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Part 1: The school context 
 
Information about the school 
 
The Community School of Technology is an elementary school with 565 students from 
pre-kindergarten through grade 5.  The school population comprises 28% Black, 68% 
Hispanic, 1% White, and 1% Asian students and 2% other. The student body includes 
16% English language learners and 22% special education students.  Boys account for 
51% of the students enrolled and girls account for 49%.  The average attendance rate 
for the school year 2012 - 2013 was 90.3%. 
 
 
 

Overall Evaluation 
 
This school is proficient. 
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Part 2: Overview 
 

What the school does well  
 

 The school designs engaging curricula that is aligned to key standards and 
offers a range of learning opportunities that promote high levels of cognitive 
engagement for all students.  (1.1)   
 
o School leaders and faculty make purposeful choices about curricular 

decisions and ensure coherence across grades to support student 
learning. For example, in addition to the creation of math unit plans 
aligned to the Common Core Learning Standards (CCLS), teachers are 
using Engage NY’s math modules to promote rigor and deepen students’ 
problem solving skills. Teachers work closely with Generation Ready 
materials and math consultants and in-house coaches help to refine unit 
plans to ensure coherent instruction in all content areas. Teachers also 
supplement Teachers’ College literacy units to add foundational skills and 
a toolkit of strategies to increase students’ reading levels.  Teachers 
embed the literacy shifts into their content area instruction with a focus on 
content area reading and writing so that students can produce well written 
evidence based essays.  
 

o Teachers plan academic tasks based on data to support students’ needs 
during small group instruction, math stations and guided reading. They 
incorporate strategies to scaffold learning and build conceptual 
understanding for all students, with specific focus on students with 
disabilities and English language learners.  For example, they design 
tasks to engage students in problem solving, using strategies such as re-
drawing and re-writing, ensuring support for the development of 
foundational skills.  Teachers use student work and data to find the gaps 
in learning, choose topics that need re-teaching and develop mini lessons 
to model and reinforce those concepts.  In addition, they develop 
performance-based assessments to push all students’ thinking and 
challenge them with cognitively engaging tasks.  
 

 The principal makes informed and effective organizational decisions that  
support the schools’ instructional goals and has built effective structures to 
promote student learning.   (1.3) 
   
 
o Strategic scheduling allows time for multiple teacher teams to meet for 

inquiry based activities and common planning.  In addition, the 
administration has restructured the master schedule for the year to 
accommodate school needs, including blocks of time for staff 
development and school committees. Lead teacher team meetings allow 
for vertical alignment of curricula, school cohesiveness and reflection, as 
the meetings include lead teachers from each grade. The instructional 
cabinet also meets regularly to review and assess school data, share 
feedback on observations and make instructional decisions and revisions 
when necessary. As a result, curriculum units and lessons are well 
planned and teachers receive professional development that supports 
them in improving their delivery of instruction for all learners.   
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o The principal makes specific decisions to re-structure teaching 
assignments to support teaching and learning. This was evidenced by the 
re-assignment of two staff members to become internal coaches to 
support data analysis, math and literacy and the staffing of a reading 
recovery position to provide reading intervention to identified first grade 
students.  The principal also hired an assistant principal based on her 
extensive background as a literacy staff developer.  As a result, staffing 
decisions result in students gaining access to additional supports and 
interventions, from teachers who collaboratively share ideas to improve 
learning for all students.   
 

 The school has effectively implemented and aligned social and emotional 
programs and student learning experiences, resulting in overwhelmingly 
positive student academic and personal behavior across the school.   (1.4)  
 
o There are clear school wide expectations that revolve around respect, 

organization, citizenship, kindness and safety based on the Positive 
Behavior Intervention System.  Students are recognized and celebrated 
as “Rock Stars” for exemplary behavior.  Students respond positively to a 
school wide points system that rewards desired behaviors and are 
meeting the expectations of a school matrix which helps to reinforce 
those behaviors, as evidenced by the school’s positive and nurturing tone 
and culture. Students and classes receive points for following directions, 
being respectful, and taking part in school projects. Students have an 
excellent rapport with their teachers and fellow classmates as they learn 
together via activities that target academic and social emotional growth. 
The school is safe as evidenced by parents who expressed that their 
children are safe and cared for by the teachers and administrators.  The 
school has also cultivated students’ voice through their participation in 
student government and community service projects. Performing arts 
activities, including Keltic Dreams Irish Step Dancing program, offer 
additional support for students’ social development.  As a result, there are 
respectful partnerships between staff, parents and students and a strong 
sense of community is evident across the school.    
 

