specialist (AIS) and SETSS teacher were hired this 
year to further support students’ identified needs. As a result of these 
instructional levers 76% of ELLs with individual educational plans (IEPs) 
progressed on the Teachers College Writing Assessment for narrative 
writing and 63% increased in opinion writing. 

 
o All teachers meet regularly in addition to a full day each month to analyze 

student data, review student work, and receive professional development 
in order to strengthen protocols and increase students’ proficiency levels. 
Teachers assigned to ELLs are also afforded time to meet monthly on 
grade teams and develop plans that are aligned to the units for the grade. 
This practice has indicated that ELLs are benefitting from the extra 
services, as evidenced by more than 40% percent of third grade ELLs 
earning a three or four on the New York State English Language Arts 
state test and 8.3% exceeding the city average. Additionally, 7.5% of 
fourth grade ELLs exceeded the city average and 4.6% exceeded the 
district average. 

 

 Teachers succinctly use a myriad of assessments that are aligned to the 
curriculum to guide instructional decisions and inform planning in order to 
establish a clear understanding of the performance of students. (2.2) 
 

o Teachers utilize units of study to design and administer assessments and 
then track class and individual student progress in reading levels based 
on running records, Teachers College assessments and on-demand 
writing baselines, as well as Go Math baseline assessments. For 
example, on grade 3, according to the Performance Baseline Task in 
Mathematics, over 50% of students were on Levels 1 and 2, however 
after small group work designed to pinpoint specific needed skills that 
number decreased to 13.6%. Furthermore, the consistent approach to 
monitoring students’ literacy development has improved the effectiveness 
of conferring with students and strengthened the writing process with 45% 
of all students in grades 2-5 showing marked improvement in key chosen 
standards like applying transitional phrases to writing, identifying the 
central theme in a fiction or non-fiction text, and analyzing characters’ 
motives. Students explain that their teachers’ comments are “vital in 
understanding what strategies to work on next and gauge our closeness 
to our goals using the rubric we designed and the one that is graded by 
the teacher”. 
 

o Teachers analyze results from common assessments like Teachers 
College Writing Continuum, periodic and formative assessments, and 
end-of-unit tests from the Go Math curriculum to determine student 
progress and necessary next steps for further supports or enrichment. A 
full time data specialist tracks student data on a daily basis and results 
are reviewed by the school’s data team so that teachers can plan their 
lessons in alignment with authentic, up to the minute results. In addition, 
all teachers have a system of assessing students during turn and talk, 
mini-lessons and student book clubs.  All writing contains a student 
centered rubric, a teacher directed rubric, peer assessment notes, and 
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students as authors self-checks. Instructional decisions for SWDs are 
evident in ELA tasks as teachers alter assignments to add kinesthetic 
practices for tactile learners. As a result, SWDs have shown increases of 
up to 40% in on-demand writing and reading assessments school-wide.  

 

 School leaders use the observation of classroom teaching and the analysis of 
learning outcomes to elevate school-wide instructional practices and implement 
strategies that promote professional growth and reflection. (4.1) 
 

o School leaders utilize the Danielson Framework for Teaching to support 
the development of all teachers, including those new to the profession 
through scheduled cycles of observation that are frequent and consistent 
with the needs of teachers. Each observation has a connection to 
purposeful feedback, which is supported by professional development, 
and follow-up conversations, as well as teacher reflections. Furthermore, 
student data, including progress and class work, is often referenced in the 
feedback that teachers receive. At this time 100% of the staff has 
strengthened their practice of Domains one (Planning and Preparation) 
and four (Professional Responsibilities) in the Danielson Framework. 
Furthermore, coaches support new teachers and teacher mentors assist 
their colleagues with inter-visitations, walkthroughs and collegial 
conversations during team and grade meetings. In addition, peer support 
has assisted teachers in developing questions of high cognitive challenge 
that are formulated by both teachers and students. Peer support has 
yielded positive results visible through student inquiry, increased use of 
academically enriched phrases through stronger language acquisition, 
and a greater sense of how to create an effective and engaging thesis 
statement in writing.  

