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Part 1: The school context 
 
Information about the school 
 
PS/MS 3 Raul Julia Micro Society is an elementary-middle school with 351 students 
from pre-kindergarten through grade 8.  The school population comprises 30% Black, 
68% Hispanic, and 2% Asian students.  The student body includes 12% English 
language learners and 20% special education students.  Boys account for 50% of the 
students enrolled and girls account for 50%.  The average attendance rate for the school 
year 2012 - 2013 was 89.3%. 
 
 
 

Overall Evaluation 
 
This school is proficient. 
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Part 2: Overview 
 

What the school does well  
 

 The school’s curricula are aligned to the Common Core Learning Standards 
and refined using student work and data to meet the needs of all learners, 
thereby promoting a path to college and career. (1.1)    
 
o This year, the school adopted new core curricula for literacy and math 

aligned to the Common Core Learning Standards in order to deepen the 
instructional shifts and build greater instructional coherence across 
grades and subjects.  The school selected Core Knowledge for pre-
kindergarten through grade 2 literacy, Expeditionary Learning for grade 3 
through grade 8 literacy, Go Math! for kindergarten through grade 5 math 
and Connected Math Program 3 for grade 6 through grade 8 math.  The 
literacy curricula focuses on reading, discussing and writing about 
informational and literary text, using text evidence to support ideas, and 
learning academic and content specific vocabulary.  Parents shared that 
the school focuses on reading and critical thinking skills across content, 
both of which prepare their children for high school.  One parent said, “My 
child is learning about Newton’s theories in 6th grade science, and they 
are using why questions.  This makes her sit and think.  I appreciate that 
they are teaching her to think analytically.”  The school’s use of the new 
core curricula is coupled with foundational skills development and is 
differentiated for English language learners and special education 
students to ensure access and cognitive engagement.  In literacy, the 
school integrates reading strategy instruction and independent reading 
into the curricula, while an additional math program is used to deepen 
students’ foundational skills and promote fluency.  The school provides 
planning resources, such as lesson and unit templates aligned with the 
new curricula, to further support consistency in planning and delivery 
across grades.  To support the implementation and integration of the 
curricula, teachers meet weekly in literacy and math teams to plan and 
adjust curricula for all subgroups based on student data.  Teachers use 
baseline, formative and summative assessment data to revise curricular 
plans to address identified learning gaps.  For example, in 7th grade 
literacy, data showed that students struggled with selecting appropriate 
evidence to support a claim and providing the corresponding reasoning 
when writing argumentative essays.  Identified as a reading and writing 
gap, the teacher adjusted instruction to focus on close reading, 
comprehension of complex text, selection of evidence, and reasoning 
connected to evidence.  Using the workshop approach, the teacher 
modeled her reading, thinking and writing for students before they tried it 
themselves.  Sample student writing reviewed showed an increase of two 
levels across the four components of the argumentative essay rubric from 
the October 2013 baseline literary essay to the December 2013 literary 
essay assessment. 
 

