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Part 1: The school context 
 
Information about the school 
 
Gun Hill is an elementary school with 890 students from kindergarten through grade 5.  
The school population comprises 61% Black, 37% Hispanic, 1% White, and 1% Asian 
students.  The student body includes 11% English language learners and 14% special 
education students.  Boys account for 53% of the students enrolled and girls account for 
47%.  The average attendance rate for the school year 2012 - 2013 was 92.0%. 
 
 
 

Overall Evaluation 
 
This school is proficient. 
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Part 2: Overview 
 

What the school does well  
 

 The school’s culture of positive student and staff attitudes result in an 
environment that enhances academic and social-emotional growth.   (1.4 ) 
 
o Students and parents indicate that school leaders and teachers are 

helpful and approachable. Parents state that if there’s a concern they can 
go to school staff to get support with resolution. The school’s Positive 
Behavior Intervention Supports (PBIS) initiative plays a key role in 
maintaining positive behaviors. Parents sit on the PBIS committee and 
play an active role by selecting and supporting social events such as 
theme-based parties, dances, free play and nail painting, to encourage 
positive attitudes towards school. ‘Bull dog bucks” positive behavior 
currency can be traded in by students not just for things like tangible 
prizes but for time with school staff.  This enables students to be known 
and receive support from peers and adults alike. Students meet with the 
PBIS committee monthly to report on their view of the impact of PBIS 
efforts. This attributes to students valuing the supportive environment at 
the school. The impact is evident in the continuous reduction of 
suspensions which decreased by 59% as compared to the previous year. 
Incentives such as monthly attendance celebrations are also instituted 
facilitating the promotion of a higher school attendance rate. Students 
state, “This is a great school that rewards you for positive behavior”.  “It 
gives us a great education”. “The teachers care”. Doing well is important 
to them so they continuously pursue achieving at the highest levels. The 
impact is most dramatically noted in student progress that went from an 
‘F’ to an ‘A’ on the school’s latest progress report.  
 

 The school engages in ongoing refinement of common core aligned curricula 
to effectively ramp up expectations for student outcomes resulting in grade-
wide content coherence and improved pedagogical practice.    (1.1) 
 
o The school has chosen to replace its former curricula and use Ready Gen 

and Go Math as the new English language arts and math curricula. The 
focus of curricular development efforts is on pedagogical shifts needed to 
meet the Common Core Learning Standards (CCLS). On-going planning 
and refinement of curricula have resulted in grade aligned pre-
assessments. This has enabled the school to effectively set instructional 
priorities to support instruction that promotes success for all students and 
offers access to engaging tasks. For example, during a grade two data 
inquiry team meeting, teachers reviewed student samples of the pre- 
assessment for the next instructional module of study. They used  data 
from student outcomes (Including data for English language learners and 
students with disabilities) to inform the planning of instructional foci, for 
example, the need to explicitly teach language arts skills (adverbs, 
adjectives and contractions) to support effective writing responses based 
on text-based sources.  In addition, this process resulted in the norming 
of the application of the criteria for success, thus promoting coherence in 
rigorous expectations across the grade.      
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 The school’s targeted use of resources, scheduling and organizational 
decisions has led to effective alignment to instructional goals that have 
resulted in improved student outcomes and supports.    (1.3 ) 
 
o Through strategic budgeting and scheduling, the school leader has 

organized the school to support school improvement plans.  Teacher time 
and assignments are aligned to the school’s instructional goals that 
include progress monitoring of students as well as students attaining 
mastery goals for all content areas. Cluster positions are organized to 
assign a teacher to each grade to teach science. This has enabled a 
deeper focus on content exploration and has resulted in high quality 
student work products displayed across the school, including written 
science lab narratives that focus on topics such as Physical States of 
Matter and Geological Layers of Rocks. Weekly guidance, attendance 
and Response to intervention (RTI) meetings occur regularly. These 
meetings enable the school to focus on needs of the most at risk 
students. For example, the attendance team has identified 39 students 
who were absent more than three times in September. Follow-up 
guidance interventions are implemented and impact is monitored. In 
addition, teachers of all grades have common planning periods as well as 
inquiry team meetings built into their schedules. Meeting time enables 
teachers and support staff to assess the data for sub- groups of all 
students, spanning low, medium and high achievement levels, and 
resulting in analysis of trends yielding targeted planning to improve 
instruction and student outcomes. 
 