 
o Feedback is offered by school leaders in a timely manner and supported 

by conversations and suggestions based on a protocol. Teachers agree 
that feedback has helped them create stronger mini lessons, confer with 
students who need enrichment, and target students’ reading progress 
through guided reading suggestions, as well as improve math proficiency 
levels via flexible math groups. A new teacher added that the feedback 
has, “given me the ability to assess my students on a daily basis, by 
content area, and plan small groups for the next lesson that match the 
skill being taught”. In addition, coaches are strategically given coherence 
time to assist teachers with their professional goals that are aligned to the 
school’s vision that students will improve in reading using enhanced 
vocabulary and support of textual findings.  Based on the direction that 
has been offered thus far this year, 80% of teachers are able to meet or 
exceed their goals based on students’ results on informal reading and 
writing assessments and student work products. 
 

Areas for Improvement 
 

 Continue the practice of evaluating the quality of school-level decisions and 
making adjustments as needed to support the expectations of CCLS and the 
school’s instructional goals. (5.1) 
 

o The school works hard as a team to adjust curriculum and assessment 
practices to align closely with the CCLS. For example, team members 
met to determine what the task expects students to do and whether the 
text contains sufficient and relevant information to support students in 
responding to the task. Currently, the school is in the process of aligning 
this work to a coherent system of curricular adjustments and teaching 
practices. As a result, the ability to monitor and evaluate new teaching 
initiatives compared to those that are already successful is limited. 

 
o The school culture at PS 89 is very strong. School leaders include staff 

and parents in decision making processes such as selecting goals for the 
school after careful analysis of data at school leadership meetings. 
Parents and students agree that this school is a stepping stone to their 
future because everyone is well cared for and students’ success is at the 
forefront of everyone’s goals. Although every program seems to yield 
successful results, there is a holistic process in place to determine which 
programs and parent supports are actually the most successful. The 
school is currently determining effective ways to track the success rate of 
all culture building tools.  School leaders agree that without a monitoring 
device, it is challenging to determine which programs, practices and 
offerings have made the greatest impact with their students. 
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Part 3: School Quality Criteria 2013-2014 
 

School name: Public School 89 UD D P WD 

Overall QR Score    X 

 

Instructional Core 

To what extent does the school regularly… UD D P WD 

1.1  Ensure engaging, rigorous, and coherent curricula in all subjects, accessible for a variety 
of learners and aligned to Common Core Learning Standards and/or content standards? 

   X 

1.2  Develop teacher pedagogy from a coherent set of beliefs about how students learn best 
that is informed by the instructional shifts and Danielson Framework for Teaching, 
aligned to the curricula, engaging, and meets the needs of all learners so that all 
students produce meaningful work products? 

   X 

2.2  Align assessments to curricula, use on-going assessment and grading practices, and 
analyze information on student learning outcomes to adjust instructional decisions at the 
team and classroom levels? 

   X 

School Culture 

To what extent does the school …  UD D P WD 

1.4  Maintain a culture of mutual trust and positive attitudes that supports the academic and 
personal growth of students and adults? 

   X 

3.4  Establish a culture for learning that communicates high expectations to staff, students 
and families, and provide supports to achieve those expectations? 

   X 

Systems for Improvement 

To what extent does the school … UD D P WD 

1.3  Make strategic organizational decisions to support the school’s instructional goals and 
meet student learning needs, as evidenced by meaningful student work products? 

   X 

3.1  Establish a coherent vision of school improvement that is reflected in a short list of 
focused, data-based goals that are tracked for progress and are understood and 
supported by the entire school community? 

   X 

4.1  Observe teachers using the Danielson Framework for Teaching along with the analysis 
of learning outcomes to elevate school-wide instructional practices and implement 
strategies that promote professional growth and reflection? 

   X 

4.2  Engage in structured professional collaborations on teams using an inquiry approach 
that promotes shared leadership and focuses on improved student learning? 

   X 

5.1  Evaluate the quality of school- level decisions, making adjustments as needed to 
increase the coherence of policies and practices across the school, with particular 
attention to the CCLS? 

  X  

Quality Review Scoring Key 

UD Underdeveloped D Developing P Proficient WD Well Developed 

 


