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Part 1: The school context 
 
Information about the school 
 
Community Voices Middle School is a middle school with students from grade 6 through 
grade 8.  The school population comprises 92% Black, 6% Hispanic, and 2% Asian 
students.  The student body includes 5% English language learners and 17% special 
education students.  Boys account for 48% of the students enrolled and girls account for 
52%.  The average attendance rate for the school year 2012 - 2013 was 93.2%. 
 
 
 

Overall Evaluation 
 
This school is developing. 
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Part 2: Overview 
 

What the school does well  
 

 School leaders and staff regularly analyze data to ensure that the curriculum 
offers multiple opportunities for students to engage in rigorous academic 
tasks and to produce meaningful work products. (1.1)    
 
o The school’s curricula are aligned to the Citywide Instructional 

Expectations, the Common Core Learning Standards (CCLS) and key 
State standards. The principal, using data from unit assessments, 
baseline scores, quizzes, summative assessments and student work 
generated in class, chose an instructional focus of text-based writing 
across the core content areas. The math teacher team made a seamless 
integration of Connected Mathematics Project 3 curricula materials 
because the department began with the standards, scope and sequence 
and their own pacing calendar.  They examined how the work they were 
already doing connected with the new standards and the pacing needed 
for mastery. All teacher lesson planning intentionally includes embedded 
support for English language learners and general education students 
that emphasize independence and reflection at the conclusion. The 
lesson plans, on which most teachers work collaboratively, explicitly 
describe scaffolds, supports and vocabulary for the most needy students. 
Individual mastery is demonstrated in students’ oral and written 
reflections on the day’s lesson. As a result, students are engaged in 
demanding tasks that cognitively challenge all learners. For example, in a 
sixth grade math class the teacher stimulated discussion on an algebraic 
equation until the majority of students could explain why they solved it in 
a particular way. 
 

 The principal’s systematic approach to making informed and effective 
organizational decisions supports student learning, leading to significant 
improvements in student writing and note-taking. (1.3)   
 
o The school’s instructional vision includes improving the writing skills of its 

students and creating independent thinkers. Teachers are provided with 
common planning time a minimum of twice a week and they often meet 
informally more often. They engage in inquiry work, examine student 
writing and assessments and devise pacing calendars that complement 
their new CCLS-aligned curricula. As the school has grown by a grade 
each year, the principal has consciously aligned teacher time and 
responsibilities to the school’s instructional goals. For example, a full time 
coach became a mentor and went back to the classroom to strengthen 
student literacy. The math team has worked diligently to use their deep 
content knowledge to increase the challenge of the academic tasks. They 
go over the text material ahead of teaching the lessons and share ideas 
among themselves for modifying the level of rigor using Webb’s Depth of 
Knowledge matrix as a guide. Consequently, exemplary performance 
tasks are available on bulletin boards, student workbooks and 
assessments that show improvement in mathematical understanding.   
 

o The school has an interview team, consisting of the principal, assistant 
principal, teacher leaders and a network representative, that assists with 
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the recruitment, interviewing and hiring of new staff members. The team 
carefully reviews information found in the Department of Education’s on-
line human resources division and Open-Market systems as well as 
referred resumes, then selects candidates that they feel are a good match 
for the school. In order to address the school’s instructional focus, the 
school has hired special education and English as a second language 
teachers who are teamed in grade clusters. The principal makes hiring 
and staffing decisions based on subject-area expertise. Small groups of 
students are provided with academic intervention in both the push-in and 
pull-out models. These arrangements result in the entire faculty sharing 
responsibility for school goals, thereby improving the academic 
performance of student subgroups, including improved scores on 
benchmark assessments and unit tests for English language learners and 
special education students.  
 

 School leaders actively engage in frequent observation cycles while providing 
feedback and next steps that improve teacher effectiveness including those 
newer to the profession. (4.1)   
 
o School leaders use both formal and informal observations, learning walks, 

snapshots and individual teacher conferences to monitor instructional 
practices and support teachers in multiple ways to improve their 
professional growth. Central tenets of the Danielson Framework for 
Teaching, such as creating a positive learning environment, questioning 
and discussion, creating and using artifacts, are embedded in teacher’s 
daily pedagogy and are evident across classrooms. Teachers who are 
probationary receive the support of mentors and teachers who are 
struggling receive detailed feedback that captures their strengths, 
challenges and specific next steps to continue their development. For 
example, one seventh grade teacher who is new to the profession 
received guidance about gaining and maintaining the students’ attention. 
His questions were generally in the recall and comprehension range, so 
his supervisor worked with him on deepening his questions and making 
them more open-ended. A review of student work is sometimes used to 
refine the individualized professional development that is provided. The 
network provides professional development that is connected to teachers’ 
personal goals. As a result, teachers are supported with training that is 
improving teaching practices as measured by evidence of teacher 
planning. This is clear from a study of teacher lesson plans across 
classrooms. 
 

