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Part 1: The school context 
 
Information about the school 
 
English Language Learners and International Support Preparatory Academy is a transfer 
high school with 335 students from grade 9 through grade 12.  The school population 
comprises 19% Black, 73% Hispanic, 2% White, and 6% Asian students.  The student 
body includes 94% English language learners and 2% special education students.  Boys 
account for 62% of the students enrolled and girls account for 38%.  The average 
attendance rate for the school year 2012 - 2013 was 76.7%. 
 
 
 

Overall Evaluation 
 
This school is proficient. 
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Part 2: Overview 
 

What the school does well  
 

 Students benefit from a standards based curriculum, which is aligned to 
Common Core and instructional shifts and promotes college and career 
readiness.  (1.1) 
 
o Curricula aligned to Common Core Learning Standards (CCLS) integrate 

the instructional shifts and units of study are created using a school wide 
template that supports identifying key standards, modifications, and 
performance assessments, along with multiple entry points for all leaners.  
To further support curriculum development, all teachers attend 
consortium and international workshops for English language learners as 
well as participate in professional development workshops around 
differentiated instruction and implementing Response to Intervention (RtI) 
strategies.  Discipline coaches and department chairs work with teachers 
on curricula development to ensure units of study include evidence-based 
reading, writing, and speaking tasks, benchmarks, language objectives, 
and Common Core aligned formative assessments, reference State 
standards, and are coherent across disciplines.  For example, a math unit 
requires students to read and hypothesize a structured argument using 
evidence to demonstrate their knowledge of the characteristics of 
quadratic functions.  As a result, all students are exposed to curricula that 
promote college and career readiness. 

 
o To ensure student engagement and academic rigor, curricula are 

submitted and reviewed by administrators, coaches, and department 
chairs, using the school’s curriculum review template.  All curricula 
receive feedback and are returned for revisions and refined via 
departments using student work.  Based on a review of student work 
products teachers found that students in early grades needed more 
scaffolding and language integration.  Therefore, once per week, the 
entire school focuses on skills and students are immersed in skill 
development across grades and disciplines.  As a result all learners have 
access to tasks and curricula and are cognitively engaged. 
  

 The principal uses resources to make organizational decisions that are 
aligned to and support the school’s instructional goals.  (1.3)     
 
o This year administrators were successful in getting the school’s status 

changed to Transfer High School, thus providing them with the 
opportunity to have six years to deliver quality instruction to English 
language learners (ELLs) who are over-aged and under-credited and 
need five to seven years to acquire academic English and earn a high 
school diploma.  Under this new designation, administrators were able to 
restructure the school to decrease class size from 28 to 30 students to 20 
to 23 while also increasing period instruction time.  Additionally, grades 
were broken up into institutes with the ninth and tenth grade classified as 
the Junior Institute (JI) and the eleventh and twelfth grades as the Senior 
Institute (SI).  As a result, students have more time to develop language 
skills and earn credits that will prepare them for Regents exams as 
evident in student work products.      
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o Teacher assignments and student program groupings effectively support 

access to learning opportunities for this all ELL population and the 
school’s programming policy is designed to meet the needs of the 
students in each institute.  Teachers are assigned to one of three houses 
within JI and SI and house teachers who share the same students for two 
years work together to develop curriculum and interventions.  As each 
institute has a different focus, this year the JI institute focused on 
language development to provide more opportunities for scaffolding and 
language integration.  All students are programmed for skills classes and 
all lessons are designed to support development in the identified skill for 
the day resulting in an increase in the number of students passing core 
courses and the English Regents, thus effectively providing access to 
learning opportunities that lead to college and careers.   

 

 The school’s approach to culture building results in mutual trust and positive 
attitudes that support the academic and personal growth of students.  (1.4)    
 
o The school uses a collaborative approach to create a safe learning 

community where there is mutual respect and an inclusive culture that 
meaningfully involves student voice in decision-making that leads to 
school improvement efforts.  Students stated that their voice is heard 
through advisory groups and meetings with the principal.  Every student 
has an advisor he or she meet with twice per week who remains with him 
or her for two years.  Additionally, each advisory is assigned a guidance 
counselor who meets with the team weekly to discuss student progress 
and will travel with them for two years.  Students also stated that their 
recommendations are taken into consideration, which resulted in school 
teams such as soccer, track, and baseball.  Additionally, a request for 
more electives and classes to support students in preparing their arts 
portfolio was honored.   
 

o Students are supported by the staff through the school’s advisory team 
structure that ensures that every student is known by at least one adult in 
the building and each team is supported for two years by the same social 
worker and guidance counselor.  Social workers, in collaboration with 
teachers, develop curriculum for advisory to support students’ social 
emotional needs.  The school’s Fairness Committee, consisting of staff 
and students, is used to address discipline and conflict issues amongst 
teachers and students.  All conflicts are brought before the committee 
consisting of peers and staff to hear issues and work with students for a 
resolution.  As a result the school maintains a low incident and 
suspension rate that is below the City average.  
 

 School leaders have established a culture for learning that communicates 
high expectations to staff and students and have developed systems to 
support and ensure all learners achieve.  (3.4) 
 
o The principal has created an environment where high expectations are 

communicated across grades and disciplines.  Teachers align curriculum 
and unit plans to CCLS.  Teacher teams meet regularly for common 
planning and unit plans are submitted for review and approval by the 
school’s administration.  In addition, administrators conduct frequent 
observations to provide actionable feedback and next steps to promote 
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accountability.  Teachers also participate in peer observations, norming 
sessions, and professional development using the Danielson rubric, 
resulting in improved teacher practice and accountability towards meeting 
expectations.        
 

o School leaders and staff consistently communicate high expectations to 
students that are connected to a path for college and careers immediately 
upon entering the school, students, and parents participate in an 
orientation around school.  In their freshman year, students are exposed 
to colleges through trips and conversations around college opportunities.  
Exposure continues into sophomore year and in their junior year students 
and parents receives one-on-one counseling through advisors concerning 
the college process.  Additionally, students participate in enrichment and 
college readiness opportunities through college now courses and summer 
institutes.  Moreover, on-site university courses are offered to seniors 
through the Syracuse University Project Advance program (SUPA).  
Targeted college access counseling is also provided to all seniors and 
their parents with strategic support in completing the college admissions 
and enrollment process.  As a result, parents and students have a better 
understanding about the college process and student progress towards 
those expectations.  
   

