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Part 1: The school context 
 
Information about the school 
 
Berta Dreyfus is a middle school with 795 students from grade 6 through grade 8. The 
school population comprises 36% Black, 39% Hispanic, 13% White, 11% Asian and 1% 
other students.  The student body includes 12% English language learners and 30% 
special education students.  Boys account for 53% of the students enrolled and girls 
account for 47%.  The average attendance rate for the school year 2012 - 2013 was 
90.9%. 
 
 
 

Overall Evaluation 
 
This school is proficient. 
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Part 2: Overview 
 

What the school does well  
 

 The school’s curricula align to the Common Core Learning Standards (CCLS), 
resulting in increased rigor and engagement of a diversity of learners.  (1.1)  
 

o Teachers and school leaders utilizing numerous resources align curricula 
to the CCLS in each content area.  The math department chose to 
supplement and adapt CMP-3, Engage NY, Ready NY, and various 
websites in order to meet the needs of a diverse group of learners.  
English Language Arts, (ELA), teachers supplement Scholastic’s Code-X 
with previously written CCLS aligned curricular units, teacher-selected 
high-interest literature, and non-fiction passages from Achieve 3000.  In 
ELA and social studies, students engage in a minimum of twelve written 
tasks, resulting in increased stamina across classrooms, evidenced by 
multiple writing samples inclusive of teacher feedback leading to 
revisions.  In addition to essential questions and assessments, uniform 
curriculum maps across subjects and grades incorporate countless 
opportunities for all students to think critically and consider multiple 
meanings of text.  Furthermore, corresponding college and career 
anchors and differentiation strategies ensure that students across grades 
are exposed to fundamental skills with necessary scaffolds.  A review of 
several reflections across eighth grade science classrooms revealed 
student engagement in a full analysis of how individual choices and 
societal actions can contribute to improving the environment.  Another 
sixth grade unit asks, “Do others see us more clearly than we see 
ourselves?” and requires students to compose an essay examining the 
cause and effect relationship between their behavior and how they are 
perceived.  A group of students described this task as particularly 
engaging, citing specific connections between the craft and structure of 
the stories they read and their own written pieces, also noting how their 
own perceptions have changed over time.  A variety of vignettes and 
shorts stories supplement the unit, including Sandra Cisneros’ Eleven, 
which explores coming of age via the perspective of an eleven year old 
girl.  As the unit develops, students uncover perception and assumptions 
through a careful examination of author’s craft and structure, culminating 
in a written analysis of a drama.  Accordingly, seventh and eighth grade 
maps promote similar critical thinking, resulting in student access to 
rigorous curricula that promote college and career readiness as students 
advance through each grade.  

 

 School leaders make strategic organizational and budgetary decisions aligned to 
the school’s instructional goals that enhance support and address all students’ 
learning needs (1.3)  

 
o Instructional technology is embedded throughout the school and includes 

internet-based individualized programs such as School of One and 
Achieve 3000.  Sixth grade students programmed for the School of One 
receive personalized instruction in an open-concept learning lab 
customized to their academic needs and interests.  Students begin at 
different places along a continuum and move through standards at their 
own pace as per an individualized daily schedule.  Additionally, across 
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content areas, teachers assign all students, including students with 
disabilities (SWDs) and English language learners (ELLs), to use Achieve 
3000, a web-based differentiated literacy program.  This program has 
begun to impact the performance of SWD’s and English language 
learners as evidenced by an Achieve 3000 data analysis tracker 
indicating an average lexile gain of 30 points per grade.  Additionally, The 
Dryfus Achieve Now Academy provides after school enrichment and 
remediation to all students and includes a partnership with the Salvdori 
Institute whereby students are immersed in 12-week cycles with an 
instructor who uses the constructed environment as a means for students 
to discover architecture and structural engineering through a rigorous and 
CCLS-aligned series of project-based learning opportunities.  In one 
observed lesson, students grappled with the architecture of skyscrapers 
using various materials, readings, and technology, culminating with the 
construction of a skyscraper model.  
 

o The school has secured a weekly block of value-added time through a 
School-based Option vote that is used for teacher planning of multiple 
entry points, the alignment of curricula to the CCLS, and the sharing of 
best practices.  Consequently, CCLS-aligned curriculum maps that guide 
instruction are raising the level of rigor students experience across 
subjects.  Furthermore, School of One is facilitated by highly effective 
trained teacher specialists and supported by teacher residents who work 
in concert to ensure that the needs of all students are met.  During one 
observed team meeting, trained teachers and teacher residents worked 
alongside School of One consultants to analyze computer-generated 
reports of student mastery of learning standards and those in need of re-
teaching, resulting in collaborative planning for multiple entry points for all 
students. 