What the school needs to improve 
 

 Further develop teacher skills that align flexible strategies within academic 
tasks to curricular expectations and student need in order to provide 
appropriate challenge for all students. (1.2)   
 
o The school leaders and faculty are integrating the Danielson Framework 

for Teaching and the school’s beliefs and practices are becoming aligned 
to its basic tenets. For example, the school is moving away from lecture-
style teaching to engaging students in active and meaningful discussions. 
Some of the classrooms visited demonstrated evidence of careful 
planning and thoughtful instruction like a seventh grade class that was 
studying the relationship between dependent and independent variables. 
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The teacher used mathematical vocabulary to define a variable and 
provided multiple examples. She then facilitated the students exploring 
and discovering the relationship between dependent and independent 
variables. The school believes that students learn best from discussion, 
group work and independent practice. Students are generally engaged 
even though participation is uneven. However, the student work, 
notebooks, writing and portfolios reveal varying quality across classrooms 
with irregular evidence of tiered support, particularly for English language 
learners and special education students. The lack of tiered support leads 
to missed opportunities for all students to access the curricula, engage in 
learning and create meaningful work products.  

   

 Consolidate efforts to align rubrics to key standards and engage students in 
self-monitoring so that teachers and students are identifying and mastering 
next steps. (2.2)    
 
o Teachers use rubrics regularly to grade and assess student work. They 

use common assessments that they develop and assessments that are 
embedded in the units of study they have procured.  Benchmark 
assessments, checklists and conference notes are additional parts of the 
assessment repertoire. These assessments measure student 
performance, monitor growth and provide teachers with clear data 
needed to adjust teaching and planning to better address student needs. 
However, teacher feedback in classrooms does not consistently provide 
reasons why students were successful or struggling, or the subsequent 
steps needed for continued improvement. Student notebooks are 
infrequently assessed by teachers and the results of assessments often 
cannot be directly connected to curricular adjustments. Teachers are 
quite clear about the need to re-teach or tutor students in smaller, flexible 
groups with strategy lessons. However, no active attempt to change or 
modify the curriculum is evident in most classrooms. As a result, students 
cannot always clearly articulate what they need to do to improve 
immediately to accelerate their learning, and make progress towards their 
goals.  
 

 Increase opportunities for students to engage in culture-building activities 
during the school day that promote social-emotional development and 
conflict-resolution skills. (1.4)   
 
o The school is dedicated to cultivating an inclusive environment where 

student voices are heard and they are able to develop their academic 
skills, strengths, interests and talents. Students perform in assembly 
programs, engage in the arts and work as junior deans and school 
monitors. The administrators, teachers and parents collaborate to create 
a nurturing environment for all students. For example, student 
government has input on reward systems and work with the dean and 
associate dean to resolve problems quickly. Students have access to 
adults in their homerooms and guidance offices. They can bring their 
issues to staff and have them addressed individually. However, teachers 
sometimes punish unacceptable student behavior with academic 
consequences that may seem arbitrary and students report that respect 
among fellow students is difficult to sustain. This has resulted in declines 
in student efficacy that are reflected in lower passing rates for core 
courses and supports align inconsistently with student learning needs. 
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Part 3: School Quality Criteria 2013-2014 
 

School name: Community Voices Middle School UD D P WD 

Overall QR Score  X   

 

Instructional Core 

To what extent does the school regularly… UD D P WD 

1.1  Ensure engaging, rigorous, and coherent curricula in all subjects, accessible for a variety 
of learners and aligned to Common Core Learning Standards and/or content standards? 

  X  

1.2  Develop teacher pedagogy from a coherent set of beliefs about how students learn best 
that is informed by the instructional shifts and Danielson Framework for Teaching, 
aligned to the curricula, engaging, and meets the needs of all learners so that all 
students produce meaningful work products? 

 X   

2.2  Align assessments to curricula, use on-going assessment and grading practices, and 
analyze information on student learning outcomes to adjust instructional decisions at the 
team and classroom levels? 

 X   

School Culture 

To what extent does the school …  UD D P WD 

1.4  Maintain a culture of mutual trust and positive attitudes that supports the academic and 
personal growth of students and adults? 

 X   

3.4  Establish a culture for learning that communicates high expectations to staff, students 
and families, and provide supports to achieve those expectations? 

  X  

Systems for Improvement 

To what extent does the school … UD D P WD 

1.3  Make strategic organizational decisions to support the school’s instructional goals and 
meet student learning needs, as evidenced by meaningful student work products? 

  X  

3.1  Establish a coherent vision of school improvement that is reflected in a short list of 
focused, data-based goals that are tracked for progress and are understood and 
supported by the entire school community? 

  X  

4.1  Observe teachers using the Danielson Framework for Teaching along with the analysis 
of learning outcomes to elevate school-wide instructional practices and implement 
strategies that promote professional growth and reflection? 

  X  

4.2  Engage in structured professional collaborations on teams using an inquiry approach 
that promotes shared leadership and focuses on improved student learning? 

 X   

5.1  Evaluate the quality of school- level decisions, making adjustments as needed to 
increase the coherence of policies and practices across the school, with particular 
attention to the CCLS? 

 X   

Quality Review Scoring Key 

UD Underdeveloped D Developing P Proficient WD Well Developed 

 