o School leaders ensure that staff members receive training in Therapeutic 
Crisis Intervention to support them with strategies that they can use to de-
escalate potentially dangerous situations among students. Teachers 
explained that the program has taught them how to support students with 
social and emotional crises that arise. The school dean also supports this 
program and uses the School wide Information System data to help 
identify when most infractions occur and which students are most at risk 
so that staff can be proactive and not reactionary. There are also 
structures in place to support family outreach, including meetings with 
teachers, guidance counselors and administrators, as well as workshops, 
newsletters, progress reports, and an online school website which 
provides parents with ready access to student information. This has led to 
students becoming organized and more focused on their schoolwork, 
according to several parents and students interviewed. Students are 
taught that when they are presented with a problem, they should make a 
plan, carry out their plan, and evaluate its success so they now spend 
more time explaining, organizing, persevering, monitoring, checking and 
evaluating their work. This improvement in students’ academic and social 
emotional behavior has led to students’ adoption of positive values and  
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academic habits, which have contributed to a decrease in the number of 
student suspensions for misconduct, and improved the quality of student 
work, as evidenced by school data reviewed.   
 

 School leaders have developed a comprehensive system of support for all 
teachers, which include professional development and frequent observations 
that provide meaningful feedback that supports teacher growth.   (4.1)  
 
o The administrative cabinet has developed a system to ensure calibration 

of meaningful and actionable feedback to teachers.  Administrators 
observe teachers in teams of two and debrief and view all documentation 
in cabinet meetings to reach a common understanding and plan of action 
for teacher support and next steps. This information is tracked through 
the Advance System.  Every month, administrators also conduct learning 
walks and provide teachers, including new teachers, with individualized 
feedback to improve teaching and learning practices. New teachers are 
given additional support by lead teachers and administrators who conduct 
in-house mentoring, coaching and staff development.  There is also a 
school wide focus each month based on school goals and analyses of 
student work and assessment data.  As a result, administrators 
consistently provide feedback that effectively supports teacher 
development schoolwide.      
 

o Administrators use observations to assess teacher capacity and plan 
professional development activities that build teacher capacity for 
advancement to various positions across the school. Based on teacher 
observation data, administrators collaborate to develop professional 
development plans that are adjusted as needed to support the delivery of 
effective instruction by all teachers.  For example, classroom 
observations show evidence of administrative emphasis on promoting 
student learning through engagement, discussions, higher level 
questioning and making thinking more visible.  Thus staff developers, 
administrators and teacher leads provide strategic, job embedded 
professional development that is based on individual teachers’ needs that 
are evidenced during the observations. Teachers receive additional 
support from Generation Ready math consultants and Teachers’ College 
Reading and Writing Project staff developers to enhance their pedagogy 
and strengthen their instruction.  As a result, professional development 
experiences aligned to teachers’ learning needs and professional goals, 
have improved teacher practice, as measured by formal and informal 
observations and analyses of student work and data reviewed.    

 

What the school needs to improve 
 

 Further develop teacher practice to foster rigorous instruction that reflects 
higher levels of student thinking and provides multiple entry points for all 
learners, leading to high quality work by all students.   (1.2)    
 
o Teachers’ instructional strategies do not consistently encourage high 

levels of thinking across classrooms, resulting in limited participation in 
learning by some students.  This is particularly true for higher achievers, 
as evidenced by a third grade writing assignment where all students were 
asked to copy the same essay that the entire class had written together.  
Several classroom lessons were teacher dominated limiting time for 
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students’ active participation in discussions. Teachers did not promote 
high level student discussions at the group or class level and turn and 
talks did not allow much opportunity for meaningful student to student 
dialogue. Further, mini lessons in the lower grades included read alouds 
with missed opportunities for students to develop their own thinking and 
analysis. In addition, although some teachers are beginning to ask 
students to explain organize and evaluate their work, this is not yet a 
common practice across classrooms, limiting opportunities to advance 
learning through high level discussions among students.     
 