 The school leverages resources, staff time, teacher assignments and student 
programming aligned with school goals to improve teacher pedagogy and 
increase student achievement. (1.3)    
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o The school carefully aligns resources to school goals to support teacher 
growth and increase student achievement.  Focused on the planning and 
preparation needs of teachers, the school utilizes the services of three 
consultants to support staff with literacy and math instruction through 
weekly professional development and one-on-one coaching centered on 
the implementation of the new curricula and school-wide instructional 
goals.  As a result of coaching support, one teacher increased one 
performance level on the Danielson Framework in the school goal area of 
engagement comparing observation data from November 2013 and 
January 2014.  Consultants also support teacher teams with inquiry, data 
analysis and instruction to address diverse learner needs.  The school 
adjusted the schedule and use of time to provide common planning 
period for teachers to meet in teams and “Consultant Wednesdays” to 
provide teachers with weekly professional development.  In addition to 
support for teacher growth, the school addressed student needs by 
changing teacher assignments.  Based on last year’s State test data, 
observation data, and class outcomes, the school identified grades with 
the greatest need and moved teachers with the highest outcomes to 
those grades with the intention of closing the achievement gap.  The 
school’s focus on grade 2 and grade 3 this year is based on low early 
grade progress results.  To date, reading assessment data shows growth 
and teachers have adjusted student reading goals for the end of the year.  
For example, a struggling grade 3 student moved from a Lexile of 210 on 
the September baseline to 385 on the January mid-year assessment.  As 
a result, this student’s reading goal was increased from a Lexile of 410 to 
500.  The school also adjusted student programming for special 
education students and English language learners to better meet their 
academic and social-emotional learning needs.  Students in middle 
school self-contained classes now have a departmentalized program for 
the core subjects.  The principal stated that these students are 
responding well to this change and are taking more responsibility for their 
learning.  Additionally, the school hired an F Status teacher to push-in 
and provide small group instruction to special education students and 
struggling students.  The school conjointly shifted its English as a Second 
Language program from pull-out to push-in so that English language 
learners remain with their English proficient peers throughout the day.   In 
one literacy classroom visited, English language learners sat with English 
proficient students who also spoke their first language.  The students 
used Spanish and English to discuss the text and respond to the close 
reading questions.  Thus, aligned with the school’s belief that student 
learn best from each other and the goal that all students are engaged in 
challenging tasks, school-wide reading assessment data shows English 
language learners making the most gains.  Reading data shows a gain of 
130 points for the English language learner subgroup and 48 points for 
the special education student subgroup comparing results from test 1 
given in September 2013 and test 2 results given in January 2014. 
 

 The school’s inclusive culture for learning provides a safe, nurturing and 
responsive environment for students and adults, promoting personal 
responsibility, collaboration and communication to foster growth. (1.4)     
 
o The school’s theory of action for building a safe, nurturing and inclusive 

environment is rooted in the belief that trusting and supportive 
relationships create an environment in which responsible and respectful 
communication and collaboration can thrive for the collective good.  The 
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school attributes the character trait of integrity to the resulting positive 
relationships that exist at the school among children and adults.  School 
leaders believe in being role models for both children and adults and 
exhibit the qualities they wish to see in others.  In response to a question 
about the school’s positive culture, students stated, “that’s not tolerated 
here,” referring to inappropriate behavior and “they are very organized,” 
referring to teachers and administrators.  The students also shared that 
they are known and supported by many adults and feel comfortable 
speaking to the principal, assistant principals, teachers and support staff.  
The school’s open door policy allows students the right to speak with a 
staff member at any time.  One student shared, “The school was 
welcoming when I came in 6th grade.  I felt uncomfortable and I didn’t 
want to talk to anyone.  I had a bad attitude.  They changed me.  They 
helped me get through my problems.”  Another student added, 
“Administration has a special connection with us.  If you have a problem, 
you ask the teacher if you can go see an administrator.”  As a result of 
open communication and trust, students approach school leaders with 
ideas.  For example, two middle school students noticed that no one was 
doing the morning announcement at the start of the school year and 
proposed an idea for doing it.  The assistant principal agreed and 
supported the leadership of these students taking on the morning 
announcement, reciting the pledge and providing the character learning 
scenario each morning.  The delivery of the morning announcement is 
now open to other students showing leadership and achievement.  The 
administration also shared that students approached them for dress down 
days.  Through a process of discussing options, students agreed to a 
fundraising program, Jeans for Troops, as the incentive and purpose for a 
jeans day.  Collaboration and communication also support the efforts of 
both students and staff to address struggling student needs. Students in 
the middle school support peers as peer mentors, and staff coordinate to 
meet the needs of students and families in difficult situations.  One 
struggling student supported by staff shows a 10% overall average 
increase in scholarship comparing first semester 2013 with first semester 
2014.  The administration attributes a three-year reduction in incidents to 
opportunities for students to be involved and communication structures 
that allow students to seek out a trusted peer or adult.  The school also 
believes that their positive culture sets students up for success in high 
school and beyond.  Based on 2011-12 Where Are They Now data, 82% 
of their students who now attend New York City public high schools are 
on-track with credit accumulation. 
 