 

 The school’s assessment practices are well aligned to curricula and the CCLS, 
resulting in flexible grouping and actionable feedback to students.  (2.2)  

 
o In keeping with efforts to strengthen a rigorous curriculum, teachers use 

common grade-wide rubrics to assess student progress for all tasks and 
end-of-unit assessments.  Teachers reference rubrics during conferences 
with students and provide an entry point for tracking patterns and trends, 
leading to planning for small group instruction.  All students spoke to their 
content-specific portfolios and articulated their next steps, using the 
language of the task and expectations of the CCLS-aligned rubric.    

 
o Teachers examine many forms of assessment data to evaluate student 

understanding.  Consequently, data gathered from State exams, pre- and 
post-assessments, student work folders across subjects, Achieve 3000, 
and conference notes, inform small group instruction and planning for 
multiple entry points.  For example, analysis of results on the 2013 State 
English Language Arts exam and teacher-generated pre-unit assessment 
data suggested that a number of English language learners and SWD’s 
struggled with poetry analysis.  As a result, teachers planned for 
differentiated groups using multiple forms of poetry to teach its elements.  
In two classrooms observed, students were grouped according to pre-
assessment results and both teachers conferred with individual students 
as groups grappled with imagery analysis using a variety of poems, 
resulting in targeted support and increased student understanding of 
imagery as evidenced in student work.   



 

31R049 Berta Dreyfus: March 25, 2014                     5 

 

  School leaders and staff consistently convey high expectations that effectively 
support student learning by providing clear supports and enrichment to maximize 
outcomes for all students.  (3.4) 

    
o Across content areas, bulletin boards reflect meaningful work products 

connected to the real world and are inclusive of student’s next steps to 
ensure mastery of grade-level concepts and skills.  Consequently, 
students can speak about their learning goals using the language of 
CCLS-aligned rubrics.  Furthermore, a comprehensive school website 
contains direct links to teacher pages, curriculum maps, and additional 
resources for students to access from home.  Parents and students 
shared that these school-wide communication systems provide additional 
guidance and support to ensure that students meet grade-level goals.  A 
mentoring program matches numerous staff members, including school 
safety and the parent coordinator, with a mentee to provide weekly 
guidance in terms of academic progress and monitoring.  According to 
one student, “my mentor helps build me up and constantly reminds me 
that I can stay on track for college through goal-setting.”  Another student 
struggling in reading shared, “my mentor meets with me almost daily to 
provide extra help because she knows reading is an area that I struggle 
in.”  Others described various programs designed to promote critical 
thinking, collaboration, and leadership such as Reading Buddies, which 
matches middle-school students with elementary schools for partner 
reading and VR Quest, where students work in teams in a Virtual Reality 
Lab to create a multi-media environment connected to grade-level 
content.  Additionally, 50-minute blocks of time on Tuesday and Thursday 
mornings are allocated for small group instruction.  In one well-attended 
session, students worked in small groups to solve various Integrated 
Algebra problems with the support of their content-area teacher.  These 
combined efforts strengthen high expectations connected to college and 
career readiness, resulting in enriched learning experiences for all 
students across the school.   
  