o Although students participate in classroom tasks via multiple groupings 
for different content areas, tasks are not yet sufficiently differentiated to 
meet the needs of students with disabilities. For example, in the fifth 
grade self-contained classroom, there were several students who could 
not explain the process of estimating multi-digit products by rounding 
factors.  These students were not given hands on resources or additional 
supports to ensure access to demanding curricula and guide their 
successful completion of tasks.    Further, while there are some strategies 
that are posted and modeled, during instruction teachers are not regularly 
providing multiple entry points and scaffolds to support all students in 
completing work that reflects higher order thinking.  As a result, there are 
missed opportunities to enrich and accelerate student learning via 
consistent engagement of all students in challenging tasks.   
 

 Refine structures for ongoing monitoring of curricular and instructional 
practices with a focus on what is taught and how it is being taught, in order to 
deepen staff and student mastery of CCLS expectations.    (5.1)    
 
o While school leaders regularly assess student progress by looking at 

teacher practice, structures that accurately measure staff and student 
progress in meeting schools goals as related to the expectations of the 
CCLS are not yet evident across the school.  Further, although the school 
leader has built effective structures, including an instructional cabinet that 
regularly monitors curricula, there is limited evidence of an assessment of 
the impact of teacher implementation of the Common Core instructional 
shifts on learning outcomes in daily lessons. As a result, limited attention 
to regular evaluation and modification of daily instructional practices in 
response to students’ learning needs and the expectations of the CCLS, 
hinder rapid gains in student achievement.  
 

o Teacher teams meet regularly to look at student work, analyze data and 
plan lessons.  However, much of the work is led by administrators and 
lead teachers so professional development practices and ownership of 
learning has not yet transferred fully to classroom teachers.  Many have 
not yet internalized what they need to learn to support student mastery of 
CCLS content and learning goals.  As a result, all teachers do not benefit  
from regular evaluation and adjustment of team activities and other 
professional development practices that inform targeted adjustments to 
their instructional practice, in order  to increase their proficiency in 
improving student achievement of CCLS  goals and outcomes.    
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Part 3: School Quality Criteria 2013-2014 
 

School name: The Community School of Technology UD D P WD 

Overall QR Score      X   

 

Instructional Core 

To what extent does the school regularly… UD D P WD 

1.1  Ensure engaging, rigorous, and coherent curricula in all subjects, accessible for a variety 
of learners and aligned to Common Core Learning Standards and/or content standards? 

  X  

1.2  Develop teacher pedagogy from a coherent set of beliefs about how students learn best 
that is informed by the instructional shifts and Danielson Framework for Teaching, 
aligned to the curricula, engaging, and meets the needs of all learners so that all 
students produce meaningful work products? 

 X   

2.2  Align assessments to curricula, use on-going assessment and grading practices, and 
analyze information on student learning outcomes to adjust instructional decisions at the 
team and classroom levels? 

  X  

School Culture 

To what extent does the school …  UD D P WD 

1.4  Maintain a culture of mutual trust and positive attitudes that supports the academic and 
personal growth of students and adults? 

   X 

3.4  Establish a culture for learning that communicates high expectations to staff, students 
and families, and provide supports to achieve those expectations? 

  X  

Systems for Improvement 

To what extent does the school … UD D P WD 

1.3  Make strategic organizational decisions to support the school’s instructional goals and 
meet student learning needs, as evidenced by meaningful student work products? 

  X  

3.1  Establish a coherent vision of school improvement that is reflected in a short list of 
focused, data-based goals that are tracked for progress and are understood and 
supported by the entire school community? 

  X  

4.1  Observe teachers using the Danielson Framework for Teaching along with the analysis 
of learning outcomes to elevate school-wide instructional practices and implement 
strategies that promote professional growth and reflection? 

  X  

4.2  Engage in structured professional collaborations on teams using an inquiry approach 
that promotes shared leadership and focuses on improved student learning? 

  X  

5.1  Evaluate the quality of school- level decisions, making adjustments as needed to 
increase the coherence of policies and practices across the school, with particular 
attention to the CCLS? 

 X   

Quality Review Scoring Key 

UD Underdeveloped D Developing P Proficient WD Well Developed 

 