 Common assessment practices allow teachers to track student progress and 
adjust curricula and instruction to better address student learning needs. (2.2)    
 
o The school has common assessments, rubrics and a grading policy that 

creates consistency and coherence across grades and subjects.  
Students explained how a percentage score or grade relates to their 
proficiency level and stated that using the rubrics for both self-
assessment and peer assessment helps them stay focused on what is 
expected as well as to check and revise their work.  Teachers used 
baseline data from September to identify and prioritize skills instruction for 
the beginning of the school year.  With the implementation of new 
curricula, teachers made adjustments after the first unit to include the 
reteach and enrichment components of the programs they are using for 
identified student groups.  Item analysis allows teachers to focus on 
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essential pre-requisite skills instruction and make modifications to the 
literacy and math curricula.  Teachers identified constructed response 
questions in math as one such area for growth.  During the math team 
meeting observed, teachers looked at samples of student work that 
showed some growth in constructed response results; however, the work 
also showed learning gaps that required additional instructional follow-up.  
The team decided that conferencing with students about their work would 
be the next step to determine conceptual understanding.  Teachers stated 
that they use daily assessments to track student mastery of content and 
skills.  Instruction is differentiated as a result, with some students grouped 
for reteach and others grouped for enrichment, depending on their level.  
Teachers test all students in reading at the beginning, middle and end of 
the year to monitor reading growth over time and to address reading 
issues.  Students know their reading levels and assessment results and 
use them to set and revise reading goals as well as to select books during 
independent reading time.  Students create goals for math and literacy 
based on assessment results, revisit goals in January to make revisions 
based on progress and come back to their goals in June to assess if they 
reached them.  Teachers observed in the lower grades, conducted 
running records and reading conferences with students struggling with the 
instructional text.  Furthermore, teachers use data from running records 
and reading conferences to create small group instruction, provide 
specific interventions and support reading with identified strategies 
matched to needs.  Teachers regularly adjust daily lessons based on 
formative assessments given during the beginning, middle and end of 
class.  One middle school teacher observed adjusted his plan based on 
the results from the previous day’s end-of-lesson assessment.  The 
teacher used an entry pre-assessment to create instructional groups for 
the lesson in order to provide targeted interventions, supports and 
extensions to groups of students. 

 

What the school needs to improve 
 

 Increase teacher capacity to plan and deliver differentiated instruction that 
provides access, supports and extensions so that all learners are 
intellectually challenged and engaged. (1.2)    
 
o The school believes that students learn best when they are cognitively 

engaged in their learning and collaborate with peers. The administration 
provides staff with planning templates for core curricula in literacy and 
math that structure time and lesson elements to ensure engagement, 
collaboration and differentiation for groups of students.  The school also 
provides a teacher reflection sheet aligned to the Danielson Framework 
Domain 2 and 3 competencies connected to the planning template.  One 
math lesson plan received during a classroom visit contained the 
teacher’s reflection sheet that indicated how she planned to engage and 
support her learners.  For example, her list included: allow students to 
use manipulative to model their thinking and group desks for discussions.  
Visual supports for students were evident in all classrooms visited.  In 
some classes, it was evident from student interaction with the visuals that 
the routine of referring back to charts during independent and group work 
time was in place.  In one lesson, the teacher used charts with student 
responses that resulted from the previous day’s lesson.  However, in 
some classrooms visited, all students did the same work in a workbook or 
on a handout.  While in other classes, teachers used student work data to 
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create student groups, provide tailored instructional materials and 
supports to identified subgroups as well as provide opportunities for 
students to share their learning with a partner or the whole class.  In a 
lower grade math class, students worked on showing different monetary 
values using coins.  One group received support from the teacher and 
used visual supports to complete the task while another group working 
independently used a reference number sheet when they got stuck.  The 
third group worked on enrichment problems.  However, in other another 
math lesson observed, students worked on the same fraction problem.  
Some students completed the problem and waited while other students 
received help from the teacher who went from student to student.  Asked 
what they should do next, one student said there were no challenge 
problems and he could ask the teacher.  In this class and a few others 
observed, during class discussions, interaction was predominately 
between teacher and the student called on to respond or share at the 
front of the room.  While teachers are expected to plan instruction for 
engagement, collaboration, and differentiation, classroom lessons 
observed showed uneven levels of student participation and inconsistent 
use of strategies and structures to engage all learners throughout the 
lesson.  As a result, the school is limited in its capacity to provide access 
and intellectually engage all students in rigorous academic tasks and 
discussions. 
 

