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Part 1: The school context 

Information about the school 

South Richmond High School I.S. /P.S. 25 is a/an K-12 all grades school with 521 students 
from 1 through grade SE. The school population comprises 33.2% Black, 28.8% Hispanic, 
35.5% White, and 1.9% Asian students. The student body includes 2.1% English language 
learners and 98.3% special education students. Boys account for 73.9% of the students 
enrolled and girls account for 26.1%. The average attendance rate for the school year 2012 
- 2013 was 76.3%. 

Overall Evaluation 

This school is well developed. 
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Part 2: Overview 

What the school does well 

 The school’s culture of mutual trust and collaboration is highly structured so that all 
stakeholders are committed to support the academic, vocational, functional and 
social-emotional needs of students, resulting in improved outcomes.   (1.4) 

 
o The school serves both students who participate in standardized assessment in 

grades K-12, who have severe emotional disabilities, as well as students who 
participate in alternate assessment, early childhood, middle and high school with 
moderate to severe intellectual delays and who may also be on the autism 
spectrum.  Since admission to the school is on a rolling basis, new students 
arrive from psychiatric facilities, prisons, or community schools.  Many students 
receive on-site, psychiatric support services as part of day treatment or have an 
individual education plan (IEP)-driven management paraprofessional.  The 
principal’s strong vision for student achievement undergirds how the school 
leadership proactively maintains a culture of respect to support student success 
for a range of students with diverse and very challenging behaviors.  There is a 
Positive Behavior Intervention Support (PBIS) system in place for standardized 
students who have daily point sheets to track their own progress in exchange for 
meaningful rewards as determined by their input.  Yoga methods, as well as other 
sensory supports such as weighted vests, assist alternate assessment students 
with self-regulation.  Self-management is then enhanced by students’ 
engagement in meaningful and rigorous work.  There is a strong focus on 
functional, project-based learning experiences for alternate assessment students 
so that they learn to apply skills taught to real world situations. This further 
develops their communication skills.  A cafeteria-based school store, which 
serves the co-located community school students, is run by the school’s students 
with intellectual delays affording them the ability to apply academic and functional 
skills to real world settings.  Time, money and social skills are reinforced, as well 
as critical thinking such as when the students take stock of inventory and must 
consider why certain items aren’t selling as well as others. General education 
students have shown interest and have joined the store’s workforce. Staff from 
both schools supports this project-based learning experience in support of an 
inclusive culture of learning.  A work study team assembled by the principal 
proactively seeks employment as well as volunteer internship opportunities for 
high school students, one of the most popular being at Yankee Stadium, thanks 
to a newly established relationship with the General Manager of the Yankees.  
Student voice is honored and encouraged as Middle school students participate 
in a government structure whereby members of a student council represent the 
opinions and concerns of their classmates.  This group has been meeting with a 
local councilman around quality of life, recycling, and transportation issues to 
impact improvements in the community.   The impact of how leadership, teaching 
teams, related service, and  guidance/youth advisement staff work together to 
realize the school’s theory of action around culture-building is best said by 
students who say they feel respected and safe and value the relationship they 
have with the adults who know them well, and support their emotional needs 
through guidance interventions.  They summarize the school in one word, “hope.”   
That hope is evidenced in both an 81% attendance rate, up 3% over the last two 
years, and a 40% decrease in daily referrals as compared to calendar year 2012-
13 for the months of January to December.  
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 The principal maintains a highly supportive and responsive culture for learning that 
conveys high expectations with a vision toward shared responsibility by all 
stakeholders for the continuing achievement of all students.  (3.4)  

 
o School leadership promotes a culture for learning that consistently communicates 