  Assessment measures across grades and classrooms effectively identify 
student learning needs providing actionable feedback to inform next steps for 
student achievement.    ( 2.2 ) 
 
o The school’s use of summative, diagnostic and benchmark data enables 

teachers to have a clear picture of student mastery. School-wide analysis 
of New York State testing data, New York State English as a Second 
Language Achievement Test results, pre-tests, student work, I-Ready 
(English Language Arts), Go Math diagnostic reports, and RTI monitoring 
sheets, are many of the tools used to serve as a barometer of student 
progress. Teachers use data to form instructional groups, enabling 
targeted support for all learners. Using these multiple sources of 
information also enables the school to use actionable data to track (In a 
cyclical fashion) student progress and make instructional adjustments. 
For example, using feedback from common pre-unit assessments, 
teachers refine grade-based rubrics to clearly specify expectations for 
student mastery of unit tasks. In addition, the school has implemented a 
new assessment reporting system that clearly articulates points of 
mastery in alignment with the CCLS. These efforts provide worthwhile 
feedback to teachers, students and families, enabling all to support 
students with their next steps towards mastery.   It has also contributed to 
an overall ‘A’ in the school’s most recent progress report. 

 
What the school needs to improve 
 

 Continue to develop pedagogy across classrooms to deepen alignment with 
demanding curricula, resulting in increased access, discussion and 
engagement for all students across all content areas.    (1.2 ) 
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o The majority of classrooms exhibit instructional routines that support 

challenging curricula and reflect alignment to the Danielson Framework 
for teaching. For example, in English language arts classrooms students 
engaged in text-dependent discussions. In fifth grade, students compared 
and contrasted characters from two different texts and in a cross grade 
special needs class, students cited evidence from a class novel to 
support their opinions of characters. However the quality of instruction in 
a few classrooms minimizes success rate in completion of tasks for some 
students. For example in one classroom, a teacher required students to 
use the scientific method to test multiple variables in a gravity 
investigation. Some students could not distinguish between a hypotheses 
and the problem and therefore made no prediction on the outcome of the 
experiment. Other students were unclear of the purpose of the task and 
could not apply a systematic way of using multiple variables (Loops, cups 
and coins). This minimized the chance of producing an accurate result, 
rendering these students unable to either confirm or negate their 
hypotheses.     
 

 Strengthen the system for capturing teacher support and development data to 
regularly monitor and evaluate processes with greater efficiency, to enhance 
the impact of school-wide professional development efforts.    (5.1) 
 
o Teachers engage in ongoing reflective practices that strengthen the link 

between curricula and improve instructional practice, resulting in 
increasing alignment with CCLS student learning expectations. The 
school leader has secured six calendar days of professional development 
to strengthen the culture of shared accountability for pedagogical growth, 
enabling teachers to have time to work on deepening school-wide 
understanding of the Danielson Framework. Administrators have created 
a yearlong observation schedule to ensure that they observe teachers 
regularly and offer feedback to improve pedagogical practice. All teachers 
have professional goals and new teachers have an on-staff mentor to 
accelerate their growth. Currently, administrators review data from 
teacher practice via conversation and by viewing individual teacher 
reports. However, plans to make data more accessible have not yet been 
implemented. This impedes communication amongst the cabinet about 
reflections on teacher practice, thereby limiting the identification of trends 
needed to design targeted support to build teacher capacity in meeting 
the expectations of the CCLS.  
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Part 3: School Quality Criteria 2013-2014 
 

School name: Gun Hill School UD D P WD 

Overall QR Score   X  

 

Instructional Core 

To what extent does the school regularly… UD D P WD 

1.1  Design engaging, rigorous, and coherent curricula, including the arts, physical and 
health education, for a variety of learners and aligned to key State standards? 

  X  

1.2  Develop teacher pedagogy from a coherent set of beliefs about how students learn best 
that is informed by a research-based, common teaching framework and is aligned to 
curricula, engaging and meets the needs of all learners so that all students produce 
meaningful work products? 

 X   

2.2  Align assessments to curricula, use on-going assessment and grading practices, and 
analyze information on student learning outcomes to adjust instructional decisions at the 
team and classroom levels? 

   X 

School Culture 

To what extent does the school …  UD D P WD 

1.4  Maintain a culture of mutual trust and positive attitudes that support the academic and 
personal growth of students and adults? 

   X 

3.4  Establish a culture for learning that communicates high expectations to staff, students 
and families, and provide supports to achieve them? 

  X  

Systems for Improvement 

To what extent does the school … UD D P WD 

1.3  Make strategic organizational decisions to support the school’s instructional goals and 
meet students’ learning needs as evidenced by meaningful student work products? 

  X  

3.1  Establish a coherent vision of school improvement that is reflected in a short list of 
focused, data-based goals that are tracked for progress and are understood and 
supported by the entire school community? 

  X  

4.1  Use the observation of classroom teaching with a research-based, common teaching 
framework and the analysis of learning outcomes to elevate school-wide instructional 
practices and implement strategies that promote professional growth and reflection, with 
a special focus on new teachers? 

  X  

4.2  Engage in structured professional collaborations on teams using an inquiry approach 

that promotes shared leadership and focuses on improved student learning? 
  X  

5.1  Evaluate the quality of school- level decisions, making adjustments as needed to 
increase the coherence of policies and practices across the school, with particular 
attention to the CCLS? 

  X  

Quality Review Scoring Key 

UD Underdeveloped D Developing P Proficient WD Well Developed 

 