What the school needs to improve 
 

 Deepen the level of instruction so that lessons and tasks consistently engage 
students in critical thinking and higher order discussions that extend 
opportunities for all students to learn and achieve at high levels.  (1.2)    
 
o Students respond to teacher questions across classrooms; however 

questioning was typically lower level recall type and did not push students 
to think critically.  For example, in a science class students are asked, 
“Which is cause?  Which is effect?  What will happen if there is too much 
carbon dioxide in the ocean?”  In an English class students are asked, 
“Who are the true friends in the book?  What is one thing that happened 
in the movie and not in the book?”  Additionally, students are not asked to 
form their own higher order questions and lessons do not typically 
generate student inquiry.  Students work in groups, however, activities 
are not consistently differentiated to support multiple entry points as  
students are often given the same task, thus hindering the school’s ability 
to challenge all learners in meaningful tasks to produce higher order 
products in preparation for college and careers.   
 

o Instruction across classrooms was often teacher centered with most 
dialogue being teacher-student-teacher resulting in limited opportunities 
for student-to-student discussions and accountable talk.  For example, in 
an English class students are asked, “What’s one thing that happened in 
the movie and not the book?  Where does the book begin?  How does it 
start?  In a math class students are seated to work in groups; however 
most students work independently and call on the teacher to assist before 
seeking assistance from a group member.  Student responses are 
generally directed to the teacher with no further inquiry from classmates, 
thus hindering discussions that reflect high levels of student thinking and 
participation. 
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 Improve the level of teacher team meetings to ensure teachers consistently 
engage in inquiry-based collaborations to reflect on student work, improve 
instruction, and develop leadership skills to improve student achievement.  (4.2) 
 
o The majority of teachers have been scheduled to meet in teams to 

engage in structured collaborations to promote inquiry-based discussions 
about students’ needs and achievements across grades and disciplines.  
All Institute department teachers work with the same students for two 
years and teams work together in Junior (grades 9/10) and Senior 
(grades 11/12) Institutes to co-plan and share lesson and unit ideas.  .  
Teams discuss common instructional practices and revisit scope and 
sequence for content and skills.  However, visits to meetings and reviews 
of team minutes and agendas do not reflect suggested strategies that 
were implemented and then revisited for impact.  As a result, the ability to 
impact the achievement of school goals, and improve pedagogy and 
student learning is impeded.  

 
o Junior and Senior Institute teacher teams analyze student data and work 

for the students they have in common.  Each team works with a team 
leader and coach to review curriculum units, design learning tasks, and 
focus on what students should know.  Teams also discuss individual 
student patterns and trends as they relate to specific units and tasks and 
during meetings are given copies of student work and instructed to review 
for alignment to the CCLS or to review student work looking for higher 
order thinking.  However, in both meetings teachers were not provided 
with tasks or rubrics while analyzing student work.  Consequently, teacher 
teamwork to support strengthening teacher practice and progress toward 
goals for groups of students is hampered.  
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Part 3: School Quality Criteria 2013-2014 
 

School name: English Language Learners and International 
Support Preparatory Academy 

UD D P WD 

Overall QR Score   X  

 

Instructional Core 

To what extent does the school regularly… UD D P WD 

1.1  Ensure engaging, rigorous, and coherent curricula in all subjects, accessible for a variety 
of learners and aligned to Common Core Learning Standards and/or content standards? 

  X  

1.2  Develop teacher pedagogy from a coherent set of beliefs about how students learn best 
that is informed by the instructional shifts and Danielson Framework for Teaching, 
aligned to the curricula, engaging, and meets the needs of all learners so that all 
students produce meaningful work products? 

 X   

2.2  Align assessments to curricula, use on-going assessment and grading practices, and 
analyze information on student learning outcomes to adjust instructional decisions at the 
team and classroom levels? 

  X  

School Culture 

To what extent does the school …  UD D P WD 

1.4  Maintain a culture of mutual trust and positive attitudes that supports the academic and 
personal growth of students and adults? 

  X  

3.4  Establish a culture for learning that communicates high expectations to staff, students 
and families, and provide supports to achieve those expectations? 

  X  

Systems for Improvement 

To what extent does the school … UD D P WD 

1.3  Make strategic organizational decisions to support the school’s instructional goals and 
meet student learning needs, as evidenced by meaningful student work products? 

  X  

3.1  Establish a coherent vision of school improvement that is reflected in a short list of 
focused, data-based goals that are tracked for progress and are understood and 
supported by the entire school community? 

  X  

4.1  Observe teachers using the Danielson Framework for Teaching along with the analysis 
of learning outcomes to elevate school-wide instructional practices and implement 
strategies that promote professional growth and reflection? 

  X  

4.2  Engage in structured professional collaborations on teams using an inquiry approach 
that promotes shared leadership and focuses on improved student learning? 

 X   

5.1  Evaluate the quality of school- level decisions, making adjustments as needed to 
increase the coherence of policies and practices across the school, with particular 
attention to the CCLS? 

  X  

Quality Review Scoring Key 

UD Underdeveloped D Developing P Proficient WD Well Developed 

 