high expectations for student progress. The school sees their learning 
organization as a place for students who have been beaten down by the system 
to meet with success.   As the principal says, “We don’t mind being different, but 
we can’t be less.”  A high expectation for student achievement is communicated 
through multiple avenues by school leaders and staff.  More formalized methods 
such as School Messenger, a phone answering system the school utilizes in 
seven languages, keep families apprised of attendance, celebrations, meetings 
and other topics necessary for outreach.  Teachers utilize a communication 
notebook that becomes a consistent system by which updates and student 
information-sharing occurs during the week.  Much more valued by parents is the 
school’s open door policy and timely response to concerns aired.  Parents 
unanimously agree that leadership and staff take the time to listen and then work 
collaboratively with families to problem-solve.  Parents state, “They take time with 
your child and care about him as a person. If he isn’t doing well, the teacher is on 
the phone. Communication is constant.” The school maintains a constant stance 
of problem-solving in meeting the unique needs of its student population.  
Specialized methodologies, such as Rapid Prompting Method, previously 
unknown to the school and brought forth by the parent community, are explored 
and validated leading to new and diverse expressive communication approaches 
for students on the autism spectrum to better express themselves and their 
conceptual understanding.  The result is a climate of mutual accountability for 
teaching and learning between leadership, staff and families that is reciprocal and 
fluid leading to more appropriate evaluation of the abilities of students, which is 
evidenced in increased rigor of academic content and student work products.  

 
o This year the school had students participate without any accommodations in the 

Geography Bee hosted by the co-located general education school. Teachers 
and related service providers work with students of alternate assessment to run a 
school store in the community school’s cafeteria, selling a variety of items during 
the lunch periods.  Based on a strong commitment to inclusion, a strong 
relationship has resulted with the community school and staff and students from 
that school are working together with this student group. Such an authentic 
experience supported by stakeholders from both schools is leading to a 
generalization of academic and social learning to real world settings for this 
student population thereby ensuring success toward their long term goals. 
Creative problem-solving reaches out to the community at large as well.  The job 
coach as part of the work study advisement team builds partnerships with several 
community organizations including, Target, CVS, Staten Island Hospital, The 
Basic Research Institute and Parent to Parent, to name a few, to support the 
school’s work study program, create valuable networking opportunities for 
students’ future employment, and offer training to help students integrate within 
the community as a valued member.  Parents state the school accepts students 
with open arms and goes above and beyond in supporting families with post-
secondary success.  “My son is working fulltime as a plumber apprentice and this 
wouldn’t have happened for him in the other school.”  Another parent states, “In 
high school we were losing my son.  This school was the last option before 
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dropping out.  He was becoming angry, and it was affecting every aspect of his 
life. He is now a paraprofessional in training.”  High need students make the 
academic and social/emotional progress necessary for post-secondary success.  
Specifically in English language arts, there is evidence of gains toward grade 
level reading as evidenced in the Progress Report grade of B.  Student 
movement to less restrictive environments is at a consistent rate of just under 5% 
for the last three years.  

 

 Coherent curricula aligned to the Common Core Learning Standards (CCLS) offers 
opportunities for all students to access and engage in rigorous learning experiences 
resulting in improvements in student outcomes. (1.1)  

 
o The school participates with NYC Urban Advantage to give students more 

authentic, hands-on opportunities with science promoting higher order 
investigative thinking.  Aligned to school goals, there is a strong focus on 
foundational reading and academic vocabulary across all classrooms to promote 
achievement in reading as well as provide students better access to concepts 
and foster comprehension across all content areas. Throughout the school, these 
priorities can be seen as a focus during instruction, in curriculum maps, and as 
part of curriculum planning discussions in teacher team meetings. For example, 
in a fifth grade class prior to gathering evidence from the text to understand what 
the text says, the teacher designed a series of engaging steps to help students 
internalize necessary vocabulary concepts.  The series of tasks moved students 
from working with a partner with teacher supported materials in mapping the 
vocabulary terms to a whole class interactive game whereby the teacher read 
aloud and stopped to check for vocabulary understanding.  Teacher support 
materials were differentiated for different student groups as these were informed 
from benchmarking data.  Students were called on randomly and were asked to 
clarify or add on to each other’s responses as a way to validate, clarify and 
address any misunderstanding.  The teacher altered the rigor of her questioning 
based on student levels such as, “Why did you say that?”  Once the teacher was 
satisfied she had built the knowledge the students would need for success, she 
continued to move into the lesson.  Student work on bulletin boards and in 
portfolios reflects high levels of thinking as well as progress in stamina since the 
beginning of the school year.  Teachers strategically adapt and pace lesson 
tasks, spiraling academic concepts and skills so that students have access to 
high levels of thinking and receive the necessary reinforcement they require, 
scaffolded over time to ensure success.  The result is more than a 70% 
graduation rate for standardized students.  Additionally, 30% of this student group 
graduating in January 2014 received a Regents diploma as compared to 5% in 
January 2013 and 0% in January 2012, when only a local diploma was being 
earned.   