What the school needs to improve 
 

 Enhance the depth of pedagogy to ensure teachers strategically engage students 
in challenging tasks, discussions that promote critical thinking, and student 
ownership of learning.  (1.2) 

 
o Across classrooms, teaching practices are aligned to curricula and mostly 

follow the workshop model with a whole class mini-lesson, discussion 
opportunities, followed by students working on a task independently or in 
groups.  In one heterogeneously grouped science classroom, students 
engaged in small group discussions to assess the scientific relevance and 
limitations of a presenting student’s findings on weather affecting the 
mood of girls.  One particular group of students determined that the 
experiment had a number of limitations, including the lack of age-range 
among the girls interviewed and argued that a better question to guide the 
student’s work was “Does weather affect people’s mood in general?”  The 
group then shared their thinking to the presenting student, resulting in 
meaningful student discourse.  In an eighth grade history class, students 
worked in groups to analyze the impact of the Great Depression on 
society using various primary source documents.  During the mini lesson, 
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the teacher utilized a number of images to highlight how inference skills 
help with the analysis of primary source documents, resulting in high 
levels of engagement and rich class discussion.  However, this was not 
evident across all classrooms as the mini lesson involved questioning that 
led students along a single path of inquiry or extended into the work 
period, thus limiting sufficient time for student discourse and ownership of 
learning.  

   

 Evaluate current professional development structures to cultivate opportunities 
for teachers to engage in tailored professional learning, so that they understand 
next steps directly linked to feedback, leading to improve teacher practice.  (4.1) 

 
o School leaders are committed to the implementation of the new 

evaluation system and the development of teacher understanding of the 
Danielson Framework.  At the beginning of the school year, teachers 
engaged in a self-assessment exercise, which informed professional 
development offerings.  The implemented cycle of observations provides 
feedback to teachers and clearly defines their next steps, resulting in 
teacher understanding of their own areas of strength and what to focus on 
to enhance pedagogy.  A yearlong professional development calendar 
names professional development offerings each month and is inclusive of 
online resources and articles for teachers to reference.  However, the 
professional development plan is not yet sufficiently differentiated to 
support individual teacher growth, nor is it based on a careful analysis of 
teacher progress relative to feedback from ongoing observations.  
Consequently, school leaders are not yet fully tracking teacher progress 
or analyzing the support provided, minimizing the impact of professional 
development.   
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Part 3: School Quality Criteria 2013-2014 
 

School name: Berta Dreyfus  UD D P WD 

Overall QR Score   X  

 

Instructional Core 

To what extent does the school regularly… UD D P WD 

1.1  Ensure engaging, rigorous, and coherent curricula in all subjects, accessible for a variety 
of learners and aligned to Common Core Learning Standards and/or content standards? 

  X  

1.2  Develop teacher pedagogy from a coherent set of beliefs about how students learn best 
that is informed by the instructional shifts and Danielson Framework for Teaching, 
aligned to the curricula, engaging, and meets the needs of all learners so that all 
students produce meaningful work products? 

  X  

2.2  Align assessments to curricula, use on-going assessment and grading practices, and 
analyze information on student learning outcomes to adjust instructional decisions at the 
team and classroom levels? 

  X  

School Culture 

To what extent does the school …  UD D P WD 

1.4  Maintain a culture of mutual trust and positive attitudes that supports the academic and 
personal growth of students and adults? 

  X  

3.4  Establish a culture for learning that communicates high expectations to staff, students 
and families, and provide supports to achieve those expectations? 

  X  

Systems for Improvement 

To what extent does the school … UD D P WD 

1.3  Make strategic organizational decisions to support the school’s instructional goals and 
meet student learning needs, as evidenced by meaningful student work products? 

  X  

3.1  Establish a coherent vision of school improvement that is reflected in a short list of 
focused, data-based goals that are tracked for progress and are understood and 
supported by the entire school community? 

  X  

4.1  Observe teachers using the Danielson Framework for Teaching along with the analysis 
of learning outcomes to elevate school-wide instructional practices and implement 
strategies that promote professional growth and reflection? 

 X   

4.2  Engage in structured professional collaborations on teams using an inquiry approach 
that promotes shared leadership and focuses on improved student learning? 

  X  

5.1  Evaluate the quality of school- level decisions, making adjustments as needed to 
increase the coherence of policies and practices across the school, with particular 
attention to the CCLS? 

  X  

Quality Review Scoring Key 

UD Underdeveloped D Developing P Proficient WD Well Developed 

 