 Augment the observation process to strategically align feedback and next 
steps to goals and engage teachers in a peer visitation protocol to deepen 
and accelerate growth in targeted areas. (4.1) 
 
o School leaders and consultants provide teachers with regular support and 

feedback from classroom visitations.  One teacher shared that the 
feedback she received from administration and consultants helped her to 
shift her questioning from comprehension checks to open-ended thinking 
questions.  At the beginning of the year, her questions led to one-word 
responses, and now students respond by explaining their thinking and 
providing evidence from texts.  Based on observation and student data, 
some teachers receive one-on-one coaching and feedback to strengthen 
their planning and delivery of instruction.  The administration reviews 
teacher assessment data and conducts formal observations aligned with 
the Danielson Framework for Teaching.  Teachers receive written 
feedback based on strengths and identified areas for growth with aligned 
next steps.  Teachers and administrators shared that they have had peer 
visits to see specific strategies and practices in action; however, the 
school does not have a formalized school-wide process that involves all 
teachers in a normed visitation process connected to school and teacher 
goals.  Even though school leaders and consultants regularly visit 
classrooms, provide feedback and identify next steps based on the 
Danielson Framework, not all observation reports reviewed included 
feedback aligned with goals to deepen and accelerate teacher 
development.  As a result, feedback and peer support practices are not 
fully leveraged to advance pedagogical growth across the school. 
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Part 3: School Quality Criteria 2013-2014 
 

School name: Raul Julia Micro Society UD D P WD 

Overall QR Score   X  

 

Instructional Core 

To what extent does the school regularly… UD D P WD 

1.1  Ensure engaging, rigorous, and coherent curricula in all subjects, accessible for a variety 
of learners and aligned to Common Core Learning Standards and/or content standards? 

  X  

1.2  Develop teacher pedagogy from a coherent set of beliefs about how students learn best 
that is informed by the instructional shifts and Danielson Framework for Teaching, 
aligned to the curricula, engaging, and meets the needs of all learners so that all 
students produce meaningful work products? 

 X   

2.2  Align assessments to curricula, use on-going assessment and grading practices, and 
analyze information on student learning outcomes to adjust instructional decisions at the 
team and classroom levels? 

  X  

School Culture 

To what extent does the school …  UD D P WD 

1.4  Maintain a culture of mutual trust and positive attitudes that supports the academic and 
personal growth of students and adults? 

   X 

3.4  Establish a culture for learning that communicates high expectations to staff, students 
and families, and provide supports to achieve those expectations? 

  X  

Systems for Improvement 

To what extent does the school … UD D P WD 

1.3  Make strategic organizational decisions to support the school’s instructional goals and 
meet student learning needs, as evidenced by meaningful student work products? 

  X  

3.1  Establish a coherent vision of school improvement that is reflected in a short list of 
focused, data-based goals that are tracked for progress and are understood and 
supported by the entire school community? 

  X  

4.1  Observe teachers using the Danielson Framework for Teaching along with the analysis 
of learning outcomes to elevate school-wide instructional practices and implement 
strategies that promote professional growth and reflection? 

  X  

4.2  Engage in structured professional collaborations on teams using an inquiry approach 
that promotes shared leadership and focuses on improved student learning? 

  X  

5.1  Evaluate the quality of school- level decisions, making adjustments as needed to 
increase the coherence of policies and practices across the school, with particular 
attention to the CCLS? 

  X  

Quality Review Scoring Key 

UD Underdeveloped D Developing P Proficient WD Well Developed 

 