 
o The Professional Learning Communities, which is a cross-site team, take an 

inquiry stance when looking at a variety of hard and soft student data to best 
determine which intervention would best meet the academic, as well as 
social/emotional needs of each targeted student. Motivation and self-esteem are 
factored into intervention decision-making so that the best program match is 
made for individual students to ensure cognitive engagement and success 
Academic data shows that students, including those who were previously non-
readers, are making steady gains in reading levels with respective gains on 
programmatic formative assessments.  As cognitive engagement and 



 

75R025 South Richmond High School I.S. /P.S. 25: May 13, 2014 

 

6 

achievement are increasing, frustration is decreasing. As a result, intervention 
planning is impacting students’ abilities to be more cognitively engaged.  

 

 Strategic organizational and scheduling decisions are made by the school that are 
aligned to and support the school goals with a focus on improving instructional 
practices that impact student success.  (1.3)  

 
o Staff and student time is strategically structured to support instructional goals and 

meet the diverse learning needs of various student sub-groups, ages 6 through 
21 participating in both standardized as well as alternate assessment.  A School-
based Option vote for early Friday student dismissal creates a structured and 
consistent block of time for administration and staff to meet in addressing 
improvements in planning and instruction based on a variety of data points.  
School leadership meets as an instructional cabinet Friday morning, reviewing 
instructional data that has been aggregated at-a-glance for better analysis, 
behavioral data, and data from formal and informal observations which create the 
backdrop for focused conversations to determine the granular next steps needed 
to meet the school’s instructional goals.  Administrators then meet with staff in the 
afternoon for training based on an area of need that surfaced. Needs are aligned 
to the Danielson Framework for Teaching as well as the school’s beliefs about 
effective teaching and learning respective of the various student populations they 
serve. Additionally, the master schedule is crafted so that teachers meet in teams 
weekly to review work products and other assessment data to adjust planning.  
Monthly Professional Learning Communities specific to each content area and 
with members from across sites provides instructional coherence across a 22 
site-organization. The school schedule also has built in Academic Intervention 
Services during teachers’ professional option periods each day for high school 
students with positive impact on credit accumulation by this subgroup of students. 
Related Service Providers provide services within the classroom setting so that 
support services to students are more integrated with students’ identified needs. 
Classroom teaching teams benefit from this model by learning additional 
scaffolds that are used and reinforced consistently. To further support its goals of 
student independence and post-secondary outcomes, the school has established 
partnerships with several community organizations as well as with local politicians 
leading to technology funding through a RESO A grant.  As a result, these multi-
level interventions and the deliberateness of scheduling provides time and 
structures to improve instructional work which is evident in high levels of student 
engagement with tasks that challenge students respective of their cognitive 
abilities and graduation track.   

 

 School leaders use the Framework for Teaching to inform a strong decision-making 
and professional support system ensuring teachers receive clear expectations, 
effective feedback and next steps to improve the quality of instruction. ( 4.1) 

 
o School leaders meet every week to review student and teacher data.  They 

clearly articulate the rationale for professional development decisions, targeted 
professional training, which is differentiated for teacher groups and assignments 
based on the needs of students.  Data trends inform topics such as the  
Danielson Framework for Teaching  (FfT) rubric and respective performance 
indicators across classrooms based on student ability group being served, 
methods in Universal Design for learning to ensure access for all students, 
incorporation of the instructional shifts into planning leading to more meaningful 
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lessons for student subgroups, how depth of knowledge guides levels of 
questioning, and the effective use of data to better inform small group instruction.  
Feedback is provided to teachers aligned to the school’s instructional goals which 
are followed up with support from assistant principals and lead teachers.  A 
review of formal and informal feedback highlight the explicit teaching of key 
vocabulary and concepts, and the teacher’s planned moves to support critical 
thinking reflected in a variety of questions using Webb’s Depth of Knowledge and 
including the promotion of student-to-student questioning and discussion during 
class interactions. Additionally, the school brings in external consultants to 
support teachers’ training with the implementation of specific supplementary 
programs, based on teacher input as well as needs identified from formal and 
informal observations.   Teachers also state that they receive tremendous peer 
support from colleagues.  This multi-tiered system is consistent and coherent 
across sites providing all staff, especially those new to the profession, as well as 
those identified as less effective, constant feedback and support.  Frequent 
cycles of observation, including walkthroughs, track progress to be brought back 
to the next week’s instructional cabinet in determining purposeful next steps for 
support.  The analysis after four and five rounds of teacher observations identified 
that over 85% of the staff are in the “effective” level for questioning and 
discussion and planning and engagement.  Additional analysis after the same 
number of rounds shows staff with lessons previously rated “ineffective” has 
moved their practice into “developing” on the Danielson Framework rubric.  

   

What the school needs to improve 
 

 Extend data analysis practices to ensure that information gathered creates a clear 
picture of student learning and progress to accelerate strategic instructional 
adjustments and decisions at the team and classroom level.  (2.2) 

 
o A variety of assessments aligned to curricula for respective student subgroups 

are used by the school to determine student need and track progress.  These 
include but are not limited to State Assessments, Ed Performance Scantron 
Series, Student Annual Needs Determination Inventory (SANDI) and its 
compliment Formative Assessment Standards Task (FAST), and Unique 
Learning Systems pre- and post- tests.  In addition, the school uses the 
Qualitative Reading Inventory (QRI) as well as other diagnostics linked to the 
intervention programs the school has chosen, in order to get a more 
comprehensive picture of students’ skill strengths and gaps in literacy.  These 
more granular data points are analysed as a full complement so that teachers 
and teacher teams can track progress toward students’ short-term goals and 
make timely adjustments.  At-a-glance summary sheets are used to plot various 
quantitative data points, and administrators review student growth and gap 
patterns consistently to determine next steps.  Across classrooms teachers 
maintain data binders and can speak with confidence about students’ goals and 
achievement levels.  While editing checklists, exit slips and rubrics are used to 
track progress of qualitative student work across classrooms, there is a lack of 
coherence of how the vast majority of teachers are checking for understanding 
against key standards chosen.  The inconsistencies prevent a clear picture of 
student progress and lessen specific feedback to students concerning mastery in 
skill specific instructional goals.  As a result there are missed opportunities for 
students to take more ownership of their learning as well as for staff to make 
more effective adjustments to planning and instruction. 
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Part 3: School Quality Criteria 2013-2014 
 

School Name:  75R025 UD D P WD 

Overall QR Score    X 

 

Instructional Core 

To what extent does the school regularly… UD D P WD 

1.1  Ensure engaging, rigorous, and coherent curricula in all subjects, accessible for a variety 
of learners and aligned to Common Core Learning Standards and/or content standards? 

   X 

1.2  Develop teacher pedagogy from a coherent set of beliefs about how students learn best 
that is informed by the instructional shifts and Danielson Framework for Teaching, 
aligned to the curricula, engaging, and meets the needs of all learners so that all 
students produce meaningful work products? 

  X  

2.2  Align assessments to curricula, use on-going assessment and grading practices, and 
analyze information on student learning outcomes to adjust instructional decisions at the 
team and classroom levels? 

  X  

School Culture 

To what extent does the school …  UD D P WD 

1.4  Maintain a culture of mutual trust and positive attitudes that supports the academic and 
personal growth of students and adults? 

   X 

3.4  Establish a culture for learning that communicates high expectations to staff, students 
and families, and provide supports to achieve those expectations? 

   X 

Systems for Improvement 

To what extent does the school … UD D P WD 

1.3  Make strategic organizational decisions to support the school’s instructional goals and 
meet student learning needs, as evidenced by meaningful student work products? 

   X 

3.1  Establish a coherent vision of school improvement that is reflected in a short list of 
focused, data-based goals that are tracked for progress and are understood and 
supported by the entire school community? 

   X 

4.1  Observe teachers using the Danielson Framework for Teaching along with the analysis 
of learning outcomes to elevate school-wide instructional practices and implement 
strategies that promote professional growth and reflection? 

   X 

4.2  Engage in structured professional collaborations on teams using an inquiry approach 
that promotes shared leadership and focuses on improved student learning?    X 

5.1  Evaluate the quality of school- level decisions, making adjustments as needed to 
increase the coherence of policies and practices across the school, with particular 
attention to the CCLS? 

   X 

Quality Review Scoring Key 

UD Underdeveloped D Developing P Proficient WD Well Developed 

 


